
Winter 2015, Volume 15, Number 2 

 The WSPA Sentinel 

WSPA Website: wspaonline.net  

President’s Message  . . . . . . . . . . . . . . . 3 

Upcoming Events . . . . . . . . . . . . . . . . . .4 

Awards and Scholarships. . . . . . . . . . . . .6 

Salute to NCSPs. . . . . . . . . . . . . . . . .7 

DPI Update . . . . . . . . . . . . . . . . . . . . . . .9 

Post Secondary Transition . . . . . . . . . .10 

Trainers’ Corner. . . . . . . . . . . . . . . . . . . 10 

NASP News . . . . . . . . . . . . . . . . . . . . 12 

RtI Update . . . . . . . . . . . . . . . . . . . . . . . 13 

Salary Survey . . . . . . . . . . . . . . . . . . .14 

Congratulations Doug White. . . . . . . . . 15 

Using Effect Size to Assess Impact. . . . 18 

Supporting ELLs . . . . . . . . . . .  . . . .20 

Ensuring Fido Has Access Too . . . . . . 21 

Yeah Mon! Close Achievement Gap . . .22 

Not Waiting on Compton . . . . . . . . . . 23 

Call for Submissions . . . . . . . . . . . . . . . 23 

What’s  

Inside? 



Wisconsin School Psychologists Association, Inc. 
 

Advertising Rates: 

The newsletter of the Wisconsin School Psychologists Association, Inc., is published four times per year.  We are the 

premier association for the more than 1000 certified school psychologists in the state.  Thus, advertisers reach a majority of 

practicing school psychologists and university trainers in the state of Wisconsin, making advertising in the newsletter of the 

Wisconsin School Psychologists Association, Inc., the best means of reaching this potential market.  Rates established are as 

follows: 

1/4 page - $25 1/2 page - $50 3/4 page - $75 1 page - $100 

For additional information, please write or call Jennifer Kamke Black (editorial board) 715-524-4180 (home), 715-526-

2175 x1106 (office), N4212 Townline Rd., Shawano, WI  54166, or email kamkeblj@shawanoschools.com. 
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President: 
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For information on contacting committee chairpersons, 

check the WSPA website at www.wspaonline.net. 

Annual membership dues are $65 for full membership, 

$35 for leave, $45 for Intern membership, $50 for Associate, 

and $25for student  membership, $5 for Retired member. 

The opinions and products, including advertising, class/

workshop notices, and job announcements, appearing in this 

newsletter do not necessarily indicate official sanction, pro-

motion, or endorsement on the part of the newsletter or the 

Wisconsin School Psychologists Association, Inc.  Articles, 

announcements, and letters should be submitted to the Edi-

tor, Jennifer Kamke Black, N4212 Townline Rd., Shawano, 

WI  54166, 715-524-4180 (home), 715-526-2175 x1106 

(work), e-mail: kamkeblj@shawanoschools.com.   RE-

MINDER: regional chapters may receive a stipend of $75/

year for submitting an article about their region to the news-

letter.  

 Deadlines for receipt of material by the editor:   

 

        #1--November 15  #2--January 15 

     #3--April 15       #4--August 15 

Wisconsin School Psychologists Association Editorial Policy 

  

1. This editorial policy shall apply to all WSPA publications 

regardless of originating committee, and to all written editori-

al material distributed as official WSPA activity. This in-

cludes (but is not limited to) the newsletter, monographs, con-

ference newsletters, and committee bulletins. Committee re-

ports, minutes of meetings, conference announcements and 

details, and similar material documenting organizational activ-

ities are not included. This policy shall be published annually 

in the Fall issue of the WSPA newsletter.  

2. Articles and reports of factual information may be edited to 

conform to space limitations, format specification, or to im-

prove clarity, without permission of the original writer as long 

as the article has not been previously published.  

3. Expressions of opinion as in editorials, reviews, and letters 

may be edited only with the original writer’s consent, unless 

in excess of one page of newsletter text. Writers may request 

approval of such modification prior to publication. No editori-

al commentary will be published without citing the source.  

4. All original sources will be credited; material used with per-

mission from other sources will identify and credit that 

source, and note any approved modifications from original.  

5. All items submitted to the appropriate editors/chairs for inclu-

sion in a publication are subject to acceptance or rejection at 

the editor’s discretion. Long articles may be returned to the 

writer for revision or condensing. Every effort will be made to 

insure the content of any WSPA publication provides a bal-

anced viewpoint and that space is allotted for member re-

sponse.  

6. Material that appears in WSPA publications may not always 

represent official organization policy. Statements of policy of 

Executive Board positions will be so identified.  

7. Editorial statements and subjective reviews should reflect 

ethical and professional standards. Comments that might be 

offensive, personal, or reckless will not be published or will 

be returned to the writer for appropriate revision.  

8. All editorial material distributed by WSPA will be reviewed 

by the chair of publications or designee to assure adherence to 

this policy and to provide consultation regarding publication.  

mailto:kamkeblj@shawanoschools.com
mailto:johnhumphriesncsp@gmail.com
mailto:lservais@horicon.k12.wi.us
mailto:petersonchris@uwstout.edu
mailto:ganskeam@hudson.k12.wi.us
mailto:almyers@madison.k12.wi.us
http://www.wspaonline.net
mailto:kamkeblj@shawanoschools.com


3 

Happy fall to all of my WSPA colleagues! 

I'm writing to you on what I'm told will be the 

last beautiful day of fall. It's been such a glori-

ous season for us in Wisconsin--aren't we 

lucky to be here? 

I want to update you briefly on recent 

WSPA Board operations and some of the suc-

cesses we've been having. First, we are just 

about completely staffed at the board level. 

That means we have regional representatives 

in all but a couple of regions, and every board 

position provided for in the bylaws is filled! 

I'm not sure that this has happened in quite a 

while, and I want to thank all the people who 

stepped up to offer their help. It takes a fair 

amount of recruiting to find someone who is 

serious enough about WSPA to participate in the board. The 

time commitment is really not too bad, and it is definitely 

worth it! Our board meeting this Spring was very successful! 

First we got through all of our items in just about three 

hours, not a record-setting pace, but a good one nonetheless. 

I'm proud of everyone's work to provide reports and take 

opportunities for discussion without too much debate. We 

had a nice social event afterwards too! 

I'm also very proud of this newsletter issue. It will be fun 

to read Matt Bell's article about service animals and Chris 

Birr's article about Effect Sizes. You can now be the John 

Hattie of your district! We also have an invited article from 

Tiffany Helmke summarizing the presentation 

from the fall conference by Mark Seidenberg. 

Tiffany and I attended the presentation, and 

found Dr. Seidenberg to be so insightful 

about issues with regard to racial achievement 

gaps and dialect. It's fascinating stuff--Tiffany 

does a nice job of making it interesting and 

fun to read.  

 It seems to me that The WSPA Sentinel 

newsletter has taken a turn towards having 

some very useful and timely articles. In fact 

we discussed at the board meeting how im-

portant it is to have locally derived content 

for our newsletter. It's an element of our stra-

tegic plan, and I think we're making good 

strides. Thanks to all of our authors for their 

time in putting together articles, and to Editor Jennifer 

Kamke Black for putting together a nice venue for their writ-

ing. This is a time-consuming endeavor and a lot of people 

work hard on it—thanks to all of you! 

Finally thanks to you, the WSPA member and reader of 

this journal. You are the reason we do this work. As our key-

noter, Demond Means said, "School Psychologists are the 

special sauce that makes a school great." I hope your fall has 

been great and that winter provides whatever you like: snow 

or sunshine!  

Warm regards, 

John 

President’s Message  
by  

John Humphries 

WE NEED YOU! 

In the history of WSPA, the benefits of WSPA membership have perhaps never been more important than they are current-

ly.  All school psychologists practicing in Wisconsin need to have a voice regarding issues like Response to Intervention, the 

evaluation of school psychologists’ job performance, and the provision of school-based mental health services.  In addition to 

the many tangible benefits of WSPA membership…quality conventions and professional development opportunities…four is-

sues of The WSPA Sentinel…online resources at http://wspaonline.net …networking through regional groups…. WSPA leaders 

are taking an active role in advocating for Wisconsin school psychologists on topics important to our practice in Wisconsin.  In 

meetings with other educators and in advocacy visits at the Capital in Madison, WSPA is advocating for you and the work that 

you do.  This is the time to be a WSPA member.  We need you and each of your school psychology colleagues to continue to 

build a strong state organization that supports our hard work as school psychologists in this state.    

WSPA Board Meeting at the Spring Convention 

 
Consider attending the WSPA board meeting at the WSPA spring conference and watch a sample of the behind-the-scenes 

action!   The board meeting starts with dinner at  5:00 PM to 9:00 PM on Wednesday, March 23 in conjunction with the WSPA 

Spring Conference at Wilderness Hotel & Golf Resort 45 Hillman Rd, Wisconsin Dells, WI.  Please contact Kristi Thoreson at 

wspamanager@gmail.com if you would like to attend (and get a complimentary dinner just for attending!). 

http://wspaonline.net
http://www.wildernessresort.com/
mailto:wspamanager@gmail.com
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Save the Date for the NASP 2016 Annual Convention 
 

Save the date for the NASP 2016 Annual Convention, held February 10–13, 2016 in New Orleans, LA! Plan to join thou-

sands of school psychologists enhancing their skills, discovering new strategies, and refueling their excitement for the profes-

sion.  

Described as “relevant” and “eye-opening”, this convention is your chance to break from your routine and reinvigorate 

your practice. You’ll connect with school psychologists from around the country and come away with valuable knowledge 

about what works in their districts.  

Topics include cognitive, academic, and social–emotional assessment; evidence-based academic and behavioral interven-

tions; school psychologists as mental health service providers; support for English language learners; and more. 

Locate materials to convince your supervisor to approve your attendance, see registration details, and find deals on hotel 

room rates and more at www.nasponline.org/NASP16. 

