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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be 
appropriate for the newsletter, please feel free to contact me 
at N4212 Townline Rd., Shawano, WI, 54166.  Or, phone 
me at 715-524-4180 (home), 715-526-2192 x145 (work).  
My email address is kamkeblj@sgsd.k12.wi.us.  Topics or 
features we would like to promote in the upcoming newslet-
ters include (and are not limited to) trainers' column, medi-
cal column, book/software reviews, student column (results 
of thesis, highlighted accomplishment), "post-retirement" 
articles, and "kudos" articles.  If you have any ideas for 
these topics, or an idea for another topic, please contact me 
at your earliest convenience.

Officers:

President:  Dave Eichenhofer
321 N. Montgomery St.
Port Washington, WI  53074
(h) 262-284-7180
(w) 262-376-6142
psike@nconnect.net

Past-president:  Milt Dehn
N253 Johnson Rd.
Stoddard, WI  54658
(h) 608-787-5636
(w) 608-785-8445
dehn.milt@uwlax.edu

President-elect:  Kris Sieckert
S21 W27399 Kame Terrace
Waukesha, WI  53188
(h) 262-547-5817
(w) 262-560-2106
seekurt@aol.com

Secretary:  Dani Scott
930 22nd St.
Reedsburg, WI  53959
(h) 608-524-8701
(w) 608-464-3165, ext. 141
scotdan@wc.k12.wi.us

Treasurer:  Mike Schmitz
423 Division St.
Mukwonago, WI  53149
(h) 262 784-1323
(w) 262-363-6305
schmitzm@wi.rr.com

For information on contacting committee chairpersons, 
check the WSPA website at www.execpc.com/~wspa

Annual membership dues are $60 for full membership, $30 
for leave, $30 for associate, and $20 for student  member-
ship.  The opinions and products, including advertising, 
class/workshop notices, and job announcements, appearing 
in this newsletter do not necessarily indicate official sanc-
tion, promotion, or endorsement on the part of the newslet-
ter or the Wisconsin School Psychologists Association, Inc.  
Articles, announcements, and letters should be submitted to 
the Editor, Jennifer Kamke Black, N4212 Townline Rd., 
Shawano, WI  54166, 715-524-4180 (home), 715-526-2192 
x145 (work), e-mail: kamkeblj@sgsd.k12.wi.us. 
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President's Message
 By David Eichenhofer

The Lighter Side of School Psychology

After a couple of articles covering some of the more 
critical issues impacting our profession, I thought it may be 
helpful to cover some lighter issues.  It seemed especially 
appropriate this time of year, as caseloads mushroom and 
stress levels are high.  Also, there’s the fact that many of you 
won’t have time to read this anyway.  Little did I realize, 
however, that this effort would involve a lot more work than 
the traditional updates on trends and legislative initiatives.  
My research into “humor in school psychology,” “humor in 
mental health,” and “humor in education” was actually 
somewhat depressing as most was quite old and not that 
funny.  A few items were entertaining and I was surprised to 
discover the lengths some people have gone to in promoting 
and sharing humor with others.  There were actually many 
websites devoted to, or linked with, sites involving humor in 
psychology.  Ironically, the one site that came up with my 
search specific to “humor in school psychology” indicated 
“this page no longer exists.”

I did find “professional” journals devoted to humor in 
psychology, such as the Journal of Polymorphous Perversity,
as well as “professional” organizations devoted to humor 
(e.g. Association for Applied and Therapeutic Humor).  I 
found some entertaining items such as a lengthy study in-
volving college students and the increased rate in grandpar-
ent mortality during exam weeks.  There were also bits and 
pieces on various websites such as these found at: http://
www.psych-central.com/psychfun.htm
A Grammatical Overview of Medical Records: The Write 
Stuff
The following quotes were lifted verbatim from the medical 
records of a general hospital in a large metropolitan area. 
☻Patient experiences difficulty swallowing tires easily.
☻History: Patient was shot in head with .32 caliber rifle. 
Chief Complaint: Headache.
☻Patient has difficulty walking on Digitalis.
☻Patient has been married twice, but denies any other seri-
ous illnesses.
☻ She moves her bowels roughly, three times a day.
☻This GU patient states he urinates around the clock every 
two hours.
Or these quotes from bumper stickers:
"Out of my mind. Back in five minutes."
"Laugh alone and the world thinks you're an idiot."
"Sometimes I wake up grumpy; other times I let him sleep"
"It's as BAD as you think, and they ARE out to get you."
"I took an IQ test and the results were negative."
"Give me ambiguity or give me something else."

"He who laughs last, thinks slowest"
"Always remember you're unique, just like everyone else."
"Friends help you move. Real friends help you move bod-
ies."
"Consciousness: that annoying time between naps."
"Be nice to your kids. They'll choose your nursing home."
"3 kinds of people: those who can count & those who can't."
"Ever stop to think, and forget to start again?"

While my unofficial research did yield some humor, I 
don’t often have time to look this hard for something to 
laugh about.  I do, however, seem to find something to laugh 
about each day so I know the “lighter side” exists.  Often, 
however, this appears to arise from my own warped perspec-
tive on things and doesn’t readily translate into printed hu-
mor.  Maybe that’s true for many of the things I read as well, 
invoking the “had to be there phenomenon.”  Often the per-
spective comes from others.  One such moment came after 
describing a frustrating morning to my wife, involving 
scheduling an IEP meeting.  “If the OT can only meet Tues-
day, Wednesday, or Thursday; the PT can only meet in the 
afternoon on Monday through Thursday; the deadline is Fri-
day; the LD teacher cannot have a report before Wednesday; 
the parents can only come after 3:30; and the teachers are 
working without a contract and are reluctant to work after 
hours, then how do you schedule your meeting?”  To which 
my wife responds, “that sounds like a GRE question, you did 
well on that part didn’t you?”  Timing is important too.  I 
don’t think I would have found humor there earlier in the 
day.

In summary, perspective is everything so try to keep 
yours.  Also, spend time with others with a balanced per-
spective as well.  I’ll close with a favorite from my early 
days in a rural Wisconsin community.  When asking a 9-
year-old boy what “brave” means, he responded with; “that’s 
when your dad has a buck license but shoots a doe and has to 
sneak into the woods after dark to drag it out.”  I gave him 
credit for that response and did end up spending time off and 
on with him during his adolescence.

If anyone has personal favorites from your experience, 
please share.  Maybe we can incorporate periodic anecdotes 
into the newsletter or website.

Editor’s note:  Members—PLEASE write down those little 
incidents of humor that occur once in a while at work, and 
forward them to me at kamkeblj@sgsd.k12.wi.us when you 
get a chance—I’d LOVE to have a “humor corner” in this 
newsletter once in a while!
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Upcoming Events

MARK YOUR CALENDARS!

WSPA's 2003 Long Range Planning Retreat is scheduled for 
Thursday and Friday, June 19th and 20th at St. Benedict 
Center near Madison this year.   Interested members are in-
vited to attend this productive two day event which focuses 
primarily on establishing organizational and committee goals 
to improve WSPA's services for membership and proactively 
address upcoming issues that impact our role as school psy-
chologists in Wisconsin.  The retreat also enables partici-
pants an opportunity to become better acquainted and to in-
terface on issues related to our profession in a relaxed, enjoy-
able atmosphere.   Please plan to join us this year and feel-
free to contact Kathy Jensen, LRP Chair @ 920-906-6769 
for more information.

WSPA 2003 (Oct. 29-31, 
2003)

Intelligent Interventions: 
What Will They Think of 

Next?

