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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2192 x145 (work).  My email address is 
kamkeblj@sgsd.k12.wi.us.  Topics or features we would like to 
promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-
views, student column (results of thesis, highlighted accomplish-
ment), "post-retirement" articles, and "kudos" articles.  If you 
have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.

President:
Kris Sieckert
S21 W27399 Kame Terrace
Waukesha, WI  53188
(H) 262-547-5817
(W) 262-560-2106
seekurt@aol.com

President-Elect:
Milt Dehn
N253 Johnson Rd.
Stoddard, WI  54658
(H) 608-787-5636
(W) 608-785-8445
dehn.milt@uwlax.edu

Past President:
Dave Eichenhofer
321 N. Montgomery St.
Port Washington, WI 53074
(H) 262-284-7180
(W) 262-376-6142
psike@nconnect.net

Secretary:
Dani Scott
930 22nd St.
Reedsburg, WI 53959
(H) 608-524-8701
(W) 608-464-3165, ext. 141
scotdan@wc.k12.wi.us

Treasurer:
Jenna Schieffer
315 E. Gauer Circle
Milwaukee, WI  53207
(H) 414-920-7130
(W) 414-769-1784
schiefjx@milwaukee.k12.wi.us

For information on contacting committee chairpersons, 
check the WSPA website at www.wspaweb.org.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  mem-
bership.  The opinions and products, including advertising, 
class/workshop notices, and job announcements, appearing 
in this newsletter do not necessarily indicate official sanc-
tion, promotion, or endorsement on the part of the newslet-
ter or the Wisconsin School Psychologists Association, Inc.  
Articles, announcements, and letters should be submitted to 
the Editor, Jennifer Kamke Black, N4212 Townline Rd., 
Shawano, WI  54166, 715-524-4180 (home), 715-526-2192 
x145 (work), e-mail: kamkeblj@sgsd.k12.wi.us. 

Deadlines for receipt of material by the editor:

#1--August 15
#2--November 15
#3--January 30
#4--April 15
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President’s Message
By Kris Siekert

beginnings?) of state aid .  Her hiring linked school psy-
chologists to special education.  Woods examined 633 chil-
dren in 14 cities during the 1917-‘18 school year.  She took 
90 minutes to complete a psychological assessment using the 
Terman revision of the Binet, the Healy, Knox, Woods-
worth-Wells, and other standardized tests.  Due to her work 
that year alone, 21 special education classes were started in 
11 cities.  Woods reported in 1919, “less then half of the 
children recommended for examination as subnormal sus-
pects proved to be definitively feeble minded.”  An average 
of one percent of the total school enrollment was recom-
mended for special classes.  Woods continued as Wisconsin 
itinerant school psychologist until 1925.  During the ‘21-‘23 
school years, Woods and Melicent Waterhouse evaluated 
2,151 children across the state.  In the ‘23-‘25 years, that 
team conducted 2,919 individual assessments in 38 cities.  
As demand continued, Madison (1923) and West Allis 
(1923) added their own school psychologists followed by  
Milwaukee, Whitefish Bay (1937) and then Shorewood.  So 
we celebrate our pioneers: Elizabeth Woods (1917-‘25), 
Melicent Waterhouse (‘21-‘24), Helen Davis (1924-‘25), 
Stella Stillson (1926-‘33), Kathryn Lynch (1929-‘30), Henri-
etta Pace (1928-‘37), Dorothy Morgan (1931-‘32), and Frank 
Powell (1938-‘40). We are grateful for their hard work and 
laying down the high expectations for excellence we have 
now.

Now, remember to bundle up—I look forward to seeing 
all of you in February for our early spring convention.

Dear Colleagues,

Fall convention has come and gone!  Another successful 
gathering of Wisconsin’s school psychologists completed 
thanks to Rich Albreckson and his team. We would also like 
to thank Doug White , our current DPI liaison for commit-
ting two days of his time by joining us. Although very busy 
with all his other roles, he continues to draw WSPA to the 
committee tables in Madison.  We are indebted to him for 
giving us a voice!

Exec board met and the 17 WSPA committees reported 
in.  It sure takes a lot of volunteers to keep WSPA moving 
forward.  Please think about serving our membership through 
committee work or chairmanships.  It is a great way to net-
work and be a positive force in education!!

In my last letter, I began to share WSPA’s history.  
Since that time, I had a chance meeting with someone who 
had our early history.  So we will save the 80’s for next time 
and return to our roots. The first formal meeting took place 
in Milwaukee on November 1st, 1956. Thirty eight psy-
chologists meet and formed WASP (changed to WSPA in the 
70’s).  Some of our pioneers had served since the 1930’s, 
with our history going back even farther.

Arnold Gesell, who has been cited as holding the first 
“school psychology” position in the country, was born in 
Alma, Wisconsin, in 1880.  In 1917, Elizabeth Woods be-
came Wisconsin’s first psychologist.  In a legislative act of 
1917, she was provided a maximum of $300 (under funding 



Upcoming Events

INTERNATIONAL SCHOOL PSYCHOLOGY 
COLLOQUIUM

The 2004 ISPA colloquium will be held in Exeter, Eng-
land, from July 27th – 31st.  The colloquium will be co hosted 
by the International School Psychology Association and Exe-
ter University.  The theme will be Educational/School Psy-
chology in the 21st Century:  Whose Needs?  Whose Bene-
fits?

If you wish to do a presentation, you may also provide 
information on children’s rights, participating voices, service 
level evaluations, national and regional policies for school 
psychologists, evidence of successful interventions for chil-
dren and families in need.  Other related themes will be wel-
come.

The colloquium will be held at the main campus of Exe-
ter University, which is generally considered to be one of the 
most beautiful in the UK.  It is located about 180 miles 
southwest of London and is on a direct but and train route 
from all main airports.

Various accommodations will be available on site, in-
cluding some 200 en-suite rooms and a similar number of 
inexpensive rooms.  

Further details about conference submissions and ac-
commodations can be obtained from Professor Bob Burden. 
c/o School of Education and Lifelong Learning, Exeter Uni-
versity, St. Luke’s Campus, Heavitree Road, Exeter, Deven 
E1 2LU. Or e-mail to:  R.L.Burden@exeter.ac.uk

You may also contact the Wisconsin ISPA Delegate, 
Shirley Natzel at 1-414-525-8443.   Or email:   
snatzel@whitnall.com

Continuing Professional Development

Plan now to attend WSPA’s Douglas K. Smith Memorial 
Summer Institute:

Brief Solution-Focused Counseling & Interventions with 
School Problems

By John J. Murphy, Ph.D.
June 25 & 25, 2004

Take two days to develop the theory and techniques central 
to this orientation that builds solutions by utilizing people’s 
unique strengths and resources.

Look for more information in upcoming newsletters and on 
the web or contact Rob Dixon at (608) 785-6893 or 
dixon.robe@uwlax.edu

SUBURBAN SCHOOL PSYCHOLOGIST’S 
ASSOCIATION

Shirley G. Natzel, Regional Representative

Suburban has set its schedule of meetings for the 2003-
2004 school year.  Our group continues to have about 70 
active members who meet four times a year.

Our first meeting was held on October 1st, 2003, at Jun-
eau High School and was presented by Marcia Staum, Ph.D. 
& Rae Ellen Sena.

The presenters spoke about Optimizing Success through 
Problem Solving which is a Milwaukee Public School initia-
tive that was developed for a large urban school district but 
can be applied to smaller districts.  A team of district-wide 
facilitators guides the process.  The facilitator team includes 
general education teachers, special education teachers, diag-
nostic teachers, social workers, a speech pathologist, and 
school psychologists.  The problem solving facilitators pro-
vide training and support to the schools.  Each school is as-
signed a problem solving facilitator who spends at least one 
half day each week in the school.  At the school, the problem 
solving facilitator provides support to the staff, students, and 
parents.  Through the assistance of a problem solving facili-
tator, schools target areas of need at the all school or preven-
tion level, classroom level and at the level of the individual 
student.  Staff is able to implement interventions and instruc-
tional strategies proven effective by research.  An integral 
part of this model is the collection of data to measure imple-
mentation and outcomes.  A four-step problem solving proc-
ess provides the backdrop for data-based and instructional 
decision-making processes, which are central to the initia-
tive.  If you want more information about the project you can 
access the website for Milwaukee Public Schools:  
www.milwaukee.k12.wi.us/pages/mps.

