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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home).  My email address is kamkeblj@sgsd.k12.wi.us.  
Topics or features we would like to promote in the upcoming 
newsletters include (and are not limited to) trainers' column, 
medical column, book/software reviews, student column (results 
of thesis, highlighted accomplishment), "post-retirement" arti-
cles, and "kudos" articles.  If you have any ideas for these top-
ics, or an idea for another topic, please contact me at your earli-
est convenience.

President:
Milt Dehn
N253 Johnson Rd.
Stoddard, WI  54658
(H) 608-787-5636
(W) 608-785-8445
dehn.milt@uwlax.edu

President-Elect:
Laura McCormick
3135 North Oakdale Lane
Appleton, WI 54914
H (920) 738-9514
W (920) 982-8538
lmccormi@newlondon.k12.wi.us

Past President:
Kris Sieckert
S21 W27399 Kame Terrace
Waukesha, WI  53188
(H) 262-547-5817
(W) 262-560-2106
seekurt@aol.com

Secretary:
Dani Scott
930 22nd St.
Reedsburg, WI 53959
(H) 608-524-8701
(W) 608-464-3165, ext. 122
scotdan@wc.k12.wi.us

Treasurer:
Jennifer Schieffer
315 E. Gauer Circle
Milwaukee, WI  53207
(H) 414-920-7130
(W) 414-769-1784
schiefjx@milwaukee.k12.wi.us

For information on contacting committee chairpersons, 
check the WSPA website at www.wspaweb.org.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  mem-
bership.  The opinions and products, including advertising, 
class/workshop notices, and job announcements, appearing 
in this newsletter do not necessarily indicate official sanc-
tion, promotion, or endorsement on the part of the newslet-
ter or the Wisconsin School Psychologists Association, Inc.  
Articles, announcements, and letters should be submitted to 
the Editor, Jennifer Kamke Black, N4212 Townline Rd., 
Shawano, WI  54166, 715-524-4180 (home), e-mail: kam-
keblj@sgsd.k12.wi.us. 

Deadlines for receipt of material by the editor:

#1--August 15
#2--November 15
#3--January 30
#4--April 15
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President’s Message
By Milt Dehn

Evidence-Based Testing
Evidence-based practice is a hot topic in school psychol-

ogy and related professions. The success of WSPA’s Febru-
ary conference on evidence-based practices indicates that 
school psychologists know the importance of basing deci-
sions and practice on data. Yet, we are sometimes swayed by 
our personal biases and experiences and the anecdotes re-
ported by others. A case in point is the concern raised last 
year that children referred for a learning disability would not 
qualify for placement if they were tested with the WISC-IV. 
Rumor had it that children referred for a learning disability 
would get much lower scores on the WISC-IV than they 
would on the WISC-III. 

Well, based on a study of children with learning disabili-
ties that I recently completed, the evidence does not support 
this concern (see the article on the WISC-IV in this issue for 
details). Not only are the FSIQs of the WISC-III and WISC-
IV within a point of each other but the new WISC-IV Verbal 
score (VCI) is actually significantly higher than the old VIQ. 
Although the working memory scores of SLD children tend 
to be lower, the higher verbal and equivalent performance 
(PRI) scores compensate for this. According to the Flynn 
Effect, the mean WISC-IV FSIQ should be about 3 points 
lower than it was on the WISC-III. So, why is it higher than 
expected? Read the article for more details but there is a 
good chance that the WISC-III has been underestimating the 
IQ of children with an SLD. 
So, testing practices should also be evidence-based. I would 
also like to caution those of you who are waiting to use the 
new WISC-IV General Ability Index (GAI). This is an alter-
native FSIQ that is computed without the Processing Speed 
and Working Memory subtests. If the data from my study 
generalizes well to the LD population, using the GAI will 
actually produce a higher FSIQ than many children would 
have had on the WISC-III. Not only would the use of the 
GAI be somewhat of a numbers game but it is likely to mis-
represent the sum of a child’s intellectual abilities, as it is 
based on fewer types of intelligence.
Volunteers Make WSPA Work

All the services you receive from WSPA, such as the 
newsletter and conferences, depend on your colleagues, 
school psychologists who volunteer their time and labor. 
There are about 30 volunteers on the WSPA board of direc-
tors. Each year there are also several local/regional volun-

teers who invest many hours of hard work to bring you 
low-cost but very worthwhile conferences. Be sure to thank 
these volunteers whenever you have the opportunity. I’d like 
to offer a special thank you to a cohort who recently retired 
from the board of directors after many years of service. They 
are Steve Warner, Mike Schmitz, Dan Small, and Lynda 
Palacek. WSPA is the strong organization it is today because 
of their efforts over the years.

At the June meeting, new volunteers stepped up to fill in 
most of the board vacancies. They are Heidi Horton, Dan 
Seaman, Kathy Carson, and Rita Schmitt. There are still va-
cancies; the board is looking for a new Legislative Commit-
tee Chair and a new Regional Reps. Chair. Also, because 
many board committees are a committee of just one person, 
help is always appreciated if you don’t want the responsibil-
ity of being a committee chair. There are many benefits and 
rewards for being a board member, with the most important 
one to me being that it is an excellent way of keeping up 
with what’s new in school psychology. Please contact me if 
you are interested in joining/helping the WSPA board of 
directors and/or you would like more information about 
these positions. The best way to contact me is at 
mdehn@msn.com. 
Political Action is Now in Your Hands

Since January WSPA has not had a paid lobbyist. The 
decision to go without a state lobbyist was based on declin-
ing revenues. Our former lobbyist, Michael Blumenfeld, did 
a wonderful job for WSPA but he always told board mem-
bers that lawmakers are mostly influenced by the direct com-
munication they receive from constituents. NASP has also 
emphasized this approach by encouraging members to write 
letters to congressmen. This summer Laura McCormick, 
WSPA President-Elect, went to Washington, DC to attend 
NASP’s public policy institute. Laura and Judy Martin have 
volunteered to help establish a WSPA political advocacy 
center at WSPA’s fall conference. There they will make 
email letter templates available that can be used to communi-
cate with legislators on various issues. The passage of legis-
lation that meets the educational and mental health needs of 
children depends on the actions of each and every one of us. 
Your involvement can really make a difference and it only 
takes a few minutes of your time. So, look for Laura and 
Judy at the fall WSPA conference and be prepared to spend a 
couple minutes sending a message to your legislator.
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Upcoming Events

Wisconsin School Psychologist’s Association
Fall Convention
October 27-29, 2004

Olympia Resort, Oconomowoc

Just a few highlights…
The Olympia Resort and Spa offers a beautiful set-

ting, luxurious spa services, an 18 hole golf course, 
indoor tennis court, 2 restaurants, exercise room…

Exciting speakers and topics including Dr. Donald 
Meichenbaum (Violence Prevention/Treatment of 
Victims/Cognitive Behavioral Therapy), Dr. Jeffrey 
Braden (Assessment/No Child Left Behind), Kevin 
McGrew (Assessment/Interpretation), Dr. Jim Lar-
son (Early Intervention and Behavior), John 
Humphries (New DPI School Psychology Consult-
ant)…

A Costume Party and Dance, featuring one of Mil-
waukee’s most popular bands… The Boogie Men!  

Viterbo Credit available for Pre-Convention
Golf Outing following convention 

We hope to see you there!  
~The Suburban School Psychologist’s Planning Com-
mittee

Trauma Counseling Certificate Program

The Trauma Counseling series is a multi-disciplinary 
training program consisting of a total of 64 clock hours of 
classroom instruction on emotional trauma of disaster, crime, 
war, accident, violence, and terrorism survivors.  Two 
courses result in a Certificate of Completion which may be 
used to apply for certification as a Trauma Counselor with 
the  Association of Traumatic Stress Specialists.

The Trauma Counseling series is a multi-disciplinary 
training program consisting of a total of 64 clock hours of 
classroom instruction on emotional trauma of disaster, crime, 
war, accident, violence, and terrorism survivors.  Two 
courses result in a Certificate of Completion which may be 
used to apply for certification as a Trauma Counselor with 
the  Association of Traumatic Stress Specialists.

Fall 2004 Schedule:
Meets 8 Saturdays from 9:00 am to 1:00 pm starting Septem-
ber 11, 2004 at 161 W. Wisconsin Ave. Milwaukee 7th floor.
32 Professional development hours approved for DPI and 
DRL licensing and certification.  Fee:  $655. Graduate cred-
its available.  REGISTER 1-800-222-3623
For information:  Chris Dunning 414/227-3399
PROGRAM # 7420-1011

Trauma Counseling Certificate Program

THE BRAIN, DEVELOPMENTAND 
THE TRAUMATIZED CHILD

The Trauma Counseling 
series is a multi-disciplinary 
training program consisting 
of a total of 64 clock hours 
of classroom instruction on 
emotional trauma of disas-
ter, crime, war, accident, 
violence, and terrorism sur-

Dates:   Nov. 11-12, 2004
Time:  9 am-4 pm
Location:  UWM School of Continuing Education, 161 W. 
Wisconsin Ave. Suite 6000, Milwaukee, WI
Fee: $250 (Includes course materials, breaks, and lunch, $3 
parking stamp) Discounts available prior to 10/22/04                                   
For information:  Chris Dunning 414/227-3399
PROGRAM # 7420-1111

vivors.  Sixty hours of work-
shops result in a Certificate 
of Completion which may be 
used to apply for certification 
as a Trauma Counselor with 
the  Association of Traumatic 
Stress Specialists.

Continued Upcoming Events Page  15

CALL FOR PRESENTATIONS

WSPA Spring Convention
March 17-18, 2005

Hotel Mead
Wisconsin Rapids

Hosted by: WSPA Central Region

Evidence-Based Interventions:
Interventions for All Children

Are you successfully implementing a practical interven-
tion with a specific population in your school?

We are looking for individuals or teams to present prac-
tical evidence-based interventions that they have used in 
their school setting.  We are interested in both behavioral 
and academic interventions used at the preschool, elemen-
tary or secondary level.