Upcoming Events 

Wisconsin School Psychologists Association  

Presents 

Douglas K. Smith Memorial Summer Institute 

2016 

 

The Neuropsychology of Emotional Disor-

ders: A Framework for Effective Interven-

tions 

 Discuss the neural architecture of emo-

tion by detailing key brain regions 

 Explore Specific biological factors related to social 

competence and emotional self-regulation  

 Discuss the pitfalls of over-relying upon behavior man-

agement plans or 

 Discusses behavioral self-regulation, anxiety disorders, 

and depression from a brain-based educational perspec-

tive, including cutting edge interventions such as neu-

rofeedback.  

 Explore effective classroom interventions and treatment 

options for children with behavioral self-regulation is-

sues and emotional disorders. 

 

The Neuropsychology of Reading Disorders: An Intro-

duction to the FAR 

 Examine current literacy rates in the United States and 

the effectiveness of the No Child Left Behind legisla-

tion. 

 Discuss the four universal truths of reading and explain 

why relying solely upon IQ scores, or a curriculum 

based measurement approach, can be misleading 

when identifying reading disorders in children. 

 Discuss four subtypes of reading disabilities from a 

brain-behavioral perspective, and link scores of evi-

denced based interventions and relevant classroom strat-

egies to address each subtype. 

 Introduce the Feifer Assessment of Reading (FAR) bat-

tery as a more viable means to both assess and remedi-

ate reading disabilities in children from a brain-

based educational perspective. 

Speaker 

Steven G. Feifer, D.Ed., ABSNP is an internationally 

renowned speaker and author in the field of learning disabil-

ities, and has authored six books on learning and emotional 

disorders in children. He has 19 years of experience as a 

school psychologist, and was voted the Maryland School 

Psychologist of the Year in 2008, and awarded the 2009 

National School Psychologist of the Year. He was also hon-

ored as the Distinguished Alumni Scholar by Indiana Uni-

versity of Pennsylvania in 2011. Dr. Feifer is a diplomate in 

school neuropsychology, and currently works as a faculty 

instructor in the ABSNP school neuropsychology training 

program. He continues to evaluate children in private prac-

tice at the Monocacy Neurodevelopmental Center in Freder-

ick, MD, and regularly consults with numerous school dis-

tricts throughout the country. Dr. Feifer has authored two 

tests on diagnosing learning disabilities in children released 

by PAR in 2015. 

 

June 27-28, 2016; 8:30 am to 4:15 pm 

Chula Vista Resort, Wisconsin Dells, WI 

Detailed Institute Information and Registration available 

online  

https://wspasummerinstitute2016.eventbrite.com 

Graduate Credit Available through the University of Wis-

consin-La Crosse.  

The Wisconsin School Psychologists Association is ap-

proved by the American Psychological Association to offer 

continuing education for psychologists and by the National 

Association of School psychologists to offer continuing pro-

fessional development to school psychologists. The Wiscon-

sin School Psychologists Association maintains responsibil-

ity for the program. 

The WSPA winter board meeting will be held in late January or early February in an online format.  If you 

are interested in attending, please contact WSPA association manager Kristi Thoreson 

at wspamanager@gmail.com. 

http://www.nasponline.org/NASP16
https://wspasummerinstitute2016.eventbrite.com
mailto:wspamanager@gmail.com
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WSPA Employment Fair 2016 
February 5, 2016 

Wilderness Resort, Wisconsin Dells 

  

The only Employment Fair in Wisconsin devoted ex-

clusively to the field of School Psychology! The fair will 

bring together employers and candidates/interns to get 

acquainted through networking and screening interviews. 

School districts from around the state and region are in-

vited to meet with both experienced school psychologists 

seeking a new district and school psychology students 

seeking an internship. 

 Check in for districts/employers will be between 9 and 

10 am 

 School psychology candidates are invited to circulate 

among the districts from 10-11:30 am 

 At 11:30, job seekers will be allowed to sign up for 

screening interviews. They will be assigned a random 

number and sign-up as slots are available. 

 Lunch will be available from 11:30 to 12:30 for every-

one. 

 From 12:30 pm to 2:30, school district representatives 

will have 15-minute screening interviews to meet indi-

vidually with candidates. 

Opportunities for Job Seekers/Students 

 Meet potential employers from around the State 

 Interview with several potential employers in a single 

day 

Opportunities for School Districts 

 Find and attract the most qualified candidates from a 

pool of applicants 

 Save time and money in recruiting.  

 Districts will be invited to compose a 250-word de-

scription of the position to be posted on the WSPA 

Website to attract candidates. 

 

School District/CESA in Wisconsin  $200 

School District/Cooperative in Region $300 

 

Job Seeker/Intern  $10 

 

Details & Registration:  

https://schoolpsychemploymentfair2016.eventbrite.com  

 

Questions can be directed to Rob Dixon:  

rdixon@uwlax.edu or (608) 785-8441. 

Upcoming Events cont. 

WSPA Board Meeting at the Spring Convention 
Consider attending the WSPA board meeting at the WSPA spring conference and watch a sample of the behind-the-scenes 

action!   The board meeting starts with dinner at  5:00 PM to 9:00 PM on Wednesday, March 23 in conjunction with the WSPA 

Spring Conference at Wilderness Hotel & Golf Resort 45 Hillman Rd, Wisconsin Dells, WI.  Please contact Kristi Thoreson at 

wspamanager@gmail.com if you would like to attend (and get a complimentary dinner just for attending!). 

https://schoolpsychemploymentfair2016.eventbrite.com
mailto:rdixon@uwlax.edu
http://www.wildernessresort.com/
mailto:wspamanager@gmail.com


Wisconsin School Psychologists Association    

Lifetime Achievement in School Psychology  
A Distinguished Service Award  

This award is designed to recognize those unique individuals who deserve special attention by virtue of their broad and 

significant contributions to the welfare of children and the field of school psychology in a number of areas (i.e., professional 

practice; research; state, regional and national leadership; training and supervision; community service, etc.). Candidates must 

be current members of WSPA who are school psychology practitioners, trainers, supervisors, administrators, state consultants, 

or researchers and have made major local, state, and national contributions with 25 years or more of service to the field of 

school psychology. Nominations must be received by January 22, 2016. Criteria and nomination forms can be found at 

www.wspaonline.net under the AWARDS section.   

Student Scholarships 
WSPA offers three student scholarships: 

 The Allard Award ($500). Intended for a graduate (non-doctoral) student. 

 The WSPA Minority Scholarship ($500). Intended for a graduate student recognized as having a minority status. 

 The Bernice Krolasik Memorial Scholarship ($1,500). Intended for a non-traditional graduate (non-doctoral) student. 
 

Candidates must be members of WSPA. Completed nomination packets must be received no later than January 22, 2016.   

The scholarships will be presented at the WSPA 2016 conference awards luncheon in March.  For more information and appli-

cation forms, check www.wspaonline.net under AWARDS.  Applications will also be mailed to university trainers in Novem-

WSPA Research Recognition 
 

In an effort to support the ongoing research of its members in the discipline of school psychology, the Wisconsin School 

Psychologist Association would like to recognize members for their projects.  All members who are currently conducting re-

search in the field are invited to apply this recognition. Examples of possible research topics might be determining effectiveness 

of a program you are implementing, establishing background for the exclusionary factors in SLD criteria, etc.  Deadline is Janu-

ary 22, 2016.  More information is available at www.wspaonline.net under the AWARDS section. 

WSPA Friend of Children Award 
 

WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public 

servants who have made a significant contribution to children, education, children’s mental health, and/or the field of school 

psychology.  An award is presented annually and nominations are accepted throughout the year.  More information and nomina-

tion forms are available at www.wspaonline.net under AWARDS section. 

Seeking the 2016 WSPA School Psychologist of the Year 
 

Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psycholo-

gist of the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. 

Please nominate practicing school psychologists who you think should be candidates for this award. Nominees must be mem-

bers of WSPA and practicing school psychologists who spend the majority of their time providing direct services to students, 

teachers and parents in school setting.  Trainers, researchers, or administrators are not eligible for this award.  The NCSP is de-

sirable.  Completed nomination packets must by submitted by January 22, 2016.  Nominations are online at 

www.wspaonline.net. 

Awards and Scholarships 
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A Salute to our NCSPs 
 

The Nationally Certified School Psychologist credential is the highest standard in our field. To qualify for national certifica-

tion, a school psychologist must meet the established standards of the National Association of School Psychologists (NASP): 

Standards for Graduate Preparation of School Psychologists, Standards for the Credentialing of School Psychologists, Principles 

for Professional Ethics, and the Model for Comprehensive and Integrated School Psychological Services. The NCSP requires 

completion of a 60 graduate semester/90 quarter hours through an organized program of study that is officially titled “School 

Psychology.” NCSPs must have successfully completed a 1200-hour internship in school psychology, of which at least 600 

hours must be in a school setting. NCSPs also must achieve a passing score on the National School Psychology Examination 

administered by the Educational Testing Service. Renewal of an NCSP credential requires 75 hours of continuing professional 

development within a three-year period.  