Hosted by: Coulee Region Association of Psychologists in 
the Schools

Radisson Hotel in La Crosse

Pre-convention Workshops: Wechsler Intelli-
gence Scale for 
Children IV
Managing Tough 
Kid Behaviors
Bullying in the 
Schools

Keynote Speaker: Dr. Bill Jenson (from the Uni-
versity of Utah and author of 
“The Tough Kid Book”) -  What 
Works in Managing Problem-
atic Behaviors: Research-Based 
Approaches

Numerous sectionals, river cruise, opportunities to learn and 
socialize

For more information contact:
Rob Dixon
School Psychology
1725 State Street
La Crosse, WI  54601
(608) 785-6893; email: dixon.robe@uwlax.edu



The job fair will begin (8:30-10:00) with each prospective employer giving a brief presentation. The 
remainder of the day (10:00-5:00) will mainly consist of 30-minute interviews for which candidates sign-up 
for on a first-come, first-served basis. 

Candidates should bring copies of resumes to leave with prospective employers. Candidates wishing to 
have a copy of their resume in a master file for employers to review should submit a copy of their resume with 
the registration form. With the registration form, employers should submit an information sheet with job de-
scription and district demographics. Copies of employer information sheets will be made available to candi-
dates attending the job fair.

Rates:
Employers: $100

Candidates: WSPA Members/Students Free
Non-WSPA Members $30
Non-WSPA Students $15

For More Information:
For more information, contact Dr. Rob Dixon at 608-785-8441 or dixon.robe@uwlax.edu.

------------------------------------------------------------------------------------------------------------
Registration Form

Name/Agency:

For Students; Training Program: _______________________

Mailing Address:

Phone: email:

Check Category:
• Employer $100
• WSPA Member/Student Free
• Non-WSPA Member $30
• Non-WSPA Student $15

Mail to:  Dr. Rob Dixon, UW-La Crosse Psy. Dept., 1725 
State St., La Crosse, WI  54601

School Psychology Job Fair
Howard Johnson/Antiqua Bay 

Conference Center
Wisconsin Dells (Exit 87)

Please make checks payable to WSPA 
(no purchase orders please).

Thursday, April 3, 2003 (8:30 to 5:00)

Sponsored by the Wisconsin School Psychologists Association
The job fair will offer employers and candidates an opportunity to get 

acquainted and to conduct employment interviews. School districts and other 
educational agencies from Wisconsin, Minnesota, Iowa, and Illinois are in-
vited. Experienced school psychologists and school psychology students seek-
ing employment are also invited.
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Bits O’ Information

This section includes various “bits o’ information” from different sources, including the WSPAalert 
listserv, NASP leadership listserv, groups with which WSPA has affiliated, etc.

◙ WCCF issued a new WisKids Count special report --
"Children's Mental Health: From Parenting to Policymak-
ing." The report includes essays by several early childhood 
specialists, including Raquel Reyes, a psychologist at Chil-
dren's Hospital of Wisconsin. The report stresses the impor-
tance of early parenting skills and says that when parents fail 
to respond warmly, their infants are likely to have trouble 
forming enduring emotional attachments as adults. Accord-
ing to Reyes, an adult's ability to bond emotionally with oth-
ers is decided in the first seven months of his or her life. "A 
lack of positive caregiver responsiveness can precipitate the 
development of anxious attachments or other social rela-
tional difficulties in later life...Parents can pass the effects of 
their stress to their children, leading to negative developmen-
tal outcomes in their children. ...Whether an infant's attach-
ment will be characterized as secure, avoidant, resistant, or 
disorganized will depend on the quality of care provided 
prior to his reaching seven months of age," she said. Other 
essays in the report look at culturally competent care, ADHD 
and ADD, the disconnect between real students with mental 
illness and current school services, and the case for mental 
health parity legislation. You can find the 51-page report at: 
http://www.wccf.org/pdf/wiskids_mentalhealth.pdf.  The 
State Journal coverage can be found at:http://
www.madison.com/wisconsinstatejournal/local/38773.php

◙Adolescent Depression and Mental Health Services: Ado-
lescence, from ages 12 to 18 is a difficult transition, espe-
cially in a socially complex society with so many opportuni-
ties, temptations, and choices, says psychiatrist William 
Granatir.  Read complete issue at http://
www.healthinschools.org/focus/2002/no5.htm

◙ For an article about the concerns that graduate students in 
school psychology who are opting to take practice or other 
positions over a career in academe (the Council of Directors 
of School Psychology Programs (CDSPP) and Div. 16 
(School) are working to change that soon), check out  by 
Melissa Dittmann, Monitor staff, Print version: page 46.

◙ From the Wisconsin Council on Children and Families' 
Education Newsletter: School Health News. New Powerpoint 
presentations on the SBHC web site: Expanding Mental 
Health Services for Children through School-Based Health 
Centers at http://www.healthinschools.org/comm/MH/
sld001.htm. Expanding Dental Health Services through 
School-Based Health Centers at http://
www.healthinschools.org/comm/APHA/sld001.htm. Health 
Establishments at Local Schools at http://
www.healthinschools.org/comm/Dental02/sld001.htm. Im-
proving Safety and Quality in Medication Management in 
Schools at http://www.healthinschools.org/comm/Medmgmt/
sld001.htm. Internet Filters Can Block Treatment, Prevention 
Info: A new study suggests that software that blocks young 

people from accessing certain information may be preventing 
them from obtaining important data on such issues as sexu-
ally transmitted diseases, addiction, and tobacco prevention 
at http://www.jointogether.org/y/0,2521,555821,00.html?
U=133607. School-Based Anti-Drug Efforts Cut Tobacco, 
Alcohol Use, Not Street Drugs The primary benefit of 
school-based drug abuse prevention programs is to cut to-
bacco and alcohol use, according to researchers. Their study 
found that about two-thirds of benefits came from reduced 
use of legal substances, while the remainder was due to re-
duced use of illegal street drugs (primarily cocaine). http://
www.rand.org/rnb/1202/mr1459.html. Survey Show Some 
Drug Use by Students Down in 2002 The annual 
"Monitoring the Future" survey of 8th, 10th, and 12th grade 
students in U.S. schools shows that use of marijuana, some 
club drugs, cigarettes, and alcohol decreased from 2001 to 
2002. http://www.healthinschools.org/2002/
dec16b_alert.asp.

◙ From the Wisconsin Council on Children and Families 
Networking Neurons, Madison, June 23-34.  Nationally rec-
ognized neuroscientists and experts in the fields of child 
abuse and neglect, the adolescent brain, and early childhood 
development offer interventions and strategies related to 
alcohol and other drug abuse, infant mental health, violent 
and aggressive behaviors - as well as other concerns. http://
www.wccf.org/whatsnew/index.html

◙ Dear Colleagues, Investigators at the Childhood Stuttering 
Project, in the Department of Communication Sciences and 
Disorders at UWM are accepting participants who are under 
age 6 and have stuttered for less than one year. We are study-
ing factors related to spontaneous recovery and persistence 
in young children who stutter. Your help is needed to inform 
parents/guardians about the project and encourage them to 
refer their child for 
participation. The 
child will receive a 
full speech/language 
evaluation and will 
then be seen for fol-
low-up monitoring 
and re-evaluation 
over the five-year 
duration of the study. 
There is a small 
honorarium of $50.00 
for each completed 
evaluation. Parking 
fees are also paid by 
the project. In addi-
tion, we are going to 
be initiating studies 
of children ages 8-11 
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and adults (25 and older) with a history of stuttering. These 
participants will receive one full evaluation that will take 
approximately one to two sessions to complete. These par-
ticipants will receive a $25.00 honorarium and paid parking. 
Please share this information with people who may be eligi-
ble to participate in the project. Their participation will help 
us better understand why and how stuttering begins and the 
nature of its development. For further information contact 
Norma Gilson or Dr. Carol Seery at the Stuttering and Flu-
ency Lab, (414) 229-6398. Thank you for your time and con-
sideration. Norma Gilson, Project Coordinator; Dr. Carol 
Seery, Project Director; Norma Gilson, Research Associate; 
Dept. of Communication Sciences and Disorders, University 
of Wisconsin-Milwaukee, Enderis Hall 882, 2400 E. Hart-
ford Ave., PO BOX 413Milwaukee, WI 53201, (414) 229-
6398, ngilson@uwm.edu, fax: (414)229-2620