Our February meeting will be held at the Greenfield 
School District Office.  The presenter will be Nissan Bar-
Lev, Ph.D. and he will speak about IEP Facilitation and 
Early Conflict Resolution.

Our last meeting for this school year will be May 4th 
and will take place at Aurora Psychiatric Hospital.  The topic 
will be Neuropsychological Testing and Information Proc-
essing and the speaker will be Dr. Robert Newby.

All meetings begin with Hospitality from 8-8:30, the 
Business Meeting from 8:30-9:00, Networking from 9:00-
9:30 and the Presentation from 9:30-11:30.  Continuing Edu-
cation Credits are available for attendance at all four meet-
ings.

If you would like to join us for a meeting, please contact 
our President, Mike Bernhardt.  Mike can be e-mailed at:  
michael.bernhardt@racineco.com.
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Bits o’ Information
This section includes various “bits o’ information” from different sources, including the WSPAalert 

listserv, NASP leadership listserv, groups with which WSPA has affiliated, etc.

As the CESA 7 Special Education website accumulates new 
links/information almost on a daily basis, accessibility to this 
large volume of material is quickly becoming an issue. In 
order to alleviate this concern, a search engine was added to 
the site:  http://www.cesa7.k12.wi.us/sped/  You would be 
able to search throughout the entire site, or through some 
specific areas such as Special Education in Plain Language, 
Autism Articles, Writing IEP Goals, Wisconsin Special Edu-
cation Mediation System and more. I have recently received 
a number of inquiries from new directors of special educa-
tion on the IEP process and related paperwork. To assist 
them, as well as other new directors, I have placed the CESA 
#7 IEP checklists on our website: http://
w w w . c e s a 7 . k 1 2 . w i . u s / s p e d / i s s u e s - I E P i s s u e s /
iepchecklist.htm A more complete web site document detail-
ing COPAA analysis of the Revised S.B. 1248 can be found 
on my agency's web site:  http://www.cesa7.k12.wi.us/sped/
issues-2003IDEA/legupdates.htm  Click on the slate: CO-
PAA Analysis of S.B. 1248.  Nissan B. Bar-Lev Director of 
Special Education, CESA #7 509 School Court, Chilton, WI. 
53014 414-460-4777

Researchers find that high-stakes testing tends to limit access 
to general education classrooms for students with disabili-
ties:  http://www.nea.org/specialed/saasresults.html

NEA and the National Association of State Directors of Spe-
cial Education have teamed up to provide guidance on imple-
menting both IDEA and ESEA:  http://www.nea.org/
specialed/ideaeseaintersection.html

Collaboration for Academic, Social, and Emotional Learning 
(CASEL) offers high quality research and program informa-
tion on social and emotional learning and its relationship to 
academic success. Its work is very applicable to school psy-
chologists and other educators. See www.CASEL.org where 
you can sign up for listservs to get updates.

Schools can apply for reimbursement for nursing services in 
special education for high need/medically fragile students. 
Check out http://www.dpi.state.wi.us/ because the page in-
cludes links to the news release on the "Keeping the Prom-
ise: High-Cost Special Education Initiative." It can be ac-
cessed as pdf files from the agency's news release website at 
http://www.dpi.state.wi.us/dpi/dltcl/eis/prmenu.html. School 
districts can go directly to the High-Cost Special Education 
initiative website to find additional background information, 
worksheets, and contact information for the program.

The 24th Annual Report to Congress on the Implementation 
of the Individuals with Disabilities Education Act has been 
issued by the U.S. Department of Education.  It covers data 
from the 2000-01 school year and includes data on special ed 
teacher quality, special ed spending, an analysis of links be-
tween child poverty and special needs, discussion on the use 
of developmental delay as a classification category for stu-
dents aged 3-9 years, supply & demand issues for 
speech-language pathologists, social and behavioral prob-
lems of elementary and middle school students, high school 
graduation rates for students with disabilities, and many 
other interesting facts and figures.  If you are interested, you 
can download its four-page Executive Summary or its 475 
pages at this site: http://www.ed.gov/about/reports/annual/
osep/2002/index.html 

Special Ed Resources:  IDEA Professional Development 
Resources at ; Technology Website for Students with Dis-
abilities at ; Transition and Secondary Education at ; Toolkit 
on Parentally Placed Students with Disabilities at ; STOMP 
Assists Families, Service Providers of Military Children with 
Disabilities at ; Tutoring Services Under NCLB at 

Massachusetts School psychologists Association and North-
eastern University support the Global School Psychology 
Network at www.schoolpsychology.us which is an internet 
community for professional development of school psy-
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News about PI 34 - Wisconsin Quality Educator Initiative 

What’s the big picture about PI-34?

New state rules about Education Program Approval and Li-
censes are restructuring educator training programs, educator 
licenses, and professional development for Wisconsin educa-
tors. The new system is based on the Wisconsin Standards 
with demonstrated knowledge, skills and dispositions for 
teaching, pupil services, and administration. Initial licensing 
will be based on an educator's successful performance as 
measured against these standards, not just the completion of 
a set of courses. A presentation on the Rationale for Stan-
dards - Powerpoint Presentation is available on the DPI PI-
34 website (http://www.dpi.state.wi.us/dpi/dlsis/tel/
watsnew.html).

PI 34 rules governing Program Approval, Master Educator, 
License Revocation, and the School Counselor - 3 year non-
renewable license were effective July 1, 2000 and are cur-
rently in place. Remaining PI 34 Administrative Rules are 
effective July 1, 2004. 

A PI 34 Overview - Powerpoint Presentation may also be 
viewed and/or downloaded. While many workshops have 
already been held, additional workshops focused on pupil 
services and administrators are planned for 2004. PI 34 Im-
plementation Work Teams have posted draft documents re-
lated to implementing each component of PI 34.

I currently have a school psychologist’s license. What do 
I need to know? 

Currently licensed educators may continue to renew their 
licenses at the professional educator stage by completing 
either a professional development plan or six semester cred-
its of professional development. DPI clock hours will no 
longer be granted after June 30, 2004, but those already ac-
cumulated can be used towards the six semester credits. The 
license will be good for five years. You can go back at forth 
between the professional development plan option and the 
six credit option over subsequent five year license periods.

For those wishing to pursue the professional development 
plan, a draft professional development plan for Wisconsin 
pupil services professionals is available on the DPI PI-34 
website at http://www.dpi.state.wi.us/dpi/dlsis/tel/pdf/
pspdp.pdf. There is also a Professional Development Plan 
Powerpoint Presentation. You will set development goals 
related to pupil services standards. Your district will help 
you develop a Professional Development Team of three 
peers to review your goals and verify your completion of the 
plan within five years.

You may also be asked to serve as a mentor for new school 
psychologists. The Wisconsin School Psychologists Associa-
tion is working with DPI to develop a mentor handbook to 
assist you. 

I am a very experienced school psychologist. How can I 
pursue a Master Educator license?

Though not a requirement for continued licensure, you can 
elect to pursue a Master Pupil Services License. To do so 
you will develop a professional portfolio of evidence of a 
high level of mastery of the pupil services standards, includ-
ing the school psychology standards. The Wisconsin School 
Psychologists Association is working with DPI to determine 
exactly which knowledge, skills and dispositions (attitudes) 
are essential. Trained reviewers will assess your portfolio to 
determine whether a master license is warranted based on the 
evidence you submit.

How do I find out more about the new licenses and the 
Wisconsin Quality Educator Initiative, PI-34?