The Wisconsin School Psychologists Association salutes the following school psychologists in Wisconsin that are recog-

nized as Nationally Certified School Psychologists (NCSP):  

Craig A. Albers 

Julianna M. Alitto 

Gail K. Anderson 

Tonia L Anderson Ruskin 

Regina Arenz 

Susan C. Astary 

Bailey A. Avers 

Michael I. Axelrod 

Charlie Bagdassian 

Bonnie L. Barker 

Amanda A. Baumann 

Blythe Becker  

Andria Bena  

Rosin Bergdoll  

Sheila Binder  

Roberta Bjork-Mathiesen  

Sara Boldt 

Timothy D. Bonson 

Jon Bowman  

Angelica Brefczynski 

Robert Breyer  

Richard E. Brigham 

Elliot Broch  

Gregory A. Brock 

Danielle M. Brown 

Jessica L. Brumm-Larson 

Erin Bunten  

David W. Cain 

DeMarcia Caradine-Walker 

Miranda Carrier 

Susan E. Cassatt 

Rachel A. Caven 

Shobha Chetty 

Christine Christofferson 

James Collins  

Melissa Coolong-Chaffin 

Michael Corrie 

Andrea Cunha 

Susan K. Davis 

Amanda R. DeCaire-Denk 

Karalyn Dehn 

Gina K. Deutscher 

Beth DeVilla 

Alexandra L. Dilling 

Deanna R. M. Dimick 

Robert J. Dixon 

Courtney A. Domka 

Sara Drewniak 

Heather Drumm  

Sara Durtschi 

Amy Dwyer  

Kelsey Dybevik  

Bruce Dykeman  

Jennifer Eason 

Sarah M. Edens 

Neal Eklund  

Katie A. Engel 

Sandy Eskrich  

Crystal Feral 

Mackenzie J. Ferguson 

Angela M. Fontanini-Axelrod 

Nicole L. Forsythe 

Britny Gabert  

Elizabeth R. Gaebler 

Emily E. Gallun 

Jennifer Galvin  

Lacey Ganser 

Julie A. Gapp 

Travis S. Gardner 

Jana L. Garl 

Jamie Ghere 

Melissa Glodoski 

Christy K. Glysch 

Angela S. Goethel 

Jessica Golburg 

Michael J. Gontarz 

Karyn L. Gust-Brey 

Mary Haas  

Ruth E. Hammiller 

Michelle L. Hanna 

Rachael Hansen  

Lisa L. Hanson-Roche 

Katherine R. Lieske Harder 

Cassandra M. Harris 

Ann E Hatch 

Jan Heinitz  

Margaret B. Hogan 

Tara L. Hogseth 

Kristi Hooyman  

Kimberly Hopkins 

William L. Howlett 

Karlene Hrenak 

Jessica M. Martin 

Margaret O. May 

James McCarrier  

Dana R. McConnell 

Dawn M. Wheeler 

Amanda K. Melville 

Amy Menchl 

Melissa M. Metzger 

Caroline Michelson  

Jessica A. Micol 

Annie Miller 

Laura M. Miller 

Tami L. Mlodik 

Tea T. Mohn 

Cory Mueller 

Jessica Muszynski 

Amanda Myers 

Shirley G. Natzel 

Amy C. N. Christensen 

Patty L. Nesheim 

Jocelyn Newton  

Kathleen J. O'Connor 

Dawn S. O'Handley 

Shawn K. O´Brien 

Lisa O´Keefe  

Leah J. Oleniczak 

Letitia M. Olson 

Sara J. Olson 

Mary K. Olston 

Heather A. Olwig 

Ken Ortery 

Stephanie M. Oster 

Gary J. Ostertag 

Lynda Palecek  

Kelsey R. Parkin 

Molly N. Paulson 

Sheri Pease 

Paul Pedersen  

Margaret I. Pennoyer 

Karen Pentek 

Susan Phelps  

Eugene P. Philipp 

Ellisen M. Poelzer 

Erin Prey 

Amy J. Quaschnick 

Laura R. Rapp 

Todd J. Hrenak 

Melissa Hromada  

John P. Humphries 

Kathryn A. Jackson 

Kristin Jacobson 

James Jaeger 

Sarah R. James 

Kathleen E. Jensen 

Anne K. Johnson 

Margaret Jones  

Traci Joslyn  

Dawn M. Kalsow 

Patrick T. Kane 

Katherine Kaye 

Mary A. Kees 

Janet M. Kent 

Herbert King III  

David A. Klingbeil 

Jaime M. Knape, II 

Marlene L. Koch 

Anna Koenigs  

Amy J. Kohl 

Peter J. Kores 

Kelly L. Korn 

Nancy Kostecki  

Isadore Kozochowicz 

Thomas Kratochwill  

Kevin Krivacek 

Rosemary Kropp  

Dawn Kuehl 

Patrick J. Kumke 

Lynda K. Lacina 

Philip Larkowski  

Bonnie J. Larson 

Michael J. Lasee 

Katherine L. Lawrenz 

Milaney J. Leverson 

Timothy W. Lichtenwald 

Katie A. Lindemann 

Amber L. Lindsay 

Janice K. Lippitt 

Diane M. Lonsdale 

Julie Lori  

Jeff Ludowissi 

Michaela Mack  

Shyre C. Mann 
7 



Ann M. Reyes 

Jessica Rice  

Katy Riederer 

Marcia A. Riopelle 

Antonio Rottino  

Margaret Roush  

Michaeleen Roy  

Ann Rumpf  

Jan M. Rupe 

Kathy L. Rusch 

Kent R. Schafer 

Tracey Scherr  

Clarissa J. Schienebeck 

Julie Schmidt  

Rita M Schmitt 

Kelly L. Schmitz 

Aimee H. Schneidewent 

Tara Schrage  

Sarah Schulz 

Dan J. Seaman 

Michelle Seligman  

Judith Seliskar-Benzel  

Joshua Severson 

Elika A. Shapiro 

Erin Shinners  

Shawna Siripalaka 

Jessica Skaaland 

Stephanie B. Skolasinski 

Rebecca Skupien 

Daniel Small 

Katherine A. Smith 

Christine M. Sprotte 

Lisa Sromek  

Meghan Starr 

Rene E. Staskal 

Ann E. Steele 

Emily M. VanEyll 

Gregory A. Walczyk 

Christopher J. Weins 

Jacalyn W. Weissenburger 

Brenda L. Weitermann 

Jennifer A. White 

Laura K. Wilde 

Brandee L. Wilker 

Susan A. Williamson 

Marisa A. Winder 

David Winter 

Randi R. Woodward 

Karen C. Wydeven 

Oi Win Noelle Yeung 

Caitlin Zozakiewicz 

Elizabeth A. Stegemann 

Richard Stillman 

Andrea Taylor 

Connie M. Taylor 

JaNae E. Teer 

Rachel Tiffany 

Andrea Tirabassi 

Denise M. Tobianski 

Rob Toepel 

Samantha Tojek 

Claire M. Topp 

Candice Truesdell Nokes  

Mary E. Tusing 

Jessica A. Umhoefer 

Sarah A. Urban 

Erin Van Oss 

Andrew J. Van Sistine 

Nancy Vanderloop 
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The Wisconsin Specific Learning Disability (SLD) rule for 

determining eligibility for special education and related ser-

vices continues to generate questions among educators.  One 

question that still arises is “For how long should a scientific, 

research- or evidence-based intervention (SRBI) be adminis-

tered for the purposes of an eligibility decision?”  Of course, 

the answer is predictable:  “It depends.” 

The length of any published intervention may be marketed 

as a semester or a school year.  The research on the interven-

tion may tell us an appropriate length in order to assess suc-

cess and progress.  Obviously, we must collect valid and 

reliable data to determine individual student progress.  This 

simplified graphic regarding the continuum of interventions 

administered in general education  may help. 

DPI Update 
Interventions:  How Long is Long Enough & How Long is Too Long? 

Kathryn Bush 

School Psychology Consultant 

Wisconsin Department of Public Instruction 

608-266-1999 

Kathryn.bush@dpi.wi.gov 

Core Instruction Interventions for Additional 

Support 

D
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Interventions  

Consistent with the 

SLD rule 

Greater flexibility in what is 

chosen 

Some flexibility but more pre-

scription 

All students require core instruction.  However, some stu-

dents need additional support to be successful. Districts/

schools should have a systematic method in place to help 

make decisions about which students require additional sup-

port beyond core instruction.  That decision might be made 

by a grade level team, a data team, a Professional Learning 

Community (PLC), or any team configuration upon which 

leadership and stakeholders can agree.   

Interventions for additional support may be the first step in 

supporting a student, and do not necessarily have to be con-

sistent with the SLD rule.  Interventions consistent with the 

SLD rule must be SRBIs, and progress monitoring must be 

probes, a very specific progress monitoring method defined 

in the SLD administrative rule.  Interventions consistent with 

the SLD rule may be administered in a manner consistent 

with the SLD rule in general education, and before a referral 

is made.  Some of the students receiving such interventions 

may go on to be students “suspected” of having a specific 

learning disability.  Some may not.  However, when the team 

is making a decision about the most appropriate intervention 

for a student, the team is making a decision about the best 

interest of the child.  That decision may result in a student 

moving from “interventions for additional support” to 

“interventions consistent with the SLD rule” regardless of 

whether a referral for a special education evaluation may be 

the outcome of the progress monitoring on the SRBI.  

Referrals Made by Parents, Educators, Others 

Last year, the Department of Education Office of Special 

Education Programs (OSEP), issued a “Dear Colleague” 

letter.  Such a letter is not only guidance for states and local 

educational agencies (LEAs), but are also taken very serious-

ly by the courts.   

 Memo to State Directors of Special Education, 56 

IDELR 50 (OSEP 2011). States and LEAs have an obli-

gation to ensure that evaluations of children suspected of 

having a disability are not delayed or denied because of 

implementation of an RtI strategy. The use of RtI strate-

gies cannot be used to delay or deny the provision of a 

full and individual evaluation. It would be inconsistent 

with the evaluation provision of the IDEA for an LEA to 

reject a referral and delay an initial evaluation on the 

basis that a child has not participated in an RtI frame-

work.  

When someone makes a referral for an evaluation, even 

verbally, school personnel must inform the person that the 

school is obligated to process the referral when the request is 

in writing, and a reason a disability is suspected is given.  

Interventions Lasting Too Long 

At the Wisconsin Superintendent’s Leadership Conference 

last month, Julie Weatherly warned about schools allowing 

students to languish in interventions while demonstrating 

poor progress.  

She offered some “red flags” that a student may be lan-

guishing in interventions. 

