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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be 
appropriate for the newsletter, please feel free to contact me 
at N4212 Townline Rd., Shawano, WI, 54166.  Or, phone 
me at 715-524-4180 (home), 715-526-2192 x311 (work).  
My email address is kamkeblj@sgsd.k12.wi.us.  Topics or 
features we would like to promote in the upcoming newslet-
ters include (and are not limited to) trainers' column, medi-
cal column, book/software reviews, student column (results 
of thesis, highlighted accomplishment), "post-retirement" 
articles, and "kudos" articles.  If you have any ideas for 
these topics, or an idea for another topic, please contact me 
at your earliest convenience.

President:
Kris Sieckert
S21 W27399 Kame Terrace
Waukesha, WI  53188
(H) 262-547-5817
(W) 262-560-2106
seekurt@aol.com

President-Elect:
Milt Dehn
N253 Johnson Rd.
Stoddard, WI  54658
(H) 608-787-5636
(W) 608-785-8445
dehn.milt@uwlax.edu

Past President:
Dave Eichenhofer
321 N. Montgomery St.
Port Washington, WI 53074
(H) 262-284-7180
(W) 262-376-6142
psike@nconnect.net

Secretary:
Dani Scott
930 22nd St.
Reedsburg, WI 53959
(H) 608-524-8701
(W) 608-464-3165, ext. 141
scotdan@wc.k12.wi.us

Treasurer:
Jenna Schieffer
315 E. Gauer Circle
Milwaukee, WI  53207
(H) 414-920-7130
(W) 414-769-1784
schiefjx@milwaukee.k12.wi.us

For information on contacting committee chairpersons, 
check the WSPA website at www.execpc.com/~wspa

Annual membership dues are $60 for full membership, $30 
for leave, $30 for associate, and $20 for student  member-
ship.  The opinions and products, including advertising, 
class/workshop notices, and job announcements, appearing 
in this newsletter do not necessarily indicate official sanc-
tion, promotion, or endorsement on the part of the newslet-
ter or the Wisconsin School Psychologists Association, Inc.  
Articles, announcements, and letters should be submitted to 
the Editor, Jennifer Kamke Black, N4212 Townline Rd., 
Shawano, WI  54166, 715-524-4180 (home), 715-526-2192 
x311 (work), e-mail: kamkeblj@sgsd.k12.wi.us. 
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President’s Message
By Kris Siekert

I wanted to share my President -elect project with you!  
Being a rookie on the exec board, I thought I should do 
something besides “watching Dave's back.”  The project I 
was asked to complete was to gather the minutes of WSPA’s 
entire history and make a chronological record of all mo-
tions.  This had never been done before.  I won’t tell you 
how many person-hours this entailed but it was quite a learn-
ing process for me and in retrospect, I am glad I did it.  I 
thought I would share the highlights with you over the year.  
Our notes begin the early 70's and if someone has any min-
utes for the 60's please mail me a copy of them!  The early 
70's meetings were held at the Bavarian Inn. The first re-
corded meeting had a cash reserve of $2.00 and our organi-
zation was called the Wisconsin Association of School Psy-
chologists or WASP.  It was at the April 23, 1971 meeting 
that our name was changed to the Wisconsin School Psy-
chologist Association or WSPA.  The notes indicated that  
“WASP may become an offensive term in the future.”  Our 
school psych ratio was 1:5000 and our fall convention was 
on Transactional Analysis.  The exec board also carried a 
motion to keep the student dues at $2.00 as it was felt that 
$5.00 was much too much money for a student to pay.  In the 
70's, we had 5 regional groups; adopted a code of ethics; 
incorporated; made James Buckley an honorary member; 
required that we have two but no more then 3 names on the 
ballot for each office; and formally affiliated with the newly 
created Federation.  In 76, the regional groups of Southwest 
and La Crosse merged to form the Coulee region. Concern 
about expenses exceeding the budget were noted by the mid 
70's, which was also the time WSPA began its legislative 
advocacy.  We left the 70's with $6500.

Before I close for this issue, there is one more person I 
would like to mention.  While attending LRP, it became so 
apparent that this person’s work made such a difference in 
the smooth running of WPSA.  The impact of detailed or-
ganization over a decade, through several committees was 
awesome.  We all owe FAITH BEAM a debt of gratitude.

With that, have a great autumn.  I look forward to our 
being together cruising down the Mississippi, at the Fall con-
vention, October 29-31 in LaCrosse.

Dear Colleagues,

Welcome to the 03-04 school year!  Hopefully the start 
has been relatively quiet for you; finding your “fall carry 
over list,”... if you have one; finding your desk/office or 
quasi-usable space,... if you have one and of course, reac-
quainting yourself with the paperwork,... and we know we all 
have mounds of that!  What a privilege it is for me to serve 
our discipline as President of WSPA.  Thank you for this 
growth opportunity, one that I will take to heart and do my 
best at.  With that said, I wanted to thank Dave Eichenhofer 
for his past year of leadership. Competent and committed to 
WSPA, he has served all of us well.  Many thanks, Dave!!

As you know, DPI was unable to hire anyone as the DPI 
School Psychologist consultant.  Timing that with state 
budget cuts, filling that position has been placed on hold.  
Doug White, DPI/Director of Student Service is acting as our 
liaison.  You may reach him at 608-266-5198 or email him at 
douglas.white@dpi.state.wi.us  Mr. White displayed his 
commitment to us by attending WSPA's long range planning 
session in June.  The exec board has been in contact with 
him frequently.

Long range planning (LRP) was a great success thanks 
to the hard work of chairperson Kathy Jensen.  Besides her 
regular end of the year crunch, Kathy adds to her work load 
by planning LRP.  It is a very important meeting for WSPA 
as its purpose is to project and plan for the upcoming year.  It 
is an open meeting time, so please think about attending next 
June. Budget issues, legislative information and public rela-
tions issues seemed to be center focused.  WSPA also voted 
to join the Wisconsin Alliance, which is a pupil service or-
ganization that has been in existence for awhile.  Our former 
DPI consultant had been a standing member of the Alliance 
but since that position is vacant, the WSPA exec board felt 
we did need to join.  We need to thank Elizabeth Kraemer 
and Mike Schmitz for stepping up and volunteering to repre-
sent us at those meeting.  They will be strong advocates for 
WSPA.

This fall, DPI will be working on developing K-12 cur-
riculum on suicide prevention.  I am excited and honored to 
have been asked to be a part of that work, representing our 
domain.



Wisconsin School Psychologists Association, Inc.
New Member Application Form/Membership Renewal Form

(Please return by September 5th, 2003)

Please Print

Name: ___________________________________________________________ Date: ___________________

Address: _____________________________________City: ___________________State: _____ Zip: _______

Home: Telephone: (__  __)_______________ Work Telephone: (______)________________

Please check if this is a new address:  (   ) Please check if your name has changed:  (   )

Employer: _________________________________________________

Email Address: _____________________________________________

Please check if you are nationally certified and/or hold private licensure:  

NCSP (   )   Wisconsin School Psychologist Private Practice Licensure (   )   General Psychologist Licensure (   )

Please Circle your membership category:

Full  $60         Leave  $30         Associate  $30         Life*         Student  $20**

Purchase orders will not be accepted.

*Retired members who have been full members for the past 5 years are eligible.

**Student members indicate university: ________________________________________ and provide advisor’s 
signature: ________________________________________________ (Required annually to verify enrollment)

WSPA occasionally sells members' names and addresses for one time use only when such requests seem to be pro-
fessionally appropriate for school psychologists.  If you do not want your name and address released, please check 
here:  (   )

Would you like to receive legislative updates from WSPA's state lobbyist? Yes _____     No _____  

Make check payable to WSPA, Inc. and mail to:
Terri Olsen & Tracy Bertram
WSPA Membership Chairs
2519 Woodale Ave. #5
Green Bay, WI  54313

Voluntary contribution to WSPA Minority Scholarship Fund:
Voluntary contribution to WSPA Children’s Services Projects:

Total enclosed:

$5 __________
$5 __________
$ ___________ 
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The What Works Clearinghouse was established by the 
U.S. Department of Education's Institute of Education Sci-
ences to provide educators, policymakers, and the public 
with the information they need to make choices based on 
high-quality scientific research. The WWC will develop 
standards for reviewing and synthesizing educational re-
search and will provide its findings in several free, search-
able, user-friendly databases that include:

· information about the evaluation studies on which 
intervention reviews have been based,

· scientifically rigorous reviews of test instruments 
used to assess educational effectiveness,

· reviews of potentially replicable interventions 
(programs, products, and practices) that are in-
tended to enhance student outcomes, and

· outcome evaluators (individuals and organizations) 
willing to conduct evaluations of educational inter-
ventions. 