◙DEPARTMENT OF PUBLIC INSTRUCTION JOB OP-
PORTUNITIES: EDUCATION CONSULTANT, SCHOOL 
PSYCHOLOGY PROGRAMS: Department of Public In-
struction (DPI); Division for Learning Support: Equity and 
Advocacy; Student Services, Prevention and Wellness Team; 
Madison (County Code 13) SALARY: Start between 
$47,351 and $56,390 annually depending on qualifications. 
A six month probationary period is required. This position is 
included in the Professional Education Bargaining Unit. JOB 
DUTIES: Provide leadership, consultation and technical as-
sistance to local education agencies (LEAs), state and local 
agencies, and other groups in school psychology program 
design. Assist in the integration of federal, state and local 
services relative to developmental and prevention education 
programs. Provide leadership and consultative assistance to 
colleges and universities, professional organizations and 
other interest groups regarding pre-service preparation and 
continuing professional development for school psychology 
personnel. Monitor federal and state laws. Develop and con-
duct workshops and conferences. Prepare research and 
evaluation reports and develop, review, evaluate, and dis-
seminate program resource and informational materials. 
KNOWLEDGE REQUIRED: State and federal statutes, 
regulations and policies pertaining to special education and 
school psychological programs; procedures and techniques 
used in researching and analyzing issues; practices and pro-
cedures for staff development and providing inservice pro-
grams; agencies, organizations and interest groups involved 
in school psychology programs and issues; effective oral and 
written communication skills. APPLICATION INFORMA-

TION: Apply using JOB ANNOUNCEMENT CODE: 
0200796 with the Application for State Employment form 
(DER-DMRS-38) which can be obtained on the Internet at  
resume and brief description of your work experience related 
to 1) school psychology programs; 2) educational program 
planning, development and implementation; 3) professional 
organizations, committees or interest groups active in psy-
chology programs, 4) developing or presenting inservices, 
workshops or other staff development activities; and 5) pupil 
services, youth risk behaviors, and school health programs. 
Direct application materials to: DPI Human Resources; P.O. 
Box 7841; Madison, WI 53707-7841. The first review of 
applications will be held on or about February 27, 2003. Ma-
terials will be accepted until a suitable candidate is found. 
CONTACT INFORMATION: Questions may be directed to 
Bob Boetzer at (608)266-2189 or at 
robert.boetzer@dpi.state.wi.us 

◙New!  The U.S. Department of Education Offers Desktop 
Reference to the No Child Left Behind Act: The U.S. De-
partment of Education (DOE) has produced a new 180-page 
desktop reference manual to the No Child Left Behind Act 
(NCLB), the new landmark education reform law. http://
www.ed.gov/offices/OESE/reference.html

The following scope statement was published in the January 
15, 2003 Wisconsin Administrative Register: Health and 
Family Services (Medical Assistance, Chs. HFS 100). Sub-
ject: to create and amend rules implementing the Family 
Planning Waiver as approved by the federal Centers for 
Medicare and Medicaid Services. Policy analysis--the De-
partment must create and amend selected provisions under 
chs. HFS 101, 102, 103 and 107, relating to Medical Assis-
tance to implement a waiver of federal regulations that al-
lows the Department to provide family planning coverage for 
females of child-bearing age. The federal waiver allows for 
the expansion of Medicaid services for a limited array of 
services to specific individuals who would not otherwise be 
eligible for Medicaid coverage. Through this expansion of 
coverage, the Department hopes to reduce the number of 
unwanted pregnancies in Wisconsin. Under the waiver, a 
woman of child-bearing age whose income does not exceed 
185% of the federal poverty line will be eligible for most of 
the family planning services currently available under Medi-
caid, as described in existing s. HFS 107.21. Statutory au-
thority Section 49.45 (10), Stats. Staff time required--the 
Department estimates that this rulemaking order will take 
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Back to the “Futures”
   By Steve Warner, Ed. S.

It’s been twenty five years 
since School Psychology 
last held a major confer-
ence to reflect on the pro-
fession and develop an 
agenda for the future.  With 
that in mind, NASP, APA, 

and six other national sponsors set out to rectify that.  (Bonus 
points for those who know where the previous conference 
was held.  Answer at the end of this article).

When I first saw the open invitation to apply for selec-
tion to The Futures Conference, I was intrigued.  The 
thought of spending several days in Indianapolis with the 
national leaders of our profession appealed to me.  But, since 
this was in November during the school year and there was a 
substantial fee involved, I quickly dismissed it.  

It was only after a second e-mail came which indicated 
that the conference planners sought practitioners did I take 
this possibility seriously.  I first asked my boss about the 
likelihood of traveling out-of-state for a conference.  When 
he gave me tentative approval, I sought and received the 
support of WSPA for some financial assistance.  The next 
step was to complete the application process and wait.  I 
needed to write a 250 word essay about how I would address 
the impending school psychologist shortage and submit my 
resume for review.

When I received notification that I was indeed selected, 
I was excited, but down-played the significance.  Little did I 
realize that the amount of preparation for this conference 
would be so time-consuming.  A website was developed for 
this conference and included links and downloads to the doz-
ens of articles that we needed to read as well as watching a 
webcast prior to attending.  Thinking that I would probably 
contribute little, but mostly take-in the proceedings, imagine 
my surprise when I realized that my essay was one of the 
few selected by the organizers to post on the website along-
side the other more familiar nationally recognized names.

I joined 68 other on-site participants who, like me, 
hoped to give some input into the future of our profession.  
Most of these people were university trainers or clinical psy-
chologists.  There were a number of graduate students in 
attendance as well, but only a handful of folks like me –
those who work in the trenches.  The schedule was packed 
and, since many of our activities were being simultaneously 
broadcast to over 50 remote sites across the country, we 
needed to stay on time.  Introductory remarks were given by 
Deborah Crockett, former NASP President, Robert Stern-
berg, APA President, and others.

When Michael Curtis spoke about the impending short-
age, he shared several trends.  Among these are the increas-
ing feminization of our profession (47 % of the workforce is 
female;  70 % of school psychologists are female).  We are 
an aging profession and within thirteen years, nearly 50% of 
those in our field will be retired. There are presently between 
30 – 35,000 practicing school psychologists.  About 1,600 
retire annually.  We don’t know how many more leave the 
field for other reasons.  Current graduate programs put out 
about 1,750 new school psychologists each year.  This means 
that each year, there will be increasing shortages.  Areas 
most affected presently are the southern and western states 
including Alabama, Kentucky, Mississippi, Tennessee, Ari-
zona, Louisiana, Oklahoma, and Texas.

One needs to keep these shortages in perspective; how-
ever, the demand of school psychologists is increasing as 
well.  Over the last ten years, the number of school psycholo-
gists who had a student: psychologist ratio of less than 
1:1500 has increased by 17%.  This now represents greater 
than 55% of our profession.

In preparation for this conference, we were asked to 
identify key issues.  We focused our efforts on two areas in 
each topic of children, families, and schools.  Once there, we 
divided into small work groups and identified opportunities 
and threats for each area.  These included:

1. More effective education and instruction for 
all learners;

2. Increased child and family services that pro-
mote health and mental health and are inte-
grated with community services;

3. Improved academic competence and school 
success for all children;

4. Improved social-emotional functioning for 
all children;

5. Improved parenting skills and increased abil-
ity of families to support students; and

6. Enhanced family-school partnerships and 
parental involvement in schools. 

Discussions raised several important conclusions.  
Among them:

1. Our “expanded role” has become so broad 
that no one person can do it all;

2. Any individual training program cannot pos-
sibly possess the expertise needed to cover 
all the various competencies.  (The hypocrisy 
of this is that, even with a shortage of school 
psychologists, we continue to increase train-
ing requirements).
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3. In an era of outcomes and measurements, we 
need to be able to document the efficacy of 
our services.  