Referral Red Flags: 

 Failing or noticeably declining grades 

 Poor or noticeably declining progress on standardized 

assessments 

mailto:kathryn.bush@dpi.wi.gov


Trainers’ Corner 
Students Expanding their Tool Toolkits 

Christine Neddenriep, UW-Whitewater 

Professional Preparation and Training Representative 

At the fall convention, students were highly visible partici-

pating in various aspects of the convention. Dr. Kimberly 

Knesting-Lund offered a session for students titled, “LGBTQ 

Youth: Supporting Teachers and Supporting Students.” This 

session was very well attended and provided students with 

the opportunity to learn specific strategies for effectively 

consulting with teachers and other school staff who advocate 

for and work with sexual minority youth.  

At the spring conference, Dr. Todd Savage and Dr. Scott 

Woitaszewski will facilitate the student session providing 

students with training in PREPaRE 1. We will also have a 

juried poster session for students to present their research. 

Please take the opportunity to talk with students about their 

research at the spring convention. 

As always, I welcome your input and feedback regarding 

professional preparation and training. Please feel free to con-

tact me at neddenrc@uww.edu with your comments or ques-

tions. 

Promoting Evidence-based Practices 
By Christine Peterson 

 

                             Spotlight on: Post-Secondary Transition 

 

Website address: National Secondary Transition Technical Assistance Center  

http://nsttac.org/ 

From the NSTTAC website:  

“High school graduation traditionally signifies a time filled with many challenges and changes. It is a time anxiously 

awaited by students and parents, filled with hopes and dreams of successfully leaving high school and moving into employ-

ment and/or postsecondary education. Halpern (1992) has defined this transition as "a period of floundering that occurs for at 

least the first several years after leaving school as adolescents attempt to assume a variety of adult roles in their communi-

ties". Unfortunately for students with disabilities the "floundering period" often lasts for years, and in some cases, a lifetime. 

To ensure full implementation of IDEA and to help youth with disabilities and their families achieve desired post-school 

outcomes, NSTTAC helps states build capacity to support and improve transition planning, services, and outcomes for youth 

with disabilities. 

The purpose of NSTTAC is to provide technical assistance (TA) and disseminate information on (a) implementing and 

scaling up evidence-based practices leading to improved academic and functional achievement for students with disabilities, 

preparing them for college or other postsecondary education and training and the workforce; (b) implementing policies, pro-

cedures, and practices to facilitate and increase participation of students with disabilities in programs and initiatives designed 

to ensure college- and career-readiness; and (c) achieving  100% compliance with IDEA, Part B Indicator 13 (I-13).The web-

site offers a variety of resources appropriate to educators, caregivers, students and community members.” 

The website includes resource links for: 

 Evidence-based Practices 

 Capacity Building 

 Lesson Plan Starters 

 Products and Resources 

 Information for Students and Families 

High School transition can be an intimidating and fearful time for students and families. School psychologists can form 

a bridge of support to help them navigate this important life event; Connecting the dots and helping children Thrive! 

 Student negatively “stands out” academically from his/

her same-age peers 

 Student has been in the Problem Solving/RTI process 

and progress monitoring data indicate little academic 

progress or positive response to interventions 

 Student is already on a 504 Plan and accommodations 

have provided little academic benefit 

Julie J. Weatherly, Esq., Resolutions in Special Education, 

Inc. 

In addition, I would offer two more “red flags:” The stu-

dent receives intervention only and does not receive core 

instruction; the method of  monitoring progress is not a sci-

entifically-based probe and does not demonstrate validity 

and reliability of the score and/or the trendline.  

School leaders and stakeholders need to work collabora-

tively to make systemic and systematic decisions so that, to 

quote Mark Shinn, all students “get what they need, when 

they need it.” 

10 

mailto:neddenrc@uww.edu
http://nsttac.org/


11 



12 

NASP News 

NASP Takes on Key Initiatives 
Robert J. Dixon, PhD, NCSP, Wisconsin Delegate & NASP Board of Directors 

Greetings. This should be a familiar opening to all that are 

NASP members and read my monthly email blast. There is a 

lot going on at NASP and much of that can be found on the 

“new and improved” NASP website! I hope you take some 

time to check out the treasure trove of resources that NASP 

offers to practitioners. 

NASP’s mission is to help ALL children and youth thrive 

in school, at home, and throughout life. To help direct our 

efforts and position highly qualified school psychologists to 

fulfill this mission, NASP has proposed four key initiatives 

of the association. These initiatives are in line with the long-

term strategic plan that guides our work to ensure the health 

of the association and the profession. Here are the four initia-

tives (in no particular order): 

Address Critical Shortages. We know about the shor t-

ages in Wisconsin with the numerous districts vying every 

year to find interns and professionals moving around the 

state. However, every region of the United States, except the 

northeast, is experiencing extreme shortages. NASP is work-

ing on a document, NASP Shortages Resource Guide, to help 

states address this issue. In Wisconsin, we have tried to ad-

dress this shortage with an Employment Fair that brings to-

gether districts from around the state with interns and job 

seekers to try to facilitate the graduates of Wisconsin pro-

grams staying within the state. 

Advance the Role of School Psychologists as Qualified 

Mental and Behavior Health Providers. In our  graduate 

education programs, we encourage students to look at the 

broad role of the school psychologist that is advocated by the 

practice model. Sometimes this model lies in conflict with 

the day-to-day practices of professionals for a variety of rea-

sons (e.g., role definition by the district, personal prefer-

ences). NASP is working to advance the view that school 

psychologists are mental and behavioral health providers. 

This includes both the education of practitioners and external 

stakeholders as to the role and services that can be provided 

by school psychologists within a school. Wisconsin has been 

on board with this early, as we provide one strand at the fall 

and spring conferences to focus on mental health services. 

We have even created the mental health certificate, a coordi-

nated set of professional development activities that school 

psychologists can receive a certificate from WSPA. Perhaps 

some of you may want to consider this for your PDP in the 

future. 

Advance Recognition and Advancement of the NASP 

Practice Model. The Practice Model reflects the 

knowledge and skills of school psychologists and provides 

common language to the duties and expectations in the field. 

Many times it can be an advocacy tool for school psycholo-

gists to bring to administrators and school boards to explain 

the impact we can have on the school and all children. It is 

no secret that Wisconsin provides quality education through 

the school psychology graduate programs, as we are all 

NASP-accredited. The WSPA Board of Directors (i.e., exec-

utive, committee chairs, and regional representative) has also 

endorsed this as an important model of practice in our state. 

In the spring, during WSPA elections, you will have the op-

portunity to endorse this model. We hope that this endorse-

ment can further advocacy efforts in our state and enhance 

the education of all children and youth. 

Develop Leadership Skills. In many distr icts school 

psychologists are looked to as leaders to help administrators 

and teachers educate children and youth. NASP is looking to 

the future and recognizing that practitioners need to have 

access to leadership development and mentoring to meet this 

important role at the district, state, and national levels. It is 

the hope that these efforts will enhance a balance of new and 

experienced leaders. In Wisconsin, we frequently have open-

ings for regional representatives and committee board posi-

tions and one has to go back many years to see a contested 

election for a WSPA executive position (i.e., president, treas-

urer, and secretary). The reality is that there are a lot of op-

portunities to step forward and make a difference on the state 

and national level. NASP and WSPA were both built on vol-

unteer efforts and it is important that we continue to nurture 

and develop future generations of leaders. 

WSPA Board Meeting at the Spring Convention 
Consider attending the WSPA board meeting at the WSPA spring conference and watch a sample of the behind-the-scenes 

action!   The board meeting starts with dinner at  5:00 PM to 9:00 PM on Wednesday, March 23 in conjunction with the WSPA 

Spring Conference at Wilderness Hotel & Golf Resort 45 Hillman Rd, Wisconsin Dells, WI.  Please contact Kristi Thoreson at 

wspamanager@gmail.com if you would like to attend (and get a complimentary dinner just for attending!). 

WE NEED YOU!  In the history of WSPA, the benefits of WSPA member ship have perhaps never  been more impor tant 

than they are currently.  All school psychologists practicing in Wisconsin need to have a voice regarding issues like Response to 

Intervention, the evaluation of school psychologists’ job performance, and the provision of school-based mental health services.  

In addition to the many tangible benefits of WSPA membership…quality conventions and professional development opportuni-

ties…four issues of The WSPA Sentinel…online resources at http://wspaonline.net …networking through regional groups…. 

WSPA leaders are taking an active role in advocating for Wisconsin school psychologists on topics important to our practice in 

Wisconsin.  In meetings with other educators and in advocacy visits at the Capital in Madison, WSPA is advocating for you and 

the work that you do.  This is the time to be a WSPA member.  We need you and each of your school psychology colleagues to 

continue to build a strong state organization that supports our hard work as school psychologists in this state.   

http://www.wildernessresort.com/
mailto:wspamanager@gmail.com
http://wspaonline.net
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RtI Update 

from The Wisconsin RtI Center 

Using Early Warning Systems for Middle and High 

School Universal Screening in a Culturally Responsive Multi

-Level System of Support 

Are you struggling with what your screening process 

should look like at the middle and high school level?  Have 

you considered using existing data to inform decisions about 

students in need of additional supports?  

The conventional belief that students drop out for per-

sonal reasons has been disproven (Jerald, 2006). Students 

can be identified as early as sixth grade using predictive data 

that schools already collect (Balfanz, 2007). For instance, 

40% of the non-graduates in Philadelphia schools could be 

predicted utilizing four sixth grade risk factors—attending 

school less than 80% of the time, poor behavior/conduct 

grade, failing math, and failing English (Balfanz & Herzog, 

2005). By ninth grade, 85% of eventual dropouts can be ac-

curately identified using readily available student data such 

as absenteeism, course failures, credits earned, and grade 

point average (Allensworth, 2005). 