If you are willing to share your success with others, 
please submit a summary of the presentation to the Confer-
ence Committee by October 1, 2004, in care of kjen-
sen@powerweb.net



WSPA Executive Board Directory 2004-2005
Milt Dehn, President
N253 Johnson Rd
Stoddard, WI 54658
H (608) 787-6131
W (608) 787-5636
mdehn@msn.com

Laura McCormick, President Elect
3135 North Oakdale Lane
Appleton, WI 54914
H (920) 738-9514
W (920) 982-8538
lmccormi@newlondon.k12.wi.us

Kris Sieckert, Past President
S21 W27399 Kameterr
Waukesha, WI 53188
H (262) 547-5817
W (262)560-2106
seekurt@aol.com

Jennifer Schieffer, Treasurer
315 E. Gauer Circle
Milwaukee, WI 53207
H (414) 769-1789 
schiefjx@mail.milwaukee.k12.wi.us

Dani Scott, Secretary
930 22nd St.
Reedsburg, WI 53959
H (608) 524-8701
W (608) 464-3165 ext. 122
scotdan@wc.k12.wi.us

Kathy Jensen, Convention Planning Co-Chair
W10757 Blackhawk Trail
Fox Lake, WI 53933
H (920) 928-6149
W (920) 906-6769
jensenk@fonddulac.k12.wi.us

Elizabeth Kraemer, Nominations & Elections
213 Westmorland Blvd
Madison, WI 53705
H (608) 236-9712
W (608) 845-4834
kraemere@verona.k12.wi.us

Heidi Horton, Children Services
W5203 CTH B
La Crosse, WI 54601
H (608) 779-5498
W (608) 783-4610
horhe@mail.onalaska.k12.wi.us

Betty DeBoer, Prof. Prep. & Training 
636 Meier Ln.
Onalaska, WI 54650
H (608) 779-9699
W (608) 785-6891
deboer.bett@uwlax.edu

Aimee Ostenso-Paulson, Student Rep
119 S. 19th St.
La Crosse, WI 54601
(608) 784-1092
aostenso@yahoo.com

Travis Pinter, Technology
3333 S. 6th St.
Milwaukee, WI 53215
(414) 481-4068
tepinter@uwm.edu

Terri Olsen, Membership Co-Chair
2519 Woodale Ave. #5
Green Bay, WI 54313
(920) 540-1335
tolsen@elcho.k12.wi.us

Rita Schmitt, LRP
1192 Canterbury Rd.
Green Bay, WI 54304
H (920) 592-9208
W (920) 869-4641
ritschmitt@msn.com

Dan Seaman, Public Relations
2340 Talladega Spdwy
De Pere, WI 54115
H (920) 336-5852
W (920) 898-2008
danandliz@copper.net
dseaman@nhsd.k12.wi.us

Vacant - Legislative Chair

Kathy Carson, Awards and Scholarships
2315 Market St.
La Crosse, WI 54601
H (608) 782-0365
W (608) 486-5255
kcarson@bangor.k12.wi.us

Faith Beam, Convention Planing Co-Chair & 
NEWSPA Regional Rep
1212 Riverwood Lane
Sobieski, WI 54171
H (920) 822-3151
W (920) 492-2707
fbeam@greenbay.k12.wi.us

Jennifer Kamke-Black, Publications/PINES
N4212 Townline Rd
Shawano, WI 54166
H (715) 524-4180
kamkeblj@sgsd.k12.wi.us

Dorothy Boyer, Professional Standards
1969 Lakefield
Cedarburg, WI 53012
H (262) 375-3913
W (262) 268-6073
Dorothy.Boyer@pwssd.k12.wi.us

Judy Martin, NASP Delegate
9000 226th Court
Villa 14-A
Salem, WI 53168
martijud@salem.k12.wi.us

Shirley Natzel, ISPA/Suburban 
W308 N1801 Westlake Circle
Delafield, WI 53018
H 262-369-0253
W 414-525-8443
sqnatzel@aol.com

Rob Dixon, Continuing Professional Development
1931 Sandolwood Dr.
Onalaska, WI 54650
H (608) 783-6136
W (608) 785-6893
dixon.robe@uwlax.edu

Dave Schollmeier, South Central Region
527 South Franklin
Janesville, WI 53545
H (608) 754-4878
W (608) 743-5133
dschollmeier@janesville.k12.wi.us

Patricia White, Gateway Region
1833 W. Meyer Lane #12308
Oak Creek, WI 53154
H (414) 761-0345
W (262) 664-6703
patriciaawhite@yahoo.com

Jo Anne Baez, MASP
2945 S. 48th St.
Milwaukee, WI 53219
(414) 541-8780
baezjm@milwaukee.k12.wi.us

Linda Servais, Central Regional Rep
243 Oconomowoc Parkway
Oconomowoc, WI 53066
(262) 567-6291
lservais@horicon.k12.wi.us

Sharon Sanderson, SWWSPA Regional Rep
Fennimore Schools
830 Madison St.
Fennimore, WI  53809
W (608) 822-3285 x116
H (608) 935-3424
sandersons@fennimore.k12.wi.us

Jill Fasching, SPAWN
510 Peach St.
Wisconsin Rapids, WI 54494
H (715) 345-9616
W (715) 422-6027
faschingjj@wrps.org

Kay Altfeather, Capital Lakes Region
5210 Card Ave.
McFarland, WI 53558
H (608) 838-6930
W (608) 838-4604
kay_altfeather@mcfarland.k12.wi.us

Tom Nebel, Lake to Lake Regional Rep
830 Virginia Ave.
Sheboygan, WI 53081
(920) 459 - 3623
tnebel@sheboygan.k12.wi.us

John Humphries, DPI School Psychologist Consultant
PO Box 7841
Madison, WI 53707-7841
(608) 266-7189
john.humphries@dpi.state.wi.us
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WSPA NOMINATIONS BALLOT

Signature

Name (Please Print) Phone (W)

Address Phone (H)

Email

Dear WSPA Member,
Who Do You Know Who Wants to Be President?
Below is the nomination ballot for the 2004-05 WSPA election.    We are seeking nominations for the elected terms of office:

President-elect……………3 year term (President Elect, President, Past President)
Treasurer.………………...2 year term

The terms for each office begin July 1, 2005  Nomination ballots for these positions will be accepted until November 15, 2004.  The final 
election ballots will be mailed to members in February and need to be returned by March 10th 2005.  Please remember that the nomination and 
final ballot must be signed to be considered valid.

As you know, WSPA is a healthy and vital organization.  There are deeply committed individuals to the organization.  We meet quarterly 
to address the needs of the organization.  As an elected officer, committee member or active regional member you strengthen the link between 
the professional organization, your school district and other agencies. 

For WSPA to continue to be involved in initiatives that affect the future of our profession , we need YOU.  If you or a colleague is inter-
ested in serving in a leadership role in WSPA, please take a moment to nominate them.  If you are interested in becoming more involved in 
WSPA but are not ready to become an officer, please let me know.  There are many opportunities to contribute.

Sincerely, 
Milt Dehn, WSPA President and Elizabeth Kraemer, WSPA Nominations and Elections

I nominate for President-Elect:
(1)

Name Phone (W)

Address Phone (H)

Email

(2)

Name Phone (W)

Address Phone (H)

Email

I nominate for Treasurer:
(1)

Name Phone (W)

Address Phone (H)

Email

(2)

Name Phone (W)

Address Phone (H)

Email

Please return by November 15, 2004 to:  Elizabeth Kraemer, WSPA Nominations, 213 Westmorland Blvd., Madison, WI 
53705, kraemere@verona.k12.wi.us, (608) 845-4834

6



CHILDREN’S SERVICES COMMITTEE
GRANT OPPORTUNITY

The Children's Services Committee has allocated funds 
for the purpose of supporting child-related service efforts. A 
school psychologist may request up to $500.00 to support a 
specific activity, school-wide initiative, training opportunity, 
or extracurricular endeavor for the purpose of providing chil-
dren's services. Projects should be implemented during the 
current school year.

Past grants have been awarded to fund youth mentor 
programs, collaborative efforts between staff and students, 
and violence prevention programs, among others.

Recipient(s) of this year's funding will be chosen based on:

Detailed description of the project
Demonstrated need and rationale for funding
Anticipated outcome and benefit to children

Interested individuals need to submit a typed proposal of 
350-500 words addressing the three points described. The 
timeline for the project should be clearly outlined. Funds will 
be awarded in November 2004.

Proposals should be sent to the address below by Octo-
ber 15th, 2004. In addition to the typed proposal, please in-
clude full name and position, home address and phone num-
ber, school district name, address and phone.

VERY IMPORTANT REQUIREMENT!!
If your project is selected for funding, you MUST sub-

mit brief description of the outcomes for the WSPA newslet-
ter. (Pictures are greatly appreciated!) This description is due 
by April 1st--No Fooling!

Send Proposals to: Heidi E. Horton 
Children's Services Committee Chair 
W5203 CTH B
LaCrosse, WI 54601

Address Questions to: Heidi E. Horton,
School Psychologist,
Onalaska School District,
608-783-4610 ex t .  8008 or  e-ma i l :  ho-
rhe@mail.onalaska.k12.wi.us

WSPA’s 2004 Long-Range Planning Retreat
This year, WSPA’s long range planning meeting was 

held at St. Benedict’s in Madison on June 17-18th with ener-
getic and productive members present as we identified future 
directions and organizational goals, coordinated committee 
action plans and budgetary needs, and discussed methods to 
improve our services and communication with WSPA mem-
bers.  John Humphries, our new DPI consultant, shared his 
vision regarding planned methods of facilitating positive 
systems change for students and ensuring appropriate state-
wide programming and legislation.  John has worked in sev-
eral roles in four districts in Wisconsin including school psy-
chologist, pupil services coordinator, and director of student 
services, and his varied experiences and knowledge will 
prove valuable in his new role as part of the Student Ser-
vices, Prevention and Wellness Team.  John also advocated 
for our involvement in WAPSO (Wisconsin Alliance of Pu-
pil Services Organizations).  This is a coalition of organiza-
tions which represent pupil services staff including social 
work, counselors, nurses and administration focusing on 
eliminating barriers and fostering conditions that ensure edu-
cational equity, access and academic success for all students 
and providing a variety of school-based prevention and inter-
vention services to assist students in becoming effective 
learners and productive citizens.  Elizabeth Kraemer and Kay 
Altfeather agreed to attend WAPSO meetings and represent 
school psychologists.  John is planning to provide a presenta-
tion at a future WSPA conference to share his initiatives and 
address issues generated by his on-line needs assessment 
survey as well as review PI34 licensing and Master Educator 
requirements.  Several WSPA board members including Jim 
Larson, Judy Martin and Elizabeth Kraemer provided input 

in establishing a document and requirements for school psy-
chologists seeking a Master Educator License under PI34 
incorporating standards provided by NASP.