The main page of the Clearinghouse can be accessed at : 
http://w-w-c.org/

Administrative rules were promulgated in July 
2001 that amended eligibility criteria for cognitive 
disabilities (CD), specific learning disabilities 
(SLD), emotional behavioral disabilities (EBD), 
speech or language impairment (S/L), visual impair-
ment (VI) and hearing impairment (HI). At the re-
quest of the Assembly Education Committee, the 
Department of Public Instruction also promulgated 
PI 11.37, Wisconsin Admin. Rules, requiring the 
department to conduct a study of the effect of the 
modification of special education eligibility criteria 
and report to the appropriate standing committees of 
the legislature.  We have posted a copy of the pre-
liminary Special Education Eligibility Criteria 
Study (SEECS) at: http://www.dpi.state.wi.us/dpi/dlsea/een/
pdf/eligseecs.pdf. The department contracted with the Uni-
versity of Wisconsin-Oshkosh (UW-O) to conduct the study 
and complete the preliminary report. UW-O staff already 
have begun the next phase of the study in preparation for the 
final report, due in June 2005. A four-page executive sum-
mary was prepared as well and may be found at the begin-
ning of the preliminary report.

NCLB UPDATE (http://www.nochildleftbehind.gov/): 
In a recent letter to Chief State School Officers (to be posted 
at http://www.ed.gov/News/Letters/), Secretary Paige sup-
ports "Title I requirements that all students, including stu-
dents with disabilities, be held to the same challenging con-
tent and achievement standards. Similarly, state assessment 
systems must provide for the participation of all students, 
including students with disabilities." However, recognizing 
the unique assessment issues that students with disabilities 
raise, he is authorizing the following transition policies for 
the 2003-04 school year, based on data from assessments 
administered during the 2002-03 school year.  The Depart-

Bits O’ Information
This section includes various “bits o’ information” from different sources, including the WSPAalert 

listserv, NASP leadership listserv, groups with which WSPA has affiliated, etc.

ment has received over 95 comments on a notice of proposed 
rulemaking (http://www.ed.gov/legislation/FedRegister/
proprule/2003-1/032003a.html) that would permit states to 
establish alternative assessment standards for those students 
with the most significant cognitive disabilities. A final regu-
lation is likely later this summer.

To locate the Covering Kids & Families effort in your 
area or for more information on how you can help uninsured 
children, go to www.coveringkidsandfamilies.org.  Contact 
Covering Kids & Families Communications Team at cover-
ingkidsandfamilies@gmmb.com or call (202) 338-7227.  
Covering Kids & Families is a national initiative with which 
the National Association of School Psychologists is partner-
ing.

Before school psychologists head back to school, Mem-
bers of Congress are in August recess. This is the perfect 
time to contact your members and share your concerns re-
garding the issues they will take up when they return to work 
in September. If you have not yet contacted your Members 

about IDEA or any other issue, please do so 
now. All you have to do is go to the NASP Ad-
vocacy Action Center, http://capwiz.com/
naspweb to send Congress a message regarding 
important standards and services.

On Aug. 13, 2003, Dr. Ted Feinberg, 
NASP Assistant Executive Director, partici-
pated in an NPR "Talk of the Nation" discus-
sion that you can hear @ NPR.com. If you are 
interested, you can download and listen from 
Talk of the Nation Audio or Audio archives 
from 8/13/03.  Youth and State III: Schools:  A 
recent White House report on mental health 

says that too many children aren't getting the help they need, 
and that schools can do more. Are schools the right place to 
decide if a child is mentally ill and how they should be 
treated? NPR's Neal Conan leads a discussion.  http://
discover.npr.org/features/feature.jhtml?wfId=1394528

A National Resource Center on ADHD opens its doors: 
http://www.help4adhd.org/news1.cfm

National Association of School Psychologists (NASP) 
has released recommendations for LD Eligibility and Identi-
fication for IDEA Reauthorization. The report has been 
posted to the advocacy/Public Policy page of the NASP.  
http://www.nasponline.org/advocacy/LDRecs_042803.pdf

Check the WYNS website for a school climate survey 
your school can use for free at www.dpi.state.wi.us/sig/
improvement/process.html and click on “school climate sur-
veys for students.”

Check the licensing information at www.dpi.state.wi.us/
dlsis/tel/index



The Children's Services Committee has allocated funds 
for the purpose of supporting child-related service efforts.  A 
school psychologist may request up to $500.00 to support a 
specific activity, school-wide initiative, training opportunity, 
or extracurricular endeavor for the purpose of providing chil-
dren's services.  Projects should be implemented during the 
2003-04 school year . 

Past grants have been awarded to fund youth mentor 
programs, collaborative efforts between staff and students, 
and violence prevention programs.

Recipients of this year's funding will be chosen based 
on:

A) detailed description of the project 
B) demonstrated need and rationale for funding 
C) anticipated outcome and benefit to children 
Interested individuals need to submit a typed proposal of 

350-500 words addressing the three points described.  The 
timeline for the project should be c1early outlined. 

Funds will be awarded by November 15, 2003.
Proposals should be sent to the address below by Octo-

ber 15, 2003.  In addition to the typed proposal, please 
include full name and position, home address and phone 
number, school district name, address and phone.

VERY IMPORTANT REQUIREMENT!! 
If your project is selected for funding, you MUST 

submit brief description of the outcomes for the WSPA 
newsletter including some pictures if possible. 

This description is due by May 15, 2004

Send Proposals to:
Elizabeth S. Kraemer 
Children's Services Committee Chair 213
Westmorland Blvd.
Madison, WI 53705 
Address Questions to:
Elizabeth S. Kraemer 
Psychologist, Verona Area Schools
608-845-4834 
kraemere@verona.k12.wi.us 

Wisconsin School Psychologists Association Children's Services Committee
Seventh Annual Grant Opportunity

Last Year’s Grant Recipients
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be renegotiated following identified conflict with the  revised 
2004 NASP Convention scheduled for 3/30-4/4/04 in Dallas, 
Texas. 

The Career Services Fair will not be continued due to 
declining interest, but student inservices will be available at 
WSPA focusing on related topics of developing portfolios, 
and negotiation and interview skills.  In addition, student 
poster sessions will be encouraged during the conferences.

Discussion also focused on establishing more clearly 
defined job descriptions and responsibilities for WSPA offi-
cers available for membership review, to encourage mem-
bers to become more actively involved in the association.  
Suggestions included allowing the President Elect to pro-
mote an area of interest over three years to improve overall 
visibility and value of WSPA.

In addition, the LRP group brainstormed and generated 
methods to increase our association revenue and to improve 
WSPA visibility through our Public Relations Committee, 
website and newsletter.  Several members were also able to 
attend the WEAC rally in Madison held on Friday and re-
ported that the activities were well organized and energizing.

The gavel was passed from Dave Eichenhofer, to our 
current President, Kris Sieckert, who had spent numerous 
hours reviewing past Board minutes and compiling the mo-
tions passed to provide a comprehensive history detailing our 
growth and activities over the past several decades. Presi-
dent-Elect is Milt Dehn.  In addition, Michael Schmitz trans-
ferred his duties as past Treasurer to Jennifer Schieffer as the 
Treasurer Elect.  Both Dave’s and Michael’s dedication and 
valuable services to the organization were appreciably ac-
knowledged.

Next year’s Long Range Planning Meeting will  be held 
6/17-18/2004 at St. Benedict Center, as the welcoming ac-
commodations and central location, walking trails, volleyball 
court and campfire amenities were enjoyed by all partici-
pants.  Hope you can join us as we establish the future direc-
tion  and improved services for WSPA in a relaxed, conge-
nial atmosphere!

The 2003 Long Range Planning Meeting held at St. 
Benedict’s Center in Madison June 19th and 20th, was very 
productive and informative for those in attendance this year.  
Doug White, DPI Director of  Prevention/Wellness,  and 
WSPA’s liaison with DPI, shared information on the Profes-
sional Development Plan Process for Wisconsin Pupil Ser-
vices Personnel and the new standards for Wisconsin Educa-
tor Licensure under PI 34 effective 7/1/2004.  The School 
Psychologist position at DPI is not being renewed but you 
can contact Doug White at (608) 266-5198 or email 
(Douglas.white@dpi.state.wi.us) if you have any questions 
or concerns relative to DPI resource information, including 
updates on licensure or the Professional Development Plan, 
current data on school psychology/student ratios for regions, 
or schools identified for improvement plans.  Following dis-
cussion and Doug’s encouragement, members also decided 
to send a representative to the Wisconsin Alliance meeting 
for Pupil Services (WAPSO) on September 30, to ensure our 
involvement and voice as an organization.