Universal screening is an essential process in a cultural-

ly responsive multi-level system of support; however, the 

universal screening process is not a “one size fits all” pro-

cess. There are different nuances to screening based upon the 

age of students. When students enter school, staff lacks in-

formation about student knowledge and skills, so the re-

search-based, best practice is to administer standardized 

screeners multiple times per year to gather additional infor-

mation. As children get older, staff have a wealth of readily 

available data about students and their learning, and the use 

of standardized screening measures are not as essential. In 

turn, efficiently and effectively analyzing the readily availa-

ble data is a crucial part of universal screening for middle 

and high schools. To assist educators in tracking data, 

schools are using databases generally known as early warn-

ing systems. Early warning systems allow schools to analyze 

existing data to determine students in need of additional sup-

ports, target resources to support these students, and examine 

patterns to identify school climate issues. Researchers Doug 

and Lynn Fuchs and Donald Compton clarify, “at middle and 

high school, it no longer makes sense to allocate scarce re-

sources to screening for the purpose of identifying students 

at risk for academic failure. It makes more sense to rely on 

teacher nomination or existing assessment data to identify 

students with manifest academic difficulties” (2010).   

Early warning systems are considered key tools for uni-

versal screening in a culturally responsive multi-level system 

of support at middle and high school by analyzing readily 

available assessment, attendance, behavior, and course per-

formance data. These indicators are most frequently used for 

screening for students who may not move on to the next lev-

el or who may not be college and career ready. Lyn Weis, 

Wausau’s John Muir Middle School RtI Coordinator ex-

plained, “The key moments for high school dropout happen 

in middle school.” By this, she means that data that schools 

already collect can indicate likely future student success 

based upon clearly identifiable pathways found in the data.  

Thankfully, the Wisconsin Department of Public In-

struction recognizes the power of early warning systems and 

offers a Dropout Early Warning System (DEWS) via 

WISEdash*. A DEWS score, available for sixth through 

ninth grade students, identifies students potentially at risk for 

late or non-graduation. DEWS uses attendance rates, disci-

pline events, mobility, and assessment results. “By compar-

ing how previous graduates and dropouts performed on these 

same data points, we can identify which current middle-

grade students have an increased likelihood of dropping out 

or of having an unplanned late graduation. Risk factors are 

calculated uniquely for each school and district for greater 

accuracy” (DPI DEWS Fact Sheet*). DEWS is able to iden-

tify nearly 65% of late and non-graduates before they enter 

high school with a low rate of false-alarm. (Knowles, Of 

Needles and Haystacks…) 

DEWS provides a great starting point for middle or high 

schools, but the DEWS Action Guide* explains, “Analyze 

the DEWS data in comparison to data that the school and/or 

district has for students, as local data will always be more 

current.” Local, more current data, can be housed in an early 

warning system to analyze for late or non-graduation, and 

also screens for college and career readiness. For example, 

current year attendance, office discipline referrals (ODR), 

and course performance data can be housed and analyzed in 

a locally supported early warning system. A student’s DEWS 

score can provide an initial screening, but further detail can 

be found in a local early warning system. 

There are a variety of free and commercial early warn-

ing systems schools can adopt. These local early warning 

systems facilitate schools in screening students using up-to-

date, local, readily available data. One free example is the 

National High School Center’s Early Warning System 

(NHSC EWS), which can easily be used in conjunction with 

the DEWS scores from WISEdash. This early warning sys-

tem, support materials, and webinars are available from the 

American Institutes for Research at http://

www.earlywarningsystems.org/. 

Early Warning Systems are an essential tool in universal 

screening for a culturally responsive multi-level system of 

support. The Wisconsin RtI Center has resources available to 

help you learn more or improve what you already have in 

place.  These include: 

Onalaska High School Recorded Webinar and 

Handouts*: Jared Shaffner, the principal of Onalaska High 

School, shares how his school has developed an Early Warn-

ing System to drive team problem-solving, develop interven-

tions, and communicate most effectively to PLCs throughout 

the building. He also describes the process used to evaluate 

the effectiveness of interventions. 

Wausau East High School Recorded Webinar and 

Handouts*:  With Jill Koenitzer and Heidi Erstad This webi-

nar describes Wausau East High School’s beginning journey 

to implement a responsive system of support for its students. 

They describe how they made use of existing schedules, 

structures, and initiatives, as well as the use of existing data 

http://wisedash.dpi.wi.gov/Dashboard/portalHome.jsp
http://dpi.wi.gov/sites/default/files/imce/dews/pdf/DEWS%20Fact%20Sheet%202015.pdf
http://dpi.wi.gov/sites/default/files/imce/dews/pdf/DEWS%20Action%20Guide%202015.pdf
http://www.earlywarningsystems.org/
http://www.earlywarningsystems.org/
http://wisconsinrticenter.org/videos/ona-hs-mlss.html
http://wisconsinrticenter.org/videos/ona-hs-mlss.html
http://wisconsinrticenter.org/videos/wausau-east.html
http://wisconsinrticenter.org/videos/wausau-east.html


through an Early Warning System (EWS), to better meet 

student needs. They also describe their collaborative efforts 

to engage staff to improve instruction in all content areas and 

at all levels of support. Their journey started over a year ago 

and continues to develop each and every day. Presenters: 

Kelly Rohr, RTI and Academic Enrichment Coordinator, and 

Chris Budnik, Assistant Principal, Wausau East High 

School, Wausau School District, Wisconsin 

 

TECHNICAL SUPPORT 

If you would like assistance using these resources or 

have other questions about screening and progress monitor-

ing processes, be sure to contact your Regional Technical 

Assistance Coordinator (RTAC), available throughout the 

state and available for you to connect with at any time. To 

look up and connect with your regional TAC, visit http://

wisconsinrticenter.org/regional-coordinators.html 

Be sure to like us on Facebook, follow us on Twitter 

@WisRtiCenter, or sign up for our e-newsletter to receive 

ongoing updates and information! 
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A Salary Survey of Coulee Region (CESA #4 area) School Psychologists 
by Scott Moline, Ed.S. 

My school district, like many other school districts across 

the state, recently began a process to reconfigure staff salary 

structures for all employees. As a consequence of this recon-

figuring, I was tasked with identifying the salaries of school 

psychologists in my area (CESA#4 area) in an attempt to 

establish a regional average. I then worked to create a 20 

question survey using www.surveymonkey.com .  Dr. Betty 

DeBoer (UW-L) was kind enough to help me with the word-

ing of the questions and made multiple helpful improve-

ments to the survey. Thanks Betty! I then used our Coulee 

Region school psychologist's group email list to email the 

survey link to 60 school psychologists in the Coulee Region 

(CESA #4 area).  Thirty-five school psychologists completed 

the survey in February and March of 2015.  Seventy-four 

percent of the respondents were female and 26% of the re-

spondents were male. The most important findings from this 

survey are included below.   

The mean salary reported was $57,170 with a standard 

deviation of $6,448.  The average salary range therefore was 

$50,722-$63,618.  The median reported salary was $58,000.  

The mean number of years of experience as a school psy-

chologist was 12 and the mean length of contract was 190 

days. Fifty-three percent of the school psychologists reported 

being their district's LEA designee and 11% reported being a 

special education director in addition to their roles as a 

school psychologist.  Twenty percent reported being a NCSP 

and 3% (1 respondent) reported receiving additional com-

pensation for NCSP certification. While only 29% reported 

NASP membership, 46% reported being WSPA members.  

Seventy-one percent reported receiving insurance from their 

employer. Most (42%) pay 20% of their insurance costs, 8% 

percent pay 10%, 8% pay 0%, and 35% didn't know what 

percentage of their insurance costs they paid.  Thirty-six% 

reported being happy or very happy with their total compen-

sation, 40% were “so-so”, and 14% were unhappy or very 

unhappy with their total compensation package. Sixty-six 

percent reported being happy or very happy with their job, 

31% were “so-so”, and 3% were very unhappy with their 

job. 

It is my hope that school psychologists and school districts 

throughout the state will be able to use either these results or 

a similar survey process to help both school psychologists 

and school districts alike arrive at fair and equitable compen-

sation packages. If you have any questions regarding either 

the survey questions or results, please contact me at samo-

line@hotmail.com.   
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Prior to Act 10 the salaries of most school psychologists 

did not involve negotiation.  We simply had a given amount 

of education (i.e. masters plus 30 or more) and we had a cer-

tain amount of years of experience.  The intersection be-

tween these two points was your annual salary.  Unless you 

happened to be a union negotiator, what that salary happened 

to be was generally out of our hands.  Two radical changes 

have, for better or worse, changed much of this.  It seems 

that both Act 10 and the current shortage of school psycholo-

gists have changed our salary landscape considerably.   

While at the WSPA fall conference I talked with school 

psychologists who were in varied places in relation to their 

salary.  Some felt quite underpaid, some were very pleasant-

ly surprised at salaries being offered to recruit them, and I 

even talked with a colleague who is now able to be her own 

private contractor to deliver school psychology services to 

school districts.  To some degree, I think that our new salary 

landscape is comparable to the “wild west” where almost 

anything goes.  This has its up-sides, of course, but just like 

the wild west, it can also be dangerous.  At this point I don't 

have a solution, but I think that simply acknowledging and 

being aware of our salary potentials and pitfalls is essential.  

I suggest that we are excellent student advocates, but we may 

not always be our own best salary advocates.  It is my hope 

that we can parlay the confluence of Act 10 and the shortage 

of school psychologists into better pay.  There are several 

obstacles to this.  One major obstacle, I believe, is simply the 

nature of being a school psychologist.  I think that we are 

often willing to sacrifice ourselves for the betterment of oth-

ers.  For example, I'm betting that almost every one of you 

either comes in earlier, or stays later, or both, than almost 

everyone that you work with.  The end of the contracted day 

doesn't mean a lot when you need to stay until your report is 

written or until the IEP meeting is over.  Remember this hard 

work that you put in when you go to negotiate!  Another 

issue to consider is gender.  It is often cited that women 

make 79% of what men make.  One of the original reasons 

for the simple salary schedule was to eliminate this inequity.  

I hope that eliminating the salary schedule will not widen 

this inequity.  At the very least, I'm hoping that being aware 

of this possibility will help to prevent such an inequity.  

Granted, it will be up to YOU to advocate for yourself and to 

point out such inequities!   