Check the website: http://www.dpi.state.wi.us/dpi/dlsis/tel/
index.html, watch for workshops this spring for pupil ser-
vices professionals, or talk with your district professional 
development coordinator.

Questions about PI-34 implementation may be directed to 
Kathryn Lind, Kathryn.Lind@dpi.state.wi.us or 800-441-
4563.
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CONTENT GUIDELINES FOR SCHOOL PSYCHOLOGIST

The School Psychologist will demonstrate knowledge of and skill in:

1. Data based decision making and accountability including:
 Systematic decision-making processes to identify problem areas and needs.
 Collecting relevant data and other information.
 Making or facilitating empirically based decisions about service delivery.
 Evaluating the outcomes of service delivery.
 Using a variety of models and methods of assessments that yield information useful to understanding the problem; that 

identify strengths and needs; and measures progress and accomplishments.

2. Interpersonal communication, collaboration and consultation including:
 The communication of opinions and data to all appropriate parties in a supportive, problem-solving fashion.
 Utilizing empirically supported, collaborative consultation methodologies to improve the learning environment at the 

individual, groups and system levels.

3. Effective instruction and development of cognitive/academic skills including:
 Collaboration with others to develop appropriate cognitive and academic goals for students.
 Designing, implementing and evaluating direct and indirect services including consultation, behavior analysis/

intervention and other interventions focusing on instruction to achieve these goals.

4. Socialization and development of life competencies including:
 Collaborating with others to develop appropriate behavioral, affective, adaptive, or social goals for students.
 Designing, implementing and evaluating direct and indirect service including consultation, behavior analysis/

intervention and other interventions to achieve these goals.

5. Student diversity in development and learning including, the sensitivity, knowledge, and skills needed to work with indi-
viduals and groups with different abilities, disabilities, orientations, strengths, and needs from a variety of racial, cultural, 
ethnic, experiential, socioeconomic, gender-related and linguistic backgrounds.

6. The school and system structure, organization and climate including:
 Understanding the school and other settings as systems.
 Using decision-making methods with individuals and groups to facilitate structure and policies that create and main-

tain safe, caring, and inviting learning environments for children and other members of the community.

7. Prevention, crisis intervention and mental health services including:
 An understanding of both typical human development and psychopathology.
 Providing or contributing to prevention and intervention programs that promote the psychological and physical well 

being of students.

8. Home/school/community collaboration including working effectively in partnership with a variety of family systems, edu-
cators, and the community, acknowledging family strengths and influences that affect student’s well being, learning and 
achievement. 

9. Research and program evaluation including:
 Maintaining a professional knowledge base of research and other relevant information.
 Translating research into practice.
 Understanding research design and statistics in sufficient depth to conduct investigations and program evaluation for 

improvement of services.

10. School psychology practice and professional development through maintaining a knowledge base of the history and foun-
dations of their profession and practice in ways which meet all appropriate ethical professional, and legal standards to en-
hance the quality of services and to protect the rights of all parties.

11. Information and technology including accessing, evaluating and utilizing various information sources and technology rele-
vant to their work in ways that safeguard or enhance the quality of services.
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-----------------------------------------------------------------

PI 34.04 Pupil services standards. To receive a license in a pupil services category under s. PI 34.31, an applicant 
shall complete an approved program and demonstrate proficient performance in the knowledge, skills and dispositions 
under all of the following standards:

(1) The pupil services professional understands the teacher standards under s. PI 34.02.

(2) The pupil services professional understands the complexities of learning and knowledge of comprehensive, coordi-
nated practice strategies that support pupil learning, health, safety and development.

(3) The pupil services professional has the ability to use research, research methods and knowledge about issues and 
trends to improve practice in schools and classrooms.

(4) The pupil services professional understands and represents professional ethics and social behaviors appropriate for 
school and community.

(5) The pupil services professional understands the organization, development, management and content of collabora-
tive and mutually supportive pupil services programs within educational settings. 

(6) The pupil services professional is able to address comprehensively the wide range of social, emotional, behavioral 
and physical issues and circumstances which may limit pupils’ abilities to achieve positive learning outcomes through 
development, implementation and evaluation of system-wide interventions and strategies.

(7) The pupil services professional interacts successfully with pupils, parents, professional educators, employers, and 
community support systems such as juvenile justice, public health, human services and adult education.

By Doug White, Director of Student Services/Prevention and Wellness, Wisconsin Department of Public Instruction
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Tiny Grants for Kids from NASP!

Tiny Grants are a new Children’s Fund program to provide 
small grants—up to $100—directly to NASP members to 
help meet children’s welfare, educational, or mental health 
needs. Items that help meet basic needs of children at school 
are acceptable: such things as clothing, eyeglasses, book 
bags, school supplies, etc. Mental health Tiny Grants are 
intended to encourage school psychologists to enhance their 
own capabilities to provide mental health services within 
their schools. Acceptable purchases could include therapeu-

tic video tapes and games, relaxation tapes, classroom guid-
ance materials, books for bibliotherapy, etc. To learn more 
about Tiny Grants and to complete a brief online application, 
go to the Members Only section of the NASP website 
(www.nasponline.org). As long as funds are available and 
your intent is within guidelines, you will receive an e-mail 
acknowledgement within a day or two. That e-mail will ex-
plain a simple reimbursement procedure.

CALL FOR APPLICATIONS FOR CHILDREN’S FUND SERVICE PROJECTS
2003-2004 school year

The Children’s Fund is soliciting applications for service projects.  Funded projects impact children’s lives and are as diverse as 
a Handbook of Poetry by Classmates of Victims of Shootings in Jonesboro, Arkansas or books to replace those lost in flooded 
North Dakota and Minnesota.  Projects funded have included a safe place for children of physical and sexual abuse in Rutland, 
Vermont; the development of a Crisis Response Kit in Anchorage Alaska; the development of a reading library and program for 
character education in China Springs, Texas; a Community Project to Reduce Teen Pregnancy in Casa Grande; and Read In Day 
in Bangor, Maine, to name a few.

Service Projects considered for funding will be consistent with the Fund’s priorities:  

 Advocate for the essential rights and welfare of all children and youth.
 Promote learning environments that facilitate optimal development.
 Research effective interventions that address distressing circumstances of children and youth
 Embrace individual differences in children and youth.

The Children’s Fund Board of Trustees encourages school psychologists, graduate students, academicians, and interdisciplinary 
teams to apply for funding.  Successful applications will be unique in the service provided.

The Children’s Fund of NASP is affiliated with, but an independent charitable organization of NASP.  As a tax-exempt, non-
profit charity, the Children’s Fund can accept and disburse monies for charitable purposes.  

There are no deadlines for applications and each one is considered as they are submitted.  Funds for accepted projects will de-
pend on availability of funds.  Funding can be in any amount up to $5,000.00 (see the application packet for expenses that will 
be funded).  

For information on the Children’s Fund and service project applications go to www.nasponline.org and search CFAppProce-
dure.pdf or email Dr. Rivka I. Olley, rolley@bcps.org.  Applications are accepted by email. 
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Youth Empowerment Mini-Grants from NASP!

The Children’s Fund Inc., a charitable affiliate of the Na-
tional Association of School Psychologists, announces a new 
program designed to support student-initiated projects. Based 
on the work of Peter Benson and the Search Institute 
(www.search-institute.org), the Children’s Fund will fund a 
limited number of projects that are created by students to 
promote asset development.  Benson’s research identified 40 
“developmental assets.” These are relationships, supports, 
and values that youth experience in their homes, schools, and 
neighborhoods. Youth who possess 30 or more of these as-
sets are highly likely to be successful and less at risk for 
making bad decisions. On the other hand, a higher risk for 
difficulty in life is associated with access to 10 or fewer as-
sets. The Children’s Fund believes that young people are 

acutely aware of the strengths and needs of their community 
but may not have the resources or encouragement to effect 
change. The intent of the Mini-grant Program is to empower 
youth to build better communities by giving them the means 
to design and implement ideas that will create access to as-
sets. If you have questions, contact Phil Bowser at 
pbowser@roseburg.k12.or.us.  You may also check out the 
NASP website (www.nasponline.org) and check out the 
Children's Fund section for the link to the assets and applica-
tion, or contact Rivka Olley at RIOPhD@aol.com.

