
What’s  

Inside? 

WSPA Website: wspaonline.net  

President’s Message . . . . . . . . . . . . . . . . . 3 

Upcoming Events . . . . . . . . . . . . . . . . . .4   

DPI Update. . . . . . . . . . . . . . . . . . . . . . 6 

Trainer’s Corner.  . . . . . . . . . . . . . . . . . .7 

NASP News. . . . . . . . . . . . . . . . . . . . . . .7 

Summer Learning Opportunities . . . . . . . . .8 

NASP Model for Services. . . . . . . . . . . . . . . .8 

School Crisis Prevention and Intervention. . 10 

Support for Grieving Children. . . . . . . . . . .  11 

Alternative to School Psychologist Role  . . .12 

WSPA Informs Council on Mental Health . .15 

Culturally Responsive Practices Resources. .15 

Concussion Management. . . . . . . . . . . . . . . 16 

US DoE Guidance Documents . . . . . . . . . . .20 

Test Anxiety . . . . . . . . . . . . . . . . . . . . . . . .21 

In Memory of Veronica Milling  . . . . . . . . . 23 

Spring 2015, Volume 14, Number 3 

 The WSPA Sentinel 



Wisconsin School Psychologists Association, Inc. 
 

Advertising Rates: 

The newsletter of the Wisconsin School Psychologists Association, Inc., is published four times per year.  We are the 

premier association for the more than 1000 certified school psychologists in the state.  Thus, advertisers reach a majority of 

practicing school psychologists and university trainers in the state of Wisconsin, making advertising in the newsletter of the 

Wisconsin School Psychologists Association, Inc., the best means of reaching this potential market.  Rates established are as 

follows: 

1/4 page - $25 1/2 page - $50 3/4 page - $75 1 page - $100 

For additional information, please write or call Jennifer Kamke Black (editorial board) 715-524-4180 (home), 715-526-

2175 x1106 (office), N4212 Townline Rd., Shawano, WI  54166, or email kamkeblj@shawanoschools.com. 

  2 

All artwork contained herein Copyright © 2004-2014 Microsoft Corporation, One Microsoft Way, Redmond, Washington 98052-6399 U.S.A. All rights re-

served. 

Wisconsin School Psychologists Association Editorial Policy 

  

1. This editorial policy shall apply to all WSPA publications 

regardless of originating committee, and to all written editori-

al material distributed as official WSPA activity. This in-

cludes (but is not limited to) the newsletter, monographs, con-

ference newsletters, and committee bulletins. Committee re-

ports, minutes of meetings, conference announcements and 

details, and similar material documenting organizational activ-

ities are not included. This policy shall be published annually 

in the Fall issue of the WSPA newsletter.  

2. Articles and reports of factual information may be edited to 

conform to space limitations, format specification, or to im-

prove clarity, without permission of the original writer as long 

as the article has not been previously published.  

3. Expressions of opinion as in editorials, reviews, and letters 

may be edited only with the original writer’s consent, unless 

in excess of one page of newsletter text. Writers may request 

approval of such modification prior to publication. No editori-

al commentary will be published without citing the source.  

4. All original sources will be credited; material used with per-

mission from other sources will identify and credit that 

source, and note any approved modifications from original.  

5. All items submitted to the appropriate editors/chairs for inclu-

sion in a publication are subject to acceptance or rejection at 

the editor’s discretion. Long articles may be returned to the 

writer for revision or condensing. Every effort will be made to 

insure the content of any WSPA publication provides a bal-

anced viewpoint and that space is allotted for member re-

sponse.  

6. Material that appears in WSPA publications may not always 

represent official organization policy. Statements of policy of 

Executive Board positions will be so identified.  

7. Editorial statements and subjective reviews should reflect 

ethical and professional standards. Comments that might be 

offensive, personal, or reckless will not be published or will 

be returned to the writer for appropriate revision.  

8. All editorial material distributed by WSPA will be reviewed 

by the chair of publications or designee to assure adherence to 

this policy and to provide consultation regarding publication.  

President: 

John Humphries 

johnhumphriesncsp@gmail.com 
Past President : 

Betty DeBoer 

(608) 785-6891 

bdeboer@uwlax.edu 
Secretary: 

Christine Peterson  
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petersonchris@uwstout.edu 

Treasurer: 

Ben Burns 

benjaminrburns@gmail.com 

At-Large Executive Board Member: 

Lisa Hanson-Roche 

(608) 742-5531 x 2453 

rochel@portage.k12.wi.us 

For information on contacting committee chairpersons, 

check the WSPA website at www.wspaonline.net. 

Annual membership dues are $60 for full membership, 

$30 for leave, $30 for associate, and $20 for student  mem-

bership.   

The opinions and products, including advertising, class/

workshop notices, and job announcements, appearing in this 

newsletter do not necessarily indicate official sanction, pro-

motion, or endorsement on the part of the newsletter or the 

Wisconsin School Psychologists Association, Inc.  Articles, 

announcements, and letters should be submitted to the Edi-

tor, Jennifer Kamke Black, N4212 Townline Rd., Shawano, 

WI  54166, 715-524-4180 (home), 715-526-2175 x1106 

(work), e-mail: kamkeblj@shawanoschools.com.   RE-

MINDER: regional chapters may receive a stipend of $75/

year for submitting an article about their region to the news-

letter.  

 Deadlines for receipt of material by the editor:   

 

        #1--September 1  #2--November 15 

     #3--January 15       #4--April 15 
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I have been tracking the school accountability legisla-

tion very closely this week, as the Assembly and now Sen-

ate versions of an accountability bill have been released. I 

consulted with Senator Farrow and his staff this past sum-

mer and this fall to review an early draft of the bill, and 

provided some feedback that I want to share with WSPA 

members. I would note that the views below are my own, 

and that WSPA’s official position will be drafted and 

shared very soon. 

First, I encouraged Senator Farrow to create a report 

card for the entire state, as if we were one very large 

school district. This will begin to provide some accounta-

bility information on our overall system, and to consider 

progress at the state level. It would help DPI focus their 

efforts on high-impact strategies that can help raise 

achievement and close gaps quickly. In listening to the 

Governor’s State of the State Address, he indicated that 

3rd grade reading scores were improving. When I look at 

WISEdash, I don’t see the evidence. 

President’s Message  
by John Humphries 

WSPA lost another colleague recently when Veronica Milling passed away last week. Veronica was a good friend, 

someone I had known for many years. She gave generously of her time to the WSPA Board, especially as we worked on 

issues of student mental health. Veronica’s passing has been difficult for many WSPA Board members. She had been 

actively involved with our meetings and our work. She was diagnosed with lung cancer just this past summer, and it 

progressed rapidly. Her passing was a surprise when we expected her to be getting better. I know I share the sentiment of 

many when I express my heartfelt sympathies to her family, colleagues, and to the Elkhorn school and community where 

she worked. Please read the article about Veronica in this issue of the Sentinel to learn more about her career and impact. 

We will all miss Veronica Milling. 



Upcoming Events 

ISPA Conference 

June 24th-27th. 2015 
The 37th International School Psychology Association 

(ISPA) conference will take place from June 24th-27th, 

2015. The conference will be held at Mackenzie University 

in São Paulo, Brazil. ISPA will co-host the 2015 Conference 

with the Brazilian Association of School and Educational 

Psychologists. The theme of the conference is: Schools for 

All: Public Policies and the Practice of Psychologists. More 

information, including a call for presentations, can be found 

on the ISPA website: www.ispaweb.org in the coming 

months. 

