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1. This editorial policy shall apply to all WSPA publications 

regardless of originating committee, and to all written editori-

al material distributed as official WSPA activity. This in-

cludes (but is not limited to) the newsletter, monographs, con-

ference newsletters, and committee bulletins. Committee re-

ports, minutes of meetings, conference announcements and 

details, and similar material documenting organizational activ-

ities are not included. This policy shall be published annually 

in the Fall issue of the WSPA newsletter.  

2. Articles and reports of factual information may be edited to 

conform to space limitations, format specification, or to im-

prove clarity, without permission of the original writer as long 

as the article has not been previously published.  

3. Expressions of opinion as in editorials, reviews, and letters 

may be edited only with the original writer’s consent, unless 

in excess of one page of newsletter text. Writers may request 

approval of such modification prior to publication. No editori-

al commentary will be published without citing the source.  

4. All original sources will be credited; material used with per-

mission from other sources will identify and credit that 

source, and note any approved modifications from original.  

5. All items submitted to the appropriate editors/chairs for inclu-

sion in a publication are subject to acceptance or rejection at 

the editor’s discretion. Long articles may be returned to the 

writer for revision or condensing. Every effort will be made to 

insure the content of any WSPA publication provides a bal-

anced viewpoint and that space is allotted for member re-

sponse.  

6. Material that appears in WSPA publications may not always 

represent official organization policy. Statements of policy of 

Executive Board positions will be so identified.  

7. Editorial statements and subjective reviews should reflect 

ethical and professional standards. Comments that might be 

offensive, personal, or reckless will not be published or will 

be returned to the writer for appropriate revision.  

8. All editorial material distributed by WSPA will be reviewed 

by the chair of publications or designee to assure adherence to 

this policy and to provide consultation regarding publication.  
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President’s Message  
by Linda Servais 

Upcoming Events 

Do you all have your running shoes on for 

the end of the year?  I know this is the sprint 

for the finish line in all of your districts!  The 

“last” referrals are being gathered and the IEP 

meetings are piling up.  EEK!!!   

Through all of this, the mental health is-

sues of students needs to stay a top priority of 

school psychologists.  With final exams, pro-

jects, standardized testing, all looming in the 

near future we need to consider the effects on 

all students, especially those struggling with 

social/emotional and mental health difficulties.   

Anxiety has a way of building up at this time of the 

school year and I’m not just talking about students.  Teachers, 

administrators and parents are stressed to the max!  We all 

need to stay mentally and physically healthy to be able to 

provide the support our students need to successfully navigate 

the end of the year demands.   

More than at any time of the year we need to reach out to 

our pupil services team members and work together because 

none of us can meet all needs, all the time with all that’s on 

our plates.  Please consider reaching out to school counselors, 

school social workers and school nurses to be sure you are 

coordinating your efforts, not duplicating services to families 

and students.   Supporting each other goes a long way toward 

having a positive end to the school year.   

The WSPA board work will continue at Long Range 

Planning  (LRP)  June 14 and 15.  I would like to invite any 

WSPA member interested in helping to set the direction of the 

association to come to LRP this year.  It’s the time we set our 

priorities and budget for the fiscal year beginning July 1.  But 

it’s not all drudgery and work!  We have a great time bonding 

with old and new friends at wonderful meals, 

volleyball?, sitting around the fire, and laugh-

ing, laughing, laughing!  It’s a great time for 

everyone! If you would like to participate 

please let me know and I’ll make sure you get 

the information you need. 

On a sad note Kristi Thoreson, our Association 

Manager, is leaving us to spend more time with 

her wonderful family and attend to her myriad 

other professional demands.  We are forever 

grateful for the splendid work and service Kris-

ti has provided for this organization.  She is so 

efficient, organized and knowledgeable about the profession 

of school psychology.  Kristi has kept me on the straight and 

narrow throughout my first year as president and I can’t thank 

her enough!  We will really miss you Kristi and we wish you 

the best! 

The happy news is that Don Juve has accepted the Asso-

ciation Manager position in addition to his job as our website 

administrator.  Don has been involved on the WSPA board 

for many years as treasurer, along with chairing a number of 

committees.  Don was treasurer the last time I was president 

in the 2009 – 2010 fiscal year and added his expertise to 

board.  He will be an asset to the board in his new position 

especially with his vast knowledge of the organization.    

Please join me in welcoming Don to his newest position with 

WSPA!!!!!! 

Remember to take care of yourselves as we approach the 

end of another school year.  Takes some time to take a walk, 

read a book, or have fun with family.  You need to get away 

from the “noise” every now and then to maintain some bal-

ance in your life.☺ 

WSPA Long Range Planning 
 

WSPA's Long Range Planning will take place on June 

14th and 15th. Board members or anyone interested in at-

tending meet from 9:00 am until 4:00 PM on June 14th for 

committee work and other board work followed by a grill out 

and campfire. The WSPA Summer 2017 Board Meeting will 

follow on Wednesday, June 14th from 8:00 am to 12:00 PM. 

All of this occurs at Cedar Valley in West Bend, WI. If you 

are interested in attending Long Range Planning, being part 

of the WSPA board or a committee please contact WSPA’s 

Association Manager at wspamanager@gmail.com 

WSPA Conference Fall 2017: 

School Psychology Through The Decades 
 

It is the Centennial for School Psychology in Wisconsin.   

We will be celebrating in Oconomowoc at the Olympia 

Resort, October 25th-27th, 2017. Our NASP president elect, 

Lisa Kelly-Vance, Jack Naglieri, Cognitive Assessment Re-

searcher, and Betty DeBoer are some of the featured speak-

ers.  Topics that will be covered include Early Childhood, 

Autism, Student sectional on Job Fair prep, Trauma In-

formed FBA’s, Technology and Differentiating Curriculum 

for Special Education students. We are planning some extra 

special fun at our Thursday night social and throughout the 

convention. 

mailto:wspamanager@gmail.com
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Call for Submissions from WSPA’s Publications Committee  

The Sentinel is looking for articles for upcoming issues. All 

are more than welcome to submit.  Please feel free to contact 

Jennifer Kamke Black, The Sentinel editor, at 

kamkebj@shawanoschools.com with any questions. 

 

For all Sentinel Readers: We have a special request for  

interesting stories or experiences you have had (and I know 

any given person has many!) for the new “From the Trench-

es” column. These stories do not have to be lengthy or relate 

to any specific issue; rather, we want to publish stories that 

give us a glimpse of what school psychologists (or other 

school professionals) experience in our unique profession. 

For example, you may like to share an interesting case, “a 

HA!” moments you have had, humorous stories, or other 

experiences that make you feel fortunate to have a career 

working with children and families. The door is wide open! 

 

For Members Who are Active with Your Regional 

Group: We are par ticular ly interested in receiving re-

ports of any meetings, trainings or other activities that have 

taken place--or will be taking place in the near future--within 

your respective regions. We hope you decide to share your 

thoughts and expertise with us and with the members of 

WSPA by submitting a piece to the newsletter. 

WSPA Would also Like to Honor School Psychologists 

that have served Wisconsin children during their career.  If 

you ever receive notice or information regarding interesting 

updates (or the death) of a school psychologist (or retired 

psychologist) about whom you feel the Sentinel should in-

clude an article, please forward the information to Jennifer.  

A link to any newspaper article (including obituaries) is very 

helpful, or an article written by a school psychologist that 

knew the person would be greatly appreciated.   

 

For Anyone, Especially Students or Faculty: Submissions 

could include reflections on attendance at regional, state or 

national conferences, book or article reviews, descriptions of 

effective interventions either outlined in the literature or ob-

served on student practica or internships, and/or summaries 

of  your research.  We reserve the right to publish the ab-

stract from submitted materials and to then put the full work 

on the website, if deemed appropriate. 