Although Kim Knesting, Membership Chair, was unable 
to attend and has accepted a position at the University of 
Northern Iowa, she recruited two actively involved members, 
Tracy Bertram and Terri Olson, to attend LRP and take on 
the responsibilities of the Membership Committee.  Reports 
indicated that membership has increased approximately 10% 
to almost 600 members, and more systematic routines were 
developed for recruitment and to ensure accurate member-
ship standings for convention rates and benefits.

The Convention Planning Team has designated October 
29-31 for the Fall Convention at the Radisson Hotel on the 
scenic Mississippi River in LaCrosse, Wisconsin, which will 
be hosted by the Coulee Region Association of Psychologists 
in the Schools and focus on “Intelligent Interventions.”  Fur-
ther information is available on the WSPA website.  Dates 
for the  WSPA Spring Conference in Wisconsin Rapids will 
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WSPA's 2003 Long Range Planning Meeting

Dave Eichenhofer passes the gavel to Kris Sieckert



Sharing classroom IDEAS
Portal highlights useful resources that meet state standards

(Reprinted from OnWEAC In Print, 
June, 2002)

Wisconsin educators now have a place 
to go on the Internet to conveniently locate resources and 
materials that have been evaluated for quality and are aligned 
with the Wisconsin Model Academic Standards.

The IDEAS portal Web site is unique because all the 
resources are reviewed and approved by teams of Wisconsin 
educators.  The site is located at: www.ideas.wisconsin.edu.

Resources cover curricula, content, lesson plans, and 
professional development.

"Teachers don't have three hours a day to look through 
20 Web sites;' said Project Director John Fischer. "  IDEAS 
provides that one central place to find it all"

The IDEAS portal includes a powerful search engine 
and organizes information and resources by subject matter 
and grade level and by correlation to Wisconsin Model Aca-
demic Standards.

Subject areas include English, math, science, social 
studies, information and technology literacy, as well as sub-
categories such as astronomy, applied mathematics, speech, 
and state history.

In addition, users can suggest resources, provide class-
room reviews on resources they've used, and e-mail re-
sources to colleagues.

"Teachers like to hear something from other teachers.  
They trust what teachers say," said Fischer, who taught Eng-
lish for seven years in the Menomonie School District, be-
fore taking over as IDEAS director.

IDEAS was initially launched last year following about 
two years of planning by representatives of the University of 
Wisconsin System, the Department of Public Instruction, the 
Wisconsin Technical College Board, the Educational Com-
munications Board, the Wisconsin Association of Independ-
ent Colleges and Universities, and other groups, including 
WEAC.  It moved into a new phase this spring by offering 
organizations that have online resources for teachers and 
other educators the opportunity to catalog their resources 
into the IDEAS database.  One of the pilot organizations is 

the Wisconsin Historical Society.
Every resource available through IDEAS is evaluated 

by one of several teams, each made up of pre-K-12 educa-
tors, CESA staff and UW educators.  Team members are 
hired, trained and paid by IDEAS and mostly work from 
their homes, connecting with each other online.

As of mid-May, IDEAS contained 825 items, and the 
database is expected to grow quickly this fall as more or-
ganizations become involved and more users begin sharing 
resources.  Already, Fischer said, IDEAS has a repeat user 
base of nearly 6,000 educators.

In addition, WEAC is working with IDEAS to make 
the resources available through OWL.org, a new, nation-
wide, portal geared toward NEA members.  The initial 
launch for OWL.org is planned for June 30, with a broader 
product expected by fall.

Wisconsin is a pilot state for OWL.org, which will 
provide a wide range of classroom and professional devel-
opment resources, as well as education and organizational 
news from the NEA and WEAC

“The IDEAS database will greatly enhance the value 
of OWL.org by pulling together resources that are tied di-
rectly to Wisconsin's academic standards,” said WEAC 
Public Relations / Communications Director Dick Vander 
Woude.  More information about OWL.org will be pro-
vided at the NEA Representative Assembly this summer. 
In addition, OnWEAC and OnWEAC In Print will promote 
OWL.org next fall.

IDEAS is funded primarily by the Technology for 
Educational Achievement in Wisconsin (TEACH) pro-
gram, UW Extension, UW System, and grant money.  Its 
annual budget is about $200,000. Fischer is the only full-
time staff member.  Programmer Nathan Trick, of the 
state's Instructional Communications System, devotes 
about half his time to the project.

Fischer said he expects IDEAS to take off as more 
Wisconsin educators learn about its value.  While there are 
unlimited resources on the Internet, IDEAS is the only 
place where resources for Wisconsin educators are evalu-
ated by colleagues, categorized and aligned with state stan-
dards.

"This is the one central place for them to look," he 
said.
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NASP Launches Interactive Online Career Center
 www.naspcareercenter.org

Bethesda, MD—The National Association of School Psy-
chologists (NASP) is pleased to announce the launch of the 
NASP Career Center, the first and only interactive online 
career center dedicated to the profession of school psychol-
ogy. The Career Center received an enthusiastic response at 
its official launch at the NASP 2003 convention in Toronto. 
“Our members consider the Center a great new professional 
resource,” said NASP President Diane Smallwood. “Both 
employers and jobseekers appreciate the flexibility and ef-
fectiveness of the service.” 

The NASP Career Center is free to jobseekers and a 
cost-effective way for employers to target the largest pool of 
qualified school psychologists in the world. As the largest 
school psychology organization in the world, NASP repre-
sents 22,000 school psychologists in the United States and 
abroad—approximately 75% of the profession. NASP mem-
bers are highly trained practitioners, supervisors, administra-
tors, clinicians, project and program directors, trainers, and 
researchers, who possess either a specialist –(masters plus 30 
hours) or doctoral-level degree. NASP also represents the 
largest, most active group of graduate students who are ei-
ther looking for internships or entering the job market.  

“This pool of potential employees is the best in the 
world,” notes Smallwood. “Especially because NASP’s 
reputation is as the leader in school psychology resources, 
our website attracts non-members all the time.” In addition 
to the NASP Career Center URL, people can link directly to 
the Career Center from the NASP website, which gets an 
average of 60,000 hits a day.  Access to the Career Center is 
free to both NASP member and non-member jobseekers. 

The NASP Career Center is the ideal way to staff full-
and part-time positions, consultancies, special projects, com-
munity programs, clinics, private practices, product and pro-
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gram development positions, university positions, and intern-
ships. Employers can post job announcements, search the 
resume database free with job posting, update and track post-
ing activity, and receive applications online at any time, 
seven days a week. Jobseekers can search jobs, post resumes 
(confidentially if desired), store and easily update resumes, 
references and back-up documents, and apply for jobs for 
free.

The advertising rate is extremely competitive. The intro-
ductory price is only $175.00 for a 30-day job posting and 
resume search capability or $700.00 for five job postings and 
resume search capability used within six months from the 
time of purchase. This multi-posting package can accommo-
date almost any configuration, e.g., multiple jobs posted in a 
month or multiple month postings for a single job.

NASP plans to add career development resources to the 
site as well, such as job interview and resume writing tips. 
“We are very excited to be able to offer this service,” says 
Smallwood. “It is another example of why NASP is the num-
ber one professional resource for school psychologists.”

Katherine Cowan
Manager, Marketing and Communications
National Association of School Psychologists
4340 East West Highway
Suite 402
Bethesda, MD 20814
(301) 657-0270, fax (301) 657-0275
kcowan@naspweb.org

NASP members and nonmembers can access the site at 
www.naspcareercenter.org or through the NASP website at 
www.nasponline.org.



Report from NASP Delegate

Delegate assembly in Dallas was hot!  
We had a chance to check out the hotel and 
the area for the National Convention.  The 
weather will be cooler when we are there in 

March for the convention, but the topics just as hot.  We will 
be located near the Arts district, the museums, and the light 
rail system.  Make plans to attend the NASP convention 
March 30-April 3, 2004.

As many of you know, if you have renewed your NASP 
membership, we are offering more members only services.  
One of the obvious is to download a membership certificate 
and the NASP screen saver for your computer.  Resources at 
a Glance at www.nasponline.org, is another valuable asset.  
Resource materials including NASP position statement and 
legislative updates are available online.  Please remember to 
give NASP credit when you share these materials with oth-
ers.

Issues from DA that need to be highlighted:
· School Psychology Week is November 10-14, 2003.
· Elections -- NASP elections will be on the Internet this 

coming year.  Paper ballots will also be available but we 
are trying to make it as easy as possible for people to 

participate in elections.  To 
use the Internet voting, people 
must be members as of Janu-
ary 1, 2004. Watch the Sep-
tember Communiqué for more explicit instructions.

· 15th anniversary for NCSP.  Watch for changes, as the 
NASP standards have moved to competence-based 
from course-based criteria.

· Reviewed draft of ethical and professional standards 
committee procedures. The revisions in the adjudica-
tion process are long overdue.