In addition to membership dues, two of our largest reve-
nue-generating projects are our spring and fall conferences. 
Given the dwindling board reimbursement for attendees, 
retreat planners agreed to ensure Viterbo university and APA 
credit options for participants, on-line registration and pay-
ment options, and topics that address relevant issues for the 
field of school psychology.  This fall’s WSPA conference 
will be held 10/27-29/04 at Olympia Resort in Oconomowoc 
and Donald Meichenbaum and Jeff Braden will be providing 
pre-convention workshops.  Additional topics will include 
information on updated assessments (Bender, Stanford Binet, 
K-ABC, KTEA), autism and social skills, delinquency, OCD 
and anxiety disorders and the IEP facilitation project.  The  
WSPA spring convention is again scheduled for the Hotel 
Mead in Wisconsin Rapids for 3/16- 18/05 with a focus on 
the practical applications of evidenced-based interventions 
with both an elementary and secondary strand for partici-
pants.

Considerable discussion also focused on the Board’s 
previous decision to forego our lobbyist (due to the financial 
constraints) and the group generated several alternatives to 
obtain and disseminat information to WSPA members on 
upcoming legislative bills and action.  Our DPI consultant 
agreed to assist in tracking bills, and contact will be made 
with the political science department at UW-Madison and 
Lacrosse to solicit student/staff assistance on this matter.  
Possible subscription to the CAPWIS internet service was 
also discussed.  Lynda Thompson-Palacek has resigned from 7



her position as Legislative Committee Chair and her exten-
sive knowledge and experience will be sorely missed.  How-
ever, several Board members offered to serve on the commit-
tee, including President-Elect Laura McCormick, Judy Mar-
tin, Betty DeBoer, and Kay Altfeather, to ensure continued 
dissemination of information to membership and encourage 
advocacy.  Laura McCormick is representing WSPA at a 
Public Policy Institute with NASP this summer and she is 
hoping to establish an advocacy action site online with infor-
mation available at the fall conference as well.

Although several new board members were appointed to 
committees following the LRP meeting and we welcomed 

Heidi Horton as Children Services Committee Chair, Rita 
Schmidt as Planning and Development Committee Chair, 
Elizabeth Kraemer as Nominations and Elections chair, Dan 
Seaman as Public Relations chair and Kathy Jensen & Faith 
Beam as Program Convention Co-Chairs, there are still va-
cant positions available for Legislative Committee, Regional 
Representatives Committee, and a new NASP delegate will 
be nominated for a three year term.  Any members interested 
in these positions are encouraged to contact Milt Dehn, 

President.  We thank Judy Martin for her dedication and 
commitment as the NASP delegate for several years.

Other topics discussed included providing an incentive 
for WSPA members to become involved in their state asso-
ciation, strategies to increase student and new practitioner 
membership and board involvement, revision of committee 
action plans and budgets, and board appreciation for the ex-
cellent work completed by Kris Sieckert during her Presi-
dency as she passed the gavel to Milt Dehn.

WSPA strives to be an effective state organization, re-
sponsive to the changing needs of our members, and the 
process of revising our goals for the next five years, was 

initi-
a t e d 

with the problem solving orientation, and will be completed 
prior to the fall convention.  Your input and involvement as a 
member of WSPA is highly encouraged and if you are inter-
ested in becoming more actively involved with the WSPA 
Board and contributing to the future of our profession, please 
contact Milt Dehn, President or Laura McCormick, President 
Elect to obtain more information.

Summer Institute with Dr. John Murphy.
Rob Dixon, NCSP

WSPA Chair-Continuing Professional Development

Fifty professionals descended on Baraboo, WI for the 2004 
Douglas K. Smith Memorial Summer Institute, which was a 
two day training coordinated by WSPA. Dr. John Murphy 
from the University of Central Arkansas was the speaker on 
the topic "Brief Solution-Focused Counseling with School 
Problems." This was one of those topics that transcended 
professional lines, as school psychologists, school counselors 
and school social workers attended. It was also interesting as 
I sat and listened to Dr. Murphy that I could envision using 
these techniques with not only individual students, but also 

with teachers in a consultation situation. He used the frame-
work of Elicit-Expand-Empower as the keys for the skills to 
be used in a solution-focused setting. The skills, techniques 
and examples that he displayed over the two days seemed to 
impact most of the participants and many walked away with 
a sense of "I can do this." Next year's Summer Institute will 
be held June 23 and 24, 2005. Look to this newsletter and the 
web for announcements in the spring (www.uwlax.edu/
wspa).

David Eichenhofer, Kris Sieckert and Milt Dehn Kris Sieckert passes the gavel to Milt Dehn
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Increasing the Awareness of School Psychology
by Catherine C. Cantrell, Ph.D., NCSP, Lexington School District One

(Reprinted with permission from School Psych Scene Volume 37, No. 1)

Currently in the field of school psychology there are 
significant concerns about impending shortages of qualified 
psychologists, increases in the number of children and ado-
lescents who need psychological and educational interven-
tions, and an ever-increasing level of intensity of educational 
and mental health problems and diagnoses that children, their 
families and educators face. One way in which NASP has 
responded is through the Futures Conferences that have been 
held to discuss the impending shortages of psychologists and 
the demands that the field will face in the next years. There 
has been much talk about how psychologists can expand 
their roles, how they can better “market” themselves, and 
how they can increase the public’s awareness of exactly what 
it is that they do on a daily basis. Whether psychologists are 
new to their careers or are excited about their retirement that 
is within a few years, at times they may wonder, “What can I 
as an individual do to further the field of school psychology 
and to increase my role as a psychologists?”

In recent years, many psychologists have not only been 
interested in increasing the awareness of the field of school 
psychology, but have also tried to expand their roles as they 
work with children and adolescents. Recent survey studies 
indicated that school psychologists spend approximately 
two-thirds of their time in activities related to special educa-
tion classification and placement, with slightly over half of 
the time spent in individual assessment activities (Reschly & 
Ysseldyke, 2002). These same surveys also indicate that 
school psychologists would prefer to spend more time in 
direct (e.g., counseling) and indirect (e.g., problem-solving 
consultation) activities related to intervention. School psy-
chologists have recognized for many years that there simply 
are too many children in need of services for school psy-
chologists to work with them on a one-to-one basis (e.g., in 
individual assessment); instead, school psychologists need to 
change the behavior of those adults who work with students 
everyday (Bradley-Johnson & Dean, 2000). “As school psy-
chologists, our ultimate objective is to facilitate the develop-
ment of solutions that can work without us being pre-
sent,” (Sheridan & Gutkin, 2000, p.489).

So how does school psychology go about changing roles 
and increasing the awareness of those roles? Sheridan and 
Gutkin (2000) argue that school psychology should move 
away from its current “medical model” approach where dys-
function is located within the individual child and towards an 
ecological and multilevel systems paradigm where dysfunc-
tion relates to the larger system that encompass our clients 
(i.e., the children). “It is simply not possible for school psy-
chologists to serve children effectively without focusing 
much of their professional attention upon the important 
adults in children’s lives,” (Sheridan &Gutkin, 2000). In 
sum, these approaches emphasize prevention, indirect ser-
vice, and service to all children. This approach is in line with 
SCASP’s theme for 2003-04, “Supporting Appropriate Inter-
ventions for All Children.” So, how can members of SCASP 
embrace the organization’s theme in their daily work life?

Though there is a definite systems approach that is nec-
essary to consider when addressing these issues, the role and 
function are, to a large extent, up to individual practitioners. 
Individual psychologists can begin the change process at 
their individual schools by providing a broader range of ser-
vices and by letting those in the school and community know 
about them. There are many ways in which school psycholo-
gists can increase the school and community’s awareness of 
exactly what it is that they do in their roles.

Psychologists should try to ensure that they have the 
support of building and district level administrators. That 
support is necessary for increasing the awareness about the 
field of school psychology. Thus, it is essential for school 
psychologists to meet with district level and building level 
administrators, principals, and assistant principals to discuss 
ideas and gather support before attempting to offer their ser-
vices to the district or school. It also would be beneficial to 
discuss ideas and to gain the support of influential and ex-
perienced teachers (i.e., informal network leaders, depart-
ment heads) within schools. By gaining the support of the 
administration and of influential teachers, school psycholo-
gists hopefully can prevent these leaders from potentially 
undermining their efforts to expand their role and function. 
Additionally, these leaders can be a great source of publicity 
for school psychological services.

Another strategy to increase awareness of school psy-
chology is for the school psychologist to be visible and ac-
cessible to the school community. School psychologists need 
to be visible in the classrooms, in the faculty lounge, in the 
cafeteria, and throughout the school building. Simply taking 
a few minutes to be available and visible in the cafeteria, the 
bus drop-off or pickup lines, or in the lounges when teachers 
have breaks can open many doors of communication and can 
enable members of the school to see psychologists as an inte-
gral and real part of the school team. School psychologists 
need to make special efforts to develop and maintain quality 
relationships with the faculty in their schools. One way to do 
this is for the school psychologist to make a brief presenta-
tion at a faculty meeting at the beginning of the school year 
to emphasize the school psychologist’s role as a resource for 
teachers. It would be beneficial to determine what resources 
the teachers need. Psychologists may want to conduct a 
needs assessment (through a survey or focus group) to deter-
mine what the key issues and needs of the staff are. Inservice 
programs, workshops, or consultation can then be provided 
to the teachers or other staff members to offer them re-
sources, information and an organized forum to discuss top-
ics of concern.