A grant application for the Youth Empowerment Mini-grants  
and a copy of the 40 developmental assets are provided on 
the following pages. 

WSPA Research Grant Opportunity

In an effort to support the ongoing research of its members in 
the discipline of school psychology, the Wisconsin School 
Psychologists Association has allocated $500.00 to be used 
by selected members for their research projects. All members 
who are currently conducting research in the field are invited 
to apply for a grant.

The guidelines for the research projects are as follows:
1. Research projects need to be conducted in an ap-

plied setting.
2. The funds awarded need to be used to purchase sup-

plies, such as test materials.
3. The research proposal needs to contain the follow-

ing information:
a. Statement of the problem (1-2 pages).
b. Description of the procedures that will be 

used (1-5 pages).
c. Rationale for conducting the research, for 

example, a summary of its impact, benefits 
to children, parents, public, schools, psy-
chologists, etc. (1-2 pages).

d. Appropriate letters of permission from 

research site personnel.
e. A detailed budget that includes a descrip-

tion of expenditures.
f. A timeline that outlines the steps of the 

project from beginning to end.
g. Names and qualifications of principal 

investigators.
4. A detailed report of how the funds were spent 

needs to be submitted to the chairperson of the 
committee. This document will be forwarded to 
the treasurer.

5. No later than 12 months after completing the pro-
ject, the recipient of the grant is invited to present 
the results at a WSPA convention.

6. An article regarding the results needs to be submit-
ted for publication in the WSPA newsletter.

Send completed proposals to:
Milt Dehn
WSPA Awards Chair
N253 Johnson Road
Stoddard, WI  54658





ASSET TYPE ASSET NAME & DEFINITION

EXTERNAL ASSETS

Support Family support Family life provides high levels of love and support.

Positive family communication Young person and her or his parent(s) communicate positively, and young person is willing to 
seek advice and counsel from parent(s).

Other adult relationships Young person receives support from three or more nonparent adults.

Caring neighborhood Young person experiences caring neighbors.

Caring school climate School provides a caring, encouraging environment.

Parent involvement in schooling Parent(s) are actively involved in helping young person succeed in school.

Empowerment Community values youth Young person perceives that adults in the community value youth.

Youth as resources Young people are given useful roles in the community.

Service to others Young person serves in the community one hour or more per week.

Safety Young person feels safe at home, at school, and in the neighborhood.

Boundaries and Expectations Family boundaries Family has clear rules and consequences, and monitors the young person's whereabouts.

School boundaries School provides clear rules and consequences.

Neighborhood boundaries Neighbors take responsibility for monitoring young people's behavior.

Adult role models Parent(s) and other adults model positive, responsible behavior.

Positive peer influence Young person's best friends model responsible behavior.

High expectations Both parent(s) and teachers encourage the young person to do well.

Constructive Use
of Time

Creative activities Young person spends three or more hours per week in lessons or practice in music, theater, or 
other arts.

Youth programs Young person spends three or more hours per week in sports, clubs, or organizations at school 
and/or in community organizations.

Religious community Young person spends one hour or more per week in activities in a religious institution.

Time at home Young person is out with friends "with nothing special to do" two or fewer nights per week.

INTERNAL ASSETS

Commitment to Learning Achievement motivation Young person is motivated to do well in school.

School engagement Young person is actively engaged in learning.

Homework Young person reports doing at least one hour of homework every school day.

Bonding to school Young person cares about her or his school.

Reading for pleasure Young person reads for pleasure three or more hours per week.

Positive Values Caring Young person places high value on helping other people.

Equality and social justice Young person places high value on promoting equality and reducing hunger and poverty.

Integrity Young person acts on convictions and stands up for her or his beliefs.

Honesty Young person "tells the truth even when it is not easy."

Responsibility Young person accepts and takes personal responsibility.

Restraint Young person believes it is important not to be sexually active or to use alcohol or other 
drugs.

Social Competencies Planning and decision making Young person knows how to plan ahead and make choices.

Interpersonal competence Young person has empathy, sensitivity, and friendship skills.

Cultural competence Young person has knowledge of and comfort with people of different cultural/racial/ethnic 
backgrounds.

Resistance skills Young person can resist negative peer pressure and dangerous situations.

Peaceful conflict resolution Young person seeks to resolve conflict nonviolently.

Positive Identity Personal power Young person feels he or she has control over "things that happen to me."

Self-esteem Young person reports having a high self-esteem.

Sense of purpose Young person reports that "my life has a purpose."

Positive view of personal future Young person is optimistic about her or his personal future.

Developmental Asset Checklist
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Legislative Updates
November 2003

Michael Blumenfeld

LEGISLATIVE UPDATE

The Legislature has been busy holding committee 
hearings and taking action on the floor of the Assembly and 
Senate leading up to what was expected to be the final floor 
period for the year ending November 13th.  Instead, the Legis-
lature will convene in Extraordinary Session on December 1st.  
The agenda, so far, includes action on Assembly Bill (AB) 
655 and Senate Bill (SB) 313, the omnibus "Jobs Creation Act 
of 2003.”  The Regular Session of the Legislature is in recess 
until Tuesday, January 20, 2004. 

Governor Doyle signed AB 62 into law on Novem-
ber 20th.  Introduced by Representative Bonnie Ladwig (R-
Racine), AB 62 provides that if school attendance is a condi-
tion of a court’s dispositional order for a student who is truant 
or habitually truant, the order must specify what constitutes a 
violation of the condition and must direct the school board of 
the school district, or the governing body of the private 
school, to notify the juvenile court or municipal court, or, if 
the person is under the supervision of an agency, to notify the 
agency, of any violation of that condition.  The bill would also 
make changes regarding inspection, by various parties, of a 
juvenile’s court records, for purposes of proceedings.  The full 
text of AB 62 is available at www.legis.state.wi.us/2003/data/
AB-62.pdf.

On November 18th, Governor Doyle vetoed legisla-
tion that would weaken current laws prohibiting concealed 
weapons in school zones.  The Senate approved SB 214 on 
October 23rd, 24-8, and the Assembly concurred, 64-25, on 
November 5th.  The Legislature is expected to attempt an 
override veto in early December.  If legislators vote the same, 
the override will succeed in the Senate but fail by 2 votes in 
the Assembly as 22 Senators and 66 Representatives will need 
to vote for the override for the bill to become law. 

AB 86, introduced by Representative Kitty Rhoades 
(R-Hudson), is a reintroduction of a bill from last session con-
cerning the physical examination of pupils.  AB 86 would 
allow a school board in any county to require that a pupil be 
examined by a physician, but only if the school board pro-
vides a schedule of examinations to the pupil’s parent or 
guardian at the beginning of each school year and obtains the 
written consent of the pupil’s parent or guardian for a specific 
examination.  The Assembly Committee on Children and 
Families voted in favor of passage 5-3 On June 3rd, but only 
after amending the bill.  The bill was referred to the Assembly 
Rules Committee in June, but that committee has not yet 
scheduled AB 86 for a vote by the full Assembly.

For up-to-date information on these or any other leg-
islative measures, you can visit http://folio.legis.state.wi.us.

SENATE BILL WOULD PROHIBIT THREATS TO 

SCHOOL EMPLOYEES
SB 312 was introduced on November 11th by Sena-

tor Brown (R-Eau-Claire).  According to the Legislative Ref-
erence Bureau, the bill would prohibit certain threats to 
cause bodily harm to the person or family member of a so-
cial service worker employed by or working under contract 
with a government agency, a juvenile intake worker, or a 
school employee.  More information about the bill can be 
accessed at www.legis.state.wi.us/2003/data/SB-312.pdf.