· National priority goals from the Future's Conference in 
November 2002 were organized into six strategy do-
mains:  1) Advocacy. and Public Policy; 2) Research 
and Knowledge Base; 3) Collaboration and Communi-
cation; 4) Practice; 5) Preservice Training; and 6) In 
Service Training. WSPA will have the opportunity to 
integrate these national priorities in to our state level 
action plans.

· NASP web-based CPD modules will involve 1-hour 
self-studies using the 10 blueprint strands offered in 
Toronto.  A great way to get CPD hours from CSP!
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   Legislative Updates

Wisconsin School Psychologists Association
      Newsletter—August 15, 2003

Michael Blumenfeld

STATE BUDGET BILL APPROVED

On July 24th, Governor Doyle signed SB 44, the 2003 
Wisconsin Budget bill into law as 2003 Wisconsin Act 33, 
but not without vetoing 131 items. On June 19th, the State 
Legislature concluded its work on SB 44. There was no con-
ference committee on the bill, as the leaders of the respective 
houses generally agreed to not amend the contents of the bill, 
which was itself largely untouched from the version the Joint 
Committee on Finance passed. 

By far the most contentious item in the budget was a 
three-year “freeze” on local governments' ability to levy 
property taxes. Republicans argued this was the only way to 
insure that property taxes would not skyrocket if state shared 
revenue funding to local governments was cut. Democrats 
and the Governor warned that vital human services might be 
cut, and educators would continue to see further decreases in 
funding for public schools. Ultimately, the Governor vetoed 
the provision, but on August 12th, the State Senate attempted 
an override of the veto, narrowly failing on a vote of 21-12, 
one short of the 22 needed. 

Following the failed override, Assembly Republicans 
immediately introduced AB 466, a bill that reintroduces the 
property tax freeze independent of the state budget bill. Gov-
ernor Doyle has already said that if the bill reaches his desk, 
he will veto that plan as well.

Below is a summary of both approved and vetoed major 
educational budget items that may be of interest to WSPA 
members.

—The Governor and Legislature agreed in principle to elimi-
nate the state’s full two-thirds funding of K-12 education. 
The funding will be bolstered by a $40 million transfer from 
the transportation fund in 2004, and $60 million in 2005 and 
thereafter, and an additional $55 million in 2004, and $80 
million in 2005 coming from general tax revenue. Republi-
cans wanted to eliminate the transfers from the transportation 
fund after 2005, but that provision was vetoed by the Gover-
nor.

—The Governor and Legislature both tried to adjust revenue 
limits, effectively canceling each other's plans out, except 

that now the low revenue ceiling, which affects some poorer 
districts, can be raised by a majority vote of the school 
board.

—The DPI base budget was reduced by 15% per year, except 
for residential schools.

—The Governor asked for the elimination of the Qualified 
Economic Offer (qeo), but that was deemed a “policy” item 
which was removed from the budget by the Joint Committee 
on Finance.

—Funding for Special Education and categorical aids is 
maintained. The Legislature added additional funding for 
special education by cutting drivers education programs by 
$500,000 in 2004, and by the entire $4.4 million allocation in 
2005. It also gives to special education the additional 
$786,000 cut from the DPI operations budget.

—The Legislature attempted to make changes to the Student 
Achievement Guarantee in Education (SAGE) program to 
allow schools to stay in SAGE for K-1, or for 2-3, but not 
both. The Governor vetoed this change, restoring the pro-
gram.

—The Legislature also tried to expand the Milwaukee 
School Choice Program by removing the current caps, and 
expanding the Choice Program to include all of Milwaukee 
County. The Governor removed these provisions as well, 
leaving current law in place.

2003-04 LEGISLATURE

Mental Health Parity Bills:

Two bills were introduced this session as a result of a 
Legislative Council Study Committee. SB 71 specifies that 
the minimum coverage limits 
required for the treatment of 
nervous and mental disorders 
and alcoholism and other drug 
abuse problems do not include 



costs incurred for prescription drugs and diagnostic testing. 
SB 72 changes the minimum amount of coverage that 

must be provided for the treatment of nervous and mental 
disorders and alcoholism and other drug abuse problems on 
the basis of the change in the consumer price index for medi-
cal services since the coverage amounts in current law were 
enacted. Both bills received a public hearing on July 22nd.

There have been a number of special elections since the 
last WSPA newsletter.

In August Republican Mark Honadel of South Milwau-
kee defeated Democrat Al Foeckler of Oak Creek in the 21st 
Assembly District, a district held by Democrats since 1928. 
Honadel succeeds Democrat Jeff Plale, who was elected to 
the Senate earlier this year in another special election. This 
victory brings the Republican majority in the State Assembly 
to 60 seats, while the Democrats hold 39 seats. 

In the 71st Assembly District, Democrat Louis John 
Molepske, Jr. of Stevens Point defeated Republican Jackie 

Szehner of Plover. Molepske succeeds Democrat Julie 
Lassa, who was elected to the Senate in April to replace 
Democrat Kevin Shibilski. Shibilski left the Senate in Janu-
ary to become Secretary of the Department of Tourism.

On April 29, in the 7th Senate District, Representative 
Jeff Plale (D-South Milwaukee) defeated Wisconsin Green 
Party candidate Jim Carpenter after the resignation of Sena-
tor Rick Grobschmidt, who left the post to accept an ap-
pointment as anassistant state superintendent at the Depart-
ment of Public Instruction. 

Also in April, Democrat Lena Taylor succeeds fellow 
Democrat Representative Antonio Riley in the 18th Assem-
bly District. Riley left the Assembly to join the Doyle ad-
ministration as Executive Director of the Wisconsin Hous-
ing and Economic Development Authority.

After the special elections, the Senate Republicans 
maintain their 18 seats to the 15 seats held by Democrats. 
Before the 2002 election, Democrats had 18 seats and Re-
publicans had 15.
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Legislative Committee Report
Lynda Palecek, Chairperson

Meeting with Governor’s Assistant

On April 2nd, 2003 Lynda Palecek, Chairperson and Michael 
Blumenfeld, WSPA’s Public Affairs Counselor met with 
Jessica Clark, aide to Governor Doyle.  Jessica oversees a 
number of state departments including education, licensing.  
The goal of the meeting was to share with Jessica the goal 
and commitment of the association. Items that were dis-
cussed included a discussion of educational funding during 
the budget crisis and pending issues yet to be resolved in the 
new proposed rule for licensure for school psychologists. 
One such issue is to recognize the National Certification of 
School Psychologist evaluation and renewal process in some 
manner under the new rule.

 Since the April meeting a call for nominations from the De-
partment of Public Instruction was initiated.  Interested 
members were nominated to serve on a committee comprised 
of professionals from other pupil services leadership.  The 
work of the committee is to discuss important issues in licen-
sure that will affect school psychologists, social workers, 

guidance counselors and nurses as the new process for li-
censing is implemented.  

Lobby Day in Madison, June 19th 2003

Several educators and advocates for education took part in 
the WEAC Lobby Day June 19th, 2003 in Madison.  Lynda 
Palecek attended the afternoon of the event and was able to 
submit written concerns to the Governor’s office relative to 
school budgets and pending reductions. While staff was 
available to meet with educators who opposed several items 
in the Senate Bill (SB44) a vote taken later in the evening 
approved the bill by a vote of 17-16. It will then be sent to 
the Governor for his vetos and/or signature.

As the school year begins and more information becomes 
available it is important the members keep current the legis-
lative updates posted on the listserve.  If any member is in-
teresting in serving on the Legislative Committee your par-
ticipation is always welcome.  Please contact me at lpale-
cek@racine.k12.wi.us.



P.R.E.P  Professional Responses To Ethical Problems

QUESTION: A student identified with spe-
cific learning disability is applying to a uni-
versity for postsecondary education and re-
questing continuation of modifications and 
interventions received in his IEP.  The univer-

sity’s academic coordinator of services for students with 
disabilities is requiring “individualized assessments of cur-
rent cognitive processing and education achievement.”  Cur-
rent is defined as not more than three years old.

Given the recent changes in special education procedures, 
how should we deal with the request for an IQ test?

RESPONSE: This response will only address postsecondary 
schools’ requirements for individuals with specific learning 
disability.  Future articles may address requirements for 
other impairment areas.

The request for an IQ test from the coordinator of ser-
vices for students with disabilities has its basis in the 
“Guidelines for Documentation of Learning Disability in 
Adolescents and Adults.”  The Board of Directors of the 
Association of Higher Education and Disability (AHEAD) 
established an Ad Hoc Committee to study the issues sur-
rounding the documentation of a learning disability.  Their 
final report appeared in July 1997.  See www.ets.org  Then 
Disabilities and Testing.  Then Learning Disability.  The 
Guidelines are what academic coordinators are using when 
they make the request for IQ testing and are part of the stra-
tegic plan of AHEAD which is in place from 1997 to 2004. 