With so much to do, people wondered if perhaps others 
could be trained as “intervention specialists” to perform 
some of the work that we currently do.  Many felt that we 
needed to network and collaborate better with mental health 
agencies so that they could address more of the individual 
and small group counseling needs.  Still others indicated a 
need to define various roles depending on various levels of 
training (Masters level vs. Education Specialist level vs. 
Doctoral level).

Certainly, this was a once-in-a-lifetime opportunity for 
me and I truly felt that my ideas and opinions were heard.  It 
was amazing to see the similarities and genuine level of 
commitment from those across the country who are associ-

ated with the great profession of school psychology.  There 
will be continuing efforts to dialogue with the participants of 
the Futures Conference.

* The previous national long-range planning conference 
was held in Oconomowoc, Wisconsin at the Olympia Resort.  
It has been referred to as the “Olympia Conference”.

If you have interest in learning more about the Futures 
p r oc e e d i n g s ,  ch e c k  ou t  t h e  we bs i t e  a t 
www.education.indiana.edu/~futures. 

You can also attend a sectional by Steve and Karen Cal-
lan Stoiber, professor at UW-Milwaukee at the upcoming 
Spring 2003 WSPA Convention in Green Bay March 12-14.

Steve Warner is a School Psychologist for the Unified 
School District of De Pere and can contacted at swar-
ner@depere.k12.wi.us.

Steve Warner from WSPA (far right) listens to Sandy Chris-
tenson share with the group as another attendee, Brian, also 
looks on.

Steve Warner from WSPA (far left) with other attendees of 
the Futures Conference.
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The Challenges and Changes Facing School Psychologists in the Future
By:  Shobha Chetty, Aimee B. Hogan, Heather L. Hunt, & Emily G. Steller

As first year graduate school psychology students at-
tending the University of Wisconsin-Eau Claire we were 
presented with the opportunity to participate in the Future of 
School Psychology Conference via remote site.  Our peers 
from UW Stout joined us for some interesting discussion.  
The conference highlighted the past, present, and future of 
school psychology with an emphasis on the changing roles 
and responsibilities in the field of school psychology.

Presentations given by Michael J. Curtis, Sandra Chris-
tenson, Robert Sternberg and Deborah Crockett were infor-
mative and eye-opening.  For many of us, this was our first 
high-caliber national conference that emphasized the role of 
school psychologists and the challenges we will be presented 
with in the future.  Issues discussed included factors that 
enable and prevent school psychologists from addressing 
concerns with children family and schools in the new cen-
tury.

After hearing each of the presentations we participated 
in brainstorming sessions to help resolve some of the current 
issues.  One of the topics we talked about was increasing 
awareness of the field of school psychology.  Some of the 
ideas formed dealt with making school psychologists more 
visible to teachers, students, and parents by participating in 

staff meetings, visiting classrooms, going to extra-curricular 
activities, and writing a column in the school newsletter.  
Maintaining the interests of education by advocating for chil-
dren, schools, families and educational staff through involve-
ment in local politics was another key element to increase 
the awareness of school psychologists.
Another topic of interest was increasing collaboration and 
communication between school psychologists and other fac-
ulty in the schools by being available and continually offer-
ing to help.   Collaboration can be increased by offering to 
co-lead groups with other faculty and by being involved in 
parent conferences as support for teachers.  Networking in 
the community with other professionals was also empha-
sized.

Overall, as students new to school psychology we, ad-
mittedly, walked away from this conference feeling over-
whelmed by the plethora of responsibilities facing school 
psychologists.  This intense feeling of responsibility was 
added to upon the realization that more than half of the cur-
rent school psychologists will be retiring in 27 states by the 
year 2012 (Curtis, M. J., 2002).  However, after reflecting on 
all of the information received we, as a group, became moti-
vated and excited about delving further into the influential 

The Fall 2002 Futures Conference
By Melissa Williams

This past November an invitational conference entitled 
“The Future of School Psychology” was held in Indianapolis, 
Indiana.  Faculty and students from UW-Eau Claire and 
UW-Stout had an opportunity to be involved via remote site 
participation on the campus of UW-Eau Claire.  The confer-
ence focused on the issues of diminishing numbers of school 
psychologists in the face of increasing service demands and 
the ability of the profession of school psychology to satisfy 
those demands.  The goal was to concentrate on outcomes 
and actions, which would lead to plan implementation at 
local, state, and national levels so that school psychologists 
could use available resources in a way that would maximize 
benefits to children, families, and schools being served.

During the conference, several speakers addressed key 
issues such as the national shortage of school psychologists 
and the implications of this shortage, teaching students ac-
cording to the theory of successful intelligence with the goal 
of helping all students achieve at high levels, and presenting 
critical issues that families and children face today or will 
soon face in relation to education and the role of school psy-
chologists in addressing these issues.  Speakers included 

Former President of NASP, Michael Curtis, President of 
APA, Robert Sternberg, Former President of NASP, Deb-
orah Crockett, and Sandra Christenson.  Remote site partici-
pants had an opportunity to watch the presentations via live 
webcast and participate in question and answer sessions by 
email.  During scheduled breakout sessions the remote site 
participants held their own discussions and the resulting 
ideas were sent to Indianapolis to be incorporated into the 
action planning.

Current school psychology students are the future of the 
profession and so it was a valuable experience to be exposed 
to the critical issues facing our profession and affecting our 
ability to meet the needs of to-
day’s children.  For those of you 
who were unable to participate, 
information from the conference 
can be found at the futures confer-
ence homepage at: http://
www.indiana.edu/~futures/
home.html.

Graduate Students View NASP Futures Conference by Webcast

10



What Can Be Done To Stop Bullying?
By Maurice J. Elias, Ph.D

Reprinted from the Sunday Starr-Ledger, February 18, 2001
Reprinted from The New Jersey School Psychologist Summer, 2001

We know bullying is harmful. We know a lot about how to
prevent it. But bullying is still common. Why is this and how
can we change this?

There is a silent aspect to bullying. Victims and bystanders 
often do not want to come forward to say what is going on. 
They feel threatened. But, if we think about this, it means 
that they don't trust the adults in their lives - teachers, other 
school personnel, and parents - to protect them. Kids need to 
be in a learning environment where they truly feel safe. And, 
of course, bullies are not advertising to adults that they are 
victimizing other kids. Nevertheless, more often seems to be 
known than what is acted upon.

There is another problem we have to acknowledge - some 
people believe that "boys will be boys;" others feel that it's 
wrong to be a "tattle tale." But bullying goes well beyond 
"boys will be boys" - especially since bullying also is carried 
out by girls. Some of what must be clear to children is that 
parents and the school will not tolerate bullying. But it is not 
good sense to have a "war" on bullying or to "fight" bullying 
with corporal punishment. This sends the wrong message. 
The situation must be handled calmly by putting procedures 
in place that make expected and permitted behaviors very 
clear. Further, the "reach" of the school should extend be-
yond the school. In the words of one principal, "No student 
of my school is permitted to act like a bully no matter where 
he or she is - on the bus, at the steelyard, across the street 
from the school, nowhere."

Here are some approaches that will help schools and parents 
deal with bullying effectively.

Bully Prevention in Schools

Schools first must make a public and visible declaration to 
staff, students, and parents, that any form of bullying is not 
acceptable. At the same time, it is useful to set out an initia-
tive to be a "Safe and Caring" school, and to emphasize that 
positive behaviors are both expected and appreciated. We 
have learned a lot from the work of Dan Olweus in Norway 
and many others who have followed his lead; around the 
world. Here is a summary:

· Introduce the policy at a meeting of the home and school 
association organization and at an assembly. Frame the 
issue in terms of Character Education and building stu-
dents' social and emotional skills, of which preventing 
bullying is a part.