PREPaRE Workshop (two-days) Focuses on Crisis Intervention/Recovery 

March 11-12, 2015 
Crisis Prevention and Preparedness: Comprehensive School Safety Planning 

Registration 8:00am-8:30am 

Workshops 8:30am-3:00pm 

CESA 8 

223 W. Park Street 

Gillett, WI 54124 

Contact: Christine Kleiman (CESA 7) 

(920)617-5645 

ckleiman@cesa7.org 

*Graduate Credit Available 

 Send payment to: CESA #4 ATTN: Mary Devine, 923 East Gar land Street, West Salem, WI 54669—PLEASE include 

and clearly define: Participant name, exact name of workshop, and date, with all checks or purchase orders. Thank you!  

Online Registration:  
 (Gillett—WORKSHOP 2) - http://www.myquickreg.com/event/event.cfm?eventid=11280  

A statewide report card would help identify that overall 

achievement is very low—around 1/3 of students in 3rd grade 

are proficient readers in WI. Second, it would show that 

there is no significant growth in achievement. Even if you 

could suggest that the trend was positive, growth would be 

so slow that it would take decades before we reach even 50% 

proficiency. Finally, although the graph doesn’t show this, 

achievement gaps have been the worst in the nation and they 

persist. Folks who work in the AODA field would tell you 

that the first step in gaining sobriety is admitting there’s a 

problem. A report card for the state would help us do that. 

The other main issue I suggested to the Senator was that 

“grade inflation” on the state report cards continues to be a 

problem. In many cases, fewer than 40% of students are pro-

ficient readers and yet their schools receive acceptable rat-

ings. Again, I think we need a sobering discussion of the 

facts. My proposal highlighted the fact that reading is the 

single most critical skill we teach in schools. I would create a 

simple criterion: when reading proficiency is below 50%, a 

school should not be rated as “Meets Expectations.” This 

would set at least one benchmark that would cause schools to 

have to continually focus on reading proficiency until we get 

it right. The conversations about report card scores could go 

something like this, “Our scores would be higher except we 

don’t have more than half of our students proficient in read-

ing, so we are going to focus on that area.” That’s a great 

way to get some renewed focus on reading. 

I made various other suggestions including use of a sin-

gle, statewide assessment for all students who are publicly 

funded, and inclusion of a school psychologist on the board 

that is being created within DPI. And, while I think the as-

sessment issue shows promise, no specific roles can be found 

in the Senate bill, which is disappointing. 

In the end, we need to have an honest conversation 

about student outcomes in the state. If we continue to get 

high grades on the report cards while students fail to learn, a 

sense of urgency will be neither created nor sustained. 

Make plans now to come to the WSPA Spring confer-

ence in Stevens Point, March 25-27. My President’s Strand, 

Best Practices in Closing Achievement Gaps will feature a 

full day workshop with Ted Christ on Progress Monitoring, 

and a workshop and keynote with Mark Shinn, one of the 

early developers of progress monitoring tools and a great 

speaker about RtI. I hope to see you at the conference! 

NASP Events! 
 

NASP Convention 

February 17-20 in Orlando Florida 

 

NASP Summer Conference 

July 6th-8th 

Milwaukee, WI  

 

See the NASP article in this issue for more details! 
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WSPA Spring Convention!! 
Holiday Inn Convention Center- Stevens Point 

March  25-27 

 

Come to see some fabulous speakers such as: 
Steve Brock (current NASP president) 

Melissa Reeves 

Mary Wimmer 

Dana McConnell 

Margaret Sedor 

Topics include: 
Neuropsychology of Social Emotional, and Behavior 

Challenges 

Overview of Selected and Targeted Interventions 

Advanced Crisis Intervention 

School Refusal/Truancy and RTI 

And Much Much More!! 

 

For more details and to register, go to  

http://www.uwlax.edu/conted/wspa/spring.html 

See you there!! 

WSPA Employment Fair 2015 
February 13, 2015 

Wilderness Resort 

Wisconsin Dells 

  

The only Employment Fair in Wisconsin devoted exclu-

sively to the field of School Psychology! The fair will bring 

together employers and candidates/interns to get acquainted 

through networking and screening interviews. School dis-

tricts from around the state and region are invited to meet 

with both experienced school psychologists seeking a new 

district and school psychology students seeking an intern-

ship. 

 Check in for districts/employers will be between 9 and 

10 am 

 School psychology candidates are invited to circulate 

among the districts from 10-11:30 am 

 At 11:30, job seekers will be allowed to sign up for 

screening interviews. They will be assigned a random 

number and sign up as slots are available. 

 Lunch will be available from 11:30 to 12:30 for every-

one. 

 From 12:30 pm to 2:30, school district representatives 

will have 15-minute screening interviews with candi-

dates. 

Opportunities for Job Seekers/Students 

 Meet potential employers from around the State 

 Interview with several potential employers in a single 

day 

Opportunities for School Districts 

 Find and attract the most qualified candidates from a 

pool of applicants 

 Save time and money in recruiting.  

 Districts will be invited to compose a 250-word descrip-

tion of the position to be posted on the WSPA Website 

to attract candidates. 

 

School District/CESA in Wisconsin $200 

School District/Cooperative in Region $300 

Job Seeker/Intern $10 

 

Details & Registration:  

https://wspa-fair-2015.eventbrite.com  

 

Questions can be directed to  

Rob Dixon: rdixon@uwlax.edu or (608) 785-8441. 

Wisconsin School Psychology Leaders  

Are Needed! 
Now is the time to nominate yourself or a fellow school 

psychologist for the Wisconsin School Psychologists Asso-

ciation board. An on-line election for WSPA Treasurer and 

President-Elect will take place in February 2015. WSPA 

board membership is an excellent way to help lead school 

psychology’s growth in Wisconsin.   

WE ARE MAKING THIS EASY…Nominations for the 

following officers can be submitted through a simple email 

or phone call to Scott Woitaszewski at the contact below. 

When sending an emailed nomination, please include your 

full name at the bottom of the email and identify yourself as 

a WSPA member. 

 

Treasurer…………2-year term 

President-Elect……1-year term (followed by a 2-year 

presidential term and a 1-year past-president term) 

 

The terms for these offices will begin on July 1, 2015. 

Elected WSPA officers typically meet quarterly to address 

the needs of the organization. 

Questions about these positions may be directed to  

Scott Woitaszewski,  

WSPA Nominations and Elections Chair 

scott.woitaszewski@uwrf.edu 

(715) 425-3883 

Upcoming Events Continued... 

WSPA Board Meeting at the Spring Convention 
Consider attending the WSPA board meeting at the WSPA spring conference in Stevens Point, March 25-27, and watch a 

sample of the behind-the-scenes action!  The meeting will be held the Wednesday evening of the convention--please contact 

Kristi Thoreson at wspamanager@gmail.com if you would like to attend (and get a complimentary dinner just for attending!). 

http://www.uwlax.edu/conted/wspa/spring.html
https://wspa-fair-2015.eventbrite.com
mailto:scott.woitaszewski@uwrf.edu
http://gmail.com
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DPI Update  
How Do We Keep Doing What We DO? 