It is interesting to note that the Guidelines were estab-
lished prior to the reauthorization of IDEA.  Since the Ad 
Hoc Committee has no practicing school psychologist and 
since Loring Brinckerhoff, Chairperson, is interested in hav-
ing a school psychologist on the committee, you might be 
consider volunteering for service.  Ultimately this committee 
has an effect on what you are doing at the high school level.  
Contact Dorothy Boyer if you want more information.

It should be noted that the U.S. Department of Educa-
tion’s Office for Civil Rights acknowledges that postsecond-
ary schools are not required to provide free and appropriate 
public education.  However, “post secondary schools are 
required to provide appropriate academic adjustments as 
necessary to ensure that it does not discriminate on the basis 
of disability.”
www.ed.gov/offices/OCR/transition.html

The Office for Civil Rights informs students 
that the “postsecondary school may require you to 
follow reasonable procedures to request an aca-
demic adjustment...and will probably require you 
to provide documentation that shows you have a 
current disability and need an academic adjust-
ment.”  The Office for Civil Rights acknowledges 
that the postsecondary school’s requirements may 
find the current IEP or 504 plan insufficient for 
providing the necessary documentation.

That brings us back to the AHEAD Guidelines.  In 
preparation for writing this response, several Ad Hoc mem-
bers in addition to Loring Brinckerhoff were contacted:  
Nancy Pompian, Dartmouth College; Louise Russell, Har-
vard University; Cyndi Jordan, Presbyterian Day School, 
Memphis.

Several members commented on the huge discrepancy 
that exists between the information provided by high school 
personnel and the needs of the postsecondary schools.  The 
postsecondary schools are frequently unable to find docu-
mentation for the right to services from the information they 
receive.  Postsecondary criteria for services are similar to 
special education eligibility criteria.

Most of the people contacted feel that there are signifi-
cant changes in adolescent abilities which result in differ-
ences in development over the years.  Therefore, they hold 
that an IQ test not more than 3 years old will be a valid indi-
cator of current functioning and subsequent eligibility for 
postsecondary academic adjustment.

One of the members feels a request for an IQ test could 
yield to a report that contains the following:

 A clear statement addressing the impact that the 
impairment has on academic performance

 The complete rational for determining the disability
 Clear explanation of reasons for interventions that 

are being provided
 Educational and medical history, previous test re-

sults, current observations, and on-going interaction 
with the student 

For a complete checklist of what is necessary in a writ-
ten report, see the reference in paragraph two of this re-
sponse.  

What happens to a report that is sent to the postsecond-
ary schools?  Cyndi Jordan said that a panel of two to three 
individuals reviews the report.  The panel usually consists of 
a psychologist and those directly involved in higher educa-
tion service to students with disabilities.  Applications for 
academic adjustment are frequently turned down because old 
test scores were submitted.  Lack of educational and medical 
history, lack of explanation as to how the impairment was 
determined, and lack of rational for interventions also con-
tribute to rejection.

When I began preparing a response to the initial ques-
tion, I was sure I would not find supporting evi-
dence for the request for a current IQ test.  I must 
admit I now understand what the postsecondary 
schools are looking for and why they need the infor-
mation we can provide.  It seems to me that we have 
the option of providing either an IQ test or a written 
report which addresses all the items in the checklist 
which was mentioned. 

If you have any questions or comments, please contact 
Dorothy Boyer.
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BOOK REVIEW (Reprinted from School Psychology Minnesota, Volume 34, Issue 1)

Defiant Teens: Clinician's Manual for Assessment and Family Intervention (1999)
by Russell Barkley, Gwenyth Edwards, and ~Arthur Robin. (New York, N.Y.: Guilford Press).

Written by Suzanne C. Griffith, PhD. , Associate Professor, 
Counseling and School Psychology University of WI-
.Superior

I have tended towards pessimism when it comes to inter-
ventions with defiant teens; believing that it will be too little 
too late, especially for teens whose problems have been 
chronic and where ADHD is present.  My concern has been, 
that many such teens are already on a trajectory that builds 
from Oppositional Defiant Disorder (ODD), to Conduct Dis-
order, to Anti-Social Personality Disorder, to juvenile delin-
quency, and even to criminal behavior.  Defiant Teens by 
Barkley, Edwards, and Robin (1999) did not cure me of my 
pessimism but it did give me tools for understanding and 
assessing teens and their families and provided sound ideas 
for how to (possibly) improve the situation.

School Psychologists, whether in schools or in private 
practice, will find this an incredible resource to use in direct 
or indirect services.  The material is useful enough that it can 
be utilized with teens and their families and or teachers and 
students.  While aimed at families, the material is applicable 
to teachers and the school environment without a great deal 
of effort. (The assessment part already includes teachers).

For starts, Defiant Teens provides an in-depth summary 
of clinical research on ODD in both children and adoles-
cents, including its relation to ADHD and Conduct Disorder.  
The manual goes on to present assessment forms, instruction 
for the forms, and discussion of their development, reliability 
and validity (as well as permission to copy) and of how they 
fit with other assessment tools we normally use such as the 
BASC.  In its final section, the manual provides step-by-step 
procedures for interventions with the parents and then with 
the family.  Handouts and homework assignments are also 
included.

If you have worked with Barkley's materials before, you 
know, that he always provides impeccable research support 
for what he presents and proposes -- whether it is the back-
ground information or the assessment and training materials.  
This is no exception.  If you are looking for references and 
further reading, it is laid out (and very interesting).  Other-
wise, one can easily skim over the references and focus on 
the well-supported facts and implications, knowing that the 
presentation is thorough and well researched.

Before getting to the assessment procedures, Part One 
goes over the prerequisite information.  This is where teen 
oppositional defiant behavior and the parent-adolescent in-
teractional process and its breakdown are explained.  Factors 
contributing to teen ODD are explained and this knowledge 
clarifies the process used in the parent and family training 
that follows.  While this information may not be new to all 
school psychologists, it will be to most other school person-
nel.  A review of the material will permit a more concise 
presentation of the rationale and progression to these staff.  I 
found it reminded me of information that I might otherwise 
have left out -- such as the need to help parents differentiate 
between negotiable and non-negotiable issues with their 

teens or how to build into the curriculum steps towards 
greater independence for the adolescent, or the need to set up 
a positive reward system rather than just an arrangement of 
punishments so that there is an incentive for compliance on 
the part of the teen.

Before getting into the parent training, the manual pro-
vides an overview of behavioral and communication tech-
niques important for the success of the program, whether it is 
us (or other staff) training the parents or the parents working 
with their teen.  We need to model what we want the parents 
to do while teaching them how to do the same.  Again, these 
principles are adaptable to staff and teacher training situa-
tions.

The first nine steps in the training component are for the 
adults.  Each has a goal, materials needed, an outline of what 
to cover, and homework to give.  Topics include skills such 
as "Developing Parental Attending Skills" to how to appro-
priately use grounding as a form of "time out from reinforce-
ment", to school advocacy.  This last step lays out the ac-
commodations that schools can make for students with spe-
cial needs, such as ADHD and disabilities, and uses the area 
of homework assignments as a problem area.  Steps 10 
through 18 are for the adults and the teens.  With elementary 
age children the focus is on training just the parents on child 
behavioral management but in this manual the authors in-
clude the adolescent as necessary for success.  Problem solv-
ing skills and responding to unreasonable beliefs and expec-
tations are the major focus in this second half and basically 
work continues on this area until treatment is done.
The Handout section has multiple uses, as all parents can 
benefit from tips on how to give effective commands or steps 
on better problem solving. The handouts are not simplistic 
but honest attempts at engaging one in more effective behav-
iors.  Parental reading level will have to be gauged before 
expecting them to be able to understand the material on their 
own and discussion of the content, followed by modeling 
and role-play, ought to be the main focus.  If English is not 
the primary language then the handout will need to be trans-
lated. Included throughout the manual are cautions on cul-
tural diversity concerns and sensitivity to potential conflicts 
that might arise.  The manual also cautions against pursing 
some of the steps with teens whom are too hostile and ag-
gressive or have major psychological disturbances or with 
families that have other major problems that will keep them 
from engaging successfully.