To increase awareness of the field of school psychology 
and to try to recruit students and possibly other professionals 
to the field, there are several other things that psychologists 
can do. School psychologists could talk with local universi-
ties and colleges to determine how to best contact or make a 
presentation to students who may be considering a career in 
the field of school psychology. These can be ordered on line 9



at the NASP website and are very helpful to utilize as a tool 
when talking with students who may be considering a career 
in school psychology. When possible it is also beneficial to 
the field of school psychology to become involved in super-
vising students who are fulfilling practicum or internship 
requirements or who need a field experience. Mentoring or 
supervising a student is beneficial to all involved – the stu-
dent, the college or university, the school or other setting in 
which the student works and the supervising psychologist.

School psychologists can also offer to speak at local 
civic groups (i.e., Rotary Club, Kiwanis Club, Lions Club, 
etc.) to share information about the field of school psychol-
ogy and career opportunities in the field. Psychologists 
should consider taking NASP brochures to these meetings as 
well. Another way to connect with the community is to write 
a brief article for the school and/or district newsletter or the 
local newspaper. Again, NASP has many helpful resources 
that are available on line to help with psychologists as they 
prepare written or oral presentations.

Additionally, there is continued need for each of us to be 

in contact with our local, state, and national legislature and 
governing officials. As legislative efforts continue to be de-
veloped, it is crucial for school psychologists to offer their 
input and to take the time to contact those who are in office.
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Introducing: John Humphries, School Psychology Consultant, DPI

To the Wisconsin School Psychology Community:
I am very pleased to be writing to you from the 4th floor 

of the DPI building in Madison. It’s now mid-August, the 
back-to-school letters for my 2 sons have arrived at our 
house, and the high expectations and excitement are building 
for the next school year. I feel the same sense of enthusiasm 
to be in a position to serve the almost 1,000 school psycholo-
gists in our great state. With this letter, I want to introduce 
myself to you and tell you a little about my background.
Professional Experience

Through my work in four districts, I have developed a 
varied perspective of the challenges school psychologists 
face each day. I was the first school psychologist at the Nor-
ris School District near Milwaukee. Norris is also a residen-
tial treatment center for boys in grades 6-12, and in addition 
to coordinating special ed programming and writing all the 
IEPs in the district, I worked in clinical programs, earning 
my private practice license. I saw firsthand the effects of 
urban poverty and severe mental illnesses. After three terrific 
years in the Milwaukee area, my wife and I decided to return 
to Dane County while I worked in two small, rural districts: 
Viroqua and La Farge. I learned a great deal about schools in 
farming communities, with issues around rural poverty, dis-
trict/community politics, and sharing of resources. I helped 
facilitate a group of districts developing a charter school for 
kids who didn’t fit into the mainstream. We successfully 
wrote a grant and started a charter school that continues to 
help kids today.

In 2001, the opportunity for increased leadership came 
with an offer to be Director of Student Services in Middle-
ton-Cross Plains. I had responsibility for all of special educa-
tion, pupil services, ESL, and At-Risk programming, with an 
$8M budget and 180 staff members to supervise! It was a 
huge job that, like many administrative jobs, consumed a lot 
of time and energy. The district was challenged with budget 

reductions, an increasing population from poverty, and con-
versely many very wealthy families who demanded the high-
est levels of services for their children with disabilities. 
While the administrative experience was very important, I 
never regret the decision made last August to return to 
school psychology and pupil services program development. 
And, when the DPI School Psychologist position was posted, 
the opportunity to facilitate systems change and support 
school psychologists across the state offered a great way to 
continue making schools better for kids. After a lengthy in-
terview process, I started at DPI in May.
Educational Experience

School Psychology was not my original career. In fact, 
as an undergraduate, I never took a class in psychology, but 
had 3 classes in systems theory! I received a BS in Bacteriol-
ogy from UW-Madison in 1988, and spent 5 years working 
in research labs and a biotechnology company in California. 
While volunteering as a tutor in science and math at Madison 
East High School, I discovered a strong interest in working 
with kids, and went on to be certified and work as a ropes 
course instructor and in a variety of outdoor programs. I dis-
covered school psychology while taking a class in adolescent 
development at UW-Madison and applied my background as 
a scientist to my graduate training at UW-Whitewater. Build-
ing upon my earlier career, I enjoyed the science of school 
psychology (test development, statistics) and received 
awards for academic excellence. I later earned my NCSP, 
and as an examiner for the Psychological Corporation and a 
mentored reviewer for School Psychology Review I contin-
ued developing my technical skills after school.

In summary, I’m glad to have had many varied experi-
ences leading up to this position. I am so pleased to be a 
member of the DPI Team, and especially to serve school 
psychologists, administrators, students, and parents around 
the state. Please don’t hesitate to contact me with your 10



thoughts, ideas, concerns, and questions! My contact infor-
mation is:
John P. Humphries, MSE, NCSP
Consultant, School Psychology Programs
Student Services/Prevention & Wellness Team
WI Department of Public Instruction

Current Issues in Wisconsin School Psychology
By John Humphries, NCSP

DPI Consultant for School Psychology

125 South Webster Street, PO 7841
Madison, WI  53707-7841
(608) 266-7189 phone
(608) 266-3643 fax
john.humphries@dpi.state.wi.us
www.dpi.state.wi.us/dlsea/sspw/index.html

One of the greatest joys about being at DPI is the contin-
ual interchange of ideas among the consultants and school 
staff. Certainly there is enough “administrivia” to deal with 
here (try to schedule an off-site meeting!), but for the most 
part, our work proceeds around many interesting topics. I’ll 
summarize a few of them here, but if you would like to keep 
up more frequently, my e-newsletter “Wisconsin School Psy-
chology News” (creative name, huh?) is available free—just 
send me an e-mail and I will add you to the list. Newsletter 
issues come out when I have enough material or if an urgent 
issue arises.

Continuous Improvement/Focused Monitoring: Dispro-
portionality

As many of you know, evaluating minority students sus-
pected of having a disability is especially challenging. Many 
of us have struggled with this issue, regardless of whether we 
are in urban, suburban, or rural districts. The Disproportional-
ity Work Group at DPI is analyzing district data on minority 
identification rates in special education, and will begin work-
ing with districts this fall to discuss the issues and offer tech-
nical assistance. My role has been to help the work group ana-
lyze the data and begin to prioritize how to work with this 
issue. I’m especially hopeful that we can offer useful assis-
tance to school psychologists who are looking for better ways 
to evaluate minority students. One of the strategies we used 
effectively in Middleton-Cross Plains was to complete a very 
thorough family history/interview in order to understand the 
child’s background (health, housing, education, family, etc.). 
We were especially interested in how the child’s learning 
compared to other children in the same family or circum-
stances. If you have thoughts or ideas in this area, I would be 
interested in hearing from you. There was a lot of discussion 
at the NASP convention, and there are some good resources 
on the NASP web site (www.naspweb.org), though I would 
like to see more practical advice for completing evaluations.

IDEA Reauthorization: Response to Intervention
It looks like IDEA will be reauthorized some time after 

the election this coming winter, and with it will probably 
come about 18 months of waiting for OSEP’s rules to be 
promulgated so we can start the implementation process. I’m 
glad to report that NASP promises to participate fully in the 
rulemaking process. The new IDEA includes major changes 
relating to identification of children with Specific Learning 
Disabilities, in particular the draft IDEA makes it permissi-

ble to use “a process that determines if the child responds to 
scientific, research-based intervention as part of the evalua-
tion procedures” (language from both the Senate and House 
versions). NASP already advocated a change to ensure that 
any RTI process would be part of the overall evaluation 
process, and not the entire evaluation. Overall, the change 
away from IQ/Achievement discrepancy analysis could be 
very positive for kids and school psychologists. For many 
years, we have known that discrepancy analysis is inaccurate 
and has taken our time away from more useful interventions. 
While some may be concerned about possible reductions to 
psychology staff, we can start working now to re-examine 
how we assess for disability, and to expand and develop our 
roles. NASP’s response to this issue has been this:

NASP has called for expanded roles for school psy-
chologists for over two decades; in many districts across the 
country, school psychologists have reduced reliance on tradi-
tional assessment and have developed an array of roles as 
consultants, interventionists, researchers and mental health 
service providers in the schools. In most situations where 
such roles have been implemented, the result has been more, 
not fewer school psychologists. In districts implementing 
models such as the Three Tiered Problem Solving Model 
recommended by NASP, generally there has been an in-
crease in funding for school psychology positions, even 
when fewer students are identified as eligible for special 
educat ion. ht tp: //www.nasponl ine.org/advocacy/
IDEAFAQs.html

WAPSO to Collaborate on Pupil Services Roles
The Wisconsin Alliance of Pupil Services Organizations 

(WAPSO) is an effort of the four state pupil services associa-
tions along with the student services administrators and DPI 
to collaborate on issues of mutual concern (see DPI web site 
for more information). For many years there has been an 
unfortunate trend to reduce school counselors because dis-
tricts receive no categorical aid for their salaries, while about 
a third of psychologists and social workers salaries are reim-
bursed to districts. At times, districts have proposed to di-
rectly replace counselors with psychologists or social work-
ers. One of the challenges we face in these situations is how 
to help districts make good decisions about staff changes 
without their having a thorough understanding of which roles 

Continued on Page 1611



WSPA 2004 School Psychologist of the Year
Candidates’ Statements

Michelle Sievers
Candidate Statement  
Wisconsin School Psychologist of the Year

A pressing issue facing the profession of school psy-
chology is providing quality educational programs for all 
students without labeling them with an acronym.  Over the 
last few years, I have become increasingly aware of the need 
for our current practices to change.  This awareness has 
come with seeing countless times the students that “qualify” 
and those that don’t based on test scores.  This awareness has 
also come from the countless times I have had to tell a parent 
that their child has a “disability”.  In the end, I have been 
comforted by the quality of the education programs provided 
to our students who do qualify.  Still, I ask myself often, 
“why do children with labels get better educational services 
than children without labels, and what does the label tell us 
about the child.”  With that said, it is important to note that I 
definitely recognize and support, whole-heartedly, the need 
for special education programs.   I especially recognize the 
need for the trained professionals who work in the special 
education programs.  Also, the concern I have for labeling is 
not targeted at those with severe cognitive impairments, but 
rather with the more mild disabilities which constitute the 
vast majority of our students in special education.