Trainers’ Corner 

From the WSPA Association Manager:  

The WSPA Board is looking for a few good people! Vacant positions that need enthusiastic people include: Regional Rep-

resentatives for the following regions: Southwest, Lake to Lake, and Gateway. Vacant Committee Chair positions include: Pro-

fessional Standards and Practice, Mental Health, and Planning and Development. Please con-

tact wspamanager@gmail.com with any questions about these positions or interest in filling them.  

WSPA's Long Range Planning will take place on June 14th and 15th. Board members or anyone interested in attending 

meet from 9:00 am until 4:00 PM on June 14th for committee work and other board work followed by a grill out and campfire. 

The WSPA Summer 2017 Board Meeting will follow on Wednesday, June 14th from 8:00 am to 12:00 PM. All of this occurs at 

Cedar Valley in West Bend, WI. If you are interested in attending Long Range Planning, being part of the WSPA board or a 

committee please contact WSPA Association Manager at wspamanager@gmail.com 

 

Don Juve 

WSPA Manager 

wspamanager@gmail.com 

At the spring convention, students were highly visible 

participating in various aspects of the convention. Twelve 

students representing UW-La Crosse and nine students repre-

senting UW-Whitewater presented their research. A wide 

variety of topics were presented including mindfulness-based 

interventions, culturally responsive practices, trauma-

informed care, and school-wide positive behavioral supports. 

The posters were displayed during lunch this year to increase 

the visibility of the posters, and presenters handed out tickets 

to be entered in a drawing for a NASP professional book to 

those who spoke to them. This strategy worked! Many par-

ticipants viewed and spoke with student presenters after 

lunch.  

As always, I welcome your input and feedback regarding 

professional preparation and training. Please feel free to con-

tact me at neddenrc@uww.edu with your comments or ques-

tions. 

mailto:wspamanager@gmail.com
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DPI Update 
By Kathryn Bush 

School Psychology Consultant, Wisconsin Department of Public Instruction 

608-266-1999, Kathryn.bush@dpi.wi.gov 

I have been your school psychology consultant 

for nearly seven years.  I am proud to say the Wis-

consin Department of Public Instruction is one of 

the states that has such a position, and the intent is 

for that to remain the case.  I thought I would share 

what brought me to this work, and what kept me in 

our work these thirty-five+ years.  

I grew up in the Missouri Ozarks, in a little-big 

town of about 7000 people, amplified by a nearby 

U.S. Army base. I was born only a few years after 
World War II had ended, and the entire country 

was experiencing an economic boom that was driv-

ing an incredible expansion of our world.   Roads, bridges, 

television, schools were benefiting from this boom.  Route 66, 

once a two-lane country road was turning into a superhighway.  

I expected all things to be good for all people.  However, as I 

began to notice my world, I saw that was not true for everyone.  

Halfway down the hill from our house was the home of 

Brian Hotalen.  He was a young man whose disability kept him 

at home all his life, with his mother as his caretaker.  He didn’t 

ever go to school because in those days the school busses 

drove by the homes of children with disabilities.  Why?  Be-

cause school boards could exclude children who were “too 

difficult,” or “unsuitable”.  There were no entrances that could 

accommodate wheelchairs.  There were few educators who 

could deal with behavior or health problems.  There were no 

bathroom stalls for people with physical differences, or sup-

port personnel to help them if someone needed to use the bath-

room.   

So Brian Hotalen, with his severe cerebral palsy, never 
saw the inside of a classroom.  He was never taught to read or 

write, his potential was never unlocked for the benefit of him-

self or the world.  His daily joy was to await the passing of the 

trains on the track below his window, and to listen for the un-

authorized train whistles that the engineers would emit -  just 

for him.  

Perhaps more than anyone else, I can attribute my choice 

of a profession to Brian.  I started my college career with psy-

chology in mind, at a time even before the Individuals with 

Disabilities Education Act (IDEA) was passed.  I wondered 

what was trapped in Brian’s mind that couldn’t get out to help 

this expansion of our world.  Early in my training, I had an 

internship at the Waisman Center in Madison.  In a back room 

of this incredible facility was a small lab where they were re-

fining an assistive technology device, a communication board, 

that sensed the most common letter to which an imprecise 

hand could point.  “What would Brian’s life be like had he had 

that?” I wondered.  Now that technology is widespread, with 

an advancement in use for practically every child in this coun-

try who needs one. 
With all the paper work that came with it, it is difficult to 

remember that IDEA was and still is a civil rights law.  It is, 

perhaps, the most rock-solid, unimpeachable civil rights law 

ever enacted.  So, why does it seem so hard to implement?  I 

believe it is, in part, because of subtle or not so subtle re-

sistance, not due to bad intentions, rather a hold-over from 

days when the world was expanding and only people 

of privilege made the decisions.  I remember once, 

not so long ago,  one of my string of superintendents 

saying “Eventually, we may have only one auditori-

um and one teacher left with  which to educate all 

our general education students, but we’ll have Indi-

vidualized Education Plans for all the disabled.”  

When the decision-makers at the top are resistant, no 

wonder it can be so difficult. On the other hand, with 

the support children have needed,  I have seen many 
young people who otherwise would have been kept 

at home or kicked out of school learn to read and 

write, learn to regulate their emotions, learn to advocate for 

themselves, learn to contribute to society as a whole.   

However, the resistance in real.  I think of the 25-pound 

kindergartner with fetal alcohol syndrome whose mother had 

died, and whose daily crying would prompt her teacher to lock 

her in the coat closet so the teacher could teach the other stu-

dents.  Each day, I would (unsuccessfully) beg the principal to 

move her to a teacher whose lap had room for a terrified and 

overtired child. Instead, I would go after first bell each day, 

and bring that crying undergrown babe to my room, and rock 

her to sleep for her morning nap, after which she would, with 

renewed courage, go to her class to start her day as a  kinder-

gartner.  Eventually, that tiny, little motherless child received 

the accommodations she needed, giving her the courage to 

learn and grow, because she had a right to them.  

I worked with a very bright young man with what used to 

be called Asperger’s Syndrome.  His cognitive scores were the 

highest I have ever seen.  He struggled horribly with social 
interactions, and instead loved rabbits.  Stereotypically, a 

group of boys bullied him unmercifully.  They would leave 

pictures of slaughtered rabbits or rabbit feet on his locker.  

This young man would tear into my office, sickened and horri-

fied, while the anti-bullying policies at the school failed him.  

Once he was recommended for expulsion after he struck a 

teacher who was trying to wrench his backpack from him. We 

were able to write an IEP that helped him in times of emotion-

al pain or dysregulation.  In these situations, and others, the 

civil rights protections from his IEP allowed him to continue to 

come to school.  He graduated near the top of his class and was 

accepted at five top-notch universities, including M.I.T.  While 

I suspect his difficulties with socialization persisted, I am con-

fident he emerged as a contributing member of society. 

My work, while grounded in special education, was not 

restricted to special education.  In the last few years, I have 

worked to implement the School Mental Health Framework  

which I hope inspires educators to prevent mental health chal-

lenges in the first place and to address them meaningfully 

when children experience them. When I left the public schools, 
I missed the knee hugs and the affectionate “hi teach” I re-

ceived from students with whom I worked.  I reluctantly left 

behind my colleagues who worked from a place deep in their 

hearts to do the right thing for kids.  I then came to the Depart-

ment of Public Instruction, where my Division of Learning 

Supports (special education and student services/prevention 

mailto:kathryn.bush@dpi.wi.gov


NASP Delegate Update 
Robert J. Dixon, PhD, NCSP 

Greetings! NASP continues to offer an important voice to 

the educational community. This last week, the NASP Board of 

Directors endorsed a new Social Justice definition for the asso-

ciation. It reads, "Social justice is both a process and a goal that 

requires action. School psychologists work to ensure the protec-

tion of the educational rights, opportunities, and well-being of 

all children, especially those whose voices have been muted, 

identities obscured, or needs ignored. Social justice requires 

promoting non-discriminatory practices and the empowerment 

of families and communities. School psychologists enact social 

justice through culturally-responsive professional practice and 

advocacy to create schools, communities, and systems that en-

sure equity and fairness for all children." NASP has developed a 

number of resources that are available at https://

www.nasponline.org/resources-and-publications/resources/

diversity/social-justice 

NASP continues to form connections and advocate for chil-

dren and youth. NASP was voted as the Outstanding Organiza-

tion Award for Child Mind Institute. The institute is dedicated 

to transforming the lives of children and families struggling 

with mental health and learning disorders. If you are not famil-

iar with the resources of the institute, there are a number of re-

search studies as well as resources for educators and families. It 

is a great resource for the practitioner tool bag. The nomination 

alone is a testament to the impact that NASP is having on the 

lives of children and youth. NASP has identified a number of 

resources on creating safe and inclusive schools https://

www.nasponline.org/resources-and-publications/resources/

school-safety-and-crisis 

Registration is open for the NASP Public Policy Institute. 