SCHOOL CHOICE BILLS MOVE FORWARD
The Legislature approved AB 259, 260, and 472, 

which, if enacted into law, would expand the Milwaukee 
Parental Choice Program (MPCP).  AB 259 concerns the 
eligibility for participation in the program; AB 260 would 
extend the program to all private schools in Milwaukee; and 
AB 472 would allow pupils in the program to continue par-
ticipating even if their family income increased to up to 2.2 
times the federal poverty level.  The bills are currently await-
ing action by the governor, and, if Doyle does not take action 
by December 11th, the bills will automatically be sent to him 
after which he will have six days to act.  Doyle is expected to 
veto any changes to the MPCP and, an override is unlikely. 

BILL TO AUTHORIZE SCHOOL PERSONNEL TO 
SUBJECT STUDENTS’ BLOOD TO AIDS TEST

On August 20th, Senator Carol Roessler (R-
Oshkosh) and Representative Luther Olsen (R-Berlin) intro-
duced SB 230, which would authorize an employee of a 
school district, cooperative educational service agency, char-
ter school, private school, the Wisconsin Educational Ser-
vices Program for the Deaf and Hard of Hearing, the Wis-
consin Center for the Blind and Visually Impaired, or a so-
cial worker to subject an individual's blood to a test for the 
presence of the virus that causes acquired immunodeficiency 
syndrome, if they were “significantly” exposed. This bill was 
referred to Senate Committee on Health, Children, Families, 
Aging and Long Term Care which held a public hearing held 
on September 4th.  The committee approved the bill that 
same day by a vote of 8-1.  The full Senate subsequently 
approved SB 230 by a vote of 30-3 on October 1st.  The 
measure is now in the Assembly.

SPECIAL EDUCATION TRANSITIONAL SERVICES  
On October 21st, the Assembly unanimously ap-

proved AB 343, a measure that proposes establishing a clear-
inghouse for information about special education transition 
services and vocational opportunities that are available in 
each county.  The Assembly passed AB 343 on a voice vote.  
As you know from other materials I have provided to WSPA, 
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NASP Delegate report
By Judy Martin, NCSP

I’m writing this in the middle of National School Psycholo-
gists Week and preparing treats for the staff at Salem Grade 
School.  It has been easy to do public relations this year be-
cause I’m in a new district and I need to get the word out 
about who I am and what a school psychologist does.  The 
NASP posters and handouts were great assets and along with 
the chocolate, got people talking and asking for information.  
A good start to a new school year in a new school.

NASP and WSPA are also off to a good start.  Almost half of 
the 930 school psychologists in Wisconsin belong to NASP 
and/or WSPA.  Encourage your colleagues to join one or 
both of the professional organizations.  Member benefits in 
both are growing annually.  Both organizations have tremen-
dous websites offering information about school psychology, 
legislative issues and volunteer opportunities.

NASP has made the move to on line voting for the ’04 elec-
tion.  According to NASP nominations & Elections Chair, 
Charlie Deupree, “we had a terrific response.”  We had bet-
ter than a 100% increase in participation in the nomination 

process. The election process will start at midnight Jan., 30, 
2004 and go through Feb. 29, 2004.  Paper ballots will also 
be accepted.  Remember, you need to be a NASP member 
as of January 1, 2004 with an email address on file with the 
NASP office to vote on line.  People on the ballot will be 
President Elect: Carl DiMartino and Bill Pfohl and for 
Treasurer: Gene Cash and Leslie Paige.  Please take time to 
vote.

NASP regional meeting is in Oklahoma City.  In addition to 
the training presented by President Dan Miller, NASP lead-
ership from the central states will have the chance to visit 
the Oklahoma City National Memorial Center to see the site 
that forever changed the lives of those of us who survived 
that terrible bombing.

With the holidays approaching and the end of grading peri-
ods and state level testing windows, remember to take some 
time for yourself to renew your energies and your commit-
ment to kids.

this bill is supported by a wide range of groups, including the 
Wisconsin Coalition for Advocacy (WCA), the Wisconsin 
Council on Developmental Disabilities (WCDD), Wisconsin 
FACETS, and the Quality Education Coalition (QEC).  AB 
343 has now been referred to the Senate Committee on Edu-
cation, Ethics and Elections.  

AB 343 would direct the Department of Public In-
struction to cooperate with the Department of Workforce 
Development and the Department of Health and Family Ser-
vices in establishing such a clearinghouse.  Each of the three 
departments would have to post information about the clear-
inghouse on its internet site.  The full text of the bill is avail-
able at www.legis.state.wi.us/2003/data/AB-343.pdf.

GOVERNOR’S TASKFORCE ON EDUCATIONAL 
EXCELLENCE

On August 22nd, Governor Doyle signed an Execu-

tive Order creating a Governor’s Task Force on Educational 
Excellence.  The task force is charged with examining Wis-
consin’s system of financing education.  The task force has 
held two meetings, in Madison and Wausau, and will hold 
several public hearings, including Milwaukee on December 
11th, where anyone who is interested can speak to the mem-
bers about any issue related to public education.  More infor-
mation about the task force’s work is available online at 
http://edexcellence.wisconsin.gov.  

SPECIAL ELECTION NEWS
On November 18th, Representative Spencer Coggs 

(D-Milwaukee) won a special election to replace Senator 
Gary George.  The election was held following a successful 
attempt to recall Senator George.  Coggs will take office as 
soon as the election results are certified.  Another special 
election will be held to fill Coggs' Assembly seat.
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Legislative Committee Report
Lynda Palecek, Chairperson

IDEA Reauthorization
The reauthorization of IDEA has been underway since last 
spring.  The House of Representatives introduced its version 
(H.R.  1350) last March and finalized their version of the bill 
with a vote in April. Before H.R. 1350 reached the floor for a 
vote it was revised and amended in subcommittee.

H.R. 1350 contains a number of changes that will 
have an affect on the profession of school psychology and 
special education.  It is important that school psychologists 
be informed of the issues outlined in the draft.  They include:

1) Numerous changes in discipline provisions.  If the 
changes are maintained in law manifestation deter-
mination and functional behavioral assessments and 
plans may be eliminated.

2) A change in personnel standards.  Language is 
removed that describes how states must maintain 
the highest quality of standards for related services 
personnel. An issue similar to this was introduced 
and debated at length during the reauthorization of 
IDEA 97.  During the previous reauthorization at-
tempts at including language, which specifically 
named school psychologists in the bill as qualified 
professionals to evaluate special education students 
were unsuccessful.

3) Language that issues directives to states to develop 
policy that prohibit school personnel from requir-
ing a child/student to obtain prescription medica-
tion.

4) There will be new language that will enhance pre-
referral academic and behavioral interventions.

5) New language that allows a problem solving ap-
proach to determining and addressing learning 
disabilities.  To clarify, if language is passed that 
allows for Local Education Agencies (LEA’s) to 
determine eligibility based on a student’s response 
to interventions, states will be able to maintain their 
current language for identification of the category in 
statute.  However, that alone will no longer need to 
be the sole criteria for determining eligibility.

6) Language that shifts financial responsibilities to 
parents and advocates if problems occur in the 

IDEA process. As professionals, we may not be 
directly involved in such proceedings, however le-
gal information behind the decisions is valuable to 
know.

The Senate has introduced their version of the bill 
(S. 1248); however, it has not followed the same rigorous 
and quick path as that of H.R. 1350.  While many feel that it 
will be taken up in the Senate later this fall, in reality it may 
not be up for discussion until the session resumes in 2004.  
When the Senate’s process in complete a Conference Com-
mittee is formed and will negotiate the differences between 
H.R. 1350 and S. 1248.  It is expected that debates will be 
long as both sides attempt to craft a final version that reflects 
and addresses the needs of special education.  Once complete 
the President signs the final version into law.