A Little Help from our Friends in the State of Washington 

By Kathryn L. Bush, PhD 

School Psychology Consultant 

Wisconsin Department of Public Instruction 

What is so different about  The Heart of Learning and 

Teaching:  Compassion, Resiliency and Academic Success  

[http://www.k12.wa.us/CompassionateSchools/pubdocs/

TheHeartofLearningandTeaching.pdf]?  It is a resource that 

is the result of collaboration among public school, university, 

and Washington 

State Department of Public Instruction educational pro-

fessionals.  This resource is designed for educators to help us  

address the physical, emotional and social barriers students 

face that impact learning.  Does it differ from the work of 

Gertrude Morrow in The Compassionate School:  A Practical 

Guide to Educating Abused and Traumatized Children 

(1987)?   Do we learn something different than we have 

learned from the Massachusetts Advocates for Children or 

the Adverse Childhood Experiences Study?   This is a new 

resource addressing old themes; however, what is different 

for me is that in this book, care for the caregiver is the sec-

ond chapter, not an afterthought.   

Shortly after foundational information about trauma, 

compassion, and resiliency, the authors introduce us to “Self-

Care:  An Ethical Obligation for Those Who Care.”  How 

often do we treat self-care as an afterthought?  How often do 

we think of ourselves as selfish when our self-care puts our-

selves first? 

Even in the new National Association of School Psy-

chologists’ Best Practices in School Psychology VI, the 

chapter on “Best Practices in Maintaining Professional Ef-

fectiveness, Enthusiasm, and Confidence” is the last chapter 

of the Foundations volume. [It’s a good thing the book isn’t 

designed to read the chapters in order.]  While neither of the 

chapters focusing on burnout from Best Practices V or VI 

demand self care as a matter of ethics, they both offer some 

version of this statement “To remain a viable resource for 

others and to maintain mental health, physical well-being 

and job vitality, it is critical that school psychologists are 

active and thoughtful managers of their professional practice 

(Leung & Jackson, 2014, p.642).” 

The Heart of Learning and Teaching not only puts Self-

Care right up front,  it is practical.  It offers an overview of 

Secondary or Vicarious Trauma.  “The radiating distress of a 

student’s trauma can take the form of PTSD-like symptoms 

such as irritability, change in appetite, diminished concentra-

tion , or detachment” [p. 39]. While the trauma may not be 

personally experienced, secondary or vicarious trauma reac-

tions are very real.  “Trauma can lead to vicarious trauma.  

Vicarious trauma can lead to compassion fatigue. Compas-

sion fatigue can lead to burnout” [p.40].   

Start by taking stock of the personal impact from vicari-

ous trauma.  The Self-Care chapter offers an inventory cov-

ering physical, emotional, behavioral, cognitive, relational 

and spiritual matters.  While the Self-Care chapter provides 

an inventory regarding  the professional impact of vicarious 

trauma,  more specific information regarding  four common 

categories of stressors affecting school psychologists can be 

found in Best Practices VI:  Inadequate administrative sup-

port, resistance from consumers, having limited impact on 

students, and intensity of workload [Foundations, p. 643]. 

Each of these four areas includes numerous examples (see 

Table 47.1). 

Self-care begins with self-awareness.  The Professional 

Quality of Life Scale 4th edition (http://www.proqol.org)  is a 

30-question survey to assess the effect that trauma may be 

having in your professional life.  The Self-Care chapter of-

fers follow-up suggestions for self-care techniques, ranging 

from physical fitness, sleep and rest, assertiveness, fun and 

more. 

The authors of the Self-Care chapter recommend setting 

and monitoring goals from your own self-care action plan.  

Self-reflection, seeking out and arranging for support from 

other professionals, and recognizing that providing self-care 

helps our fellow educators, parents, students, families, each 

other,  and above all, ourselves.   

A special thank you to Jeannette Deloya, social worker, 

and Mental Health Coordinator for the Madison Metropoli-

tan School District, for bringing this book to our attention, 

just at the right time. 
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HELP WANTED: 

WSPA is looking for a Mental Health Committee Chairperson.  

Please email Betty DeBoer if you are interested  at bdeboer@uwlax.edu 

HELP WANTED: 

WSPA needs a reliable person with website skills to help develop and maintain the new 

website. Please email Betty DeBoer if you are interested  at bdeboer@uwlax.edu 

Trainers’ Corner 

“You Hired!” 
Christine Neddenriep, UW-Whitewater 

Professional Preparation and Training Representative 

At the spring convention, we will have a student session 

titled, “You're hired!":  Tips to a Successful First Year as a 

School Psychologist.” During this session, a panel of current 

interns, practicing school psychologists, and district repre-

sentatives involved in the hiring process will answer student 

questions regarding future employment. Students will learn 

what current employers are looking for in school psychology 

candidates as well as what questions to ask of districts with 

whom they are interviewing. If your district is anticipating 

an opening and you’d like to serve as a panelist, please con-

tact me. 

In addition, at the spring convention we will also have a 

juried poster session for students to share their research. I 

strongly encourage you to walk through the poster session 

and talk with students about the research they are doing. 

As always, I welcome your input and feedback regard-

ing professional preparation and training. Please feel free to 

contact me at neddenrc@uww.edu with comments or ques-

tions. 

NASP News 
Robert J. Dixon, PhD, NCSP 

Wisconsin Delegate & NASP Board of Directors 

Greetings! 

January has arrived and with it the cold weather. Need a 

distraction to get through the rest of the winter? Consider 

attending the NASP Convention in sunny Orlando, Florida! 

Whether you’re looking to update your skills, learn the latest 

techniques, or network with school psychologists from 

across the country, the convention is guaranteed to reener-

gize your work and improve your practice. Join us February 

17–20 in Orlando, FL—I’ll see you there! 

Speaking of conventions, the NASP Summer Confer-

ence selected Milwaukee as one of the destinations! Arriving 

for July 6-8, 2015 at the Potawatami Casino Hotel will be 

experts from around the country talking about practices that 

you can put in place in the fall. Over 90% of the participants 

are seasoned practitioners, so it may provide a slightly differ-

ent feel for the hands on learning, networking, and connec-

tions to speakers. You can also receive up to 18 hours of 

documented NASP CPD. 

Looking to participate and learn new information in the 

comfort of your PJ’s? The NASP’s Online Learning Center 

has new offerings at https://nasp.inreachce.com/. Get top 

content from the NASP 2015 Annual Convention right at 

your desk with session recording packages. There is also a 

live webinar, “The Importance of Play in Early Childhood 

Assessment and Intervention,” on January 29, from 2:00–

3:00 p.m. ET. Earn documented NASP- and APA-approved 

CPD credit with these activities. 

Conversations this December and January around the 

NASP Board Office have centered on Mental Health and gun 

safety. The latest version of the Phi Delta Kappan includes 

many NASP members writing in a special issue on Support-

ing the Mental Health Needs of Children in Schools. 

There is a free link to the article, Improving Mental Health in 

the Schools, written by NASP Staff Members Eric Rossen 

and Kathy Cowan (http://pdk.sagepub.com/

content/96/4/8.full.pdf+html). NASP is also in the final stag-

es of augmenting the position statement on School Violence 

Prevention to include gun safety language. We realized that 

we were almost the only organization supporting children 

that did not have such language – the omission was embar-

rassing as well as limiting to our advocacy efforts. Expect to 

see the final version very soon. 

As always, I appreciate hearing from you. If you have 

any questions about NASP or want to become more involved 

with NASP, let me know. 
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NASP is coming to town! NASP is coming to town! 

(well, Milwaukee – close enough). The NASP Summer Con-

ference is coming to Milwaukee July 6-8 and will be at the 

Potawatomi Casino Hotel. Information on the speakers and 

schedule will be online soon. The “save the date” links are 

already there: http://www.nasponline.org/conventions/

summer-conferences/index.aspx 

The WSPA Summer Institute is normally offered late 

June and with the arrival of NASP a couple weeks later, we 

thought that there would be too much competition for profes-

sional development interest and dollars to keep both. So sim-

ilar to what we do when the regular NASP Convention 

comes to Chicago, we are cancelling the WSPA Summer 

Institute so you can attend the NASP Summer Conference. 