· Every class should have a code of conduct that describes 
simply how students should and should not treat one 
another. Define bullying and exclusion of others, mak-
ing it clear this is unacceptable. Student input is impor-
tant in this. In middle and high schools, a school-wide 
code of conduct is important, as well. Books that have 
been used to help introduce this topic include The Ber-
enstain Bears' Trouble with the Bully, Don't Pick on Me, 
and Lord of the Flies.

· Have clear, non-violent consequences for bullying and 
other unacceptable behavior.

· Develop ways to systematically recognize positive, sup-
portive behaviors of students toward each other and 
adults.

· At all grade levels, have curriculum components that 
build essential life skills in such areas as communica-
tion, self-control and managing strong emotions, friend-
ship, getting along in groups, goal-setting and planning, 
and problem solving.

· Provide careful supervision of students, especially dur-
ing recess, lunch, gym, and transition times at hallways.

· Teachers must be models of respectful behavior.
· Use cooperative learning to increase the mix of children 

and to improve overall group relationships.
· Improve communication among school administrators, 

teachers, parents, and students.

How Schools Should React To Bullying

· Quickly talk individually to bullies, victims, and by-
standers.

· Make sure bullies apologize to victims, return anything 
taken, and "make up" for whatever harm they caused, 
whether it is to property, emotions, or reputation.

· Provide immediate negative consequences for bullies. 
Inform bullies' parents immediately.

· Set up safe, non-stigmatizing ways for victims, bullies, 
and bystanders to seek support in school from teachers 
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and also from peers, if possible.
· Have bullies make contracts for changing their behavior 

and set up regular follow-up meetings to keep track of 
progress.

· Have follow-up meetings with the victim and the vic-
tim's family to report progress

· Tell all staff about incidents and actions taken.

If Your Child Bullies Others

1. Make it clear that you do not approve and don't consider 
any kind of bulling to be "fun."

2. Have clear, non-violent consequences for bullying that 
include restrictions on being with peers, apology to vic-
tims, and restitution that goes beyond whatever it is your 
child did, said, or damaged.

3. Improve supervision of your child's activities, compa-
nions, and whereabouts. Set clear rules for curfews.

4. Communicate often with the school to see how your 
child is doing in changing his or her behavior.

5. Praise efforts your child makes toward non-violent and 
responsible behavior, as well as for following home and 
school rules.

6. Reduce or eliminate your child's viewing of violent tele-
vision shows and video games, especially by himself/ 
herself.

7. Your modeling is an important influence on your chil-
dren becoming less violent.

If Your Child Is Bullied

If your child is bullied, try to find out as clearly as possible 
exactly what happened. Then, reach out to the school and 
insist that they take an organized response to preventing and 
dealing with the problem. Meanwhile, your main task with 
your children is to reassure them that you love them, that the 
bullying is not their fault, that they need to react as little as 
possible to the bully, and that they need to seek out adults in 
the school to get help.

Maurice d. Elias, Ph.D. is a Professor of Psychology at Rutgers University, a member of both NASP and NJASP, and Vice-
Chair of CASEL. His latest book is Raising Emotionally Intelligent Teenagers: Parenting with Love, Laughter, and Limits 
(Harmony Books/Random House). Send your questions and comments to him in care of the Star-Ledger or email at www. 
EQParenting. com.
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Coulee Region Area Psychologists in the Schools Report:  A Night to Remember….

By Betty DeBoer, Assistant Professor at the University of Wisconsin La Crosse, Currently on Professional Development Leave 
and working in the Onalaska School District as a School Psychologist.

“What do school psychologists do on a typical day?“ 
“What we do is AMAZING!”  said Rick Albrechtson, 

School Psychologist in La Crosse, humbly enlightening 95th

District Representative Jennifer Schilling  A lively discus-
sion about the roles of school psychologists pursued and 
Representative Schilling had the opportunity to hear about 
16 opinions as to what the most important issues facing Wis-
consin’s school children are and why school psychologists’ 
opinions matter.

On January 16, 2003, the Coulee Region Area Psycholo-
gists in the Schools met with Representative Jennifer Schil-
ling who is serving her second term in the 95th Assembly  
Sixteen school psychologists or guests attended the meeting.  
Representative Schilling has previously worked as an aide to 
Mark Meyer and to Ron Kind and is a graduate of the Uni-
versity of Wisconsin-La Crosse.

Representative Schilling consulted with WSPA’s Legis-
lative Representative, Michael Blumenfeld, about issues re-
lated to school psychology before coming to our meeting and 
was, therefore, especially well aware of many of the issues 
that school psychologists in Wisconsin face today.  Repre-
sentative Schilling warned the group that the new budget 
would likely lead to a larger deficit than previously expected 
and that she believes that some aide to schools will likely be 
cut even though the new Governor, Governor Doyle, wants 
education to be a priority.  Governor Doyle is looking for 
new, fairer ways to fund education in the schools and is 
seeking input at this time.  One idea he is considering is to 
allocate a flat amount of monies for each student in Wiscon-

sin, regardless of where they live in the state, and to allocate 
additional monies for children who qualify for special educa-
tion.  Representative Schilling also predicted that QEO’s will 
likely be revised or removed by Governor Doyle.  

Representative Schilling listened to many opinions from 
the Coulee Region Area Psychologist in the Schools on a 
wide range of political topics.  Regarding “Bad ideas” she 
heard Betty DeBoer’s opinion about the negative impact of  
President Bush’s “No Child Left Untested,” and Rick 
Albrechtson’s opinion on the morale issues and difficulty 
with fairly and properly deciding on merit pay for teachers.  
Sherry Holt, School Psychologist in Melrose-Mindoro, 
raised the problem of finding and keeping qualified teachers’ 
aides when some schools pay the teachers’ aides only $7/
hour and expect them to have an associates degree.
Rob Dixon, Assistant Professor at the University of Wiscon-
sin La Crosse, warned Representative Schilling that if Wis-
consin loses too much school aide, there may be a mass exo-
dus of school psychologists and other school professionals 
out of the state.  Regarding “Good ideas” Representative 
Schilling heard the group advocate for master licensing of 
school psychologists by using NASP’s accreditation and for 
affordable insurance. 

The Coulee Region Area Psychologists in the Schools 
gave Representative Schilling much information about our 
profession and our views of the state of education in this 
region and in the state.  We would encourage other groups to 
have their local and state politicians come to hear from you!
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Legislative Updates

Wisconsin School Psychologists Association
Michael Blumenfeld 

2003-2004 LEGISLATIVE SESSION BEGINS

On January 6th, 2003, Governor Jim Doyle and Lieutenant 
Governor Barbara Lawton were sworn into office.  The 
2003-04 Legislature was also sworn in and officially began 
the new legislative session.  Republicans control both the 
Assembly and Senate, with 58 Republicans and 41 Democ-
rats in the Assembly and 18 Republicans and 15 Democrats 
in the Senate.  Three members, all Democrats, have an-
nounced they will be leaving to take other positions, so the 
composition may change slightly as special elections are 
held to fill their seats.  A comprehensive list of elected offi-
cials has been prepared by the nonpartisan Legislative Refer-
ence Bureau and is available online at www.legis.state.wi.us/
lrb/pubs/wb/02wb14Officers.html, and information about all 
elected officials is also available on the Legislature’s website 
at www.legis.state.wi.us.