Whether providing direct service, such as family inter-
ventions with the focus on improving an adolescent's school 
attendance and behavior or indirect service, such as consult-
ing, Defiant Teens will provide the reader with a solid 
grounding in the research, assessment procedures, and an 
intervention program that can be used in total or in various 
configurations. The clear lay out, progression, and review of 
materials can be readily digested and utilized wherever you 
find yourself having to work with hostile, defiant, and op-
positional adolescents.14



10 rules for personal finance
Follow them to take charge of your financial life

By Bob Moeller

(Reprinted from OnWEAC In Print, June, 2002)
This past year I have written many articles, given many 

seminars on financial planning, and met individually with 
hundreds of members, helping them with their financial 
questions.  It becomes clear that the secrets to financial suc-
cess are not overly numerous, and not overly complicated.  I 
sincerely believe that if you put into practice the 
thoughts below, you will be in charge of your 
financial life.  Let's call this "The 10 Simple 
Truisms of Controlling and Benefiting From 
Your Financial Decisions:'  Repeat these to 
yourself regularly, and especially after talking to 
a financial sales person.

1. In stock market investing, I am not going 
to “beat” the market, typically designated by the 
S&P 500 Index.  I won't even try. Why?  Of the 
thousands of professionally managed mutual 
funds, only a few beat the index over the past 15 
years.  Rather, I will make a simple investing 
rule.  All of my stock market investing will be in 
some form of low-cost, no-sales charge index 
funds or non-index funds that have indeed beat 
the 500 index over the past 10 years - not three 
years or five years.  The main index fund I invest in will be 
the Vanguard 500 Index Fund, or the Fidelity 500 Index 
Fund.  Other index funds may be considered for diversity, 
but they must be no-sales charge, low-management fee 
funds.

2. As much as possible, my investing will be in the form 
of tax-advantaged investments, particularly 403b tax-
deferred annuities, Roth IRAs, and 401k's for my spouse, if 
applicable.  I will invest through these only in no-load mu-
tual funds as much as possible. I will understand what my 
marginal tax bracket is.  I will start or increase my invest-
ments now, not later.

3. I will not meet with any life insurance agents regard-
ing my investments. The only life insurance company invest-
ment products I will even consider will be those offered with 
no commissions, no agents. I will totally understand any life 
insurance company products before I invest. (In the next 
issue I am actually going to suggest that some of you over 
age 59 consider a life insurance company product to increase 

your money market yields dramatically.  Of course, it will 
entail no agents, no commissions, no mortality and expense 
charges, and no withdrawal penalties.)

4. I will always pay off my credit cards each month, and 
try not to carry any high-cost debt.  I will review my debt, 
including my home mortgage, regularly to make sure I am 

doing the best I can do.
5. I will review my life insurance regularly, 
buying only term insurance, and shopping for 
the best rates on that term insurance.
6. I will not worry about my State of Wisconsin 
retirement plan.  I will consider getting ad-
vanced degrees prior to retirement, the earlier, 
the better, because I realize the extra pay will 
increase my average salary for retirement pur-
poses.  I will look at my school master agree-
ment to see how much better off I would be at 
retirement if I moved to the right on the salary 
schedule even though I may be older than most 
college students.  
7. I will make sure I discuss our family's finan-
cial plans with my spouse.  Both of us need to 
be in agreement and understand what decisions 

need to be made.  As necessary, we will get information on 
our parents' finances and make suggestions to them, regard-
ing estate planning, trusts, etc.  I can get free information and 
forms from WEAC.

8. If the grandparents or we want to fund our children's 
college some day, we will check out the Section 529 college 
savings plans because the tax advantages are good.  Particu-
larly, we will check into the Wisconsin EdVest Program di-
rectly at 1-888-338-3789 or www.edvest.com.  We will not 
pay a broker to do this for us.

9. I will try to understand the basics of how I spend 
money and make a knowing decision if this is how I want to 
continue.

10. I will understand that in order to make successful 
business-type investments such as real estate, collectibles, 
etc., I have to know the market in order to be successful. 
Before I invest large sums in what, may be more than a 
hobby, I will realistically look at possible outcomes of my 
investment and ask experts for advice.
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The Cognitive Assessment System (CAS) and
the Differential Ability Scales (DAS) with Referred Students

Ann Steele, Wausau School District
Milt Dehn, University of Wisconsin-La Crosse

IDEA ’97 describes a Specific Learning Disability 
(SLD) as “a disorder in one or more of the basic psychologi-
cal processes.” The implication is that a specific learning 
disability results from a deficiency in one or more of the 
cognitive processes required for learning. Research has iden-
tified relationships between types of processing deficits and 
specific learning disabilities (Swanson, 1996; Wood & Ter-
rell, 1998). However, when it comes to measuring the cogni-
tive processes involved, the usefulness of standardized scales 
remains uncertain. A better understanding of how 
cognitive/intellectual scales measure processing 
could lead to more accurate diagnoses and better 
interventions.  

The Cognitive Assessment System (CAS) 
provides a Full Scale score and scores for each of 
the PASS model processes it claims to measure---
Planning, Attention, Simultaneous, and Successive 
(Naglieri & Das, 1997a). The CAS standard bat-
tery is comprised of 12 subtests, with three subtests 
used to compute each of the four scales. The sub-
tests that make up the Planning scale measure cog-
nitive control and self-regulation, requiring the use 
of strategies for efficient completion of the tasks. The tasks 
on the Attention subtests require focused and selective cog-
nitive activity over time. On the Simultaneous subtests indi-
viduals must integrate separate stimuli into a whole. The 
subtests on the Successive scale involve the arrangement of 
stimuli into a specific sequence (Naglieri, 2000).

The authors of the CAS, Naglieri and Das, (1997b) 
claim that the CAS is an appropriate and valid tool when it 
comes to identifying the processing deficits that underlie 
learning problems. For example, research by Naglieri and 
Das (1997b) found successive processing difficulties to be 
related to reading and found planning problems to be related 
to math computation difficulties. However, reading-disabled 
students may have more than successive processing prob-
lems. In a study of the PASS model prior to publication of 
the CAS (Naglieri, Das, & Jarman, 1990), reading-disabled 
subjects obtained their lowest means on the Planning and 
Attention scales. The CAS authors have also designed and 
researched remediation strategies for certain identified areas; 
for example, teaching planning strategies to those with low 
Planning scores may lead to improved math scores (Naglieri, 
1999). 

However, some have been critical of the CAS. 
Keith, Kranzler, and Flanagan (2001) claim that the CAS 
lacks structural fidelity. When they conducted confirmatory 
factor analytic studies of the CAS, they consistently found 
the Planning and Attention scales to collapse into just one 

factor, which they believe is measuring processing speed 
(Kranzler & Keith, 1999; Kranzler & Weng, 1995). Thus, 
Keith, Kranzler, and Flanagan (2001) do not support the use 
of the CAS for differential diagnosis or for planning educa-
tional interventions based on the PASS Scales. Similar dif-
ferences from the purported structure of the CAS noted dur-
ing clinical practice sparked the lead author’s interest in col-
lecting and analyzing CAS and DAS data.

The DAS (Elliot, 1990) was primarily designed as a 
profile test. It consists of a Preschool Level battery (ages 2-6 
to 6-0) and a School-Age Level battery (ages 6-0 to 17-11). 
The overall ability score on the DAS is the General Concep-

tual Ability (GCA) score. On the School-Age 
battery the GCA is comprised of six core sub-
tests that load highly on g. The School-Age 
battery has four additional composite ability 
scores available---Verbal, Nonverbal Reason-
ing, Spatial, and Special Nonverbal. Four op-
tional diagnostic subtests are not used to com-
pute any of the composite scores. Three 
achievement tests---Basic Number Skills, Spell-
ing, and Word Reading---are also part of the 
School-Age DAS.
Some research with the DAS has found children 
with a reading disability to demonstrate a char-

acteristic profile. Compared to a matched normal group, Ker-
cher and Sandoval (1991) found a reading-disabled group to 
have significantly lower scores on the diagnostic subtests 
Recall of Digits and Recall of Objects, both measures of 
sequential short-term memory. In contrast, Shapiro, Buck-
halt, and Herod (1995) questioned whether the DAS meas-
ured cognitive processes underlying a learning disability 
when they found that a learning disabled (LD) sample of 83 
did not obtain significantly lower scores on the diagnostic 
subtests than on the core subtests. Shapiro et al. concluded 
that it can not be assumed that all, or even most, LD children 
will obtain lower scores on the diagnostic tests. Another 
study with the DAS (McIntosh & Gridley, 1993) found the 
subjects to cluster into distinct LD subtypes. Scores on the 
diagnostic subtests fluctuated across subgroups, with Recall 
of Objects being the lowest for the entire LD group.

When a literature search was conducted, no previous 
studies that compared the CAS to the DAS could be found. 
Also, the DAS apparently was not included in validity stud-
ies conducted during standardization of the CAS. 