For those of you interested in what this means for con-

tinuing professional development, here it is. NASP offers 

three days and up to 18 NASP approved CPD. Financially it 

is set up so that you can register for 1-, 2-, or 3-days of learn-

ing. There will be one daylong session (Tuesday; Interven-

tions for Suicidal and Non-Suicidal Self Injury) and the rest 

of the time is 3-hour sectionals. There will be plenty to 

choose from during the conference with at least four concur-

rent offerings at any particular time. Graduate credit will 

only be available to Wisconsin School Psychologists through 

the University of Wisconsin-La Crosse. It will not be adver-

tised on the NASP web page. Information and the syllabus 

will be posted on the regular convention site: 

www.uwlax.edu/conted/wspa. Please contact me at rdix-

on@uwlax.edu if you have any further questions on profes-

sional development. 

For those that have a conflict for Milwaukee, the Sum-

mer Conference is also going to Ceasars Atlantic City on 

July 20-22. While the structure of the three days is the same, 

the speakers and the content are completely different. So if 

you have summer plans that are taking you to the East Coast 

anyway, this would be an opportunity to learn something 

new as well as expand your professional networking circle.  I 

hope to see you there.  

Summer Learning Opportunities 
Robert J. Dixon, PhD, NCSP 

Chair, Continuing Professional Development 
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This is the second in a series about information regarding NASP's Model for Comprehensive and Integrated School  

Psychological Services.  Please watch for a third piece in the next WSPA newsletter! 



School Crisis Prevention and Intervention Highlight: 

Guidance on School Drills for Armed Assailants 
By Betty DeBoer and Scott Woitaszewski (Betty and Scott are WSPA Crisis Committee Members and 

Faculty Members in School Psychology programs at UW-La Crosse and UW-River Falls, respectively.) 

Have you or your colleagues ever considered running a 

school intruder or armed assailant drill in your schools? 

While the state of Wisconsin does not require such drills 

(very few states do), more and more Wisconsin school dis-

tricts have considered doing so. However, before conducting 

an armed intruder/assailant drill, schools are encouraged to 

seek out information about the pros and cons of such drills 

and consider best practices from school safety experts. 

Fortunately, the National Association of School Psy-

chologists (NASP) has joined forces with the National Asso-

ciation of School Resource Officers (NASRO) to provide 

guidance to schools on Best Practice Considerations for 

Schools in Active Shooter and Other Armed Assailant Drills. 

NASP and NASRO integrated feedback from ALICE (Alert, 

Lockdown, Inform, Counter, Evacuate) in the process.  The 

Executive Summary and Guidance documents total only nine 

pages and are definitely worth reading carefully.   

As a starting point, you are encouraged to review the 

Executive Summary of the document, included here, and our 

initial comments at the end of this article. This content is 

intended to raise your awareness on this challenging issue. 

Additional guidance and considerations will be covered in 

future WSPA Sentinel articles. The full best practices docu-

ment is available on the NASP website at: http://

www.nasponline.org/resources/handouts/

BP_Armed_Assailant_Drills.pdf  

  

Executive Summary  

The National Association of School Psychologists and 

the National Association of School Resource Officers have 

partnered to provide this guidance on armed assailant train-

ing, with input from Safe and Sound: A Sandy Hook Initia-

tive and the ALICE Training Institute. This document pro-

vides guidance on the important factors schools must take 

into account when considering and conducting armed assail-

ant drills.  

 

OVERVIEW  

 

A. Response to armed assailants has focused on implement-

ing a school lockdown. Recently, discussion has empha-

sized options-based approaches, which sometimes in-

clude the “Run, Hide, Fight” model. 

B. Armed assailant drills have both benefits and concerns 

associated with their implementation.  

C. Armed assailants in schools account for only 1% of 

homicides among school-age youth; schools must bal-

ance costs and benefits when allocating crisis prepared-

ness resources.  

D. Such drills have the potential to empower staff and save 

lives, but without proper caution, they can risk causing 

harm to participants. 

E. Available research supports the effectiveness of lock-

down drills carried out according to best practices, but 

research is still needed on the effectiveness of armed 

assailant drills.  

 

DRILL APPROACHES AND PLANNING  

 

A. Traditional lockdowns should remain the foundation of 

an options-based approach to active assailant training, 

which allows participants to make independent decisions 

in evolving situations.  

B. Exercises should be considered in a hierarchy with sim-

ple discussion-based exercises before complex opera-

tions-based drills are practiced.  

C. Schools should keep simulation techniques appropriate 

to the participants’ developmental maturity.  

1. Inform participants of the use and purpose of props 

and simulation aids prior to the drill.  

2. Using Airsoft guns as simulation aids requires care-

ful safety measures and opt-out opportunities.  

D. Regular practice helps participants develop readiness 

and quickly access and apply knowledge.  

 

 

DEVELOPMENTAL AND MENTAL HEALTH CON-

SIDERATIONS 

 

A. Children model their reactions on adult behavior, so 

effective drills should result in staff who inspire calm 

and confidence in students.  

B. It is critical that participation in drills be appropriate to 

individual development levels, and take into considera-

tion prior traumatic experiences, special needs, and per-

sonalities.  

C. School-employed mental health professionals should be 

involved in every stage of preparation.  

1. Prior to the drill, staff should be trained to recog-

nize common trauma reactions.  

2. Adults should monitor participants during the drill 

and remove anyone exhibiting signs of trauma.  

3. After completion, staff and students should have 

access to mental health support, if needed.  

D. Participation should never be mandatory, and paren-

tal consent should be required for all students.  

E. If staff choose to opt-out of intense drills, they 

should receive comparable, less intense instruction. 

 

STEPS FOR CONDUCTING SAFE, EFFECTIVE, AND 

APPROPRIATE DRILLS  

 

1. Create a school safety team (including an administrator, 

a school mental health professional, a school nurse; se-

curity personnel, teachers, and parents) that also coordi-

nates with local law enforcement and emergency re-

sponders.  

2. Conduct a needs assessment of the school community.  
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3. Implement a cost–benefit analysis that considers all 

emergency preparedness needs and options.  

4. Tailor drills to the context of the school environment.  

5. Create a plan of progression that builds from simplest, 

lowest-cost training; identifies obstacles and goals; and 

establishes a timeline.  

6. Prepare for drill logistics that ensure physical and psy-

chological safety as well as skills and knowledge acqui-

sition.  

7. Develop a communications plan that gives all partici-

pants advance warning and the ability to opt out and/or 

provide feedback.  

8. Establish a long-term follow-up plan to support sustain-

ability that includes assessing ongoing and/or changing 

preparedness training needs. 

 

(End of NASP/NASRO Executive Summary) 

 

Fortunately, this new document reminds the reader of 

the extremely low rate of deaths by armed assailants in 

schools and highlights the importance of making careful de-

cisions about expending substantial school and community 

resources that are specifically focused on armed assailants. 

The discussion on Drill Approaches and Planning outlines 

the importance of determining what might be considered 

least invasive training procedures that are appropriate for a 

given school.   

The goal of this brief article is to raise awareness on the 

issue and to encourage you to review the full best practices 

document. In a future WSPA Sentinel newsletter, this issue 

will be explored further.  The guidance on Developmental 

and Mental Health Considerations provides a starting point 

for thinking about how these critical issues must be consid-

ered and addressed carefully prior to the implementation of 

any training for students or staff.   