Information contained in this article has been taken 
and edited from a number of different sources.  They include 
Communiqué:  September 2003.  “IDEA Reauthorization 
Timeline:  Implications for Advocacy”, Libby K. Nealis.  
SPAN Update.  National Association of Protection and Ad-
vocacy Systems.  Fall Newsletter 2003.

Assembly Bill 343 Transition Services Clearinghouse
Wisconsin School Psychologist Association is a 

member of the Quality Education Coalition.  The coalition is 
comprised of representatives from different advocacy and 
professional organizations that have an interest in special 
education services, children and parents.  As a result of nu-
merous meetings this past year that focused on the issue of 
transition services for special education students, Assembly 
Bill 343 was introduced to the legislature.  A number of ad-
vocacy and professional organizations including Wisconsin 
School Psychologist Association supported the bill.  The bill 
establishes a clearinghouse of information for special educa-
tion students.  Earlier this month the bill was voted upon and 
passed in the Senate.  It now goes to the Assembly.  A num-
ber of other bills that are being followed by Michael Blu-
menfeld, Political Affairs Counselor can be found on the 
association website wspaweb.org.  The Legislative Commit-
tee is always eager to expand its membership.  If you are 
interested please contact lpalecek@racine.k12.wi.us



P.R.E.P.  Professional Response to Ethical Problems
by Dorothy Boyer

NASP has changed its access to the Professional Conduct 
Manual (Ethical Code).  You can now access it by going to 
nasponline.org  Go to search, enter Professional Conduct 
Manual, search, find ProfCond, click.

If you have a private practice of school psychology license 
and you wish to renew it, you should be aware that there are 
changes in the continuing education requirements for the 
2003-2005 biennium.  The changes are in effect between 
10/1/03 and 8/1/05.

“For the 2003-2005 biennium, licensed psychologists will 
continue to be required to obtain six credits in ethics, juris-
prudence, (sic) liability. Although not specifically required, 
it is expected the licensees will make every effort to become 
familiar with the new APA Ethics Code and any other 
changes in practice standards in their area of competence.

“In addition, licensees will be required to take two credits in 
one of the following three areas:

Cultural Competence  (any program that will help 
you gain awareness of cultural and racial diversity 
in assessment, treatment planning, and/or interven-
tion and/or heightens your sensitivity to the com-
plexity of issues in providing services to special 
populations (e.g. sensory or physically disabled, 
ethnic minority, sexual orientation, etc.).)  The rap-
idly changing demographics in the state of Wiscon-
sin and in the United States have heightened the 
need for understanding the impact of diversity on  
the provision of psychological services

OR

Alcohol and Other Drug Abuse identification 
and treatment (AODA)  (any program facilitating 
awareness of symptoms, interventions, treatment 
resources).  There is a profound impact of alcohol 
and other drug abuse on the citizens of Wisconsin 
and personal devastation when the problem is over-
looked.  Psychologists frequently confront issues 
with AODA  in their practice.

OR

Supervision  (any program on providing supervi-
sion).  Supervision, especially for licensure, re-
quires an understanding of the complexity and proc-
ess issues as well as the competence, developmental 
state and goals of the supervisee.  The influence of 
the supervisory process and supervision has long 
lasting impact on the quality of the service pro-
vided.

“ALL of these credits must meet the current criteria for ap-
proval:

APA approved sponsor
AMA category 1
Regionally accredited college or university”

(taken from the April, 2003 issue of the “Wisconsin 
Regulatory Digest”) 

Up to 20 continuing education credits may be granted for 
teaching and presenting any of the programs or courses that 
meet this requirement, but no credit will be granted for sub-
sequent presentations of the same material.  

If you have any comments or questions, call Dorothy Boyer.
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Consultation Resources: When the Well Runs Dry
Reprinted from School Psychology in Illinois 

Ever get stumped when you're asked to make practical suggestions to teachers or parents?  Try: www.interventioncentral.org, a 
website created by Jim Wright, a school psychologist from Syracuse, NY

Here's a sampling from the current list of intervention ideas: 

Introducing Academic Strategies to Students: A Direct- Instruction Approach 
CBM Math Worksheet Generator
Main-Idea Maps 
Test Score Analyzer (discrepancy analysis)
Behavior Contracts 
Rubber Band' Plan Study Skills Package 



  WSPA Fall 2003
La Crosse, WI

Intelligent Interventions: What Will They Think of Next?

The months of planning, detailing, running and trying to 
squeeze two more minutes and one more task into the day for 
the WSPA convention have come to a close. Now I, and the 
rest of the members of the Coulee region that worked on this 
event, get to catch up with the daily tasks that never did take 

a break while WSPA 
was here. From the posi-
tive comments I re-
ceived, I trust that most 
of you came to town, 
expected a great conven-
tion and were not disap-
pointed. Thank you for 
supp or t i n g  W SPA 
through your attendance. 
Our group is meeting 
next month to pull all the 

numbers and com-
ments together to 
help direct the ef-
forts of the next 

region to build on our successes and benefit from our learn-
ing opportunities. Before we pull everything together though, 
there was one major change that happened for this conven-
tion that presented unique challenges. It was the elimination 

of the paper booklet and the movement to a web-based bro-
chure and email broadcasts. We 
also developed a tri-fold paper 
brochure and mailed over 1200 
copies to give everyone the es-
sence of the convention topics, 
but I will admit there was not 
much depth. Our expectation 
was that people could use the 
WSPA website and/or the link 
in the brochure to access the 
in-depth information.

At the WSPA board meet-
ing, we discussed the merits and 
possible problems associated 
with such a system. The 
merits included the savings 
in cost of paper, trees and postage as well as the opportunity 
to allow changes to be updated immediately. Those that re-
ceived the email broadcasts were reminded more than once 

that the convention was on the 
horizon. In addition, the email 
notice could be forwarded to 
other school psychologists, so-
cial workers, counselors, etc. 
(we even tapped into school psy-
chologists in Minnesota, Iowa 
and Illinois) and the potential 
audience could be expanded 
without any costs. The pitfalls 
included some technical glitches 
on our end and some possible 
concerns with alienating some of 
the members who do not have 
access to a computer. The Board 
decided that it would be best to 
poll you, the WSPA membership 

and readers of the newsletter, as to what your thoughts are. 
What value did you put in the web-based advertising and 
program announcements and how would you do things for 
the future? I will summarize your comments, both the posi-
tive and the learning opportunities for the Board to consider 
in the future. While I spend a certain portion of my day with 
email contacts, rest assured there is more than one way to get 
a hold of me and I will accept all forms of communication. I 
look forward to your comments.

Rob Dixon
School Psychology
1725 State Street

La Crosse, WI  54601
dixon.robe@uwlax.edu (608) 785-6893

The beautiful river walk in LaCrosse during the Fall Convention

Milt Dehn congratulates David Eichen-
hofer for service as past president.

Milt Dehn offers appreciation to Michael Schmitz for serving 
WSPA as treasurer.

Kris Seikert, WSPA president

Statue of three Ho-Chunk 
Indians playing LaCrosse.
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WSPA executive board (left to right): Milt Dehn, president-elect; Jenna Schieffer, treasurer; 
Dani Scott, secretary; David Eichenhofer, past-president; Kris Seikert, president.

Workshops and Presentations

WISC-IV Scores Needed for Validity Study

School psychologists in Wisconsin are invited to participate in 
a WISC-IV validity study being conducted by Milt Dehn at 
the University of Wisconsin-La Crosse. Due to the change in 
test structure from the WISC-III to the WISC-IV, Dr. Dehn is 
interested in investigating how children’s WISC-III and 
WISC-IV IQ and Index scores differ. For example, it is hy-
pothesized that students with a learning disability will have a 

different WISC profile than they have had in the past. 