Thus, the primary purpose of the current investiga-
tion was to examine the relationships between the CAS and 
DAS, in particular the relationships between the factors. 
Since the processes measured by the CAS purportedly pre-
dict performance in specific achievement areas, it was hy-
pothesized that the CAS Planning score would be the best 
predictor of the DAS Basic Number Skills score and that 16



the CAS Successive scale would be the best predictor of the 
DAS Word Reading score. Given the controversy over the 
CAS Planning and Attention scales, the relationship between 
the Planning and Attention scales and the DAS Speed of 
Information Processing subtest was also examined. In addi-
tion, the current study hypothesized that students with a 
reading disability would display a unique profile on the CAS 
and the DAS. For the CAS it was hypothesized that Simulta-
neous processing would be a strength, with Planning and 
Attention scores being lower, and Successive processing 
being their lowest area.

Method
Participants

Over a period of four school years (October 1997 to 
May 2001), the Cognitive Assessment System (CAS) stan-

dard battery was administered to 
74 elementary school students in 
the Wausau School District. These 
74 students had been referred for 
evaluations by the Student Assis-
tance Teams in their respective 
schools. Fifty-eight of the 74 re-
ferred students were also assessed 
with the Differential Ability Scales 
(DAS). Of the entire sample of 74 
students, 44 (59%) were male and 
30 (41%) were female. The aver-

age age was 8.0 years (range 5.8 to 12.2) and average grade 
was 3.6 (range 0.2 to 5.8). Regarding ethnicity, 71 of the 
participants were white and 3 were Asian. The three Asian 
students measured average receptive (Peabody Picture Vo-
cabulary Test-III) and expressive (Vocabulary Subtest of the 
Kaufman Brief Intelligence Test) English language skills 
when compared to same age English speaking peers before 
being administered the CAS.

The students came from three public elementary 
schools with the exception of one parochial school student. 
The three public elementary schools had total school enroll-
ments with similar makeup of socioeconomic status (SES) 
based on an average over the four school year period that 
data was collected. Fifty-five percent of the total school 
populations were on Free or Reduced Lunch. In addition, 
these three public elementary schools had similar ethnic en-
rollments, with 62% that were “white” (Anglo), 36% that 
were Asian, and about 2% that were another minority (Black, 
Hispanic, Native American). 

Of the 74 participants, 51 (69%) were referred for a 
possible Specific Learning Disability (SLD), 17 (23%) were 
already identified as having an SLD, and 6 (8%) were al-
ready identified as Other Health Impaired or were referred 
for a non-special education evaluation. Upon completion of 
the evaluations, 44 (59%) of the participants were identified 
as having an SLD. For 28 of these students it was an initial 
placement and for 16 it was a continued placement.
Measures

The CAS, which is designed for children ages 5 
through 17, was normed on 2,200 subjects. The average in-
ternal consistency reliabilities for the Scales are as follows: 
Planning - .88; Simultaneous - .93; Attention - .88; Succes-

sive - .93; and Full Scale - .96. Validity evidence provided in 
the manual indicates that there is a strong relationship be-
tween the CAS and achievement; for example, the PASS 
scales correlate from .50 to .67 with the Woodcock Johnson-
Revised (achievement) Skills cluster. Another concurrent 
validity study with 54 regular education students found a 
correlation of .69 between the WISC-III Full Scale and the 
CAS Full Scale (Naglieri & Das, 1997b).

The DAS General Conceptual Ability score has a 
high internal consistency reliability of .95.  The three cluster 
scores have the following internal consistency reliability 
coefficients: Verbal Ability Cluster - .88; Nonverbal Reason-
ing Ability Cluster - .90; and Spatial Ability Cluster - .92. 
The diagnostic subtests range from .91 for Speed of Informa-
tion Processing to .76 for Recall of Objects-Immediate. In-
ternal consistency reliability coefficients for the co-normed 
achievement subtests are:  Basic Number Skills - .87; Spell-
ing - .92, and Word Reading - .92 (Elliot, 1990).
Procedures

The participants were usually assessed with the 
DAS first and then the CAS, usually on two different days. 
All but one of the subjects (a preschooler) were administered 
the School-Age Level DAS. In 90% of the cases testing was 
completed within a few days. Except for three cases, the 
same school psychologist administered both measures. All of 
the participants had a signed parent permission to evaluate 
form on file. 

Results and Discussion
The correlations in Table 1, based on the 58 sub-

jects who completed both scales, reveal the relationship be-
tween the CAS and the DAS. The results suggest that the 
Simultaneous and Successive scales are more closely related 
to the DAS than the Planning and Attention scales. This pat-
tern is similar to that found between the CAS and the WISC-
III in a standardization study (Naglieri & Das, 1997b). The 
Simultaneous scale is the only PASS scale that has signifi-
cant correlations with each of the DAS factors, with the Si-
multaneous-Nonverbal relationship being the strongest. In 
contrast, the Successive scale correlates highly with the Ver-
bal factor but appears to have little relationship with the 
Nonverbal. In fact, the Successive scale has its strongest 
relationship, a correlation of .653 (p = .001), with the DAS 
subtest Recall of Digits, indicating that they both may be 
measures of short-term auditory memory, as suggested by 
Keith, Kranzler, and Flanagan (2001). 

Neither the Planning or Attention scales have a sig-
nificant correlation with the Verbal scale but each has mod-
erate correlations with the Nonverbal and Spatial factors. 
The Planning and Attention 
scales have very similar cor-
relations with the DAS Speed 
of Information Processing 
subtest, .443 and .451 respec-
tively (p = .001). Also, the 
correlation of .475 (p = .001) 
between Planning and Atten-
tion is the highest among the 
PASS intercorrelations. 
These findings appear to 17



* Correlation is significant at the 0.05 level (2-tailed)
** Correlation is significant at the 0.01 level (2-tailed)

Although there was a significant correlation of .658 
(see Table 1) between the DAS GCA score and the CAS Full 
Scale score, the CAS Full Scale means were significantly 
lower than the DAS GCA means, with the reading-disabled 
group scoring nearly 10 points lower on the CAS and the 
non-disabled group scoring 3.8 points lower on CAS (see 
Table 2), both statistically significant differences (p < .001). 
The CAS is more of a processing measure than the DAS. 
Given this fact and the evidence that children with disabili-
ties are likely to have processing deficits, it is not surprising 
that the reading-disabled group had lower CAS scores. How-
ever, in a CAS standardization study 
with LD subjects (Naglieri & Das, 
1997b) the WISC-III Full Scale mean 
of 89.6 was only 2.1 points higher 
than the CAS Full Scale mean of 87.5.

Compared to the non-
disabled group, the participants with a 
reading disability had lower means for 
each of the PASS scales (see Table 2), 
scoring 7.8 points lower on the Simul-

taneous scale, 5.3 points lower on the Successive scale, 4.8 
points lower on the Attention scale, and 3.8 points lower on 
the Planning scale. The Simultaneous difference was signifi-
cant (p < .01); the otherscale differences were not. In con-
trast, on the DAS factors there was little to no difference 
between how the reading-disabled and non-disabled groups 
performed. The greatest difference (a non-significant differ-
ence) was on the Nonverbal Reasoning scale where the read-
ing-disabled group mean was 3.4 points lower than the non-
disabled group mean.

When the results for the diagnostic subtests of the 
DAS were examined, the Recall of Digits mean was the low-
est of the diagnostic subtests for all four participant groups 

(see Table 2). For the other three sub-
tests, all four groups had very average 
scores. Interestingly, the reading-
disabled group had the highest Recall 
of Objects-Immediate score. The dif-
ference between the reading-disabled 
subject’s Recall of Digits score and 
Recall of Objects-Immediate score 
was significant (p < .001), indicating 
that the reading-disabled participants 
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lend support to the claim by Keith, Kranzler, and Flanagan (2001) that Planning and Attention may be measuring the same con-
struct, most likely a speed factor. 

Table 1

Referred Sample Correlations Between CAS and DAS Scores

(n = 58)_______________________________________________________________________________________
DAS GCA Verbal        Nonverbal          Spatial    Recall of      Speed of Info. 