I believe we are not just entering, but are fully immersed 

in the reality that our salary now relates to our negotiation 

skills.  To some degree, this plays to our strengths.  Using 

data to compare your salary to peers may be helpful in such 

situations.  Also, we do have negotiating skills.  Reaching 

consensus between teachers and parents while at the same 

time keeping the best interests of the student in mind re-

quires excellent negotiating skills.  So I say put those skills 

to good use!  Talk to other school psychologists in your area; 

do a survey; look at the DPI website for salaries.  In other 

words, figure out what you truly are worth and bring this 

information with you as you advocate for yourself.  In order 

to prevent us from having to move jobs to search a higher 

salary, I hope that we can simply negotiate our worth from 

our current districts.  So I suggest that we use our data, our 

negotiation skills, and our awareness of our worth as we go 

to discuss our salaries with our district.  Yes, you really are 

worth it! 

School Psychology Salaries: A Commentary 
by Scott Moline, Ed.S. 

Letter to the Editor: 

Congratulations, Doug White—WSPA Friend of Children Award 
by John Humphries 

Have you ever had a chance to honor someone you respect 

and admire? I recently had this opportunity--awarding my 

former boss at DPI, Doug White, with WSPA's Friend of 

Children Award. Here are some excerpts from the award 

presentation, as presented by various WSPA members/

leaders who worked with Doug. 

 

Background from the award application: 

Doug served as the Director of the SS/PW Team and has 

been recognized for his support of student services, including 

school counselors, nurses, psychologists and social workers. 

He has lead the Department's efforts to promote alternatives 

to exclusionary discipline, to make accessible to schools a 

drop out early warning system that identifies sooner than any 

other system in any other state children at risk of drop-out. 

He was primarily responsible for the development of an on-

line Youth Risk Behavior Survey, allowing Wisconsin 

schools and communities to collect accurate data on risk-

taking behavior of middle and high school students, so early 

intervention can take place. He has been a visionary and 

leader in initiatives that promote graduation and health for all 

children and youth.  

Doug has been the lead author on a number of department 

grant applications over the years, the most recent of which 

resulted in awards totaling over $23 million over a 5 year 

period. These awards focus on school violence prevention, 

emergency management as well as the new Wisconsin 

School Mental Health Framework, offering a unified vision 

for improving access to children's mental health in Wiscon-

sin. 

Doug recently retired from the Department of Public In-

struction after 22 years of service with the DPI, and 38 years 

of service.  

Comments by John Humphries, WSPA President 

Doug hired me at an interesting time in my career. I had 

worked in residential treatment and as a Director of Student 

Services. I had some interesting experiences as a director 

including staff members who were falsifying student assess-15 



ment data and a union leader who verbally assaulted a parent 

in an IEP meeting. After neither person was disciplined, I 

realized I was in the wrong district. I saw an interesting posi-

tion posted for the state consultant in school psychology. 

Then, I met Doug White at a conference in the Dells and had 

a chance to talk with him about what the position might be 

like. Doug's  easy-going manner and focus on results really 

spoke to me, and I wrote a lengthy application over winter 

break. I was hired in the spring of the year and immediately 

put on the team with some real high flyers.  

Doug's team included Nic Dibble, the school social work 

consultant, John Hisgen, the school health consultant and 

Steve Fernan an AODA consultant. All of these people 

pushed me to higher levels of service and support for pupil 

services professionals in the field. And it was this joining of 

a high-performing team that really let me to higher levels of 

professional success. Doug and I worked closely on success-

ful youth suicide prevention and student mental health pro-

jects in my seven years at DPI. 

Doug's honesty, candor, and his insightful nature truly 

helped all of us at DPI to see opportunities and to be honest 

about our work. It's a large agency with a big footprint, but 

people like Doug, in leadership positions, that help good 

things to happen and keep the work focused.  

This award recognizes Doug's leadership and all that he 

caused to happen from his office at DPI. He truly had his 

arms around the state, projecting best practices, high quality 

customer service, and a focus on results. Doug taught me 

that a state agency can truly be a leader in positive systems 

change. I want to thank Doug personally and professionally 

for all he's done.  

 

Betty DeBoer, WSPA Past-President 

Doug was a committed supporter of children.  He was also 

a strong supporter of school psychologists and other pupil 

services personnel. He valued our input on important matters 

and provided funding for School Psychology advocacy. Dur-

ing my tenure as WSPA President and Past President, Doug 

advocated for school psychologists and other pupil services 

personnel by ensuring that we have the opportunity to devel-

op our own evaluation tool. This was important since it was 

likely that some school districts would have otherwise de-

faulted to using the teacher evaluation tool to assess pupil 

services personnel, which clearly would not adequately tap 

into our roles in the schools. 

Doug also greatly valued the opinions of school psycholo-

gists and made sure we had a "seat at the table" in a number 

of important events. Perhaps most importantly, Doug en-

sured that WSPA was invited to the State Superintendent's 

Wingspread School Safety Summit. Here, DPI selected a 

handful of people from across Wisconsin to develop ideas on 

how administrators, school boards, school psychologists, 

counselors and other school personnel could organize and 

collaborate with firefighters, police, SRO's, and other agen-

cies to maximize physical and psychological safety in Wis-

consin schools. Besides Wingspread, Doug also requested 

WSPA's input on training on school shooter responses that 

were being proposed at the state level. Doug provided oppor-

tunities for WSPA to have a representative on a PBS televi-

sion special on bullying. 

Doug provided resources to further WSPA's work in Wis-

consin. He allotted funding for WSPA to bring NASP's Stacy 

Skalski from the East Coast to Wisconsin to present to DPI 

staff on the School Psychology Practice Model. That same 

day, DPI also presented to legislators on the School Psychol-

ogy Practice Model. Doug has been a great advocate for our 

profession. 

 

Also assisting in the award presentation were current DPI 

School Psychology Consultant Kathryn Bush, and former 

DPI School Psychology Consultant Karen Wydeven.  

 

Again, congratulations and many thanks to Doug White, 

WSPA's "Friend of Children" Award winner. 
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Using Effect Size to Assess Impact: Be the ‘John Hattie’ of Your School 
by Chris Birr and Todd Hrenak 

In 2009, many of us learned about effect sizes from Visi-

ble Learning by John Hattie (2009). A simple definition of 

effect size is “a way of quantifying the size of the difference 

between two groups” (Coe, 2002). Previously, effect size 

calculation and interpretation was only seen in research. 

Now, with a push from John Hattie, effect size evaluations 

have become more mainstream. Using effect size analyses, 

school psychologists can provide practical information to 

address a multitude of school-based research questions. 

Some examples: 

 What was the effect of an individually delivered inter-

vention for first grade students struggling in reading?  

 In third grade, what was the effect of a supplemental 

math program compared to students not provided the 

program? (if class or school differences exist naturally 

this allows for program evaluation) 

 What is the effect of intervention X when provided to 

students in grade 3 across the elementary schools in a 

district?  

The purpose here is to provide practicing school psycholo-

gists with simple guidance to calculate effect size and how to 

present the data in an objective and unbiased manner. There 

are great opportunities for school psychologists to help pro-

mote and conduct program evaluation and development 

through the use of data analysis. Calculating and using effect 

size can be complicated and one must be careful when inter-

preting this type of data without adequate training on the use 

of this statistic. In addition, we need to keep seeking im-

proved outcomes for students even with positive effects. 

Many of us are experts when reviewing existing research 

to help shape practice or solve problems to meet needs in our 

districts. Now, we have another opportunity to conduct our 

own research and improve outcomes for our own students. 

We need to remain objective and vigilant to provide high 

quality, accurate, and unbiased data. Letting the data speak 

for itself can backfire if the sample size is too small, misin-

terpreted, or ignored due to lack of understanding or poor 

explanation. If you calculate it, be ready to carefully and 

clearly explain the process and results.  

This article is intended to give you an introduction and 

basic understanding of a method to calculate effect size. By 

the end, it is hoped that the reader would feel comfortable 

calculating effect sizes according to the method discussed. 

Keep in mind, there are many ways to calculate and interpret 

effect size. This article is not sufficient to answer all ques-

tions about effect size, but references and resources are in-

cluded for more information. 

 

How is effect size calculated? 
Although there are many types of effect sizes, perhaps the 

most common definition is the mean difference between two 

groups, divided by the average standard deviation of the two 

groups: 

 

 

          [Mean of intervention group] - [mean of class/grade] 

Effect size=    -------------------------------------------------------- 
         Pooled standard deviation of grade and intervention group 

 

In research, the mean of the intervention group would be 

the mean of the ‘experimental’ group whereas the mean of 

the class/grade would be the mean of the ‘control’ group. For 

school psychologists, effect size can be calculated using 

growth scores (fall to spring) from reliable and valid screen-

ing assessments. The standard deviation can either be 

pooled, or an average of grade and intervention group. When 

pooling or averaging the standard deviations of the groups, 

this calculation is referred to as Cohen’s d. The most reliable 

method it pooling (using only the standard deviation of the 

control group ignores part of the population). 

Calculating the effect size using only the SD of the control 

or grade level is called Glass’s delta. At times, researchers 

will use Glass’s delta when a large effect was observed from 

an intervention. The large effect then caused a larger stand-

ard deviation skewing the effect size when pooled with the 

control group.   

  

To calculate effect sizes, one needs: 

 Microsoft Excel 

 Fall and spring scores from all students in a grade level 

or class 

 Accurate knowledge of students who received the inter-

vention evaluated 

 

Step for calculating effect size:  

1. Arrange student data into columns (Fall and Spring for 

grade and intervention groups) 

2. Insert column and calculate difference between spring 

and fall for each group (Growth) 

3. Use the function capability and calculate the SD and 

mean of each column. (search YouTube to learn how to 

use functions in MS Excel). 

4. Use the obtained numbers and complete the formula. 

Effect size is typically reported to two decimal places 

(IES, 2012). 

5. Using mean and SD of the national sample, calculate an 

effect size from intervention to national sample. This 

adds complexity but allows for a comparison between 

local and national data. It is possible that the local inter-

vention group will not close the gap with the local grade 

level yet students are growing more than expected rela-

tive to national norms. 