In future articles, we plan to discuss the complexities 

involved with some of the guidance.  For example, the guid-

ance mentions the need to screen for trauma, but we feel 

elaboration on this could be very important.  Additionally, 

we would like to have more discussion on specific additional 

issues that schools can expect will arise with students, staff, 

and parents as a result of increasing levels of intensity of 

practice.  Look for articles on these topics and other respons-

es to the Best Practices Considerations for Schools in Active 

Shooter and Other Armed Assailant Drills in future WSPA 

Sentinel newsletters. 

 

Reference 

 

National Association of School Psychologists, & National 

Association of School Resource Officers. (December 10, 

2014). Best Practice Considerations for Schools in Ac-

tive Shooter and Other Armed Assailant Drills. Re-

trieved from http://www.nasponline.org/resources/BP-

armed-assailant-drills.aspx 
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Promoting Evidence-based Practices 
By Christine Peterson 

Spotlight on:  Support for Grieving Children 

 Website address: Coalition to Support Griev-

ing Students: http://grievingstudents.scholastic.com/ 

NASP, along with the Center for School Crisis & Be-

reavement and New York Met Life Foundation and 

several other organizations have partnered to develop 

the Coalition to Support Grieving Students. Grief is 

often a “silent distractor” for too many kids in school, 

creating academic, behavioral and/or social-emotional 

setbacks that left untreated can lead to long-term chal-

lenges. 

 From the website: “Childhood bereavement 

is all too common: in the United States, approximately 

one in 20 children will lose a parent by the time they 

reach 16 years of age and the vast majority of children 

experience a significant loss by the time they com-

plete high school. Yet grieving children are vastly 

overlooked—both in society at large and in schools in 

particular. Schools have a critical role to play in the 

grief journeys of children who have lost a loved one. 

Teachers’ and classmates’ responses to a student’s 

grief can either serve as a source of support and stabil-

ity during a difficult time, or as an additional hurdle to 

surmount. Moreover, grief can have a serious impact 

on learning for school-age children; bereavement can 

manifest itself in decreased academic performance, 

social withdrawal, and behavioral problems.” 

 The website offers a variety of resources ap-

propriate to educators, caregivers, students and com-

munity members. Video training and supportive infor-

mation is offered on topics including: 

 Practical Considerations upon loss of a loved 

one 

 Conversations and Support 

 Cultural Considerations re: death and grieving 

 Reactions and Triggers 

 If you are interested in learning more about 

Grief and School, child bereavement expert Dr. David 

Schonfeld, will be offering a documented session on 

the topic at the upcoming NASP Convention in Orlan-

do, FL.  Dr. Schonfeld serves as a director for Center 

for School Crisis & Bereavement. 

http://www.nasponline.org/resources/BP-armed-assailant-drills.aspx
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A few years ago, I often asked the question, besides 

being a school psychologist, what else can I do? As school 

psychologists, we have fairly broad training but that same 

training often leads to narrow career options. Typically, the 

options involve pursuing additional degrees and training to 

become a director, principal, or obtaining a Ph.D. to enter 

academia. Using our current credentials typically does not 

leave many options. .  

However, I am midway through my second year serving 

an an RTI coordinator for a suburban district with just over 

7,000 students. I have been able to do this through careful 

planning, research, and alliance with district decision mak-

ers. As a school psychologist, monitoring progress, selecting 

high quality interventions, and relying on research always 

resonated with me and it was how I tried to practice at all 

times. By continuously reviewing research and then feeding 

that information up to principals and directors, I worked my 

way into a niche as an advisor and purveyor1 of research. I 

always brought information or research to decision makers 

with accompanying recommendations how this information 

could be used along with reasons why it would improve out-

comes.  

Through repeated outbursts of “DBR ‘em ASAP” or 

“I’d use CBM”, my director proposed the development of a 

job description to scale up practices related to RTI and 

MTSS. At the time, our district like almost every other dis-

trict, was beginning RTI implementation and deployment. 

There was much to do and many varying opinions, the need 

for one person to coordinate the RTI process appeared to be 

the best option to make progress. The resulting job descrip-

tion is one of the most updated in our district and one I am 

happy to share upon request. 

The developed job description is a fusion of RTI Coor-

dinator roles from Florida, Iowa, Pennsylvania, Oregon, and 

a few other states. A selling feature to the senior leaders was 

use of the stages of implementation from the National Imple-

mentation Research Network (NIRN) while incorporating 

how the stages would look within the context of our district.  

The job description and subsequent action plan were used to 

make a fairly convincing case for the creation of the RTI 

Coordinator. The main responsibilities established for the 

RTI Coordinator position were staff training, technical assis-

tance, data collection and management, and facilitation of 

the problem solving process.  

My director used Early Intervening Services (EIS) funds 

to create the RTI Coordinator position without the reduction 

of a school psychologist in the district. This has been critical 

and worth replication in my opinion. Use of EIS funds re-

quires serving students who are in need of support but have 

not been identified with special education needs. We all 

know that RTI frameworks are only as strong as the core or 

tier one. Due to the emphasis on core instruction or tier one, 

I was initially hesitant to plan for an entry at tier two. How-

ever, that provided a clear entry point and rationale for my 

immediate presence in district discussions and decisions. . 

RTI or MTSS frameworks need to be implemented com-

pletely in all ‘tiers’ whether it be tier one, two, or three.  

Where implementation begins, becomes less important than 

an emphasis or expectation that continual progress must be 

made. One of the most important discoveries I made is that 

where you start is less important than the fact that you have 

to pick a direction and keep going.  

During a typical week, I estimate my time is divided in 

the following manner: 

 25%- technical support regarding CBM, interventions, 

and data analysis 

 We adopted aimsweb 2.0 this year, and at times, up 

to 30-40% of my time is spent on technical support 

 25%-consulting with district school psychologists, 

coaches, and teachers 

 25%- development of process guidelines and document 

creation to increase fidelity of measurement and inter-

ventions 

 10%- data review and consolidation- more time to be 

dedicated as fidelity of monitoring  improves 

 15%- researching practices related to intervention, prob-

lem solving process, delivery of services, at times this 

increases depending on need or requests 

From school psychologist friends in and outside my 

district, I receive plenty of chides and comments how they 

wish they had a ‘choice’ job, the ability to spend time re-

searching topics of interest, and most importantly, freedom 

from IEP requirements. I admit that the expectation that RTI/

MTSS is my main focus and responsibility is an incredible 

position to be in. However, if asked to argue for or against 

the creation of district RTI Coordinators, I could win either 

argument. In the end, I would advocate for the establishment 

of more RTI Coordinator positions, filled by school psy-

chologists. Our training, knowledge of assessment and data, 

along with our child development knowledge provides us 

with skills necessary and beneficial to district coordination 

of RTI/MTSS.  