Currently, like many other districts, our district has es-
sentially two processes for evaluating and providing recom-
mendations.  One process is a non-special education process.  
Through this process, we evaluate students, determine 
strengths and weaknesses, and develop an intervention plan 
to help foster the student’s educational success.  The other 
process is a special education process. Through this process, 
we evaluate students, determine strengths and weaknesses, 
and develop an Individualized Education Program to help 
foster the student’s educational success.  I would like to say 
that the only difference is that through one process, a child is 
labeled with a disability, and through the other process, the 
child isn’t.  In my mind, however, the most critical differ-
ence is that through one process, a child is afforded special-
ized instruction and modifications to address their weak-
nesses, and through the other process, the child is not.  While 
I am often uncomfortable with the process of identifying a 
child with a disability, I am much more uncomfortable with 
getting to the recommendation part of the meeting, and hav-
ing limited educational resources to offer as recommenda-
tions.

Some argue that labeling a child with a disability helps 
guide instructional practices, but I don’t agree.  What helps 
with instructional practices is determining the strengths and 
specific weaknesses.  Indicating that a child has a learning 
disability or speech/language impairment does not identify 
the problem or guide with what instructional methods would 
work best.   What does help is knowing that a child has diffi-
culty with decoding skills, has a weak working memory, 
doesn’t understand inferences… Those specific type of state-
ments help in understanding the child’s needs and what 
recommendations would help foster their academic success.   

Some might also say that labels help demystify the problem 
for the students themselves and their parents.  Again, I would 
have to disagree.  I think telling a student they have a learn-
ing disability or a speech/language impairment doesn’t help 
them understand the nature of their weaknesses or help them 
work toward solutions.  What helps is identifying how their 
weaknesses are affecting their learning, and what tools they 
can use to overcome or compensate for their weakness. What 
further helps is knowing that all people have strengths and 
weaknesses, and that weaknesses can be overcome.  It seems 
so often that labels get more attention than the individual 
needs of the student.  Just like every child is different, so is 
every child with a learning disability.  Thus, focusing on the 
label, which often happens, instead of the student’s needs is 
detrimental to providing a “free and appropriate public edu-
cation”.  At this point, the one benefit of labeling that I do 
see is that it provides funding and services to those students 
who need support beyond regular education services.

In essence, the future of special education should move 
toward non-categorical, problem-solving models of provid-
ing quality education services to all children.  This new 
model should hold onto some of the practices that work, 
while adopting newer practices consistent with more recent 
research.  It would be impossible to address the entire Indi-
viduals with Disabilities Education Act in the present paper, 
but some of the goals might be:

- Special education teachers and related service 
teachers should continue to be in schools at 
similar staff/student ratios as they currently are.  
The shift should be toward going away from 
working with children with disabilities to work-
ing with children with deficits that are affecting 
their learning.  Quality training to staff should 
also continue.  

- Funding will have to change, and not tied to 
categories.

- Assessment will need to continue to be an im-
portant part of the process, as it is basically a 
quality assessment that really determines a stu-
dent’s needs and what instructional methods 
will help in fostering the child’s educational 
success.  This assessment should involve stan-
dardized, as well curriculum based and func-
tional assessment.

- Individualized Education Programs should con-
tinue to focus on goals, progress with respect to 
those goals, and how the student can, specifi-
cally, achieve those goals.  

- The process should focus on the child, the 
child’s needs, and how to help the child achieve 
success.  The process should move away from 
all the jargon and paperwork involved in the 
current process.  This would allow teachers 
greater time and flexibility to focus on the 
child, and how to help the child reach their full 
potential.12



As written in a NASP position paper,  “In the absence of 
empirical evidence for the efficacy of categorical programs, 
and given the legality of noncategorical models, NASP pro-
motes service models that insure the rights of all students to 
an appropriate education without pejorative disability la-
bels.”  I agree, and hope that special education can move 
toward a child centered, versus label centered approach.

Respectfully Submitted,
Michelle Sievers
School Psychologist
Erin School

Lamont Houston
ESEA and high stakes testing – What are the issues? Where 
does the School Psychologist fit into the picture? 

The Elementary and Secondary Education Act (ESEA) 
reauthorization in 1994 required states to “set challenging 
standards for student achievement, and develop and adminis-
ter assessments to measure student progress towards those 
standards”.  States were required to establish performance 
standards for all students, develop a set of tools and proce-
dures for measuring each student’s progress toward those 
standards, and establish a system for holding schools ac-
countable for steady improvement in student achievement. 
The intent of the reauthorization was to “raise the bar” for 
student achievement across the nation.  The 2002 reauthori-
zation of ESEA, better known as the No Child Left Behind 
Act, raised the bar even higher for states and individual 
school districts by requiring an annual assessment of stu-
dents in grades 3 through 8.  States and individual schools 
were also required to meet 'adequate yearly progress' goals 
by increasing test scores each year.  Schools that fail to meet 
the established progress goals will receive a series of increas-
ingly rigorous sanctions.

How is the state of Wisconsin responding to the require-
ments set forth in the reauthorization of ESEA?  The Wis-
consin Student Assessment System (WSAS) is the state’s 
system for identifying what students are learning and how 
well they are learning it.  The WSAS includes the Wisconsin 
Reading Comprehension Test (WRCT) at grade 3 and the 
Wisconsin Knowledge and Concepts Exams (WKCE) given 
each year at grades 4, 8, and 10.  The WKCE measures stu-
dent achievement in five subject areas: reading, language 
arts, mathematics, science, and social studies. Students are 
also asked to provide a writing sample.  Each student re-
ceives a “proficiency level” rating based on scores obtained 
on the WKCE.  Each proficiency level rating (advanced, 
proficient, basic, or minimal performance) is associated with 
a range of scores.  The long-term goal for all students in each 
grade and school is to progress to the proficient or advanced 
levels.  Five percent of the student population from each 
school may be excluded from taking the WKCE tests.  Their 
scores do not factor into the building level scores. Many 
schools exclude students with disabilities who are not able to 
demonstrate much of the knowledge and skills measured by 
the WKCE even with appropriate accommodations.  Stu-

dents whose first language is not English are also frequently 
excluded. The excluded students are still expected to take 
locally developed/approved alternate assessments.

Why are the ESEA reauthorization requirements a prob-
lem? The ESEA reauthorization requirements become a 
problem when the results are used to make critical decisions 
that have an immediate or long-range impact on an individ-
ual students’ educational program, grade-level retention or 
promotions, or graduation from high school. In most states –
like Wisconsin, potential sanctions are attached to test results 
for entire school systems based on student performance.  The 
research clearly shows that is not appropriate to use perform-
ance on a single standardized test to make important deci-
sions about an individual student.  Increasingly however, 
states are requiring schools and school districts to use scores 
from tests like the WKCE to determine whether students 
should be promoted to the next grade level or retained, to 
determine which teachers are effective educators, and which 
schools are “in need of improvement”.

How can the School Psychologist’s unique training and 
skills help address the problems created by the ESEA reau-
thorization requirements?  School Psychologists have spe-
cialized training in psychology, teaching, systems design, 
and learning. Through their training School Psychologists 
acquire a wealth of knowledge in the areas of child develop-
ment, behavior, assessment, and research design. I believe 
School Psychologists possess the training and skills neces-
sary to assist individual students, schools, and districts ad-
dress the issues surrounding high stakes testing. School Psy-
chologists are well equipped to represent the interests of the 
individual student, school, and district in the process. At the 
building level School Psychologists can lead school im-
provement teams. School Psychologists can provide effective 
team leadership, organize support for programs, identify 
resources, communicate progress, evaluate the effectiveness 
of academic programs, in-service staff, and conduct research 
- all in an effort to achieve the school's 'adequate yearly pro-
gress' goals.

School Psychologists can be a direct link between what 
is occurring at the school level and what is occurring at the 
district level.  School Psychologists can use their unique 
training, skills and abilities to help at the district level by 
assisting in the development and design of early intervention 
programs, by sharing their knowledge of testing practices, 
test content, legal guidelines, and technical aspects of tests. 
Psychologists can help at the school and district level by 
analyzing the test data, identifying data patterns, by forming 
possible hypotheses, and assisting in the development of 
appropriate plans to address areas where groups of students 
are not meeting the standards.   At the state and federal level 
School Psychologist must lobby to become part of any team 
designing and selecting tests that are used to measure student 
progress. Tests must meet professional standards for techni-
cal adequacy, must be reliable and valid for the purpose for 
which they are being used, and must be specifically designed 
to measure progress towards the state standards.
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Ann E. Steele, NCSP

January 2004
Describe a pressing issue facing the profession of school 

psychology and discuss how you think this issue should be 
addressed.

A pressing issue facing the profession of school psy-
chology seems to be the increase in children coming to 
school at an earlier age with greater physical, social, emo-
tional, academic, and behavioral needs.  The individual 
needs within this population of “at-risk” children seem to be 
increasing in number with multiple needs per child as well as 
intensity of these needs.  The reasons for this overall trend 
could be hypothesized with a variety of multiple factors.  In 
our own community, the total school district enrollment is 
declining.  Longitudinally, the number of students on Free 
and Reduced Lunch, an indicator of Social Economic Status 
(SES), has increased.  Standardized group testing at various 
grade levels has measured fluctuating Cognitive Skills In-
dexes (CSI) over time.  Compared to decades ago, it seems 
economic pressures exist in many communities resulting in 
an increase in both parents working outside the home.  This 
in turn has lead to more alternative before and after school 
care for children at the preschool and elementary levels.  
Also, significant increases in student populations with a vari-
ety of English proficiencies are a reality faced by many 
school communities.