This year’s theme is, “Equity and Access to High Quality Public 

Education: National Policy Directions to Address Educational 

Disparities.” The institute is designed about advancing your 

advocacy skills and impact. There is a 3-day basic training, a 5-

day advanced training, and a 2 day special topics option. It will 

all take place from July 17-21 in Washington DC. Registration 

details and pricing can be found at https://www.nasponline.org/

research-and-policy/public-policy-institute-(ppi) 

NASP membership is important to continue to be at the 

“top of your game” in school psychology. With the world 

changing rapidly, it is important that we have the proper tools to 

impact children and youth in schools. NASP consistently offers 

the best resources to make your life a little easier. As always, if 

you want to get more involved in NASP, let me know and I can 

put you in touch with various groups and committees.  

Do you need information to share with school staff, administrators, school board members, parents, or  

other interested parties regarding the role of the school psychologist?   

Please go to http://www.nasponline.org/about-school-psychology/promote-the-profession to download the 

pdf "Who Are School Psychologists?" to provide information on the expertise, services, and impact of 

school psychologists. If you are a NASP member, you may order 50 free copies of the brochure--the  

instructions for how to order are on the right-hand side of the webpage. 

and wellness) colleagues worked for kids and 

their educators at a meta-level, and without the 

knee hugs.  The joy in this work is knowing 

that almost everyone who works here and in the 

schools has a “Brian Hotalen” they carry in 

their hearts and minds to remind them of 

what’s right for children.   

Last month, I was deeply honored to re-

ceive the “Friend of Children” Award from the 

Wisconsin School Psychology Association.  It 
is very special to cap a good career with a 

heartfelt acknowledgement from one’s col-

leagues.  It is not in the cards for each of us to 

leave our career on the sweet breeze of acco-

lades. I have spoken with some of you who 

were pushed out because of your constancy to 

the rule of law or your insistence in the protec-

tion of the civil rights of a child.  I have spoken 

with some of you who struggle with the mean-

ing of your job – your calling, as more and 

more seemingly irrelevant duties get piled on.  

I have spoken to early career school psycholo-

gists who think they are on the brink of burn-

out. And some of you are just tired.  I mean 

this, truly:  I would like each and every one of 

you to share the acknowledgement and affirma-

tion of the “Friend of Children” Award.   You 

deserve it.  The work you do is so important to 

the children of the world.  And let the inspira-

tion of your “Brian Hotalen” remind you that, 

as hard as this work gets sometimes, we are 

better off than we once were, when school bus 
drivers were told to drive by the houses of chil-

dren with disabilities or to take children of col-

or to a separate and unequal school.  When you 

stand for what is right, let yourself be inspired 

by the wisdom of Dr. Martin Luther King, Jr. 

who said “The arc of the moral universe is 

long, but it bends toward justice.” 

I am grateful for the opportunity to work with 

so many of you over these past seven years [or 

more], and for the blessing of a career that mat-

ters.  Thank you for who you are and for what 

you do for our children and our world.  
Kathryn Bush receiving the 

Friend of Children Award 
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RtI Center Update 
Culturally Responsive Practices: Lead and Do! 

“Only once you’ve grappled with both the facts (head) and 

lived experiences (heart) that relate to structural inequities, in 

either order, should you move on to take action (hands).” - 

Juan Sebastian Arias - Head, Heart & Hands: A Framework 

for Taking Action on Racial Equity 

This is the second and final article highlighting the Model 

to Inform Culturally Responsive Practices. Deep exploration of 

WILL and FILL prepares us for SKILL, the application of 

knowledge. In this stage, we put our beliefs and learning into 

action. SKILL includes:  

Lead, model, and advocate for equity practices:  
Link what you believe and know to inform your coura-

geous actions. School psychologists are seen as leaders and 

teachers about data in schools.    

Consider: What inequities exist in your school?  How do 

you as an equity leader address them? How does your school 

system address them? What do you do to draw others into the 

conversation about the inequities that exist for your under-

served students and families?   

Accept institutional responsibility:  
Recognize your school system’s historical practices and 

policies have benefitted some students at the expense of others. 

NASP has begun to integrate social justice into their materials 

and resources, providing school psychologists a great oppor-

tunity to recognize inequities and make the school system 

more responsive to the students, families, and communities it 

serves. 

Consider: How are you building the capacity of staff to 

use cultural knowledge in their day-to-day interactions?  Does 

your school expect students to abandon who they are to be 
successful? How does equity show up or not show up in your 

policies and practices?  

Use practices and curriculum that respects students cul-

ture:  
Students feel safe to express their identities.  School psy-

chologists are well equipped to examine the settings in a 

school or a classroom.  Consulting with educators, they can 

work to ensure that students and families’ cultures are repre-

sented in the school.  

Consider: If a student walks into your building can they 

see themselves and their future selves as positive and belong-

ing?  Are the walls, books, hallways, and curricular material 

imaged to demonstrate this? What range of inclusive teaching 

strategies and ways of assessing learning does your school 

use?  

To help you begin to work through these questions, the 

Wisconsin RtI Center and DPI have a range of resources avail-

able.  You and your school team can:  

 Check out the Center’s Risk Ratio eLearning module and 

tool to examine data and look for systemic inequities.  

 The PBIS Culturally Responsiveness Field Guide includes 

information on self-awareness and a companion guide to 
the TFI focused on cultural responsiveness.  

 Read about Bayfield High School’s commitment to infus-

ing the culture of all students in the classroom and curric-

ulum. 

 Take the Equitable Classroom Practices Self-Assessment 

to examine your culturally responsive classroom practices.  

 Review the DPI’s Promoting Excellence for All materials.  

Look specifically at the strategies for effective instruction.  

 Attend a professional development offered by Wiscon-

sin’s Disproportionality Technical Assistance Network.  

  

In the words of Dr. Tony Evers, Wisconsin State Superin-

tendent: “The education of our students of color, economically 

disadvantaged students, students with disabilities and English 

Language Learners requires swift, targeted and deliberate at-

tention.”   

We agree. It is time for all Wisconsin schools to join in on 

this journey, ensuring the success of all the students we serve.  

If you would like assistance using these resources or have 

other questions, you can connect with your Wisconsin RtI 

Center Regional Technical Assistance Coordinator (RTAC), 

click here or here.  