With the Governor’s office occupied by a Democrat, both 
houses of the Legislature controlled by Republicans, and a 
projected 2003-05 budget deficit of several billion dollars, 
fiscal matters will dominate the legislative agenda.  Both the 
Governor and legislators will be searching for new revenue 
sources, including possible changes to the current school 
funding system, to address the budget deficit, and will also 
be looking for ways to reduce spending for current programs.  
Recent news articles have indicated that Governor Doyle 
may consider a “radical” shift in school finance.  Part of this 
shift could include changes to how special education aid is 
calculated.  Other policymakers are also looking at this issue, 
with several proposals already being floated.  The Governor 
will introduce his 2003-05 state budget on February 18th.

DOYLE CALLS SPECIAL SESSION TO CONSIDER 
EMERGENCY BUDGET BILL

Meanwhile, Governor Doyle called for a special legislative 
session, beginning January 30th, to consider legislation to 
address a budget shortfall of $452 million for the remainder 
of the current fiscal year, which ends June 30, 2003.  Ac-
cording to new estimates released by the nonpartisan Legis-
lative Fiscal Bureau on January 23rd, the $452 million in-
cludes a deficit of $373 million and additional shortfalls in 

Medical Assistance (MA) and BadgerCare of $64 million, 
and an anticipated shortfall in the Department of Corrections 
of $15 million.   The Governor’s executive order for the spe-
cial session calls for consideration of legislation to, among a 
number of items, decrease appropriations; lapse moneys 
from certain program revenue appropriation accounts to the 
general fund; increase funding for out-of-state inmate con-
tracts and for health care for inmates of state prisons; in-
crease funding for the Medical Assistance and BadgerCare 
programs; and restrict distribution of funds by the Tobacco 
Control Board to the Tobacco Research and Intervention 
Center at the University of Wisconsin-Madison.  

LEGISLATIVE COUNCIL COMMITTEE STUDYING 
MENTAL HEALTH PARITY COMPLETES WORK

The Joint Legislative Council Special Committee on Mental 
Health Parity has concluded its work examining potential 
parity legislation.  The study committee, composed of legis-
lators and public members, met five times between Septem-
ber of 2002 and January of 2003.  The committee approved 
two legislative proposals.  The committee unanimously ap-
proved a proposal that would codify current practice on ex-
cluding drug costs and diagnostic services used to rule out 
other conditions (e.g., MRIs, EEGs), and on clarifying that 
insurers should use actual payment amounts (rather than 
billed amounts) when accruing dollars towards a payment 
cap. 

The committee also approved, by a vote of 8-6, a proposal 
that would increase the mandated minimums based on the 
increase in the consumer price index for health care services, 
to approximately $16,000 for inpatient and all services, 
$3100 for outpatient and $4600 for transitional treatments.

These proposals will now be forwarded to the full Joint Leg-
islative Council, a 22-member bipartisan body, for that com-
mittee’s review and vote.  If the Legislative Council ap-
proves these proposals, the measures will then be introduced 
for consideration by the full Legislature.

Committee materials and audio from meetings are available 
at www.legis.state.wi.us/lc/2002studies/MHP/index.htm.
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House Education Committee Republicans Preview ' 03 Education Policy Agenda
By Ron Benner, NASP listserv moderator

WASHINGTON, D.C. - Republicans on the U.S. 
House Committee on Education and the Workforce today 
previewed an ambitious education policy agenda for the up-
coming year focused on improving accountability and results 
for students of all ages, helping public schools recruit and 
retain highly qualified teachers, increasing education choices 
for low-income families, and providing responsible spending 
increases for education amid the twin challenges of war and 
economic uncertainty. 

The committee's education efforts will again be led 
by Rep. John Boehner (R-OH), the committee's chairman; 
Rep. Mike Castle (R-DE), chairman of the Subcommittee on 
Education Reform; Rep. Pete Hoekstra (R-MI), chairman of 
the Subcommittee on Select Education; and Rep. Buck 
McKeon (R-CA), chairman of the Subcommittee on 21st 
Century Competitiveness. Among the priorities committee 
Republicans outlined today:

--Improving Special Education. Republicans hope to work 
with Democrats to reauthorize and reform the Individuals 
with Disabilities Education Act (IDEA) in 2003 by insisting 
on results for children with special needs and reducing the 
burden of paperwork for special education teachers. Republi-
cans believe these reforms must be made as Congress works 
to provide the significant increase in IDEA spending for 
states ($1 billion) requested by President Bush. The budget 
resolution passed by House Republicans for FY 2003 calls 
for full funding of the federal government's commitment to 
IDEA within 10 years - linked to reform and results.
--Improving Quality & Accountability in Higher Education. 
Republicans hope to work with Democrats to reauthorize the 
Higher Education Act in 2003, with a strong emphasis on 
accountability and quality in higher education. With college 
prices soaring to all-time highs, parents and students are pay-
ing far more for higher education than at any other time in 
U.S. history. What are they getting for their money? Repub-
licans are particularly concerned about the poor quality of 
some of America's teacher colleges - a major impediment to 
public schools as they work to put a highly qualified teacher 
in every classroom by 2005, as called for in the bipartisan 
No Child Left Behind Act.
--Successfully Implementing the No Child Left Behind Act. 
Republicans have pledged to continue to work with Educa-
tion Secretary Rod Paige, governors, parents, principals, and 
teachers across America to implement the bipartisan No 
Child Left Behind education reforms signed by President 

Bush in 2002, bringing accountability and high standards to 
federal K-12 spending to close the achievement gap between 
disadvantaged students and their more fortunate peers. A 
new national survey shows support for the President's re-
forms is stronger than ever before, and that a significant ma-
jority of Americans believe high standards and accountabil-
ity will do more to improve schools than increasing educa-
tion funding. President Bush and Republicans will seek to 
provide more of both.
--Supporting America's Teachers. Republicans will resume 
efforts to pass legislation proposed by President Bush and 
First Lady Laura Bush to support America's teachers and 
support public schools in their attempts to recruit, train, and 
retain highly qualified teachers. Legislation is expected to be 
introduced that would provide up to $17,500 in federal stu-
dent loan forgiveness for teachers who agree to serve in low-
income schools. Committee Republicans also hope to work 
with members of the House Ways & Means Committee to 
expand the "Crayola credit" - the tax deduction proposed by 
President Bush and enacted in February 2002 that provides a 
tax deduction of up to $250 a year for teachers who pay 
money out of their own pockets for classroom materials such 
as books, crayons, and other supplies.
--Strengthening Early Childhood Education. Strengthening 
the academic focus of the federal Head Start early childhood 
education program while preserving its current health and 
nutrition services for children is an important goal for Re-
publicans in the 108th Congress. Republicans' objective will 
be improved school readiness for Head Start children 
through an emphasis on proven early childhood education 
methods and practices. A similar emphasis is at the core of 
President Bush's popular Reading First initiative, included in 
the No Child Left Behind Act.  Enhancing academic prepar-
edness and strengthening teacher quality for instructors must 
be priorities as Congress reauthorizes Head Start.
--Improving Results in Vocational Education. The Carl D. 
Perkins Vocational and Technical Education Act, which pro-
vides federal assistance for secondary and postsecondary 
vocational education programs at the high school level and at 
technical postsecondary and community colleges, will be 
reauthorized in 2003. Committee Republicans will empha-
size improving academic achievement for vocational-
technical students and accountability for vocational-technical 
education at the secondary level. Supporting innovative ini-
tiatives that promote seamless transitions from secondary to 
postsecondary education will also be a focus.
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Manifestation Determination Ruling

A Wisconsin Due Process Hearing re-
versed a determined that a high school stu-
dent's behavior which resulted in expulsion 
was not a manifestation of a student's disabil-
ity. The student had participated in acts of 
vandalism, admitting his role in driving two 
other individuals to the schools which were 
vandalized. A manifest determination hear-
ing was held within ten days of the decision 
to expel the student. The student had been 
verified as a student with a learning disability 
in the area of reading since second grade. 
However, his previous (eighth grade) evaluation mentioned 
concerns about a possible Attention Deficit Hyperactivity 
Disorder (ADHD). Noted behaviors, including short atten-
tion, poor memory, impulsivity, distractibility, and disor-
ganization, were all identified as possible influences in the 
student's actions. The manifest determination hearing con-
cluded that the student's actions could not be considered as 
manifestations of his reading learning disability.