Digits           Processing

CAS Full .658** .411** .549** .541** .498** .357**

Planning .292* .085 .336* .279* .118 .443**

Attention .324* .124 .340** .303* .096     .451**

Simultaneous .692** .396** .672** .479** .383** .191

Successive .410** .446** .116 .333* .653** -.117
______________________________________________________________________________________________



have better developed short-term visual memory than short-term auditory memory.
Table 2 

CAS and DAS Means and Standard Deviations for Referred Sample, Learning-Disabled (LD) Sample, Reading-Disabled (RD) 
Sample, and Non-Disabled (ND) Sample
_________________________________________________________________

    Referred   LD*     RD  ND
Scale       M/SD M/SD   M/SD  M/SD                                          
CAS Full 91.20/9.90 88.61/6.81  88.42/6.59   95.83/11.71

(n = 74) (n = 44)  (n = 31) (n = 29)

CAS Planning 91.00/10.50 90.18/10.01   89.45/8.84    93.28/9.75
(n = 74) (n = 44) (n = 31) (n = 29)

CAS Attention 94.51/11.30 93.16/10.08   92.42/9.60    97.24/12.36 
(n = 74) (n =44)  (n = 31) (n = 29)

CAS Simultaneous 101.22/11.06 98.27/9.10 98.35/9.36   106.17/12.05 
(n = 74)  (n = 44) (n = 31) (n = 29)

CAS Successive        88.31/11.36 85.84/9.49    86.74/9.19   92.00/13.21
(n = 74) (n = 44)      (n = 31) (n = 29)

DAS GCA 98.17/9.66 96.90/7.98    98.32/8.01   99.62/11.27
(n = 58) (n = 31) (n = 22) (n = 27)

DAS Verbal 97.88/11.33 97.07/10.62 99.45/9.02    98.78/12.20
(n = 57) (n = 30) (n = 22) (n = 27)

DAS Nonverbal 95.89/10.45 94.30/10.57 94.31/10.14   97.67/10.22 
(n = 57) (n = 30) (n = 22) (n = 27)

DAS Spatial          101.95/11.57  101.50/10.13  102.09/9.16  102.46/13.23 
(n = 56) (n = 30) (n = 22) (n = 26)

DAS Recall of Digits  89.18/12.83 87.83/12.94 88.50/13.20  90.83/12.72
(n = 60) (n = 33) (n = 25) (n = 27)

DAS Recall of 96.28/14.25 95.77/15.95 100.42/11.87   96.89/12.11
Objects-Immediate (n = 60) (n = 33) (n = 25) (n = 27)

DAS Recall of 94.90/12.33 94.41/13.67 97.00/10.52   95.50/10.70
Objects-Delayed (n = 58) (n = 32) (n = 24) (n = 26)

DAS Speed of 97.83/14.21 98.27/17.07 98.33/17.66   97.35/10.46
Information Processing (n = 55) (n = 29) (n = 21) (n = 26)
______________________________________________________________________

Note. CAS T scores were converted to standard scores that have a mean of 100 and a standard deviation of 15.

*The learning-disabled sample includes all types of specific 
learning disabilities, including reading disability.

When the scales within each battery are compared, 
a reading disability profile emerges for each battery. The 31 
participants diagnosed with a reading disability had near 
normal scores on the CAS Simultaneous scale (M = 98.35) 
and low average scores on the Successive scale (M = 86.74), 
with Attention (M = 92.42) and Planning (M = 89.45) falling 
in between (see Table 3). The Simultaneous scale was sig-
nificantly (p = .05) higher than each of the other three scales. 
As predicted, the Successive score was the lowest. The non-

disabled population had the same profile with similar mean 
differences, only their means on each scale were higher. The 
22 reading-disabled participants who also completed the 
DAS had Spatial and Verbal means that were significantly 
higher (p = .05) than their Nonverbal Reasoning mean (see 
Table 2). Given the correlations among the CAS and DAS 
scales, the fact that reading disabled participants had higher 
DAS Verbal than Nonverbal Reasoning scores was unex-
pected, but higher Spatial than Verbal means is what would 
be predicted. Again, the non-disabled group had a similar 
profile; however, their Nonverbal Reasoning mean was not 19



lower than their Verbal mean (see Table 2).

Table 3

Reading Disability Profile on CAS and DAS
_______________________________________________________________________
CAS: Simultaneous > Attention > Planning > Successive

98.35 92.42 89.45 86.74

DAS: Spatial > Verbal > Nonverbal
102.09 99.45 94.31
The Planning scale of the CAS was compared with 

Basic Number Skills (BNS) subtest to see if it was predictive 
of success in math. As reported in Table 4, the Planning and 
Simultaneous scales both have a strong relationship with 

math, with Planning being the best predictor. Given the se-
quential processing involved in reading decoding and spell-
ing, it is surprising that the Successive scale does not corre-
late significantly with the Spelling and Word Reading sub-
tests. Regarding the DAS diagnostic subtests, only Recall of 
Digits seems to be predictive of any academic skill. Recall of 

Digits had a significant correlation of .365 with Basic Number Skills (see Table 4).

Table 4

Referred Sample Correlations Between PASS Scores, DAS Diagnostic Subtests, and DAS Achievement Scores

(n = 61)_________________________________________________________________
Basic Number Skills     Spelling Word Reading

Planning .442** .197 .201

Attention .259* .111 .204

Simultaneous .419** .258* .305*

Successive .060                   .176 .177

Recall of Digits .365** .064 .184

Recall of Objects-Immediate .094 .003 -.009

Recall of Objects-Delayed .030 -.092 -.011

Speed of Info. Processing .224 -.095 -.022
________________________________________________________________________

* Correlation is significant at the 0.05 level (2-tailed)
** Correlation is significant at the 0.01 level (2-tailed)

In conclusion, it appears that both the CAS and DAS 
may be useful as measures of cognitive processes that are 
necessary for academic learning. They may also provide 
evidence of specific learning disabilities, especially when an 
examinee displays a processing deficit thought to be charac-
teristic of a learning disability.

Some states, like Wisconsin, currently use a dis-
crepancy model for establishing a significant difference be-
tween overall cognitive ability and achievement as part of 

the criteria for an SLD. The GCA of the DAS would provide 
a valid global “g” for ability, without significant processing 
weaknesses pulling down the score and consequently affect-
ing the discrepancy formula results. The GCA may even be 
more advantageous to the student, in terms of possibly quali-
fying for an SLD, than using the WISC-III Full Scale IQ that 
was only 2.1 points higher than the CAS Full Scale mean in 
a CAS standardization study with LD students (Naglieri & 
Das, 1997b).

For establishing an information processing deficit in 
Wisconsin, the Successive Scale of CAS and the DAS Recall 
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of Digits diagnostic subtest, with a correlation of .653, (see 
Table 1) both appear to be measuring short-term auditory 
memory. In addition, each of these two areas was the lowest 
factor measured by each respective instrument across all 
samples (see Table 2). As suggested by Keith, Kranzler, and 
Flanagan (2001) the CAS Planning and Attention Scales, 
both highly correlated with the DAS Speed of Information 
Processing subtest (see Table 1), are likely measuring an 
information processing speed factor.

Both the CAS and the DAS seem to measure proc-
esses that are related to specific areas of learning. Looking at 
how the purported processing factors relate to achievement, 
the CAS’s Planning Scale correlated .442 with the DAS Ba-
sic Number Skills (math achievement), as predicted. How-
ever, the CAS Simultaneous Scale correlated almost as 
highly (.419) with Basic Number Skills. None of the CAS 
processing scales correlated significantly with the DAS 
Spelling or Word Reading achievement subtests. In addition, 
there were no DAS diagnostic subtests that correlated sig-
nificantly with Spelling or Word Reading.

The administration of only a three-subtest achieve-
ment battery was one of the limitations of the present study. 
The use of a more in-depth achievement battery may have 
yielded different results. Another limitation was always ad-
ministering the CAS first, instead of alternating the tests. 
Wisconsin practitioners also need to keep in mind that SLD 
criteria have changed since this data was collected. The cog-
nitive profiles that would emerge may be different under the 
new, more specific categories of LD.

Future research with the CAS and DAS should fur-
ther examine the potential these measures have for identify-
ing processing deficits in children referred for a learning 
disability evaluation. In particular, research with these and 
other cognitive instruments should examine how various 
processes relate with reading achievement. Also, other types 
of data analysis, such as cluster analysis (a process that 
groups subjects with similar profiles), might help to answer 
more questions about the relationships between types of 
processing and areas of academic learning. 
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THANK YOU
A special “thank you” to students Jamie Wetenkamp 

(UWL), Bryce De Roos (UW-EC) and Trischa Groeschl 
(UW-EC) for volunteering as student representatives on 
the WSPA board last year. 

These students helped with student sessions, volun-
teered suggestions to the UW system faculty and volun-
teered to represent their fellow classmates. Thank you, 
Jamie, Trischa and Bryce, for your commitment to 
WSPA!  These interns/students and others are encour-
aged to attend WSPA board meetings to see what goes 
on behind the scenes and to participate in the process.  
Board meetings are held at 7 pm on Wednesday nights 
before the state conferences.

ETHICS REMINDER
This is your annual reminder that WSPA subscribes to 
NASP’s ethical code.  You can access the National As-
sociation of School Psychologists’ Professional Conduct 
Manual, Principles for Professional Ethics at 
www.nasponline.org.  Go to National Association of 
School Psychologists, then NCSP/Certification, then 
Ethics Committee, then in the text “Principles for Pro-
fessional Ethics.”  Click there.
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