School psychologists who participate will be asked to submit 
WISC-III and WISC-IV test scores whenever they re-
evaluate children with learning disabilities. For more infor-
mation about the study and data collection forms, please 

email Milt Dehn at dehn.milt@uwlax.edu.
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Introduction to Cognitive-Behavioral Therapy (CBT) in Schools
Ray W. Christner and Jessica Stewart Allen

                          Lincoln Intermediate Unit No. 12, New Oxford, Pennsylvania
(Reprinted from Insight, newsletter for the Association of School Psychologists of Pennsylvania)

Introduction to Cognitive-Behavioral Therapy (CBT) in 
Schools

Children and adolescents spend nearly one third of their day 
at school or engaged in school-related activities. Given the 
dominant role of education in the lives of youth, it is likely 
that many of the difficulties experienced by children and 
adolescents occur at or involve the school. Some children 
enter school with a variety of challenging problems that edu-
cational professionals must address, including feelings of 
anxiety, hopelessness, depression, low self-worth, anger, 
and/or frustration, as well as behavioral problems such as 
defiance, acting out, substance abuse, self-injury, and/or eat-
ing disorders. Consequently, educational staff members seek 
strategies, treatments, and perhaps direct interventions for 
these students, and may request guidance from the school 
psychologists. Therefore, school psychologists must main-
tain an ongoing familiarity with effective and efficacious 
interventions for various presenting problems and popula-
tions. A reality today is that schools, and school psycholo-
gists, are more frequently confronted with “figuring out what 
to do” with difficulties students experience. 

In addition to problems that arise with students in 
the general population, children with disabilities present a 
more complex picture of need. Some in education believe 
psychological counseling or mental health services lie out-
side the school’s responsibility; however, we believe that 
addressing these issues is necessary for the success of many 
students. The Individuals with Disabilities Education Act 
(IDEA) requires that children with disabilities receive ser-
vices, such as psychological counseling, so that they may 
benefit from their educational program. It is understandable 
that most schools are not currently in the position to provide 
extensive mental health services; however, there is a need, 
and requirement, to offer brief or short-term counseling solu-
tions to assist students with the goal of enhancing their edu-
cational and emotional progress. Considering the above 
points, cognitive-behavioral therapy (CBT) represents a 
promising option for professionals working within a school 
setting. 

CBT has progressed from an innovation in treat-
ment for several adult disorders to the forefront of brief psy-
chotherapy with children and adolescents (Kendall, 2000; 
Friedberg & McClure, 2002; Reinecke, Dattilio, and Free-
man, 1996; Castro-Blanco, 2000; Friedberg & Crosby, 2001; 
Kendall & Braswell, 1993; Kendall & Panichelli, 1995; 
Spence, 1994). Despite the growth of literature addressing 
the use of CBT with children and adolescents, literature on 
the use of CBT within a school setting is limited. While un-
derstanding the basic tenets of CBT is a necessary first step, 
its application to children and adolescents, both in and out-
side of school settings, presents a challenging task. This arti-
cle is the first of a series to bridge the gap between the 
knowledge and literature of CBT and the practice of apply-

ing these interventions in 
an educational setting. The goal of this initial summary is to 
offer an understanding of the basic concepts and principles 
of CBT, especially those most relevant in applying this the-
ory to interventions with youth in schools. 
The Cognitive-Behavioral View

The CBT model postulates the theory of a linear 
connection between a given situation, associated beliefs 
through which that event is interpreted, thoughts that evalu-
ate that event positively or negatively, the resulting emo-
tional response, and then the behavioral action that follows 
(Beck, 1995; McMullin, 2000). However, Freeman, Pretzer, 
Fleming, and Simon (1990) note that the “cognitive model is 
not simply that thoughts cause feelings and actions” (pg. 6). 
This suggests that emotional and behavioral reactions are not 
simply cause-effect results of thought processes, but that 
other factors, in addition to our beliefs, may influence our 
responses to events and that this process may be multidirec-
tional and not linear. Meichenbaum (1995) refers to this in-
terdependence between the cognitive, affective, behavioral, 
and physiological processes as reciprocal determinism. In 
addition to thoughts, feelings, and behaviors, clinicians must 
also be cognizant of the situational factors, including social 
aspects, within this multidirectional network that activate 
one’s belief – especially in working with children and ado-
lescents.

Essentially, the way in which a child interprets his 
or her experiences ultimately influences his or her emotional 
and/or behavioral functioning (Friedberg & McClure, 2002; 
Reinecke, Dattilio, & Freeman, 1996). To highlight this mul-
tidirectional relationship and to exemplify terms to be de-
scribed, let us present the case of a young girl, Anna, who 
believes she is incompetent in mathematics. If Anna is as-
signed a math worksheet for homework, she will most likely 
immediately interpret the assignment negatively, based on 
her thought, “I’m going to do badly because I’m stupid.” 
This thought stems from the distorted belief Anna possesses 
that she must completely understand something or it means 
she is stupid. Anna’s emotional reaction may be one of sad-
ness or anxiety, and behaviorally she may respond by giving 
up or not bothering to try at all. Additionally, she may ex-
perience physiological reactions such as a “pit” in her stom-
ach or muscle tension. Viewing this example through the 
CBT model will allow a clinician to recognize that a children 
are not simply influenced by environmental stimuli (i.e., 
Anna just doesn’t like math), but instead they actively re-
spond to events by processing them cognitively through an 
existing framework of beliefs and respond according to those 
beliefs. 

A number of terms exist in CBT to describe the 
various levels of cognition that affect an individual’s percep-
tion (e.g., core beliefs, schema, intermediate beliefs, irra-

tional beliefs, cognitive distortions, automatic thoughts, 19



etc.). However, to simplify the model when working with 
children and adolescents, we suggest using three levels –
schemata, automatic thoughts, and cognitive distortions. 
Schemata are an individual’s basic beliefs or assumptions 
through which he or she perceives and interprets various 
events (Freeman et al., 1990; Friedberg & McClure, 2002; 
Young, 1990). Schemata are shaped by our experiences and 
are often reinforced throughout our development. In the case 
of Anna, her repeated failures on mathematics assignments 
contributed to her schemata that she is “academically incom-
petent.” On the surface, schemata are often identified 
through automatic thoughts, which are an immediate, super-
ficial level of cognition (Beck, 1995; Freeman et al., 1990). 
Automatic thoughts are situation specific and occur sponta-
neously without cognitive effort (Friedberg & McClure, 
2002; Freeman, et al., 1990). These thoughts typically influ-
ence an individual’s emotional or behavioral response to a 
particular situation, and they are usually easy to identify. 
When given a math worksheet for homework, Anna’s imme-
diate response was, “I’m going to do badly because I’m stu-
pid.” This thought stems from her deeper schema about her-
self that she must completely understand something or it 
means she is stupid.

Not all automatic thoughts are negative, though 
individuals tend to transform incoming information to fit 
their schemata. These errors in thinking are referred to as 
cognitive distortions (Beck, 1995; Freeman et al., 1990; 
Friedberg & McClure, 2002; Beck, 1976). Beck (1976) iden-
tified a number of cognitive distortions or errors in thinking 
that are common to a number of disorders (Freeman et al., 
1990). These distortions serve to invalidate or modify infor-
mation that poses a threat to a person’s existing (even if irra-
tional) schematic framework.  In the example of Anna, she 
may have done well on a number of in-class assignments 
leading up to the math homework assignment, but she disre-
gards her success (through cognitive distortion), and falsely 
attributes her success on those tasks as merely a result of 
receiving help from the teacher. This is an example of the 
distortion known as disqualifying the positive (for list of 
cognitive distortions see Freeman et al., 1990; Beck, 1995).