 

How is effect size interpreted?  
Hattie’s work (2009) provided a definition of effect sizes 

from 0.4 to 0.7 as moderate and effect sizes of 0.7 and up as 

in the zone of desired effects. However, this is once again 

where the research prior to Visible Learning was largely 

based on Cohen’s definitions from 1988: 

 

 



0.2 and below is small 

0.5 is moderate 

0.8 and up is a large effect.  

 

Hattie and Cohen set the bar for effect size upwards of 0.7 

when describing a large effect. Keep in mind, Hattie was 

working with meta analyses and Cohen was providing gen-

eral guidelines for research consisting of large samples of 

data. Cohen’s guidelines provide an initial framework for 

interpreting effect sizes, current perspectives in the field sug-

gest that effect sizes be interpreted in context. A future arti-

cle will discuss interpretation of effect size based on relative 

context.  

For perspective, What Works Clearinghouse uses the fol-

lowing guideline when interpreting effect size, “effect sizes 

of 0.25 standard deviations or greater are considered substan-

tially important.” Most instructional methods or interven-

tions lead to growth to some degree. Using effect size can 

help one to understand whether the growth observed is prac-

tically meaningful compared to a ‘control’ group. 

 

What other information should be presented?  
Effect size is not a “one-size fits all, complete answer” 

whether an intervention or practice ‘worked’ or not. When 

presenting effect size, consider also presenting the following 

data:  

 What happened to students who were provided an inter-

vention? Did they enter another intervention the next 

year? Did they continue to demonstrate strong growth or 

meet benchmarks? 

 Fall and spring mean scores for grade, intervention, and 

a national band (i.e. 25th percentile fall and spring) to 

allow visual analysis. Is the gap closing between 

groups? A group of students in an intervention may be 

demonstrating greater growth than the national sample 

but will never close the gap on district, grade level 

peers.  

 How many students in each group met the tier 1 target 

or were proficient in spring? Keep in mind that students 

in interventions may be starting below average and even 

aggressive growth will not be enough to allow a gap 

closure.  

 What percentage of students in each group met or ex-

ceeded the growth target between fall and spring?  

 Was the intervention delivered with fidelity? Did stu-

dents have adequate attendance? 

 

Conclusion 
Effect size can be a powerful piece of information to pro-

vide when evaluating practices or interventions in a school or 

district. Now, rather than relying on effect size only to judge 

existing research, school psychologists with careful applica-

tion may be able to use the methods to assist with data based 

decision making ensuring students receive the highest quality 

services. When working with any data including effect size, 

objectivity and accuracy must be maintained during calcula-

tion, interpretation, and presentation of the data. Effect size 

is a powerful measurement tool but school psychologists will 

 

 need to consider more than just effect size when making 

decisions.  

 

Thanks to Dr. Ed O’Conner, and Dr. David Klingbeil for 

their suggestions and review of this article.  
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Supporting ELLs: English Language Development  
by Amanda Myers 

This article is the first in a series of topics related to Eng-

lish Language Learners (ELLs). The first topic is language 

development, or concerns with language development in 

students who are ELLs. There are several great resources 

that go into detail about the development of language, and 

specifically, about developing English as a second language 

(Wright, 2010; Cummins, 2008; Colorín Colorado, 2015). 

For most students learning English, they first develop their 

Basic Interpersonal Communicative Skills, or BICS. These 

types of skills, which include being able to talk informally to 

others, answer and ask basic questions, and explain or de-

scribe things in the environment, develop in about one to two 

years (Cummins, 2008). When a student has developed 

strong BICS, they can appear to have a decent command of 

English. They often are able to successfully interact with 

others and get their basic needs met. However, those students 

often lack a deeper understanding of academic language, or a 

Comprehensive Academic Language Proficiency (CALP). 

We know from research that it takes approximately three to 

five years to develop CALP, which includes a strong vocab-

ulary, and the ability to express thoughts and ideas in spoken 

language and in writing (Cummins, 2008). Students may 

appear to have verbal skills in English such that it is assumed 

that they “know English,” but this may be deceptive to their 

actual development of higher level academic language skills. 

The repeated emphasis on academic language is crucial, as 

the “mastery of academic language is arguably the single 

most important determinant of academic success for individ-

ual students” (Francis, Rivera, Lesaux, Kieffer, & Rivera, 

2006).  

When there are concerns about the language development 

of ELLs, observations in multiple settings may provide addi-

tional useful information. Hamayan, Marler, Lopez, and 

Damico (2007) discuss how behaviors in the classroom may 

be related to ELL status or language development, and offer 

a resource to map behaviors in a way to consider language. 

Looking at students’ demonstrated language skills can help 

determine what skills are in place, what skills they are cur-

rently working on, and the next skills to target for language 

development. Another tool that can be used to help deter-

mine this is the WIDA Can-Do descriptors (WIDA, 2009). 

This tool has practical examples of what language skills look 

like in the areas of reading, writing, speaking, and listening, 

and then at the different levels of English proficiency as 

measured by the ACCESS for ELLs assessment. This is a 

useful tool for teachers and coaches when thinking about 

supporting and monitoring student progress towards lan-

guage development. These tools can help school staff under-

stand levels of English proficiency related to specific aca-

demic demands in concrete ways, and can provide ways to 

target needed skills to support the development of language. 

Understanding second language development and using 

tools to observe language skills in the classroom are ways to 

strategically examine concerns related to English language 

development in students who are ELLs. In the next article, 

information on core instructional strategies and strategic 

level supports for ELLs will be shared. 
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Ensuring Fido Has Access Too 
Legal Update by Matt Bell 

Service animals are becoming increasingly common com-

panions to students with disabilities.  Having an in depth 

understanding of how to handle requests for service animals 

to accompany students in the school setting is crucial to pro-

tecting the rights of the student as well as the rights of other 

students who may also be affected by having an animal in 

the building. 

What Is a Service Animal 

Wisconsin school districts must look to both the Ameri-

cans with Disabilities Act (“ADA”) as well as Chapter 106 

of Wisconsin Statutes (Apprentice, Employment and Equal 

Rights Programs) when determining what is a service ani-

mal.  There are slight variations between the two laws in 

how “service animals” are defined.  Under the ADA, service 

animals may only be dogs or miniature horses.  Under Chap-

ter 106, a service animal is defined as a guide dog, signal 

dog, or other animal.”  The broader language contained in 

the Wisconsin Statutes would appear to allow a wider variety 

of animals to come within the definition of a service animal.  

However, in my experience nearly all service animals are 

dogs so I do not believe that districts need to worry about an 

invasion of service pythons.  Apparently one Wisconsin ju-

risdiction did feel that it was necessary to ban the use of kan-

garoos as service animals.  [Wisconsin city bans use of kan-

garoos as service animals, Associated Press (June 17, 

2015)]    

The second part of a definition of a service animal is that 

they are individually trained to do work or perform tasks for 

people with disabilities.  The “work” or “tasks” may consti-

tute of wide range of activities such as alerting when a sei-

zure or panic attack is imminent, guiding a visually impaired 

individual, alerting individuals with hearing impairments or 

pulling a wheelchair.   

How Should Districts Respond To Requests for Service 

Animals to Accompany Students at School  

Districts should be aware that there are only two very lim-

ited situations in which service animals may be excluded 

from the school environment.  A district may exclude a ser-

vice animal if the presence of the service animal would fun-

damentally alter the nature of a service or program or if the 

service animal is not under control.  School districts have not 

been successful in arguing that service animals 

“fundamentally alter” their services or programs.  There is 

less caselaw addressing whether service animals are “under 

control.”  However, the DOJ has advised that “if a dog barks 

just once, or barks because someone has provoked it, this 

would not mean that the dog is out of control.”  Consequent-

ly, districts should presume access for service animals and 

staff may only ask the following questions if it is not obvious 

that the dog is a service animal: 1) is the dog a service ani-

mal required because of a disability? and 2) what work or 

task has the dog been trained to perform?  A school district 

also may not require any proof or documentation that the 

service animal has been trained or that it is a certified service 

animal.  Given these restrictions, what steps can the district 

take to ensure a smooth transition for the student and his/her 

service animal into the school environment? 

Communicate, communicate, communicate 

Upon making a determination that the service animal will 

be allowed in the school setting, schedule a meeting with the 

parent to discuss how they view the services animal’s role in 

the school setting.  The district should inquire about what 

tasks will the animal engage in to assist the student?  How 

will the animal’s care and supervision be addressed?  Do 

staff need any training on assisting the student in controlling 

or supervising the animal?  Discuss how other members of 

the school community will be informed of the dog’s pres-

ence.  Discuss how other children in the student’s classroom 

should be taught to respond to and treat the service animal. 

Districts should be aware that the “handler” (i.e. the stu-

dent with the disability) is responsible for the care and super-

vision of the service animal.  However, districts may be re-

quired to make “reasonable accommodations” in order to 

facilitate a student’s use of a service animal.  For example, in 

the case of Gates-Chili Central School District, (DOJ 2015), 

the district was required to assist the student in tethering and 

untethering the service animal, issue commands used with 

the service animal during the school day, escort the student 

throughout the school grounds when accompanied by her 

service animal, and using the service animal in accordance 

with the student’s seizure protocol.   In the case of Alboniga 

v. Sch. Brd. of Broward Cnty. Florida, 115 LRP 5982 (S.D. 

FL. 2015), a district was required to accommodate the stu-

dent by accompanying him and his service animal “outside 

of the school premises to urinate at the infrequent occasions 

when it was necessary to do so during the school day.” 

Inform, inform, inform     

A service animal entering the school environment may 

affect others as well.  Allergies or a general fear of dogs are 

commonly cited concerns of students who will be in the 

same classroom as the service animal. Consequently, school 

districts should inform any students or staff who may come 

into contact with the service animal of the animals impend-

ing presence.  Any communication that goes home with stu-

dents should be discussed with the parents or guardians of 

the student who will be accompanied by the service animal.  