 

Reasons FOR districts to create RTI Coordinator Positions: 

 Ability for one individual to focus only on RTI/MTSS 

research, practices, and keep an ear to the ground re-

garding surrounding practices 

 With clearly defined job duties, school psychologist 

training related to assessment, data analysis, child devel-

An Alternative to the School Psychologist Role: RtI Coordinator 
By Chris Birr 

1 Fixsen, D. L., Naoom, S. F., Blase, K. A., Friedman, R. M. & Wallace, F. (2005). Implementation Research: A Synthesis of 

the Literature. Tampa, FL: University of South Florida, Louis de la Parte Florida Mental Health Institute, The National Imple-

mentation Research Network (FMHI Publication #231).  
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opment, and behavior change allow for a smooth transi-

tion to consulting and supporting instructional staff 

 Serving as a point person for staff to contact for tech-

nical support- consistency is critical  

 Prevention of ‘dangerous hybridization’ of district pro-

cess and best practice, one person can help maintain 

fidelity and high quality practice 

 Ability and time to research best practices to find practi-

cal applications to meet district needs  

 Providing a bridge between core instruction, supple-

mental instruction while aligning to SLD requirements 

(if needed) 

 Involvement in practice and policy creation at the dis-

trict level 

 Outside or district support to school psychologists who 

may encounter resistance (friendly district level support) 

 Background and training to evaluate programs using  

valid and reliable measures and methods 

 

Reasons to OPPOSE creation of the RTI Coordinator Posi-

tion: 

 School Psychologists do not have instructional training 

or experience 

 Potential de-emphasis of the knowledge or impact of the 

school psychologist within schools 

 Possible FTE reduction to have a coordinator or staff 

support rather than a school psychologist with direct 

student contact/impact 

 Loss of connection to practical application and ‘doing’ 

the hard work involved with RTI framework develop-

ment and implementation. I have less ‘stories’ to tell 

how practices were implemented for individual students. 

 Due to the observed school psychologist shortage, RTI 

coordinator positions could be created then filled by 

individuals who may lack adequate training or back-

ground 

 Difficulty documenting improvement resulting from the 

work of an indirect coordinator 

 Substantial investment in a process that requires at least 

4-7 years to observe substantial results 

 

Reflecting on the past couple years, I would describe my 

learning curve as being more of a vertical line than curve. I 

can confidently say that I have the most unique view of the 

district through my work with each and every level. From the 

district leaders to classroom teachers to coaches to directors 

to interventionists, I have exposure to all levels of the organi-

zation. That variety of exposure provides unique experiences 

and challenges but the experience has been professionally 

challenging, engaging, and most importantly, I hope benefi-

cial to the staff, students, and parents I serve.  

I am aware of a few similar RTI Coordinators in neigh-

boring districts. Most of these positions are combined school 

psychologist and coordinator roles. I have not seen many full 

time equivalent RTI Coordinators with school psychologist 

training within Wisconsin. In my district, two more school 

psychologists have also transitioned to full time coordinator 

roles for students who are Gifted and Talented. Once again, 

the unique training and background of school psychologists 

allow for generalization to other positions within school dis-

tricts. For school psychologists who do not presently have 

the capacity or opportunity to move to an expanded role, it is 

my hope that this information provides some new ideas how 

we can expand our influence and range of practice.  

 

For more information, feel free to email me at 

birrc@elmbrookschools.org.  

 

Suggested Resource: 
Shapiro, E. S., Zigmond, N., Wallace, T., & Marston, D. 

(2011). Models for Implementing Response to Interven-

tion: Tools, Outcomes, and Implications. United States: 

Guilford Publications Inc.  
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Wisconsin School Psychology Leaders  

Are Needed! 
Now is the time to nominate yourself or a fellow school psychologist for the Wisconsin School Psychologists Associa-

tion board. An on-line election for WSPA Treasurer and President-Elect will take place in February 2015. WSPA board 

membership is an excellent way to help lead school psychology’s growth in Wisconsin.   

WE ARE MAKING THIS EASY…Nominations for the following officers can be submitted through a simple email or 

phone call to Scott Woitaszewski at the contact below. When sending an emailed nomination, please include your full name 

at the bottom of the email and identify yourself as a WSPA member. 

 Treasurer…………2-year term 

 President-Elect……1-year term (followed by a 2-year presidential term and a 1-year past-president term) 

The terms for these offices will begin on July 1, 2015. Elected WSPA officers typically meet quarterly to address the 

needs of the organization. 

Questions about these positions may be directed to  

Scott Woitaszewski,  

WSPA Nominations and Elections Chair 

scott.woitaszewski@uwrf.edu 

mailto:birrc@elmbrookschools.org
mailto:scott.woitaszewski@uwrf.edu
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WSPA Informs WI Council on Mental Health 
By Katherine Ashley, M.S.Ed., WSPA Public Relations Chairperson 

 

The Wisconsin Council on Mental Health focused atten-

tion on school-based mental health services at their Novem-

ber 19, 2014 meeting. The committee, appointed by Gover-

nor Scott Walker, is charged with evaluating the adequacy 

and outcomes of mental health services across the state in 

order to make recommendations to the Governor, Legisla-

ture, and Department of Health Services for the allocation of 

mental health funding. The 25-50 member council is made 

up of consumers, providers, and representatives from agen-

cies such as the Department of Public Instruction, the De-

partment of Health Services, and the Department of Correc-

tions. 

Linda Servais and Katherine Ashley, WSPA board 

members, offered an extensive PowerPoint presentation, 

followed by a lively Q&A session.  The presentation provid-

ed comprehensive statistics supporting the need for increased 

school-based mental health services. The unique functions of 

a variety of pupil services roles within a Multilevel System 

of Supports were reviewed with an emphasis placed on the 

barriers and opportunities facing school-based mental health 

providers. Guiding models such as PREPaRE and PBIS were 

demonstrated and novel practices such as satellite communi-

ty mental health clinics co-located in schools were described.  

The results of the brief survey conducted during the 

WSPA Fall Convention were instrumental in guiding the 

focus of the presentation, particularly the barriers to practice 

shared by membership. 94% of respondents noted barriers to 

providing mental health services in the schools. 69% of re-

spondents provide prevention services and only 62% of re-

spondents provide direct intervention for students with men-

tal health concerns. Barriers to providing mental health ser-

vices in school psychology practice included the following: 

community not embracing mental health as a priority; lack of 

acknowledgement of severity of needs within the schools; 

focus on traditional testing role; lack of awareness of exper-

tise of staff; limited time; limited resources; stigma of partic-

ipation; and, lack of professional development.  

Thank you to all who participated in the survey and 

thank you to Dr. Kathryn Bush, DPI School Psychology 

Consultant and member of the WI Council on Mental Health, 

for recommending WSPA present to the council. WSPA will 

continue to address barriers to providing school-based men-

tal health services through professional development oppor-

tunities and advocacy efforts. Please contact Katherine Ash-

ley at ashley.katherine@gmail.com if you would like a copy 

of the PowerPoint presentation. 

More information about the WI Council on Mental 

Health may be found at http://www.mhc.state.wi.us/

index.htm 

 

Presentation and article dedicated to Veronica Milling, 

WSPA Mental Health Chairperson, who recently passed 

away. Ms. Milling was a tireless advocate for infusing men-

tal health resources into Wisconsin schools. Her work in-

formed and inspired the training and practice of countless 

school psychologists through the implementation of variety 

of WSPA initiatives, chiefly the Mental Health Certificate. 

Her unassuming, thoughtful personality will be remembered 

fondly as her work lives on to inspire others. Thank you Ve-

ronica!  