Generally, CBT focuses on the way individuals 
view themselves, the world, and the situations they encoun-
ter that confront and shape how they feel, what they think, 
and how they act (Beck, 1995; Freeman et al., 1990). The 
ultimate goal of CBT intervention is to foster change in the 
individual’s belief system (schemata), albeit through inter-
ventions that may target cognitive, affective, behavioral, or 
even situational variables. With children and adolescents, as 
well as those with more severe disturbances, it is often more 
beneficial to address behavioral or physiological aspects 
first, given these factors are concrete and more easily under-
stood than immediately delving into cognitive strategies 
(Freeman et al., 1990; Freeman, 2002). For Anna, interven-

tions may target thoughts related to incompetence (e.g., “I’m 
going to do bad because I’m stupid”), behaviors (e.g., giving 
up or avoiding the work), or physiological symptoms (e.g., a 
pit in her stomach and tension). Addressing either area is 
likely to influence the other. If interventions target a reduc-
tion in tensions or physiological symptoms through relaxa-
tion, it is more likely that she will attempt the assignment. If 
she is relaxed and successful, the strength of her thoughts 
related to failure will subsequently lessen and her thinking 
associated to her abilities may become more positive. 
The Principles of CBT

While it is necessary to understand the underlying 
framework for CBT, several principle components are essen-
tial in its application and delivery. Many of these tenets were 
originally established to use with adults, though they remain 
germane and applicable when working with children and 
adolescents (Knell, 1993). CBT tends to be time limited, 
present-oriented, and solution-focused (Freeman & Dattilio, 
1992; Reinecke, Dattilio, & Freeman, 1996; Beck, 1995). 
This point is particularly useful within an educational setting, 
as there is limited time and resources for prolonged services. 
The solution-focused and present-orientation of CBT ad-
dresses the student’s issues without overly relying on deter-
mining a specific pathology. Additionally, CBT involves a 
psychoeducational component that informs and educates 
individuals in various skill areas (e.g., problem-solving 
skills, social skills, etc.) to promote further change and to 
remediate skills deficits. With both children and adults, the 
use of “homework” is a primary principle that allows the 
individual to practice or “experiment” with new skills during 
everyday events between sessions (Friedberg & McClure, 
2002; Freeman et al., 1990; Freeman & Dattilio, 1992; Fried-
berg & Crosby, 2001). Moreover, the general structure of 
CBT is conducive to effective treatment, as agenda setting, 
guided discovery, and feedback are used to direct the session 
and maintain focus on the issues at hand (Freeman et al., 
1990; Freeman, 2002). For youth who are resistant to or un-
easy with attending therapy, this structured approach pro-
vides needed boundaries for them to know what to expect.

One of the most prominent aspects of CBT is the 
use of case conceptualization. The brevity of this article does 
not permit for an extensive review of case conceptualization, 
although that does not minimize its significance in the CBT 
process. Case conceptualization offers professionals a theo-
retical orientation through which to think strategically and to 
plan for effective interventions or strategies (Freeman et al., 
1990; Persons & Davidson, 2001). Thus, forming a clear 
conceptualization regarding the student and his or her prob-
lems will allow clinicians to utilize specific interventions to 
address the area most amenable to treatment at the time –
cognitive, affective, behavioral, and situational (Christner & 
Murphy, 2003). Professionals not using case conceptualiza-
tion may find themselves selecting ineffective interventions 
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without a clear rationale for method, and expending signifi-
cant amounts of time and energy searching for “what to do” 
in a setting where time is already a limited resource.
Summary
This article was intended to provide practicing school psy-
chologists with an overview of CBT as a promising interven-
tion to be used within a school setting. While we are unable 
to address all aspect of CBT extensively, our goal was to 
offer an initial description of the general framework of this 
model for school psychologists to utilize when framing or 
conceptualizing the complex cases they encounter. The next 
article in this series will review the structure and process of 
CBT within a school setting and highlight the selection of 
case specific techniques for implementation.
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WSPA Special Award Nomination Form

The WSPA Special Award is intended for a person who has made a significant contribution to the profession of school psychol-
ogy and/or the welfare of children. This might be a legislator, school administrator, teacher, parent, or some other person who 
has made a significant contribution. School psychologists who are currently employed or retired are not eligible for this award.

To nominate someone, submit this completed form along with a 2-3 page letter of recommendation, citing your reasons for 
nominating this individual for the WSPA Special Award. Nominations must be submitted by January 15, 2004 to:

Milt Dehn
WSPA Awards Chair
N253 Johnson Road
Stoddard, WI  54658

Candidate Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone

Nominator Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone



Wisconsin’s School Psychologist of the Year

Linda Bestor was honored as Wisconsin’s School 
Psychologist of the Year at WSPA’s 2003 spring conference 
in Green Bay. Each year WSPA selects an outstanding Wis-
consin school psychologist to receive this award. The candi-
dates are nominated by their local school district administra-
tors and the WSPA board of directors chooses the winner. 
The WSPA School Psychologist of the Year then becomes 
WSPA’s nominee for the NASP School Psychologist of the 
Year.

Linda has been a school psychologist since 1977, 
the last 17 years working for the Kenosha Unified School 
District. Her colleagues describe her as an individual who 
has been dedicated to maintaining comprehensive school 
psychological services, to having an impact on the educa-
tional system, and to touching the lives of children she 
comes into contact with. They have also described Linda as a 
“true professional” and “child advocate” who exemplifies 
caring, consideration, sincerity, compassion and commit-
ment. Linda says that she has focused on the larger picture of 
our profession. As a consultant, she has focused on integra-
tion of the arts and learning, multiple intelligences, motiva-
tion, creativity, curriculum modification, and positive mental 
health. When it comes to working with children with dis-
abilities, Linda believes that school psychologists should 
promote awareness, acceptance, equality, compassion, and 
access to instruction. 

Linda, who has a doctoral degree in art therapy and 
is a licensed art therapist, has used her art skills for the pro-

motion of nonviolence in schools. 
Linda pursued an art therapy de-
gree because she viewed art as an 
avenue to better meet the needs of 
students. At the high school level, 
Linda has been a facilitator and co-
advisor for a Diversity Action 
Team that seeks to build an envi-
ronment of acceptance and under-
standing. Linda has also provided 
community service in a number of ways, has published, 
and has presented many workshops over the years. 

It is clear that Linda Bestor has exemplified the 
practice of school psychology at its best. She had had a 
positive influence on the lives of children, the Kenosha 
Unified School District, and her community. WSPA is 
pleased to nominate Linda for the NASP school psycholo-

gist of the year 
award.

Linda receives con-
gratulations from 
Milt Dehn (president 
elect), left, and 
David Eichenhofer 
(past president), left.

WSPA Awards Scholarships at Spring Conference

At the WSPA 2003 spring conference in Green Bay, scholarships were awarded to two students who are currently en-
rolled in Wisconsin School Psychology programs. 

Melissa Williams, a student at the UW-Eau Claire program was selected for the Allard Award. Bill Frankenberger, who 
nominated Melissa, cited Melissa’s exceptional academic performance, her superior clinical work, and her applied research in 
his letter of recommendation. Melissa’s research for her specialist thesis focused on the needs of Hmong high school students.

The Bernice Krolasik Memorial Scholarship was awarded to Deborah Davis. Deborah, who is completing her school 
psychology preparation at the University of Wisconsin-Superior, is a non-traditional student. Prior to enrolling in Superior’s 
school psychology program, she taught high school English and operated a daycare. These experiences, as well as her own ex-
perience with overcoming a learning disability, made Deborah aware of the many children with needs. Deborah has been a suc-
cessful student at Superior and she has had field experiences in many unique settings.

The Bernice Krolasik Memorial Scholarship is presented each year to a non-traditional age student. The scholarship is 
funded by the Krolasik family in memory of Bernice and her years of dedication to the field of school psychology and her com-
mitment to the welfare of children.

Seeking the 2004 WSPA School Psychologist of the Year

Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psychologist of 
the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. Please 
nominate practicing school psychologists who you think should be candidates for this award. Nominees must be members of 
WSPA. Completed nomination packets must by submitted by January 15, 2004. To request a nomination packet contact 
Milt Dehn, WSPA Awards Chair, N253 Johnson Road, Stoddard, WI  54658
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Mark your calendar!!
WSPA Spring Convention, February 12-13, 2004

Hotel Mead in Wisconsin Rapids

Evidence-Based Practices:
Identification, Implementation, and Outcome Evaluation
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