Article Links 

 Model to Inform Culturally Responsive Practices: https://

goo.gl/T2rVji 

 NASP Social Justice: https://goo.gl/tCuNwA 

 Risk Ratio eLearning Module: https://goo.gl/578neV 

 PBIS Culturally Responsiveness Field Guide:  https://

goo.gl/nHBN6Y  

 Bayfield High School:  https://goo.gl/uO9C9R  

 Equitable Classroom Practices Self-Assessment: https://

goo.gl/8CGlH9  

 Promoting Excellence For All: http://dpi.wi.gov/excforall  

 Promoting Excellence For All Strategies for Effective 

Instruction: https://goo.gl/6bVH9u 

 Disproportionality Technical Assistance Network: https://

goo.gl/2gcTP2 

 RTAC Contact information: https://goo.gl/p9xo3F or 

https://goo.gl/VX739B 
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http://www.nasponline.org/resources-and-publications/resources/diversity/social-justice
http://www.wisconsinpbisnetwork.org/educators/pbis-in-action/risk-ratio.html
http://www.wisconsinpbisnetwork.org/educators/pbis-in-action/risk-ratio.html
http://www.wisconsinpbisnetwork.org/assets/files/resources/1486752186_PBIS%20CRP%20Field%20Guide%20for%20web.pdf
http://www.wisconsinrticenter.org/assets/files/schoolstories/Bayfield%20School%20Story%20-%20Wisconsin%20RtI%20Center%20Annual%20Report%2015-16.pdf
http://www.wisconsinrticenter.org/assets/files/Universal%20Reading/Day%203/3.04%20Equitable%20Classroom%20Practices%20Self%20Assessment.pdf
https://dpi.wi.gov/excforall
https://dpi.wi.gov/excforall/effective-instruction
http://www.thenetworkwi.com/upcomingevents
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https://goo.gl/2gcTP2
https://goo.gl/2gcTP2
https://goo.gl/p9xo3F
https://goo.gl/VX739B
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RtI Update 

How Did Students in “X” Intervention Perform This Year? 
By Chris Birr, MTSS/RtI Coordinator 

The terms ‘research-based’ and ‘evidence-based’ are now 

part of the vocabulary of most educators. Through a quick re-

view of the Wisconsin Specific Learning Disabilities (SLD) 

Technical Guide (2013), scientific-research-based interventions 

(SRBIs) are those that have been extensively evaluated using 

experimental or quasi-experimental design, replication, and 

results have been published in a peer-reviewed journal. Evi-

dence-based interventions (EBIs) are defined as, “scientific 

research-based interventions with substantial evidence of their 

effectiveness through multiple outcome evaluations.” 

School psychologists have training and experience as con-

sumers and synthesizers of research to be valuable members of 

school teams. Our skills lead naturally to working with school 

teams to select the most effective interventions to address spe-

cific skill areas students may be lacking. A quick search reveals 

many sources to find information regarding evidence-based or 

research-based interventions. If a need is present WITH a de-

sire to find an intervention, there are several excellent sources 

to validate potential options. Some of the best resources availa-

ble are:  

 Best Evidence Encyclopedia 

 Evidence-Based Intervention Network (EBI) 

 Evidence for ESSA 

 Intervention Central 

 National Center for Intensive Intervention (NCII)  

 What Works Clearinghouse 

 

However, when it comes to evaluating outcomes of inter-

vention groups, there appears to be fewer options, resources, 

and consensus how to evaluate local results. As Response to 

Intervention burst onto the scene years ago, many schools 

adopted interventions based on marketing or continued with 

their current inventory or legacy practices. If asked about the 

effect of the intervention, anecdotes are frequently provided 

and it is rare that data are provided that are analyzed in a sys-

tematic manner.  

In 2004, Kratochwill and Shernoff provided some guid-

ance and recommendations how to promote EBIs in practice.  

At the time, they cited some confusion among researchers in 

the coding and methods used along with a lack of training for 

practitioners to deliver EBIs with fidelity. The last recommen-

dation involves the need for a scientist-practitioner model espe-

cially with regard to the evaluation of intervention outcomes. 

They also mention that outcome evaluation is particularly nec-

essary as practitioners deliver intervention in typical conditions 

rather than experimental.  

In Best Practices V, Burns, Vanderheyden, and Boice 

(2010) provide a chapter regarding the best practices in the 

delivery of intensive academic interventions. The authors pro-

vide a summary of the aspects of effective interventions. In-

struction must be aligned to student need and provided in a 

systematic and explicit manner. While learning skills, students 

must be provided a sufficient challenge and a high opportunity 

to respond. Finally, for an intervention to be effective, frequent 

feedback must be provided and targeted to the responses pro-

vided by the student. School psychologists are in unique posi-

tions to be able to help teams ensure that interventions are cor-

rectly aligned to need and delivered according to research and 

publisher specifications. If delivery drifts too far from the spec-

ified delivery, little confidence can be assumed in the obtained 

results.   

 

Theoretical Intervention Evaluation Model: 

In the following section, few citations will be provided but 

the objective is to provide a framework for a realistic, efficient, 

and consistent method to evaluation outcomes of students pro-

vided interventions relative to grade level peers. Consider this 

as a method using research as a springboard to infuse research 

to practice. To complete this, school psychologists will need 

access to school-wide academic screening data from fall to 

spring and intermediate to advanced level skills using Mi-

crosoft Excel. Granted, having an online student-information 

software system (e.g., ion, EduClimber), statistical analysis 

package (e.g., SPSS) and dedicated time will make this an easi-

er process. For those of us scared by Excel, this is the time 

when you may want to consider reaching out to training pro-

grams to inquire about supervising practicum students in the 

future. This would be a terrific, early fall project for a student.  

 

Producing Data Sets using MS Excel: 

1. Obtain the Data: Retr ieve ALL screening data from 

online systems (e.g., NWEA, STAR, FastBridge) or pull 

the data from district sources.  

2. Organize your data: This will take the most time and 

be tedious. Also, the first time doing this will likely result 

in do-overs and a moderate degree of frustration. But, once 

the data are set, there are many options for analysis. If 

working with Excel, arrange your data into the following 

columns, or as close as possible: 

 Student ID and/or Name, School, Grade, Teacher 

(optional), Demographics columns (TAG, Sp/Ed, 504, 

Race), Fall Screening Data, Winter Screening Data, 

Spring Screening Data, Growth: spring minus fall 

scores (Google “subtract numbers excel” to obtain 

formulas, you will thank yourself) 

 For some measures such as CBMs or computer adap-

tive measures, growth percentiles or the average 

growth from fall to spring may be useful to gain per-

spective if students in the group accelerated faster or 

slower than average 

 If multiple screening measures are available, group 

fall, winter, spring, and growth together for ease of 

use 

3.   Split your  data set into groups. For  example, if one 

wants to evaluate an intervention that spans varying grade 

levels, split the data into a Tier 1 only group and an inter-

vention group. Create separate sheets for each group. On 

the other hand, if evaluating several different groups 

across grade levels, split your data into grade levels and 

separate groups by grade level (e.g. Reading Recovery 

Grade 1 and Tier 1 Only Grade 1).  

http://www.bestevidence.org/
http://ebi.missouri.edu/
https://www.evidenceforessa.org/
http://www.interventioncentral.org
http://www.intensiveintervention.org/chart/instructional-intervention-tools
https://ies.ed.gov/ncee/wwc/Publication#/ContentTypeId:1
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 Pivot tables also provide a clear method to organize 

and view data.  

4. Fall and Spring Scores: Calculate mean, median, and 

standard deviations of fall and spring screening scores for 

Tier 1 only and intervention groups. 

5. Growth: Calculate the mean, median, and standard 

deviation of growth or the difference of fall to spring in the 

Tier 1 only and intervention groups 

 The local mean growth score and standard deviation 

of the growth scores are necessary to calculate a local 

Effect Size (intervention vs. Tier 1 only). Further-

more, the national growth means and standard devia-

tion are necessary to calculate an Effect Size relative 

to national norms (intervention vs. national).  

 Typically, it is expected that students provided an 

intervention will demonstrate greater than average 

growth. In an attempt to efficiently compare the 

growth of students in the intervention compared to 

Tier 1 only, add a column to record if students demon-

strated better than average growth. Publishers typical-

ly provide the average expected growth, consider 

rounding to the next whole number to obtain a score 

necessary to theoretically close the gap with same 

grade peers. Enter a 0 if students failed to meet the 

expected growth or a 1 if students exceeded the ex-

pected growth target. In Excel, use of the “if/then” 

formula can also provide an efficient method of cod-

ing 0’s and 1’s. Report the percentage of each group 

that met or exceeded expected growth. This metric is 

basic but will provide a general indication if a greater 

percentage of students in the intervention exceeded 

the average growth target compared to students in the 

grade level.  