The student's mother argued that the student had both 
ADD/ ADHD and a mood disorder, and therefore would 
qualify as a student with an Other Health Impairment and/or 
as an Emotionally Disturbed (ED) student. The student's 
eighth grade evaluation recommended that he be evaluated 
for ADD, but no additional action was taken by the MDT to 
determine if the student also qualified for special education 
services related to additional diagnoses.

The student had been diagnosed with ADD and dysthy-
mia by a private-practice psychologist and psychiatrist and 
was receiving Zoloff as a result. The diagnostic evaluation 
had included review of the eighth grade evaluation and nu-

merous school discipline reports. The psy-
chologist, an expert witness for the student, 
testified that it is likely that the student quali-
fies as a student with an Other Health Impair-
ment and possibly an Emotional Disturbance, 
and that the behaviors which resulted in ex-
pulsion were a manifestation of both ADD 
and the student's mood disorder. 
"Specifically, both ADD and dysthymia made 
the Student chemically attracted to risk-
taking, thrill-seeking behavior."

The hearing officer determined that, 
while the expert witness could not establish that the student 
qualified as a student with OHI or ED, the available informa-
tion makes it likely that the ADD and mood disorder ad-
versely impacted the student's educational performance. 
Also, because the school district had the burden of demon-
strating that the behaviors which resulted in expulsion were 
not a manifestation of the student's disabilities and failed to 
do so, the school district's decision to expel the student was 
set aside. Specifically, the hearing officer concluded that the 
district had met its burden of demonstrating that the behavior 
was not a manifestation of the student's disability of learning 
disabled, but not of the student's previously undiagnosed 
disability of ADD and emotional disturbance. While he rec-
ognized that the school district did not have all of the rele-
vant information available at the time of its manifest deter-
mination review, the hearing officer did reverse the deter-
mination based on the information available to him.

The complete due process hearing decision may be 
found at: http://www.dpi.state.wi.us/dpi/een/lea00007.html
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Krupp's Response to Article by Decker and Knowles in 2002 Fall Newsletter

Previously, I submitted an article entitled "Caution May Be 
Warranted Regarding Use of W J-Ill Cognitive", which ap-
peared in the 2002 Spring newsletter. The article was based 
on test data I had been gathering which involved IQ scores 
from the WISC-Ill, SB-IV, and W J-Ill Cognitive, and was 
never intended to serve as a formal research study. I wrote 
the article for two reasons; first, to alert practitioners of dif-
ferences in cognitive ability scores among a small sample of 
suspected SLD youngsters, and second, to stimulate further 
investigation regarding possible causes for my observations. 
Since the existence of a significant discrepancy between 
ability and achievement is one of the requirements stipulated 
by Wisconsin's SLD criteria, large differences between over-
all ability scores among various cognitive tests could have 
serious implications regarding Special Education placement 
decisions involving children with a suspected SLD. This 
being the case, I felt obligated to share my observations with 
my colleagues.

In the Fall WSPA newsletter, Scott Decker and Karen 
Knowles, representatives of the Riverside Publishing Co., 
wrote a response to my article, and critiqued it in some de-
tail. While not addressing each specific point in the article by 
Decker and Knowles, I believe that some response from me 
is warranted.

In discussing reasons for measured differences in overall 
ability between the W J-Ill, WlSC-III, and SB-IV, Decker 
and Knowles stated, "The overall indicators of general ability 
on these test batteries are not measuring the same range of 
human cognitive abilities." They also stated, "It also should 
be considered that Krupp's data were based on children re-
ferred for severe learning disabilities; thus, discrepancies in 
scores between and within tests are not only probable, but 

amplified by the fact the tests do not comparably measure 
the same broad abilities." That's exactly the point! Suspected 
SLD youngsters may score lower as a group on the W J-Ill 
than on the WlSC-III or S-B-IV because they experience 
more "processing deficits" which appear to be tapped by the 
W J-Ill. This does not imply that the W J-Ill is a poor test 
instrument! In fact, processing deficits are often readily iden-
tified by the W J-Ill. The problem is that a depressed overall 
cognitive ability score can result in problems in identifying a 
significant discrepancy between ability and achievement 
when Wisconsin's SLD criteria are addressed. Milt Dehn 
expressed similar concerns in his President's Message in the 
2002 Summer newsletter in which he discussed possible al-
ternatives to the current Wisconsin SLD criteria.

Since Spring, 2002 when my article was printed, I have col-
lected test data for four additional youngsters with a sus-
pected SLD. One child scored 14 points higher on the SB-IV 
than the W JIll. The other three children scored 3, 19, and 10 
points higher respectively, on the WISC-III than on the W J-
Ill. Based on my previous observations as well as this latest 
data, I still believe that caution should be exercised when 
using the W J-Ill Cognitive as the sole measure of general 
cognitive ability for suspected SLD cases.

Again, I would be very interested in hearing from anyone 
regarding this issue.

Dan Krupp, NCSP
School District of South Milwaukee
Pupil Services Office
1225 Memorial Drive
South Milwaukee, WI 53172
Phone: (414) 768-6312
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Comparing Scores from W J-III Cognitive with Other Instruments

I am employed by the School District of Beloit as a spe-
cial education diagnostician. A great portion of my job is to 
use assessment tools in the evaluation of children for Spe-
cific Learning Disabilities. I am writing in response to an 
article that I read in your newsletter last year, regarding the 
use of Woodcock Johnson-III Cognitive scores (W J-Ill). I 
found the article interesting because I had just completed an 
informal study of my own comparing the W J-Ill scores with 
scores from other measures. My main focus compared the 
scores derived from the W J-Ill, with those from the 
Wechsler Intelligence Scale for Children III (WlSC III). Ini-
tially I felt that my study was pretty insignificant because it 
was so small. When I read the article based on a study of 
only nine students, I thought that perhaps my findings could 
be useful.

During the 2000-2001 school year, our district pur-
chased the Woodcock Johnson-III assessment battery and we 
began using it during the second semester of that year. When 
comparing results at meetings, I noticed that sometimes the 
psychologists' scores would correlate with the W J-Ill Gen-
eral Intellectual Ability score and sometimes the scores 
would be closer to the W J-Ill Thinking Ability score. I 
tended to prefer using the W J-Ill Thinking Ability score and 
became interested in keeping track of how well W J-Ill cog-
nitive scores correlated with the scores derived from the psy-
chological testing.

I started by keeping track of the scores of students that I 
evaluated; I also recorded the scores from the psychologists. 
During the time I was gathering data, eight students were 
administered the Stanford-Binet IV and three were adminis-
tered the WPPSI-R. Although my main interest was in com-
paring the WlSC III scores, I included the results from these 
tests as well. Seven of the eight tested with the Stanford-
Binet had scores within four points of the W J-Ill Thinking 
Ability. All three of those given the WPPSI-R had scores 
within four points of the W J-Ill Thinking Ability.

In focusing on those students who were administered 
both the W J-Ill and the WlSC III, I ended up with thirty-four 
students. Out of these students, twenty-five had scores with a 
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correlation of four points or better between the two tests. 
Four students had a five to seven point difference, and five 
students had an eight or more point spread.

What was more interesting to me was that there ap-
peared to be a pattern in how the WlSC III scores correlated 
with the W J-Ill scores. As illustrated by the attached data, 
sixteen of the twenty-nine students had closer scores be-
tween the WlSC III-Full Scale and W J-Ill General Intellec-
tual Ability. Half of these demonstrated stronger verbal 
scores on the WlSC-Ill. In contrast, thirteen of the twenty-
nine students had closer scores between the WlSC III-Full 
Scale and W J-Ill Thinking Ability. Twelve of these thirteen 
showed stronger performance scores on the WlSC.