Culturally Responsive Practices Resources 
From Heidi Decker-Maurer at the RtI Center 

One of the overarching tenets of the Wisconsin RtI Center is 

the belief that using culturally responsive practices (CRP) is 

one of the most effective ways to localize your system so 

that it is responsive to the students and community that your 

school serves. Culturally responsive practices are at the heart 

of a culturally responsive multi-level system of support and 

are infused into the high quality instruction, balanced assess-

ment, and collaboration that comprise the system.  Culturally 

responsive practices include the degree to which a school’s 

programs, practices, procedures, and policies account for and 

adapt to the broad diversity of students’ race, language, and 

culture. This helps practitioners strengthen their ability to 

analyze data and respond to the needs of students whose cul-

tures differ from their own, and use that data to inform in-

structional practice. To this end, the Center has developed 

seven experiences that outline ways to learn about other cul-

tures.  They are as follows: 

1. Articles  

2. Book studies  

3. Coaching and modeling  

4. Conferences and workshops  

5. Guest speakers  

6. Community site visits  

7. School site visits  

By engaging in the seven experiences, practitioners gain 

empathy and understanding for cultures different from their 

own. The experiences enable practitioners to expand world 

views which will enable them to look at data through a 

broader lens – with the understanding that some behaviors 

may be culturally motivated rather than intentionally disrup-

tive. The self-reflection offered by these experiences not 

only provides a wider perspective for accurate data interpre-

tation, but also larger systems change that includes a 

school’s programs, practices, procedures, and policies, as 

well as an opportunity to grow as members of an ever-

increasingly diverse world. 15 

mailto:ashley.katherine@gmail.com
http://www.mhc.state.wi.us/index.htm
http://www.mhc.state.wi.us/index.htm


Concussion Management in a Multi-Tiered System of Support 
Daniel Krenzer, PhD, NCSP, UW-Stout 

Gillian Fernstrom & Brianna Schmidt, MS.Ed. Candidates, UW-Stout 

Jennifer S. Kazmerski, PhD, BCBA-D, East Carolina University 

No one sees brain injury coming (SCBILC, 2010). Even 

with increased awareness prevalence rates are on the rise. 

According to the Centers for Disease Control (2014) approx-

imately 3.8 million concussions occur annually as a result of 

sports and recreational activities. Concussions occur during 

an event that results in an impact to the head causing the 

brain to bounce around or twist within the skull. A concus-

sion is a cellular disruption within the brain, rather than a 

physical injury to the brain structure (Giza & Hovda, 2001). 

Therefore concussions are largely unable to be detected 

through the use of computed tomography scans or magnetic 

resonance imaging and as a result alternative methods are 

used to determine the occurrence and resolution of a concus-

sion. Neurons that are damaged by an injury are vulnerable 

due to the discrepancy of the fuel supply to the injured area 

and demand of the brain. A concussed individual may expe-

rience the symptoms when exerted physically or cognitively 

indicating that the injury has not been healed and they are at 

risk for further injury. Rest, especially cognitive rest, is fun-

damental to a successful and timely recovery from concus-

sion (Majerske, Mihalik, & Ren, 2008). This brings to light 

the importance of having a protocol for making separate de-

cisions for a student to return to academic and athletic activi-

ties.  Although return to play and learn guidelines have been 

established they are often difficult to implement given the 

varying presentation of concussion symptoms and individu-

alized needs of students. Providing additional support and 

structure within the educational system to evaluate the occur-

rence and remission of symptoms is needed to make appro-

priate participation decisions (McAvoy & Werther, 2012).  

 

Common Symptoms of Concussion  

Concussion symptoms are identified across four do-

mains that include: Physical, cognitive, emotional and sleep 

symptoms. Not all symptoms will be experienced by each 

person and may vary in the intensity and duration. Examples 

of common symptoms experienced by individuals who have 

experienced a concussion include: headache, dizziness, sen-

sory sensitivity, fatigue, difficulty concentrating, etc. Cur-

rently the established protocol for returning to learn or play 

is six steps (McCrory et at., 2013). The essence of both the 

return to learn and play protocols is that the student is able to 

increase the workload with decreasing academic accommo-

dations without flaring a symptom.  Implementation of these 

steps varies especially within an educational system and con-

ceptualized within the framework of a multi-tier model may 

be the most appropriate means. 

 

Definition of MTSS  

Multi-tier system of supports (MTSS) is comprised of 

teams on various levels, such as student support teams, grade

-level teams, etc. There are varying tiers, similar to that of 

RtI, within MTSS that put a focus on the specific needs of 

the students. Conventionally, MTSS is used for students with 

learning or behavioral concerns. Schools should consider a 

MTSS approach for students with acute and chronic health 

conditions as they often require accommodations and inter-

ventions to address related concerns. Team-based decisions 

regarding interventions and/or accommodations are made 

using a problem-solving approach at both the system and 

student level. Upon school entry for a student with a health 

condition, collaboration with healthcare professionals, athlet-

ics, parents and the student is a necessary step for the MTSS.  

Specifically considering a student who returns to school fol-

lowing a concussion, the principles of MTSS may allow the 

flexibility needed due to potential changes in the student’s 

ability and needs.  

For an effective plan to be implemented, all school staff 

should be informed about the returning student’s injury and 

symptoms. Relevant school personnel should be specifically 

trained on the plan. Progress should be monitored with meet-

ings scheduled every 5-7 days following reentry and until 

full or near full recovery. As the presentation of concussion 

symptoms is unique to the individual and may evolve over 

time, different accommodations and interventions may be 

appropriate throughout the course of recovery. Tracking the 

progress of the individual will guide what interventions, ac-

commodations, and/or modifications are necessary as symp-

toms dissipate (McAvoy & Werther, 2012).   

Implications for Schools 

The statement, “Not all children are athletes but all chil-

dren are learners,” is something that stresses the high im-

portance of concussion awareness and possible influence on 

a child’s education. With the emerging awareness of head 

injuries and the need to inform educators, Wisconsin’s DPI 

published the Sideline to Safety guidelines, available within 

the DPI website, available at sped.dpi.wi.gov/sped_tbi-conc-

guidelines. Subsequently, the Wisconsin Concussion Law 

Act 172, is now implemented across the state and requires 

annual education on concussions for all parents, coaches, and 

student-athletes. Additionally, this law prohibits any player 

from continuing to play after any sign of head injury with 

necessary clearance from medical professionals to return to 

play.  

There are protocols surrounding concussion in to make 

both a Return to Play and Return to Learn decision. These 

protocols provide guidelines and regulations for when a stu-

dent can return to their sport and return to school after a head 

injury. Return to Learn indicates that a student does not have 

to be asymptomatic in order to return to an educational set-

ting, and is, in fact, encouraged to return to school once 

health conditions and symptoms are tolerable and managea-

ble during school with accommodations (McAvoy & 

Werther, 2012). The Return to Play protocol, on the other 

hand, indicates that a student must prove to be symptom be-

fore returning to any physical activity, the presence of super-

vision when practice resumes, and there must be clearance 

from a medical practitioner (McCrory et at., 2013).  
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District Level Support 

Concussion and brain injuries, in general, have not tradi-

tionally been a common occurrence or area of major concern 

for schools. Given this, school districts may not have ade-

quate processes in place for identification and support of 

these students and facilitation of educational supports. As 

more students are identified, school districts will need to 

adapt and have processes in place to meet the need of these 

students. Historically, concussions have been under-reported 

in schools, however, with the emergence of legislation de-

signed to protect student-athletes and the national media at-

tention focusing on brain injury, there is greater awareness 

and concern for brain injuries for all students.  

Each school district should review their district plans 

and procedures to ensure that there are processes in place to 

support of students suspected of a concussion. School district 

procedures may institute a problem solving framework that 

includes identification of symptoms the student is experienc-

ing, a mechanism of data collection to track these symptoms, 

and the opportunity to modify the supportive plan to meet 

the shifting needs of the student. Although most students 

recover between 1 to 3 weeks, districts should ensure that 

there are mechanisms, such as those of a problem solving 

team, in place to support student’s access to special educa-

tion or those protections provided by Section 504 of the Re-

habilitation Act.     