6. Proficiency: Inser t a column next to both the fall and 

spring screening data and sort by small to large. In the 

empty column, code students who scored below proficien-

cy with a 0 and students at or above the proficiency target 

with a 1. Consider use of the “if/then” in Excel.  

 This is your system ‘health check’’ metric of your 

system. How many met the tier 1 target? 80%?   

 Calculate the number of students that met or exceeded 

proficiency for each season and screening measure. 

Report the percentage of each group. 

 Caution: If students enter an intervention with scores 

below the 25th percentile, reaching proficiency in one 

year may be unrealistic. However, examine the start-

ing level of students placed in interventions to ensure 

that students are not placed in an intervention due to 

the perception of need rather than evidence indicating 

a need. On the other hand, also look for students who 

may have been placed in the intervention that may 

have been above the indicator level but had a history 

of need or teams feel the extra boost would push the 

student close to or above proficiency.  

7. Warning Indicator: Inser t another  column next to the 

fall and spring screening data to code if students fell below 

your warning indicator score (e.g., 25th percentile). Stu-

dents who scored below would be coded as a 0, whereas 

those above the ‘indicator would receive a 1. 

 This allows calculation of the percentage of students 

below proficiency in fall and then in spring. It is also 

a way to ensure that you are shrinking the number of 

students who may require additional instruction in-

stead of only evaluating intervention success.  

 Calculate the number of students that fell below the 

warning trigger for each season and screening meas-

ure. Report the percentage of each group. 

8. Qualitative information: In subsequent year s, keep 

track of the students in interventions and monitor how 

many continue to score below warning indicator levels, 

enter additional interventions, and those that continue on a 

positive trend. Columns could be added if students moved 

to another intervention or if students continued to score 

below warning indicators in future seasons.  

Reporting the Data:  

Similar to organizing the data, reporting will be a time-

consuming process the first few times. As a proposed frame-

work, the following headings could be used to organize a pro-

gram evaluation report.  

 Executive Summary- write a one page summary of the 

major takeaways 

 Complete this after the report is finished 

 Questions- pose the questions answered in the repor t  

 Examples: 

■ What were the mean/median scores of students in 

the intervention and Tier 1 Only groups? 

■ What was the average growth of students provid-

ed the intervention and grade level peers?  

 Graphs- Readers will likely gravitate here. In general, 

less is more and keep your axes consistent on each meas-

ure. Different axes are fine between measures (e.g., be-

tween MAP and ORF).  

 Bar graphs are recommended to convey the follow-

ing: 

■ Percentage of each group that achieved proficien-

cy and expected growth in fall and spring 

■ Percentage of students in each group that were 

below the warning trigger in fall and then in 

spring 

■ Effect Size- only use Effect Size if answers of 

method and interpretation can be provided with 

confidence 

 Line Graphs are recommended when presenting 

the fall to spring change in the Tier 1 Only compared 

to the Intervention group along with another line rep-

resenting the 25th percentile (from published norms).  

■ Use the same color for each group in throughout 

all reports generated. For example, intervention 

groups are green, the peer is blue, and the 25th 

percentile is orange. In a hypothetical ideal situa-

tion, the mean fall score of students in the inter-

vention will start below the 25th percentile and 

end in spring, above the 25th percentile.  

 Recommendations:  Based on all the infor mation con-

tained in the report, what are the conclusions?  Objectivity 

is critical as some interventions that are loved may not 

provide the expected results when using reliable and valid 

measures. Findings are neither good nor bad but can be 

used as signals where changes and improvements can be 

made. Seek out more neutral sources such as the IES Prac-

tice Guides rather than recommending adoption of new 

programs or products. The goals should be to highlight 



strengths and areas for improvement. The role of the eval-

uator should be to convey research-based methods that 

could be integrated to improve district practice.  

Admittedly, the proposed process is lengthy and takes 

some technical skill to complete. However, as resources and 

funding continue to be stretched, we owe it to students to pro-

vide services that are effective and efficient. School psycholo-

gists are encouraged to begin evaluating effectiveness even at a 

lesser level to help with data-based decision making at the 

school and district levels.  

As practitioners gain experience organizing and evaluating 

outcome data, leaders are likely to take notice as this infor-

mation can be invaluable when planning professional develop-

ment or the allocation of resources each year. In Best Practices 

VI, Nagle and Glover-Gagnon (2014) provided a chapter on 

conducting needs assessments. The process described above 

could be used as a form of data collection and analysis when 

examining the needs of a school or district.  

Thanks to Dr. David Klingbeil and Dr. Daniel Hyson for 

their contributions, suggestions, and reviews of this article. 
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Legal Update 

The FAPE Standard Gets a Makeover 

By Matt Bell 

The United States Supreme Court recently reached a decision in the case of Endrew F. v. Douglas County School District RE-1, 

a case that settled the question of what does providing a free 

appropriate public education (FAPE) to a student with a disa-

bility really mean.  As active members of numerous IEP teams, 

school psychologist should be keenly aware of the decision in 

Endrew F. and the implications it has for IEP development and 

revision.  

Background Information 

The case of Endrew F. began with a dispute regarding 

whether the school district was providing a free appropriate 

public education to a student with autism.  Parents alleged that 

while the student had made academic and behavioral progress 

in his early grade school years, his progress has “essentially 

stalled” and his IEPs demonstrated a pattern of carrying over 

the same goals and objectives from one year to the next.  At the 

due process hearing level the Administrative Law Judge held in 

favor of the parents.  The parents then appealed to federal Dis-

trict Court.  At the District Court level, the Court acknowledged 

that the student’s performance “did not reveal immense educa-

tional growth” but the modifications to the IEP made over the 

course of the years indicated “a pattern of, at least, minimal 

progress.”   

Consequently, the District Court affirmed the judgment of the 

ALJ.  Another appeal ensued, this time to the Tenth Circuit 

Court of Appeals.  The Court of Appeals also affirmed the deci-

sion of the ALJ.  In so doing, the Court of Appels noted that it 

based its decision on long-standing precedent holding that “an 

IEP is adequate as long as it is calculated to confer an 

“educational benefit [that is] merely . . .  more than de mini-

mis.”  

The Supreme Court’s Analysis 

The Supreme Court began its analysis with a review of the 

Rowley case, which was relied upon heavily by the School Dis-

trict.  Special education veterans will likely recall that Rowley, 

a 1982 Supreme Court case, has been the preeminent case in 

special education for the past 35 years.  Since it has been decid-

ed, numerous courts (including the Seventh Circuit Court of 

Appeals, the Court of Appeals with jurisdiction over Wiscon-

sin) have relied upon Rowley in holding that an IEP need only 

to be “reasonably calculated to provide some benefit, as op-

posed to none.”  However, in Endrew F. the Court reasoned 

that Rowley does not establish such a standard.  To the contra-

ry, the Court noted that “Rowley declined to establish any one 

test for determining the adequacy of educational benefits con-

ferred upon all children covered by the Act.”   

Having determined that Rowley does not establish any one 

FAPE standard, the Court fashioned one of its own.  The Court 

held that “[t]o meet its substantive obligation under the IDEA, 

a school must offer an IEP reasonably calculated to enable a 

child to make progress appropriate in light of the child’s cir-

cumstances.”  The Court further provided some context to the 

phrase “reasonably calculated.”  It noted that by the very nature 

of the IEP process what is reasonably calculated “requires a 

prospective judgment” and any review of that judgment “must 

appreciate that the question is whether the IEP is reasonable, 

not whether the court regards it as ideal.”  The Court further 

noted that “for a child fully integrated in the regular classroom, 

an IEP typically should . . . be reasonably calculated to enable 

the child to achieve passing marks and advance from grade to 

grade.” 