Communities respond to these pressures and needs with 
a variety of excellent resources, both within and outside the 
school system itself.  However, the challenge exits with pro-
viding and collaborating the services when professionals are 
spread relatively thin in relationship to the increasing de-
mands and needs within the community.  Monetary resources 
for funding salaries, programs, and tangible assets seem to be 
decreasing with budget cuts taking place within many com-
munities.  School psychologists can sense a real and growing 
frustration regarding what can and should be done.  In addi-
tion, schools, community agencies, and families seem to 
have to do more with less.  A lack of power to be as effective 
as possible with intervention and proactive solutions seems 
to be a real potential source of frustration for some school 
psychologists.

This issue could be addressed in a variety of ways that 
are already showing success in  varying degrees in some 
communities and school districts.  School psychologists have 
excellent education and training to work with families and 
individuals who are experiencing a variety of problems.  
They can work within school systems and with community 
resources to help facilitate a “wrap around” effect of total 
support for children and families “at-risk” or to assist in an 
immediate crisis.  Supporting early intervention programs is 
critical for preschoolers that need nutritional, social, and 
readiness skill opportunities.  Furthermore, implementing an 
elementary level district-wide positive behavior program 
(such as Corwin Kronenberg’s) can also cross over into com-
mon behavior expectations and language phrases (Above the 
Line Behavior, Below the Line Behavior, Fix-It Plan) at 
home and with community services (after school day care, 
“Neighbor’s Place”, YMCA, etc.).  Providing “at-risk” type 
programs and/or services in the school and community set-

tings support students and families that may not qualify for 
special education or other formal government services.  Pro-
viding cultural and language diversity programs can help to 
respect and value differences between ethnic groups.  Use 
and develop tools to help sort out language differences ver-
sus language disabilities (Wausau School District Hmong 
Language Screens).

Even when money, programs, and services are available, 
the overall impact may not be effective if professionals such 
as school psychologists, social workers, counselors, teachers, 
and community personnel fail to take care of themselves as 
well.  Making sure their own social, emotional, and physical 
needs are being met is essential for all professionals.  We can 
support each other by respecting and recognizing our efforts 
with students, parents, staff, administrators, and ourselves.  
Having a personal and professional support system can help 
to make each of us as effective as possible in our role as 
school psychologists.  Learning to control and “tame” all the 
new technological advances we have at our disposal is im-
portant.  It can seem personally and professionally over-
whelming to deal with voice mail, email, word processing 
tasks, tables, spreadsheets, and PowerPoint presentations.  
What was thought to make our lives easier and more effi-
cient, can sometimes do just the opposite if limits and expec-
tations are not realistically set.  School psychologists can 
seek professional in-service assistance to help them be the 
masters and not the servants of technology.

At times, it may seem overwhelming and impossi-
ble to accomplish what needs to be done.  It is important to 
keep in mind that we can change the big picture by altering 
complicated issues one piece at a time.  Each student, family, 
staff, or community member we work with in a positive, 
supporting manner can be a potential crucial piece that im-
proves the big picture.

Respectfully submitted,  
Ann E. Steele, MS Ed, NCSP
Wausau School District School Psychologist
asteele@wausau.k12.wi.us
715-261-2900 voice mail #4517
annsteele@charter.net
715-845-2731
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Upcoming Events continued from p. 4 INTERNATIONAL SCHOOL PSYCHOLOGY 
ASSOCIATION

Shirley Natzel

The 26th Annual International School Psychology Association 
(ISPA) Colloquium was held at the University of Exeter in the 
United Kingdom from July 27th to 31st.  The theme of the collo-
quium was “Educational/School Psychology in the 21st Century.  
Whose needs?  Whose benefits?”  The convention consisted of 
workshops, paper presentations, symposia, and poster presentations 
that related to this broad theme.  Distinguished  keynote speakers 
included Professor Martin Coventon, Berkeley University, USA; 
Professor Helen Cowie, University of Surrey, UK; Professor Alex 
Kozulin, The International Center for the Enhancement of Learning 
Potential and Hebrew University, Jerusalem, Israel; and, Professor 
Chryse Hatzichristou, University of Athens, Greece.  Approxi-
mately 350 professional psychologists and university trainers at-
tended the convention, two of whom represented Wisconsin.

Next year the 27th Annual ISPA Convention will be held in 
Athens Greece, from July 13th - 17th.  A post convention tour will 
follow from July 18th - 30th which will include a Greek Island 
cruise and a land tour of the Aegean region of Turkey.  The tour 
will be arranged by Shirley Natzel.  For more details see this issue 
of the WSPA newsletter or contact Shirley at: 
snatzel@whitnall.com.

INTERNATIONAL SCHOOL PSYCHOLOGY ASSN 
       Post - Conference Tour

GREEK ISLANDS & TURKEY
 July 18 - July 30, 2005

Tour Includes:
● 3 Day Aegean Cruise (Santorini, Rhodes, Crete, Patmos)
● Air Fare from Athens to Istanbul
● Bosphorus Cruise
● Turkey Land Tour - Istanbul, Kusadasi, Ephesus, Troy, Cannukale, etc.)
● First Class Hotels (Breakfast and Dinner)
● Deluxe Motor Coach
● Tour Guides/Entrance Fees

If Interested Contact: Shirley Natzel
262-369-0253

                                     sgnatzel@aol.com
         (Tour will be limited to 30 persons)

SCHOOL PSYCHOLOGY IN ENGLAND 
by Shirley Natzel

The term educational psychologist rather than school psy-
chologist is used in England and Wales.  This reflects the fact 

that the majority of educational psychologists (Eps) work for local 
education authorities (LEAs) and are not attached to a particular 
school or cluster of schools.  There are 158 LEAs in England and 
Wales each of which has an educational psychology service whose 
staff are employed by the LEA and accountable to it.  Typically 
there is a principal EP who manages the EP service, is responsible 
for strategic planning and links the EPs in service and the officers 
of the LEA.  Typically LEAs range in size from about 20,000 to 
80,000 school children.  Therefore, some EPs services can have less 
than 10 EPs whereas others will have over 40.  In 1978 the govern-
ment recommended that the ratio of EPs to children aged 0-19 
should be no worse than 1 to 5,000.  In practice this is better, or 
about 1 to 4,000 which is still inferior to the ratios found in the 
other parts of Europe and the USA.  

The training for an educational psychologist consists of a 
bachelor’s degree in psychology (3 years full time), a teaching 

qualification (1 year), at least two years teaching experience, and a 
masters degree in educational psychology (1 year).  This training is 
determined by the British Psychological Society (BPS) which is 
also responsible for setting out the criteria for the organization of 
the one year masters degree programs and for planning the core 
curriculum.

One of the key roles for EPs in England Wales is to carry out 
assessments of children who are thought to have some form of spe-
cial educational need for who extra educational provision might be 
needed.  This work is underpinned by government legislation, much 
in the same way that it is in the USA.  LEAs have a statutory re-
sponsibility to ensure that the special needs of children in their area 
are provided for and this is the main reason why they employ EPs 
to carry out this work.  EPs do carry out a range of other tasks such 
as working with families, carrying out therapeutic interventions, 
working with schools as organizations.  

Many challenges face the profession of educational psychol-
ogy such as the concern that too much of the work of EPs is de-15

News from NEWSPA
A presentation by John Humphries, the new DPI School Psy-

chology Consultant, is planned for Friday, October 22, 2004. Lunch 
will be provided at no cost to all registered participants. Lunch will be 
served from 11:30 a.m. -12:00 noon, with the presentation starting 
promptly at 12:00 noon. This presentation welcomes all school psy-
chologists interested in attending. 

John will be discussing PI34, Response to Intervention, IDEA 
Reauthorization, ADHD and OHI, and some statewide projects from 
DPI and other sources. 

The Northeast Wisconsin School Psychologists’ Association will 
be hosting this presentation at the CESA 7 building at 595 Baeten 
Road in Green Bay. Participants should register at the CESA 7 web 
site, www.cesa7.k12.wi.us, click “Workshops for Adults”. Next, click 
the “View by Category” icon on the top of the page. From the drop 
down box that appears, click “Special Education (RSN)” and GO. 
Scroll down and click “School Psychology Updates with John 
Humphries” and the date. Please register by October 19, 2004. There 
is no charge for the presentation or lunch.

If you have a hot topic you would like John to discuss, please 
contact Faith Beam by October 8, 2004 to have your topic included in 
the presentation. Faith can be reached at fbeam@greenbay.k12.wi.us 
or (920) 492-2707.



are shared and which are distinct among the professions. This fall 
and winter, WAPSO will take on the challenge of role delineation 
for our fields. Our belief is that a collaborative pupil services model 
most benefits children. While this same effort failed at a national 
level some years ago, we’re hopeful the Wisconsin model will be 
productive. WSPA will be represented by Laura McCormick 
(President-Elect) and Dani Scott (Secretary) who have generously 
committed themselves to many hours in the next few months.
Miscellany

One of our current areas of focus is around suicide prevention
and providing training on effective classroom instruction for kids. 
This is a great way for psychologists to meet a lot of students and 
team with regular ed for a really important topic, with an excellent 
research-base of outcome data. You can learn more about DPI’s 
suicide prevention trainings on our web site.
There will be an interesting pre-conference workshop on reducing 
the stigma associated with mental illness in school at the School 
Social Workers (wsswa.org) conference on November 10th, avail-
able to school psychologists who want to team with a regular edu-
cation teacher to present in their home districts. If you’re having 

Current Issues Cont. from p. 11

trouble helping kids because of stigma from staff, kids, or parents, 
this would be a good one to attend. 

Three great web sites you should know about: 
NASP: www.naspweb.org
Ron DuMont and John Willis: http://alpha.fdu.edu/psychology/
Sandy Steingart: www.schoolpsychology.net/

Each has a wide variety of information. NASP has broad cov-
erage of issues and professional practice ideas, DuMont and Willis 
are very practical and oriented to making sense of the things we’re 
doing (i.e. what does this data really mean?), and Steingart has 
many good treatment recommendations and much more.
Where’s John?