It appears that when looking for correlation between 
scores, we should think about what is being assessed. It 
seems to make sense that students with stronger verbal skills 
tend to have WlSC III scores that are closer to the W J-Ill 
GIA because the verbal component of the W J-Ill is included 
in that score. Likewise, students with stronger performance 
skills tend to have WlSC III scores that correlate with the W 
J-Ill Thinking Ability score, which does not include the ver-
bal component. This probably is an oversimplified statement, 
but since variability between verbal and performance skills 
can significantly impact test results and classroom perform-
ance, it is important to recognize the impact that verbal skills 
have when evaluating students.

Finally, when looking at the scores of the five students 
who did not show a correlation of seven or better between 
instruments, we can see that in some instances they had 
higher scores on the WlSC III and sometimes higher scores 
on the W J-Ill. It would be inappropriate to say that we 
should caution against using scores from one test or the 
other, especially on the basis of such a small study. It is im-
portant to remember that many variables influence the out-
come of an evaluation, including students' age, attention and 
effort, and that students respond differently to various assess-
ment instruments, evaluators and environments. By using 
information from a variety of sources, we should get a more 
accurate representation of students' abilities.



WISCWJ III

WISC             Woodcock Johnson III

Point diff. WJ GIA WJ Think Ab. WISC-FS WISC-Perf. WISC-Verb Grade

1 74 82 75 70 84 8

1 78 83 77 74 84 7

2 81 88 83 80 89 6

3 76 85 79 80 82 3

3 90 95 93 93 94 5

4 85 86 81 81 84 8

4 87 91 83 68 100 7

4 83 87 79 74 88 5

2 85 96 83 96 74 9

1 70 83 71 80 76 3r

1 86 88 85 90 83 5

3 88 95 85 94 80 7

2 72 76 70 72 72 5

3 74 71 77 83 74 7

2 77 84 75 80 73 6

4 36 48 40 46 46 6

:

Point diff. WJ GIA WJ ThA WISC-FS WISC-P WISC-V Grade

1 96 104 103 Reported strength 3r

4 98 113 109 117 101 1

1 85 84 83 96 74 9

2 87 95 93 98 89 7

3 110 106 103 106 99 K

3 91 94 97 104 90 6

3 80 91 88 102 79 8

3 85 84 81 84 80 6r

5 84 85 90 106 79 8

5 68 76 81 87 78 9

7 74 77 84 89 82 3r

5 68 78 81 87 78 9

3 59 74 77 79 80 3

8 63 78 86 87 87 K

9 73 74 83 84 83 9

10 82 94 72 79 70 3

16 86 90 70 64 81 3

18 92 93 75 72 84 5

:
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: Stanford-Binet IV           Woodcock Johnson III

Point diff. WJ GIA WJ ThA SB Composite Grade

3 82 85 K

1 76 86 87 K

0 75 78 78 K

4 82 83 87 ECK

2 83 96 94 2

5 93 95 88 2

8 76 88 94 3

3 67 75 78 4

           Woodcock Johnson III WPPSI-R

Point diff. WJ GIA WJ ThA WPPSI-R FS Grade

0 84 91 91 K

0 86 77 77 ECK

4 94 79 83 K

:
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                              Photo Feature

President-Elect Kris Seikert and President 
Dave Eichenhofer participating in a round-
table discussion at the NASP Central Re-
gional Meeting in Columbus, Ohio.

NASP President, Diane Smallwood, gave 
the afternoon presentation at the Central 
Regional Meeting in November.

Dr. Doris Paez gave a talk 
on diversity and the 
ASPIIRE project.  NASP 
has a major stakeholder 
role in ASPIIRE with a 
wide variety of resource 
materials for school psy-
chologists.
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2003 WSPA Spring Convention Program

Wednesday, March 12:  Registration starts at 12:00

1:00-5:00 PM Pre-convention Workshops
1A  Ethics (Craig Fiedler)
2A  Sensory Processing (Laura Barker)

7:00 PM  Board Meeting

Thursday, March 13:  Continental Breakfast & Registration starts at 8:00 AM

8:45-10:00  1B  Sensory Processing Part 1 (Laura Barker)
2B  Sleep and Learning/Sensory Function  (Marla Van Lanen)
3B  Short Term Memory Strategies  (Cynthia Bainbridge Mullis)
4B  Mediation for School Psychologists  Part 1 (Diane Logomski, Brown County Community 
Mediation Center)

10:15-11:30  1C  Sensory Processing Part 2 (Laura Barker)
2C  Nutrition and Exercise (Jane Birr)
3C  Early Behavioral Intervention  (Michelle Miller)
4C  Mediation for School Psychologists Part 2 (Diane Logomski)

9:00-11:30  Trainers Meeting
11:45-1:00 Luncheon/Awards (Remarks by Libby Burmiester?)
1:15-2:30 1D  Leave No Child Behind Part 1 (Kim Knesting)

2D  ASSETS for Psychologists Part 1 (Tom Rinkoski)
3D  Early Reading Intervention  (Lori Stiles)
4D  SB-5  Part 1 (Andrew Carson, Riverside)

2:45-4:00 1E  Leave No Child Behind Part 2 (Kim Knesting)
2E  ASSETS for Psychologists Part 2 (Tom Rinkoski)
3E  Job Interview Skills (Rob Lennon and Jerry Wieland)
4E  SB-5  Part 2 (Andrew Carson, Riverside)

Hospitality 4:00 – 6:00 PM
Auction 5:00 PM
Student Poster Session 4:00 – 6:00 PM

Friday, March 14: Continental Breakfast & Registration starts at 8:00 AM

8:00-8:45  Regional Rep Meeting

9:00-10:15  1F  Aromatherapy (Jane Cole)
2F  WPPSI-III  Part 1 (David Schwartz, Psych Corp)
3F  Vision and Visual Strategies  (Marilyn Brenne Heinke)
4F  Looking into the Future (Steve Warner & Karen Stoiber)

10:30-12:00 1G  Massage and Relaxation (Wendy Meier)
2G  WPPSI-III  Part 2 (David Schwartz, Psych Corp)
3G  Classroom Sensory Strategies (Kristy Krueger & Linda Socker)
4G  Therapeutic Listening  (Sue Haegele & Laurie Anderson, CP Inc.)

12:15  Evaluation/Drawing

Keep an eye out for the brochures as they were scheduled to be mailed the first week of February. If you do not receive a bro-
chure by Feb. 20th, please contact Faith Beam for one at FBEAM@greenbay.k12.wi.us.
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REGISTRATION RATES

Before March 1 After March 1
Preconvention:
WSPA Member/Nonmember $60/$75 $75/$90
Student Member/Nonmember $25/$40 $40/$55

Convention:
WSPA Member/Nonmember $90/$120 $105/$135
Student Member/Nonmember $40/$55 $55/$70

Private Practice hours include additional $15
Standard cancellation policy will be in place

ROOM RATES

Where: Regency Suites in downtown Green Bay

All rooms are suites and contain a private bedroom with either a king size or two double beds, and a separate living room with a
sofa bed and dining/work area. Non-smoking and physically challenged suites are available. Also included is a kitchen with wet 
bar, microwave, refrigerator and coffeemaker, two telephones with voice mail and modem hook-ups, and two remote control 
televisions with rental videos available. Hotel amenities include an indoor pool, whirlpool, steam room, sauna and fitness center, 
each hotel guest can enjoy a complimentary full breakfast and two hours of complimentary beverages.

Standard Double Suites  $99 Single or Double Occupancy
King Suites $109 Single or Double Occupancy

There will be twenty (20) rooms set aside for quad occupancy at the $99 rate. These rooms are reserved for the students in the 
program.

1-800-236-3330 for hotel reservations. 
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