Practice Tips for IEP Teams   
While the Supreme Court has now fashioned a FAPE 

standard, on a case by case basis the legal world will continue 

to debate every aspect of that standard (ex. “what is appropriate 

progress”, “what are the child’s circumstances”, etc.).  Leaving 

the legal wrangling aside, the Court’s opinion does provide 

some hints regarding how IEP teams can ensure appropriate 

IEPs: 

1. Avoid recycled IEPs        
The Court’s opinion notes that the parent’s dissatisfaction 

stemmed from seeing the same IEP over and over again.  Recy-

cled goals and services are a clear indication that whatever ser-

vices and supports were put in place were not successful in 

achieving the goal the first time around.  Also, the realization 

that goals are not being met should not come at the annual IEP 

365 days after the goal was initially developed.  Lack of pro-

gress should be evident well before that annual review date and 
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School Crisis Ideas for School Psychologists:  

Accessing NASP On-Line Communities & Interest Groups 

By Scott Woitaszewski, Ph.D., NCSP 

If you are a NASP member, you are likely aware of the 

availability of on-line communities. They are free to join 

through the NASP webpage and can connect you to other 

NASP members with similar interests all over the country. 

Once you sign-up for an on-line community, you receive peri-

odic email updates about postings from others in the communi-

ty. As well, you can post your own questions/comments and 

receive free ideas, feedback, or guidance. It’s a great way to 

stay up to speed on a variety of topics pertinent to school psy-

chology. 

Among the dozens of community options are two focused 

specifically on school crisis work. They are: Crisis Manage-

ment in the Schools and Grief and Bereavement Interventions 

and Research. Currently, each has its own on-line community 

and interest group that meets once yearly at the annual NASP 

convention. Soon, given their significant overlap in content and 

interests, those two groups will be merged. For now, however, I 

encourage you to join both on-line communities! It’s a great 

way to get quick support and ideas from others interested in 

school crisis management and related issues.   

As the coordinator-elect for the Crisis Management in the 

Schools Interest Group, I am now assisting with the crisis man-

agement and grief/bereavement on-line communities, as well as 

future interest group meetings at conventions. The current co-

ordinator (Jacquie Brown from Montana) and I have created 

monthly themes for the crisis on-line communities. We will 

respond to questions and comments about these themes (and 

other related topics) and provide resources or ideas whenever 

possible. Starting with May, and for the remainder of 2017, 

those monthly themes will be: 

 May - Grief Support/Education for Teachers and Par-

ents   

 June - Immigration Stress   

 July - Resilience in Schools   

 August -  Threat Assessment   

 September - Long term bereavement support in 

schools   

 October - Cultural Considerations in Crisis Manage-

ment and Grief Support   

 November - Social Media and Crises   

 December - Coping with Grief during the holidays  

As a school psychologist, you have likely encountered the 

need to conduct school crisis management. If you are in need of 

resources or support on this topic, as most of us are, please 

check out the NASP on-line communities! You do not have to 

undertake this challenging work alone. NASP members can 

sign-up for any on-line community quickly and at no cost here: 

http://communities.nasponline.org/communities/

allcommunities. Simply scroll through the alphabetical listing 

of options and click JOIN as desired. 

Finally, be reminded the NASP 2018 Annual Conven-

tion will be in Chicago, from February 13–16, 2018, at the Hy-

att Regency. The Crisis Management in the Schools/Grief and 

Bereavement Interest Groups will meet in person during that 

convention. I hope to see you there! Please feel free to contact 

me with any questions or suggestions 

(scott.woitaszewski@uwrf.edu).   

it should be addressed as soon as it is identified.  Recall that the 

IDEA allows either the district or the parent to request an IEP 

team meeting.  Districts should be vigilant about monitoring 

progress, and when seeing none (or worse regression), districts 

should reconvene to address that lack of progress. 

2. For students fully included in the general curriculum, 

passing marks and advancement are crucial  

Pursuant to the least restrictive environment provisions of 

the IDEA, a vast majority of students with disabilities either are 

or should be educated in the regular education setting.  For 

those students, the Court makes clear that the ultimate demon-

stration of progress is “passing marks and advancement from 

grade to grade.”  If students are not demonstrating such pro-

gress, The IEP team should be reconvening to determine what 

services are necessary to achieve those goals or, in the alterna-

tive, questioning whether full inclusion in the regular education 

environment is appropriate.    

3. We must know the “child’s circumstances”        
The Court makes clear that progress is relative to a 

“child’s circumstances.”  However, the Court does not define 

what constitutes a “child’s circumstances.”  From the language 

of the opinion it is reasonable to assume that the Court is refer-

ring to the severity of the child’s disability, the impact of the 

child’s disability on their ability to make progress in the general 

curriculum and the extent to which the child is capable of par-

ticipating in the regular education setting.  If evaluative data is 

lacking in any of these areas Districts will have a difficult time 

refuting claims of lack of progress.   

4. Goals and objectives must be “appropriately ambitious” 

and “challenging” 

The Court notes that “goals may differ, but every child 

should have the chance to meet challenging objectives.”  It is 

this aspirational analysis that led the Court to reject the notion 

that a child only need to demonstrate “de minimis” progress in 

order to obtain a free appropriate public education.  As leaders 

of IEP teams and armed with data, school psychologists are 

perfectly positioned to assist in developing goals that challenge 

students but are also realistic in light of the child’s circumstanc-

es. 

5. You and your colleagues continue to be the experts (but 

limitations exist) 

The Court notes that a level of deference is owed “in the 

application of expertise and the exercise of judgment by school 

authorities.”  However, the Court also notes that deference is 

dependent on school authorities being “able to offer a cogent 

and responsive explanation for their decisions.”  The IEP is the 

vehicle to offer those explanations.  Every aspect of an IEP 

should be internally supported.  Data in the present level should 

inform goals and objectives, and goals and objectives should 

inform services and specially designed instruction.  Parents, 

staff, and in particular, judges, should not have to guess as to 

why a particular goal or service was incorporated into the IEP. 
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WSPA Spirit Award 2017 
 

This year’s Spirit Award competition featured first and second year cohorts pitting their musical talents against each other in a 

battle of the  karaoke bands. Below are the lyrics from this year’s competitors. Enjoy! 

First Year UWL group 

 

To the tune of “I Don’t Want to Miss a Thing” by Aerosmith 
 

As a school psych, I often solve problems 

Working in Tier 1 and Tier 2  

Working with students and teachers too 

I spend my days working to help others  

Writing reports for hours and hours   

Every moment I spend in SPED evaluations 

 

‘Cause when I assess you 

Just testing would never do  

I’d still wanna interview  

Cause I don’t wanna miss a thing 

 

After a file review  

I’d wanna observe you  

‘Cause I’m a school psych 

And I don’t wanna miss a thing 

 

I wanna know you and know what you’re thinking 

Build the best supports for you  

Figure out just what we need to do 

Then I’d investigate for intervention 

And I just wanna help you 

In this school year, forever and ever and ever  

 

‘Cause when I assess you 

Just testing would never do  

I’d still wanna interview  

Cause I don’t wanna miss a thing 

 

After a file review  

I’d wanna observe you  

‘Cause I’m a school psych 

And I don’t wanna miss a thing 

 

I don't wanna miss one fact 

I don't wanna miss one lead 

Well, I just wanna know you 

Build supports for you, to succeed 

 

I just wanna see you learn 

I wanna do the best I can 

Wanna watch you succeed  

For the rest of school 

RIOT BY ICEL 

 

‘Cause when I assess you 

Just testing would never do  

I’d still wanna interview  

‘Cause I don’t wanna miss a thing 

 

After a file review  

I’d wanna observe you  

‘Cause I’m a school psych 

And I don’t wanna miss a thing 

First Year UWW group 

 

To the fresh prince of bel air theme song (tv version)  

  

Now this is a story all about how my life got flipped turned upside 

down. 

I’d like to a minute just sit right I’ll tell you how I became the best 

school psych in the area. 