I’m working on my calendar for the fall, but will be in each of 
the CESAs at least once meeting psychologists, RSNs, and directors 
(in addition to a bunch of suicide prevention workshops). Here are 
the dates I have in hand as of today:
CESA 1/Suburban Psychs/Milwaukee Psychs: Not scheduled
CESA 2: September 17th

CESA 3: September 29th

CESA 4: January 6th

CESA 5: Not Scheduled
CESA 6: November 12th

CESA 7 & 8 Combo: December 1st

NEWSPA: October 22nd

CESA 9: October 8th

CESA 10: September 10th

CESA 11: September 30th

CESA 12: Not Scheduled
As always, feel free to contact me (see the other article in this 

newsletter) with questions, thoughts, and ideas. I’m really enjoying 
working with all of you, and look forward to supporting you in any 
way I can.

Using the WISC-IV to Assess Students with a Learning Disability: 
No Cause for Concern

By Milton J. Dehn

With the release of the WISC-IV in the fall of 
2003, anecdotal reports that LD students’ WISC-
IV FSIQ scores were much lower than their pre-

vious WISC-III FSIQ scores led some practitioners to question the 
use of the WISC-IV for assessing students with a specific learning 
disability. Given the concerns reported by some school psycholo-
gists, DPI issued a temporary memo in the fall of 2003 telling 
school psychologists to discontinue use of the WISC-IV for learn-
ing disability evaluations. Reports of significantly lower FSIQ 
scores for children with LD seemed plausible, given that more proc-
essing subtests (Digit Span, Letter-Number Sequencing, and Sym-
bol Search) are used in the computation of the WISC-IV FSIQ.  

Revisions of intellectual scales, such as the Wechsler 
Intelligence Scale for Children (WISC), usually produce signifi-
cantly lower IQ scores than their predecessors (Slate & Saarnio, 
1995). For example, studies of the WISC-III (Carlton & Sapp, 
1997; Lyon, 1995; Wechsler, 1991) after it was released consis-
tently found its mean FSIQ to be several points lower than the 
WISC-R FSIQ. Lower IQ scores on revised tests have often been 
attributed to the Flynn effect, even with LD populations (Truscott & 
Frank, 2001). Flynn (1999) reported an increase in IQ of approxi-
mately three IQ points per decade. Paradoxically, the increasing IQ 
of the population results in lower individual IQ scores when norms 
are updated (Lewis et al., 2004). When IQ scores of children re-
ferred for learning disabilities drop, the result can be a lower place-
ment rate, especially when a simple difference or regression method 

is used to compare IQ to achievement 
(Gaskill & Brantley, 1996). Among school 
psychologists, educators, parents, and students, a lower IQ score 
that prevents placement in special education can be a cause for 
concern. 

Validity studies reported in the WISC-IV Technical and 
Interpretative Manual (Wechsler, 2003) found the mean WISC-IV 
FSIQ to be 2.5 points lower than the WISC-III mean in a nonre-
ferred sample of 244. The same study also found the new Verbal 
Comprehension Index (VCI) to be 2.4 points lower than the VIQ, 
the new Perceptual Reasoning Index (PRI) to be 3.4 points lower 
than the PIQ, the new Working Memory Index (WMI) to be 1.5 
points lower than the FDI, and the Processing Speed Index (PSI) to 
be 5.5 points lower than the WISC-III PSI. Given the 12 year span 
between the norming of the WISC-III and the WISC-IV, the FSIQ 
difference of 2.5 points could be accounted for by the Flynn effect 
(Lewis et al., 2004). The manual (Wechsler, 2003) also reports 
several studies of children with learning disorders. For example, a 
sample of 56 children with a reading disability obtained a mean 
FSIQ of 89.1 and composite score profile of PRI>PSI>VCI>WMI. 
Compared to a matched control group, the largest effect size was 
for the WMI score of 87 versus the PRI score of 99.8. 

The WISC-IV manual does not report any WISC-III---
WISC-IV FSIQ comparisons specifically for children with learning 
disorders. Thus, the primary purpose of this study was to determine 
how much of a lower FSIQ would be obtained by children with 

voted to carrying out assessments of children who may have special 
needs and that as a result they do not have time to undertake thera-
peutic and preventative work.  The training is also an issue in the 
majority of the professional training is packed into the last year -
the one year master’s program.  There are also an insufficient num-
ber of potential applicants wishing to train as EPs.  These and other 
concerns are very similar to those identified by the Futures confer-
ences that have been organized by NASP which have sparked off a 
number of follow-up events and publications.

16



specific learning disabilities. The study also investigated the profile 
of composite scores for various types of learning disabilities. 
Method

All of the 74 participants were children who were receiving 
programming for a specific learning disability and were being re-
evaluated, in most cases for their three year reevalutaion. School 
psychologists from five school districts in Wisconsin and three in 
Minnesota submitted test scores. Most of the subjects (88 %) were 
from a large urban district in Minnesota. The children ranged in age 
from 8.1 to 16.7 years, with a mean age of 11.8. Grade placement 
ranged from 1st through 11th grade, with a mean of 5.8. Except for 
two Native Americans and one African American, all of the partici-
pants were White, and the majority (59 %) were males. Each of the 
three main types of learning disorders was well represented. Thirty-
five of the children had a reading disability, 26 had a mathematics 
disability, and 30 had a written language disability, with many of 
the children (42 %) identified as having more than one of these 
specific learning disabilities. A matched control group from the 
WISC-IV standardization sample could not be used because parent 
level of education was not available.
Results and Discussion

For the 74 LD subjects, the less than 1 point (.49) difference 
between the mean WISC-III FSIQ of 92.08 and the WISC-IV FSIQ 
of 91.59 was not statistically significant. In contrast, the difference 
between the WISC-IV Verbal Comprehension Index (VCI) and the 
WISC-III VIQ was significant, but not in the expected direction
(see Figure 1). The mean WISC-IV VCI of 92.82 was actually 3.40 
points higher (p < .01) than the WISC-III VIQ of 89.42. There was 
no significant difference between the WISC-IV Perceptual Reason-
ing Index (PRI) score of 96.86 and the WISC-III PIQ of 96.66. It 
was not possible to compare the Processing Speed scores and the 
new Working Memory Index with the WISC-III FDI because 
WISC-III PSI and FDI scores were not available. The WISC-IV PSI 
mean was 92.89 and the WMI mean was 90.49. The standard devia-
tions for the composite scores were mostly in the 11 point range, 
with a low of 10.6 for the WISC-IV FSIQ and a high of 12.6 for the 
WISC-IV VCI. 

Thus, the concern that most students referred for a learning 
disability will obtain a much lower FSIQ on the WISC-IV than they 
would on the WISC-III seems to be unjustified. Of course, the aver-
age difference in FSIQ of approximately a half point does not mean 
that some examinees will not obtain widely divergent scores. In this 
study the standard deviation of the difference between the two 
FSIQs was 8.4. WISC-IV FSIQs ranged from 21 points lower to 24 
points higher. Twenty-five percent of the subjects had WISC-IV 
FSIQs that were 7 or more points lower while 25 % had WISC-IV 
FSIQs that were 4 or more points higher.

At first glance, the results seem puzzling. Why would the LD 
population not experience a decline in FSIQ, as predicted by the 
Flynn Effect and as seen in the general population (Wechsler, 
2003)? The answer may lie in the altered structure of the WISC. 
Past WISC-R and WISC-III research has consistently found that 
many children with LD perform poorly on the Information and 
Arithmetic subtests (Mayes, Calhoun, & Crowell, 1998). Perform-
ance on the Information and Arithmetic subtests is related to aca-
demic learning and working memory (in the case of Arithmetic). 
These are usually areas of difficulty for students with a learning 
disability. Thus, the removal of the Information and Arithmetic 
subtests from the computation of the new WISC-IV verbal score 
(VCI) may account for the higher verbal score.

A change in the test’s structure may also account for the 
lack of a decline from PIQ to PRI. The new PRI subtests require 
more fluid reasoning than the old PIQ subtests. Students with read-
ing and written language disabilities may have strengths in fluid 
reasoning that have been untapped by previous WISC versions. 
Giving more weight to fluid reasoning when computing the PRI 
may account for improved scores. However, this may not be the 

case for students with mathematics disabilities, who tend to perform 
more poorly on fluid reasoning tasks (Wechsler, 2003). The reduc-
tion in bonus points for speed may also account for higher WISC-
IV scores than expected.

In contrast to the LD students’ stronger performance on VCI 
and PRI, it appears that their processing composite scores, PSI and 
WMI, are lower and are accounting for the slight reduction in mean 
FSIQ that is occurring. The index profile also indicates that many 
students with a learning disability are going to have significant 
individual weaknesses in WMI. The WISC-IV index profile for all 
types of SLD was PRI>PSI>VCI>WMI, the same profile as that 
reported in the WISC-IV manual (Wechsler, 2003) for a sample of 
reading disabled subjects.

Given the current results, one might wonder whether the 
WISC-III may have been underestimating the general intelligence 
(g) and learning aptitudes of students referred for learning disabili-
ties. This may have occurred because fluid reasoning was not meas-
ured in enough depth and/or because academic skills, math for ex-
ample, were included in the FSIQ computation. On the other hand, 
the heavier weighting of working memory on the WISC-IV, which 
is often a weakness for LD students, may ultimately be shown to 
result in underestimates of g when assessing children with a learn-
ing disability.

Despite the limitations of this study, it provides evidence 
that the WISC-IV is a valid measure of the intellectual/cognitive 
abilities of students with learning disabilities. The concerns about 
the WISC-IV producing underestimates of LD students’ IQs do not 
seem to have merit. 