This will ensure accuracy of information as well as safe-

guarding the privacy of the student with a disability.   

A recent case outlines the dangers of not addressing the 

needs of students who may be negatively affected by the 

presence of a service animal.  In West Gilbert Charter Elem. 

Sch., Inc., (OCR 2015), a parent complained that the District 

discriminated against her son “by failing to take appropriate 

steps to protect the student, who is allergic to dogs and has 

allergy induced asthma, following the introduction of a ser-

vice animal to the school environment.”  As a proposed reso-

lution, the complainant requested that the school not accept 

the service animal.  OCR noted that the school “correctly 

allowed the service animal to be present at the school.”  

OCR, citing guidance from the Department of Justice, fur-

ther noted that “allergies and fear of dogs are not valid rea-

sons for denying access or refusing service to people using 
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service animals.  When a person who is allergic to dog dan-

der and a person who uses a service animal must spend time 

in the same facility, for example, in a school classroom or at 

a homeless shelter, they both should  be accommodated by 

assigning them, if possible, to different locations within the 

room or different rooms in the facility.”  In conclusion, OCR 

determined that by attempting to accommodate the student 

with allergies the District treated the student’s allergy as a 

disability, but did so without conducting an evaluation.  Con-

sequently, the District did not comply with Section 504 and 

was ordered to conduct an evaluation of the student with 

allergies. 

Service animals are an increasing presence in the lives of 

our students with disabilities.  Based upon case law, it ap-

pears that sometimes school staff have knee jerk reactions to 

service animals coming into schools.  Those reactions gener-

ally lead to litigation, complaints and strained relationships.  

It is my hope that school psychologists, as advocates for stu-

dents with disabilities, can successfully navigate smooth 

transitions for the school, the student, and the family when 

service animal situations arise. 

              

22 

YEAH MON! Let’s CLOSE the Achievement Gap! 
Mek I tel yuh bout (Let me tell you about) Mark Seidenberg at de (the) Fall WSPA Convention 2015 

by Tiffany Helmke 

“Likkle Bobo Dread” (Little Bo Peep), “Rack-a-bye-

baby” (Rock-a-bye-baby), “Dis Lickle Pig” (This Little Pig) 

These were just a few of the childhood nursery rhymes 

from one of my favorite books, Jamaica Maddah Goose. I 

remember reading, laughing and chatting about them with 

my parents and grandparents, not only in American English, 

but in Jamaican Patois (a dialect of English). My parent’s 

history? Small-town-American-farm-girl (my mother) meets 

Jamaican-native-who-immigrated-to-escape-the-political-

upheaval-with-his-true-love (my father). Thank you Peace 

Corps! There has never been dull moment being raised in my 

multicultural household. 

I never realized the intricacies of being raised in a fami-

ly that frequently spoke in a dialect and its influence my edu-

cational performance as a child. Quite honestly, I was too 

preoccupied, focusing on not being able to wear the same 

stylish clothes as my friends, having to eat weird foods, and 

my rules at home seemed FAR stricter than my friends! Alt-

hough Mark Seidenberg gave me flashbacks of my multicul-

tural upbringing during our WSPA Convention this fall, it 

also helped me to realize the importance of early language 

experiences, breadth of knowledge, and the use of best prac-

tices in reading to close achievement gaps. 

Seidenberg noted the importance of language in child 

development and closing achievement gaps. Children raised 

in households where a dialect is spoken are similar to chil-

dren from bilingual experiences. All children, particularly 

those from low-SES households need to learn the language 

of the education environment- Standard English. Language 

enrichment programs (particularly those involving parents) 

and building connections between experiences can be effec-

tive in supporting the success of students.  

Studies have supported that building fluency can in-

crease comprehension. Seidenberg spoke to this research. He 

recognized that building vocabulary through foreshadowing 

and making connections with reality builds fluency, and will 

therefore increase comprehension. Through the use of these 

strategies non-fluent readers will rely less on decoding and 

making connections to their background, and more on under-

standing the content of their reading. These strategies can be 

particularly useful for students who may not have as many 

personal experiences to relate to their readings.  

As practitioners, we know that early intervention is es-

sential. He expressed that explicit instruction is extremely 

important for beginning readers. However, this should fade 

so that students can begin to generalize their knowledge-

base. Also, Seidenberg stressed the importance of parental 

involvement in the early years of our little ones. Children 

need to be flooded with language, particularly from reading. 

Children can gain vocabulary and speech from books that 

they may not learn solely from conversation. The experience 

of reading (interactive vs. sitting and listening) can positively 

influence a child’s skill base. 

As a school psychologist, my role is to solve the aca-

demic and behavior ‘puzzles’ that students present each day. 

While my education, childhood, and previous experiences 

have assisted me in supporting students, Seidenberg rein-

forced the importance of language, background knowledge, 

and use of best practices. With perfected implementation of 

these, our closing of the achievement gap will be IRIE 

(fantastic)! 



Wisconsin is Not Waiting On Compton to Help Students 
by: Betty DeBoer Co-chair of the Legislative and School Crises Committees,  

Member of Wisconsin Department of Public Instruction Trauma Sensitive Schools Work Group 

Wisconsin is still waiting to see what the impact of the 

Compton case (see “WSPA Advocates for Children and 

School Psychology in Washington, DC” on page 17 in the 

fall issue of The WSPA Sentinel) will be on California 

schools now that the judge has decided that students with 

trauma histories may indeed be entitled to services in their 

schools.  In the Compton case, the plaintiffs claimed that the 

school district was inappropriately dealing with students with 

trauma histories.  Children with trauma histories include 

those that grew up witnessing domestic violence, were ne-

glected by parents with mental health issues, were physically 

abused, lived in crime ridden neighborhoods, or otherwise 

lived in chronically stressful situations. 

It may be years, if ever, before a similar ruling is made in 

Wisconsin that forces schools to address the needs of trau-

matized students.  The good news is that the WDPI is well 

ahead of the game. The WDPI has a Trauma Sensitive 

Schools Work Group that was started in the spring of 2010, 

well before the Compton case was on our minds. This work 

group is led by WDPI’s Education Consultant for School 

Social Work Services, Nic Dibble, and consists of mental 

health workers, faculty, a parent advocate and DPI staff who 

believe in the importance of understanding and supporting 

these students.   

The work group has grown substantially from the original 

six members: Elizabeth Hudson, Pamela Black, Chris Dun-

ning, Paula Buege, Sara Daniel, and Nic Dibble but their 

goals of identifying and creating Trauma Sensitive School 

resources and professional development have remained.  

The resource that I want to highlight in this article is a 

website that we developed. Trauma e-resources http://

sspw.dpi.wi.gov/sspw_traumaeresources has high quality 

webcasts, videos and articles that provide a strong base of 

knowledge about everything from the impact of trauma on 

the brain, to stories from students and administrators impact-

ed by traumatic events, to what to do to make your schools 

trauma sensitive.   

The Trauma Sensitive Schools Work Group has vetted and 

brought together many excellent resources on our webpage, 

however it can sometimes be overwhelming to know where 

to start.  I am therefore going to specifically highlight videos 

that were developed by the Madison Metropolitan School 

District.  The Madison Schools created a series of mostly 10 

-to 20-minute videos that highlight key information on un-

derstanding how to work with children that are traumatized. 

The 9 modules consist of: An Introduction to Trauma, A 

Sense of Safety, Creating Safety, Relationships, Trauma and 

the Brain, Self Regulation, Empowerment, Self-Care, and 

Disciplinary Practices. 

These are free standing modules to a large extent, but I 

encourage you to simply watch them in order.  These mod-

ules are also great to share with administrators and staff ei-

ther formally through in-services or informally.   After view-

ing them, you may decide to offer a training yourself using 

these videos.  Please let me know how you have used the 

DPI resources or if you have suggestions for additional infor-

mation that you may find helpful for us to add. 

Call for Submissions 

from WSPA’s Publications Committee  

The WSPA Sentinel is looking for articles for upcoming 

issues. All are more than welcome to submit.  Please feel 

free to contact Jennifer Kamke Black, The Sentinel editor, at 

kamkeblj@shawanoschools.com with any questions. 

 For all Sentinel readers: We have a special request 

for interesting stories or experiences you have had (and I 

know any given person has many!) for the new “From the 

Trenches” column. These stories do not have to be lengthy or 

relate to any specific issue; rather, we want to publish stories 

that give us a glimpse of what school psychologists (or other 

school professionals) experience in our unique profession. 

For example, you may like to share an interesting case, “a 

HA!” moments you have had, humorous stories, or other 

experiences that make you feel fortunate to have a career 

working with children and families. The door is wide open! 

 For members who are active with your tegional 

group: We are par ticular ly interested in receiving re-

ports of any meetings, trainings or other activities that have 

taken place—or will be taking place in the near future—

within your respective regions. We hope you decide to share 

your thoughts and expertise with us and with the members of 

WSPA by submitting a piece to the newsletter. 

 WSPA would also like to honor school psychologists 

that have served Wisconsin children during their career.  If 

you ever receive notice or information regarding interesting 

updates (or the death) of a school psychologist (or retired 

psychologist) about whom you feel the Sentinel should in-

clude an article, please forward the information to Jennifer.  

A link to any newspaper article (including obituaries) is very 

helpful, or an article written by a school psychologist that 

knew the person would be greatly appreciated.   

 For anyone, especially students or faculty: Submis-

sions could include reflections on attendance at regional, 

state or national conferences, book or article reviews, de-

scriptions of effective interventions either outlined in the 

literature or observed on student practica or internships, and/

or summaries of  your research.  We reserve the right to pub-

lish the abstract from submitted materials and to then put the 

full work on the website, if deemed appropriate. 

 We look forward to your submissions.  
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CHANGE SERVICE REQUESTED 

The WSPA Sentinel would like to feature school psychologists from across Wisconsin. Please contact Jennifer Kamke Black 

at kamkeblj@shawanoschools.com if you have suggestions for our next issue. 

Season’s Greetings 

from WSPA 
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