  

In whitewater Wisconsin where I went to grad school my professors 

taught me not to be a fool 

We learned about CBMs other assessments and tools until we were 

ready to be the schools 

  

Where a struggling student who was up to no good started failing in the 

classroom 

He got in a couple of fights and the teacher got scared so she filled out a 

referral to assess his behavior. 

  

I went to get consent and when it was cleared I observed behaviors 

unlike his peers. If anything I could see the function was unclear so I 

thought to myself more assessment is near. 

  

I pulled out my test kit around 7 or 8 and I administered the WIAT over 

a couple of days 

I looked at the data, it was finally clear, to start an intervention to in-

Second Year UWW Group 
 

Now watch me whip (kill it!) 

Now watch me nae nae (okay!) 

Now watch me whip whip 
Watch me nae nae (want me do it?) 

Now watch me whip (kill it!) 

Watch me nae nae (okay!) 

Now watch me whip whip 

Watch me nae nae (can you do it?) 

Chorus Below 

Now watch me 

Ooh watch me, watch me 

Ooh watch me, watch me 

Ooh watch me, watch me 

Ooh ooh ooh ooh 
Ooh watch me, watch me 

Ooh watch me, watch me 

Ooh watch me, watch me 

Ooh ooh ooh ooh 

End Chorus 

Do the stanky leg, do the stanky leg 

Do the stanky leg, do the stanky leg 

Do the stanky leg, do the stanky leg 

Do the stanky leg, do the stanky leg 

Now break your legs 

Break your legs 
Tell 'em "break your legs" 

Break your legs 

Now break your legs 

Break your legs 

Now break your legs 

Now watch me WISC (score it!) 

Now watch me Bin-et (okay!) 

Now watch me WISC WISC 

Now watch me Bin-et (want me do it?) 

Now watch me WISC (score it!) 

Now watch me Bin-et (okay!) 

Now watch me WISC WISC 
Now watch me Bin-et (can you do it?) 

(Chorus) 

Do the FBA, Do the FBA 

Do the FBA, Do the FBA 13 



Second Year UWL Group (winners) 

 

To the tune of “The Twelve Days of Christmas” 

 

On the 1st day of practicum, my school psych gave to 
me: a tour with awkward greetings. 

  

On the 2nd day of practicum, my school psych gave to me: 

two re-evals and a tour with awkward greetings.  

  

On the 3rd day of practicum, my school psych gave to me: 

three observations, two re-evals, and a tour with awkward 

greetings. 

  

On the 4th day of practicum, my school psych gave to me: 

four BASCs returned, three observations, two re-evals, and a 
tour with awkward greetings. 

  

On the 5th day of practicum, my school psych gave to me: 

five FBAs, four BASCs returned, three observations, two re-

evals, and a tour with awkward greetings. 

  

On the 6th day of practicum, my school psych gave to me: six 

children snotting, five FBAs, four BASCs returned, three ob-

servations, two re-evals, and a tour with awkward greetings. 

  

On the 7th day of practicum, my school psych gave to me: 
seven Woodcock Johnsons, six children snotting, five 

FBAs, four BASCs returned, three observations, two re-evals, 

and a tour with awkward greetings. 

  

On the 8th day of practicum, my school psych gave to me: 

eight WECAN postings, seven Woodcock Johnsons, six chil-

dren snotting, five FBAs, four BASCs returned, three obser-

vations, two re-evals, and a tour with awkward greetings. 

  

On the 9th day of practicum, my school psych gave to me: 

nine jobs already, eight WECAN postings, seven Woodcock 
Johnsons, six children snotting, five FBAs, four BASCs re-

turned, three observations, two re-evals, and a tour with awk-

ward greetings. 

  

On the 10th day of practicum, my school psych gave to me: 

ten of us leaving, nine jobs already, eight WECAN post-

ings, seven Woodcock Johnsons, six children snotting, five 

FBAs, four BASCs returned, three observations, two re-evals, 

and a tour with awkward greetings. 

  

On the 11th day of practicum, my school psych gave to me: 
eleven sad goodbyes, ten of us leaving, nine jobs al-

ready, eight WECAN postings, seven Woodcock John-

sons, six children snotting, five FBAs, four BASCs returned, 

three observations, two re-evals, and a tour with awkward 

greetings. 

  

On the 12th day of practicum, my school psych gave to me: 

twelve new psych interns, eleven sad goodbyes, ten of us 

leaving, nine jobs already, eight WECAN postings, seven 

Woodcock Johnsons, six children snotting, five FBAs, four 

BASCs returned, three observations, two re-evals, and one 
group of best friends leaving.  

Second Year UWW Group (cont.) 
 

Do the FBA, Do the FBA 

Do the FBA, Do the FBA 

Now standardize 
Standardize 

Tell ‘em standardize 

Standardize 

Now standardize 

Standardize 

Now standardize 

Break your legs 

Now watch me (bop bop bop bop bop bop bop bop) 

Now watch me (bop bop bop bop bop bop bop bop) 

Now watch me whip (kill it!) 

Now watch me nae nae (okay!) 
Now watch me whip whip 

Watch me nae nae (want me do it?) 

Now watch me whip (kill it!) 

Watch me nae nae (okay!) 

Now watch me whip whip 

Watch me nae nae (can you do it?) 

(Chorus) 

Now watch me you 

Now watch me superman 

Now watch me you 

Now watch superman 
Now watch me you 

Now watch superman 

Standardize 

Now watch me (BIP BIP BIP BIP BIP  

BIP BIP BIP) 

Now watch me (BIP BIP BIP BIP BIP  

BIP BIP BIP) 

Now watch me WISC (score it!) 

Now watch me Bin-et (okay!) 

Now watch me WISC WISC 

Now watch me Bin-et (want me do it?) 

Now watch me WISC (score it!) 
Now watch me Bin-et (okay!) 

Now watch me WISC WISC 

Now watch me Bin-et (can you do it?) 

(Chorus) 

Now watch me queue 

Now watch me continue 

Now watch me queue 

Now watch me continue 

Now watch me queue 

Now watch me continue 

Now watch me you 
Now watch superman 

Now watch me duff, duff, duff, duff, duff, duff, duff, duff (Hold on) 

Now watch me duff, duff, duff, duff, duff, duff, duff, duff, duff 

Now watch me (bop bop bop bop bop bop bop bop) 

Now watch me (bop bop bop bop bop bop bop bop) 

Now watch me whip (kill it!) 

Now watch me nae nae (okay!) 

Now watch me whip whip 

Watch me nae nae (want me do it?) 

Now watch me whip (kill it!) 

Watch me nae nae (okay!) 
Now watch me whip whip 

Watch me nae nae (Can you do it?) 

(Chorus) 

Now watch me queue 

Now watch me continue 

Now watch me score, score, score, score,score, score, score, score 

Now watch me score, score, score, score,score, score, score, score 

Now watch me (BIP BIP BIP BIP BIP  

BIP BIP BIP) 

Now watch me (BIP BIP BIP BIP BIP  

BIP BIP BIP) 
Now watch me WISC (score it!) 

Now watch me Bin-et (okay!) 

Now watch me WISC WISC 

Now watch me Bin-et (want me do it?) 

Now watch me WISC (score it!) 

Now watch me Bin-et (okay!) 

Now watch me WISC WISC 

Now watch me Bin-et (can you do it?) 

(Chorus) 
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WSPA Awards Presented at 2017 Spring Convention 

By Rene Staskal, Recognition and Scholarship Chair 

Bernice Krolasik Memorial 

Scholarship:   

Jessica Showen  

Jessica Showen received the 

Bernice Krolasik Memorial 
Scholarship. The Krolasik 

Scholarship is awarded to a 

WSPA member who is non-

traditional student currently en-

rolled in an Ed.S. school psy-

chology training program in 

Wisconsin. The scholarship is 

generously funded by the 

Krolasik family in memory of 

Bernice and her years of dedica-

tion to the field of school psy-
chology and commitment to the 

welfare of children. Ms. Showen 

is a student at UW-La Crosse. 

She was nominated by Dr. Betty 

DeBoer. After graduating from UW-La Crosse in 2011, Ms. 