Partly in response to the concerns raised earlier this year, 
Psych Corp recently made available tables for computing a General 
Ability Index (GAI) that is based only on the six VCI and PRI sub-
tests, leaving out the WMI and PSI subtests. Ironically, this method 
may actually produce a higher estimate of general intellectual abil-
ity than a child would have obtained on the WISC-III, given the 
results of the current study. The other concern about using the GAI 
is that it leaves out the measurement of working memory, a critical 
cognitive component for all types of learning. Research (Swanson, 
2000) has firmly established that working memory is often a deficit 
for students with a learning disability. Not measuring it will not 
only result in an incomplete assessment but may result in a mislead-
ing estimate (too high) of the child’s overall learning potential. 
Obviously, more research on the WISC-IV is needed so that practi-

tioners can make informed decisions. 
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La Crosse Learns Lessons from Leo: Reflections of the Changing Face of Section 504
Robert J. Dixon, NCSP

University of Wisconsin-La Crosse

To say that things change over time is often an understatement. 
In the mid to late 90’s my district “discovered” Section 504 and 
under the influence of the Office of Civil Rights, sought to train 
school personnel, particularly the counselors and administrators, on 
the ins and outs of Section 504. I was one of the individuals tapped 
to provide the training. I recall going to NASP and other sources 
and seeing the consistent graphic that most of us will recall with the 
three concentric circles. IDEA was in the center circle and it repre-
sented the smallest population in the school, while the regular edu-
cation population was represented with the outermost circle. A line 
between these two was to represent the number of students to be 
served under 504. It seemed from that graphic, that there were kids 
beyond the IDEA circle in the schools that should be covered under 
504 and as a district we should be doing our part to educate school 
personnel and parents to use this law. Given the proliferation of this 
graphic, I think that most teachers, administrators and parents 
learned this lesson.

Now, fast forward to the year 2004, where in La Crosse we 
were finally able to get Mr. Leo Stopa, a senior investigator from 
the Office of Civil Rights (OCR) in Chicago, to conduct a half day 
presentation for School Psychologists, Counselors and Social 
Workers in the Coulee Region. A colleague, Attorney Karen Mines, 
joined him. This was the type of presentation that we had hoped to 
offer at the Fall 2003 WSPA convention, but budget and travel 
restrictions from OCR cancelled it. Before I go any further and 
share my reflections of what was discussed, I would like to point 
out that OCR has a list of frequently asked questions as well as 
information about Section 504 at

Protecting Students with Disabilities www.ed.gov/about/
offices/list/ocr/504faq.html
Student Placement Decisions www.ed.gov/about/offices/list/
ocr/docs/placpub.html
Postsecondary Considerations www.ed.gov/about/offices/list/
ocr/transition.html

Mr. Stopa advocated for professionals and parents to contact him 
personally to discuss a 504 case before a situation got adversarial or 
out of hand. 

Mr. Stopa began with the idea of the concentric circles as I 
mentioned above and basically stated that the 504 line belongs 
closer or should be superimposed on the IDEA line and there really 
is no “middle ground” between regular education and special edu-
cation. Good teaching practices and interventions should always be 
within the regular education realm and there should not be the iden-
tification of a disability just because a teacher is sticking to his/her 
agenda rather than being child-centered. This goes to the root of 

the legislation that there needs to be a major life impairment to 
impede a student’s life. Mr. Stopa reiterated that a major life im-
pairment is something that happens in multiple settings and one can 
see multiple examples of this impairment and not just minor in-
stances as students approach standardized assessments and parents 
look for accommodations (e.g., test anxiety). 

Mr. Stopa also brought up the point that there is no simple path 
to determine being disabled under 504. He used examples of 
schools having parents, counselors, and/or administrators unilater-
ally deciding the impairment without having a comprehensive 
evaluation done on site. In some cases, a medical doctor’s report/
word was the single voice in deciding the educational impairment 
and the need for an accommodation plan under 504. In other words, 
a doctor or one individual cannot be taken at face value and there 
must be data to support a decision. He used the example of Atten-
tion Deficit/Hyperactivity Disorder as something that may be seen 
as the “golden key” to classification and services. He reminded us 
that we need to look at the impact of the impairment on life and he 
used the example of a virus and the fact that not all viruses result in 
hospital/intensive services.

Probably, the “sound bite” that has stuck with me months fol-
lowing the presentation was from Karen Mines with the following 
statement of what Section 504 is not. She said that 504 is (a) not a 
consolation prize for a failed IDEA evaluation, (b) not a path of 
trial and error to lead to a possible IDEA placement, and (c) not to 
be used for shortcuts or extra services. I think that this statement 
underscores what parents and educators have stuck in their heads. 
Somehow I wonder if there was a communication error and maybe 
it started back with the graphic that implied that 504 was for the 
kids that have trouble in regular school and they do not qualify 
under IDEA, and that this law is an avenue to get help. I don’t know 
of any parent that would not advocate and jump at an opportunity to 
get help for his/her child when school is difficult. However, I think 
that we do a child a disservice when we arbitrarily call him/her 
disabled and attach a label “just for services.” 

This, of course, leads to the current reauthorization questions 
and speculations of IDEA. If there is a modification of how disabili-
ties are assessed and determined, I feel that there needs to be dis-
cussions on the type and quality of information we examine to 
make accurate and informed decisions for children. A lesson that I 
have taken away from this presentation is to be mindful of how 
disabilities and impairments are communicated to others (e.g., par-
ents and educators) and to be cautious and thoughtful of the impli-
cations of where the profession will take it’s next step. In other 
words, we need to look before we leap.
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NASP Public Policy Institute 2004
Improving Advocacy Efforts at the State Level

By Laura McCormick, WSPA President-Elect

The mission statement of WSPA identifies its first prior-
ity to be “to advocate for quality mental health and educa-
tional programs for all children and youth” while the NASP 
Principals for Professional Ethics advises school psycholo-
gists to be advocates for their students/clients.  Although a 
primary part of our day-to-day job involves advocating for 
individual students and families that we work with in our 
school districts, how many of us are comfortable advocating 
for children, families and the profession of school psychol-
ogy through legislative action and policy change?  I person-
ally find it easy to talk to colleagues about what I feel needs 
to be changed, but I often am unsure of how to communicate 
these ideas to policy leaders.  I feel that I am only one indi-
vidual and wonder how much one voice matters.

This past June, I had the opportunity to attend the Public 
Policy Institute in Washington D.C. sponsored by NASP.  
When first asked, I thought it would be a great opportunity to 
spend some time in our nation’s Capitol, meet some interest-
ing people, and see the new WWII Memorial.  In addition, I 
have always been intrigued by the law and the process of 
legislation, so I was excited about being “where it all hap-
pens”.  What I didn’t realize was that, as part of my atten-
dance, I was going to have to meet with my state legislators 
to discuss issues pertinent to the education and mental health 
of children.  Would I be able to intelligently express my 
opinions about those things that are important to the children 
and families I serve, much less make a difference in policy 
or legislation?

I arrived at Reagan National Airport on Saturday after-
noon with mixed feelings.  I was excited to have arrived 
safely and looked forward to meeting other school psycholo-
gists from across the United States.  On the other hand, self-
doubt continued to loom regarding my own abilities and un-
derstanding of national agendas.  As is often the case, my 
fears were for naught.  By that evening I had met other state 
representatives with common concerns and members of the 
NASP Government and Professional Relations Committee 
had reassured me that by the time I met with my legislators, I 
would be fully prepared to advocate for children and, in turn, 
the profession of school psychology. 

During the next two days I learned about a number of 
federal issues critical to the education and mental health of 
children.  Libby Kuffner Nealis, NASP’s Director of Public 
Policy, updated us on current federal legislation and the im-
plications of this legislation for school psychologists.  The 
issues of high quality personnel and services; effective iden-
tification of students; maintaining student learning with ef-
fective discipline, and funding of IDEA and NCLB continue 
to be critical issues at the federal level.  During break out 
sessions I learned how to promote and strengthen advocacy 
at the state level and how to effectively communicate my 
role as a school psychologist to key stakeholders.  By the 

time I heard David Egnor from the Office of Special Educa-
tion Programs (OSEP) talk about the school psychologist’s 
role in improving results for students with disabilities I was 
confident that was ready to advocate for policies important to 
those I serve.  I realized that, as a practicing school psy-
chologist, I had come to the institute with more knowledge 
than I had realized.  All I needed was to have somebody help 
me focus on what was important and show me how to effec-
tively voice my concerns.  By the conclusion of the institute, 
as we prepared to meet our legislators, I felt not only ready, 
but was eager to have the opportunity to speak directly to 
those individuals who could make a difference for all chil-
dren.  I realized that I was not just one voice alone, but as 
part of a professional organization, I was one of many 
voices.  And, through our combined efforts, we could make a 
difference.

My meetings on Capitol Hill went well!  Although the 
legislators themselves were out of town for the Fourth of 
July weekend, I was able to meet with Senator Kohl’s and 
Senator Feingold’s legislative assistants and Representative 
Green’s senior advisor.  NASP provided me with the re-
sources to discuss federal issues at length.  I felt that my 
opinions were valued and was pleased to have the opportu-
nity to explain how my role as school psychologist makes 
me perfectly suited to be an advocate for children and their 
families.

In our daily role as school psychologists, we are all ad-
vocates for our students and families.  However, it is crucial 
to our profession and those we serve, that we communicate 
our concerns to policy leaders.  At our fall executive board 
meeting, I will be recommending that WSPA take an active 
role in providing our membership with the resources to be-
come advocates for those policies that will advance school-
based mental health services and support the profession of 
school psychology.  That will include, not only providing 
information on legislative issues, but also providing our 
membership with ways to communicate their concerns to 
policy leaders, both at the federal, state, and local levels.  I 
invite anyone interested in joining me in this effort to contact 
me at lmccormi@newlondon.k12.wi.us.  Together, we can 
make a difference.

NASP, the GPR Committee, and the Health Care Initiative 
currently provides information and resources needed to sup-
port issues at the federal level.  Through the NASP Advocacy 
Action Center at www.nasponline.org/advocacy, members 
can e-mail a message to a congressman, fax messages to 
congress, send a pre-composed letter about timely issues, or 
access information and send letters to state member.  In ad-
dition, you can sign up to receive periodic legislative up-
dates and alerts through the NASP SPAN listserv.
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This is your annual reminder that WSPA subscribes to NASP’s ethical code.  You can access the National Association of 
School Psychologists’ Professional Conduct Manual, Principles for Professional Ethics at www.nasponline.org.  Go to National 
Association of School Psychologists, then NCSP/Certification, then Ethics Committee, then in the text “Principles for Profes-
sional Ethics.”  Click there.

Welcome back! If you haven’t renewed your 
WSPA membership yet, please do so using the ap-
plication form on the website (www.wspaweb.org) 

so you don’t miss any newsletters!  If you have 
not been a WSPA member, please consider this 
complimentary issue our invitation to join us!