Showen won a competitive 21st Century Community Learn-

ing Center grant. With this grant, Ms. Showen collaborated 

with the principals and teachers in the Norwalk-Ontario-

Wilton School District as well as community partners to plan, 
develop, and implement an after-school curriculum to address 

the needs of the diverse student population in their district. 

The site is now listed as one of the top 30 after school pro-

grams in the state of Wisconsin. Impressively, Ms. Showen 

has maintained her role as site director while exceling in a 

rigorous graduate program, completing practicum hours, and 

providing support to her family. Ms. Showen is committed to 

serving as a school psychologist in a rural district, recogniz-

ing the need for quality school psychology services in this 

part of the state. Finally, Ms. Showen is described as a pleas-

ure to work with and is respected and well-liked by students, 
staff, and administrators.  

 

Melissa Thorson was also nominated for the Bernice Krolasik 

Scholarship. She attends UW-Whitewater. 

WSPA Outstanding Dissertation Award:  Jocelyn L. Kuhn 

By Christine Neddenriep 

Each year, WSPA proudly recognizes the 

outstanding work of doctoral students in com-

pleting research that informs and enhances the 

daily practice of school psychologists in the field. 

The criteria for the Outstanding Dissertation 

Award require that the recipient is a Ph.D. stu-

dent in school psychology or a school psycholo-

gist who has completed a dissertation that merits 

special recognition and has the potential to con-

tribute to the science and practice of school psy-

chology. Nominees must have successfully de-

fended their dissertation within the 12 months 

prior to the award nomination due date. School 

Psychology faculty at each of the UW-System 

Doctoral Programs in School Psychology may 

nominate one candidate for the outstanding re-

search award. The recipient of the 2017 WSPA 

Outstanding Dissertation Award is Jocelyn L. 

Kuhn, nominated by Dr. Craig Albers of UW-

Madison. Her dissertation titled, Early Literacy 

Intervention for Culturally and Linguistically Diverse Students 

across English Language Proficiency Levels, truly merits spe-

cial recognition as it contributes significantly to the science and 

practice of school psychology. As Dr. Albers noted in his nom-

ination letter, educators are in need of evidence-based interven-

tions that are proven to be effective with students who are Eng-

lish Language Learners (ELL). Ms. Kuhn’s dissertation evalu-

ating the effects of the Sound Partners intervention program 

specific to the English Proficiency Levels of the ELL student 

participants contributes strongly to our knowledge 

base. With regard to the design and execution of 

the dissertation, Dr. Albers noted, “Her disserta-

tion was unique, her rationale for the project was 

extremely strong, her research design and meth-

odology meet all requirements for the What 

Works Clearinghouse evidence standards, and she 

executed the project to near-perfection.” Ms. 

Kuhn was invited to write an applied article for 

the WSPA newsletter regarding her work which 

will appear in a future issue. In sum, Dr. Albers 

noted of Ms. Kuhn, “Jocelyn’s knowledge, intel-

lectual ability, educational background, interper-

sonal skills, and motivation clearly lead me to the 

conclusion that she will be an extremely valuable 

contributor to education and school psychology 

no matter whether she pursues a research/

academic/training career, or whether she decides 

to be a direct service provider within schools or 

clinical settings. She is committed to examining 

and addressing one of the most significant issues facing lin-

guistically diverse students within our schools, and she without 

a doubt is a student who shows tremendous promise in school 

psychology. Without a doubt, she will represent the profession 

well!” Ms. Kuhn is currently completing her predoctoral intern-

ship at Johns Hopkins Hospital’s Kennedy Krieger Center, and 

she just accepted a post-doctoral position at Harvard’s Boston 

Children’s Hospital Developmental Medicine Center. 

16 



Allard Award:   

Laura Sommers 

Candidates for the Allard 

Award are Ed.S. graduate 

students who are recom-
mended by the faculty in 

their training programs 

based on outstanding aca-

demics, research skills and 

strong leadership skills. 

Ms. Sommers was nomi-

nated by Dr. Daniel Hyson 

from UW-La Crosse. Ms. 

Sommers is described as 

intellectually curious with a strong passion for and commit-

ment to learning. Ms. Sommers’ commitment to learning has 
led her to not only have a strong academic standing in her 

graduate program, but also to implement what she is learning 

in her practicum sites. Ms. Sommers’ capstone project evalu-

ates the effect of a book group focusing on Ross Greene’s 

Lost at School on participants feelings of self-efficacy in man-

aging classroom behaviors and their students’ perceptions of 

relationships with teachers and para-educators. Ms. Sommers 

is also committed to practicing in a rural school district, rec-

ognizing that students in these areas of the state have unique 

and unmet needs.  

 
Minority Scholarship Award: 

Erica Saldaña 

The WSPA Minority Scholar-

ship Award supports students 

of minority status who are 

pursuing an Ed.S. in school 

psychology. Ms. Saldaña is a 

student at UW-Whitewater. 

She was nominated by Drs. 

Christine Neddenriep and Tra-

cy Scherr.  Ms. Saldaña has 
demonstrated excellent aca-

demic, research, and direct 

service skills. She has main-

tained strong academic stand-

ing while working as a gradu-

ate assistant in the school psy-

chology program. Her specialist project focuses on evaluating 

literacy interventions for students who are English Language 

Learners. Ms. Saldaña credits her upbringing in the Mexican 

culture for her strong work ethic and goal to ensure that Span-

ish speaking families feel they are valued and active members 
of learning communities. As a bilingual school psychologist 

she not only brings her linguistic skills to the students she 

works with, she also possesses strong cultural sensitivity, in-

terpersonal skills, and professionalism.   

 

Ryann Morrison who attends UW-Madison was also nominat-

ed for the Minority Scholarship Award.  

WSPA School Psychologist of the Year:  Caitlin Cox  

Each year, WSPA recognizes one school psychologist in the 

state of Wisconsin who has been recommended by colleagues 

for his/her efforts and excellence in their professional practice.  

The award of “School Psy-
chologist of the Year” is 

presented to the candidate 

who demonstrates exception-

al dedication, proficiency, 

and leadership in their work 

with children and colleagues.  

The recipient of this award is 

Wisconsin’s nominee for the 

“NASP School Psychologist 

of the Year” award. Caitlin 

Cox was nominated to re-
ceive this statewide honor by 

Katie Hoss, Executive Direc-

tor of Special Education in 

the Racine Unified School 

District.  

 

Ms. Cox’s balance of profes-

sionalism and empathy, high 

level of ethical and moral 

standards, and ability to build the capacity of her co-workers 

and school systems makes her this year’s School Psychologist 
of the Year. Ms. Cox is described as providing excellent ser-

vices to students and families through an ability to treat every-

one with dignity and to value the input of the student, family 

members, teachers, and administrators. She expresses a genu-

ine concern for all students and families while holding high 

standards for herself and others. These traits allow her to 

make connections with even the most challenging students.  

 

Ms. Cox balances her high quality direct services with stellar 

participation in systems level change. She works to strengthen 

school wide strategies and goals through involvement in 
school based teams facilitating the RtI School Support Team, 

engaging in professional development around Culturally and 

Linguistically Responsive Practices with her professional 

learning community, and focusing on school wide goals in 

PBiS at Tier One and Two. She not only participates in sys-

tems change at the building based level, but serves on the fol-

lowing district level committees: Trauma Response Team, 

Tier 2 Behavior Planning, and Social Skills Curricular Writ-

ing. The Wisconsin School Psychologists Association is grate-

ful for the chance to honor Ms. Cox for her outstanding work 

with children and their families.  
 

Other nominees for the 2016 WSPA School Psychologist of 

the Year were: 

Diana Burgstede, School District of Delavan-Darien 

Shaun Schweigert, School District of Fort Atkinson 
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Spring Convention Highlights 

NASP President, Melissa Reeves and WSPA 

President, Linda Servais Enjoy Spring Weath-

er in Wisconsin 
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