Concussion legislation provides, conceptually, a process 

to support student-athletes that are suspected of a concussion 

during a sanctioned sport event. However, since not all stu-

dents are athletes, there must be processes in place to meet 

the needs of all students. A district may train staff to become 

resident brain injury experts that may include educators, 

health care professionals (e.g., nurses), and related personnel 

(e.g., school psychologists) who can serve as resources to the 

student, family, and teachers. One opportunity for Wisconsin 

educators to sharpen their knowledge and skill in the area of 

concussion and TBI is to take advantage of the training op-

portunities provided by CESA across the state. Each CESA, 

representing a region of the state, has a designated TBI train-

er that functions as a contact person for the training and the 

related activity modules. Further information pertaining to 

CESA and its TBI training, refer to the DPI website within 

the TBI portion of the educational disabilities section (http://

sped.dpi.wi.gov/sped_tbi_traing) . Although some personnel 

may seek out additional concussion and TBI training, dis-

tricts should provide awareness for all teachers and adminis-

trators about brain injuries and the impact on the learning 

process. Last, if not already done, districts should confirm 

that the school buildings are accessible for students with 

limited ability to ambulate.     

 

Building Level Support 

School-based response to students with concussion is 

vital to their recovery. Once a school receives notice that a 

student has been concussed, a case manager should be as-

signed prior to the student returning to school. This may be a 

general education teacher or someone with knowledge and 

experience in working with concussed students. The case 

manager will work with the family and medical personnel to 

coordinate communication and supportive efforts, to include 

a release of information so that the school and medical staff 

can share information freely. Given that concussion impacts 

students differently, the case manager will work with teach-

ers, counselors, administrators, and school psychologists to 

develop a plan. Prior to the return of the student, a planning 

meeting should be held to determine accommodations, based 

on the presenting symptoms, and scheduling adjustments that 

will occur as the student progresses through the recovery 

process. It will be the case manager that facilitates the return 

to learn process.  

 

Concussion and MTSS 

It is estimated that 80 to 90 percent of concussions re-

solve without long term consequences in about one to three 

weeks (Collins, Lovell, Iverson, Ide, & Maroon, 2006). 

Within this relatively brief period of time, schools should be 

able to engage a problem solving model and provide sched-

uling and instructional adjustments as the student recovers 

from the symptoms of concussion. For example, upon return-

ing to school, less cognitively demanding classes may be 

considered to start until the student can build mental stamina. 

Students often report math and language arts as courses re-

quiring the greatest cognitive load (Gioia & Collins, 2006). 

The problem solving team may determine that a student may 

have access to an array of academic adjustments such as a 

scribe, adjusted assignments, movement plan between clas-

ses, access to breaks and quiet space, or a shortened school 

day, just to name a few. These adjustments are to allow the 

student time to recover while engaging in school but attempt-

ing to keep exertion below the threshold that would elicit a 

symptom.  

For the remaining instances of concussion, that don’t 

resolve within 3 weeks, ongoing support is required. Concus-

sion may eventually lead to special education or a 504 Plan 

but prior to making this determination; the school team must 

consider how the student is performing in the general curric-

ulum. Additionally, interventions may be recommended that 

may benefit the student. It is during this time that data is 

recorded to assess how well interventions are working. An 

example of collected data might include; time on-task, read-

ing or math progress monitoring, duration or intensity of 

physical symptoms that impact access to the general curricu-

lum. Collection of these data and decisions based on it would 

resemble that of an initial MTSS/RtI referral. The problem 

solving team would make a decision based on the collected 

data, to analyze the level, trend, and variability of the data. 

The school team will analyze the data to determine if the 

trend is sufficient to demonstrate recovery or to indicate that 

the student can no longer reasonably benefit from the general 

education curriculum alone. It is at this point that the consid-

eration be made, based on the collected data, for the school 

team to initiate a special education referral or would ongoing 

accommodations (e.g., 504 Plan) provide sufficient educa-

tional support.   

    

Summary  

With greater awareness of brain injury and its impact on 

the learning process, schools will begin to develop processes 

to support these students. Collaboration among the school 
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team, medical personnel, and family is imperative to build a 

supportive plan, based on the presenting symptoms, for the 

student upon the entry to school. Most students, 80 to 90 

percent, that experience a concussion are symptom free after 

three weeks. However, for students that continue to have 

symptoms beyond what is typically expected, schools must 

build the process and capacity to provide ongoing education-

al supports. One way to do this is to integrate the principles 

of MTSS with concussion management. With incorporating 

these practices, the school team can make early identification 

of need, choose appropriate accommodations and interven-

tions, and collect data that will guide future supportive pro-

gramming to incorporate the student into the community and 

school.  

 

Primary author can be contacted at: kren-

zerd@uwstout.edu  
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Wisconsin School Psychology Leaders Are 

Needed! 
Now is the time to nominate yourself or a fellow school 

psychologist for the Wisconsin School Psychologists Asso-

ciation board. An on-line election for WSPA Treasurer and 

President-Elect will take place in February 2015. WSPA 

board membership is an excellent way to help lead school 

psychology’s growth in Wisconsin.   

WE ARE MAKING THIS EASY…Nominations for the 

following officers can be submitted through a simple email 

or phone call to Scott Woitaszewski at the contact below. 

When sending an emailed nomination, please include your 

full name at the bottom of the email and identify yourself as 

a WSPA member. 

 Treasurer…………2-year term 

 President-Elect……1-year term (followed by a 2-year 

presidential term and a 1-year past-president term) 

The terms for these offices will begin on July 1, 2015. 

Elected WSPA officers typically meet quarterly to address 

the needs of the organization. 

Questions about these positions may be directed to me. 

Regards, 

Scott Woitaszewski,  

WSPA Nominations and Elections Chair 

scott.woitaszewski@uwrf.edu 

(715) 425-3883 
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United States Department of Education Issues Multiple Guidance Documents 
By Matt Bell 

The United States Department of Education (USDOE) 

has been busy.  In the last 5 months, the agency charged with 

monitoring public educational institutions has authored mul-

tiple documents outlining the obligations public school dis-

tricts have to children with disabilities and English Language 

Learners (ELL).  The recent guidance documents also ad-

dress inequities in access to resources in regard to race, col-

or, and national origin.  The relevant documents are summa-

rized below with the title of the document listed in bold.  The 

reader is cautioned that due to the length of the guidance 

documents, the material below is only a cursory summary.  

Readers are encouraged to visit the USDOE’s website at 

www.ed.gov for the full text of each document. 

 

Dear Colleague Letter: Resource Comparability 
(October 1, 2014) 

 In this guidance document the USDOE cites to a sub-

stantial amount of data indicating that numerous opportuni-

ties, such as gifted and talented programs, Advance Place-

ment courses and higher level coursework, are unavailable to 

many students of color.  As an example, the USDOE notes 

that “of the high schools serving the most black and Latino 

students in the 2011-2012 school year, only 74 percent of-

fered Algebra II and only 66 percent offered chemistry.”  

The USDOE also notes that even when higher level courses 

and gifted and talented programming is available, students of 

color are substantially underrepresented in those programs/

courses.   

The USDOE cites the above data, and more, as a back-

drop for setting forth its authority to enforce Title VI of the 

Civil Rights Act, which prohibits discrimination on the basis 

of race, color, or national origin.  In conducting an investiga-

tion of whether discrimination is present in regards to re-

source allocation and availability, the USDOE may analyze 

any or all of the following: courses offered and enrollment in 

those courses, stability of teacher workforce, teacher qualifi-

cations and experience, school facilities, and technology and 

instructional materials. 

Finally, the USDOE provides suggestions that districts 

may use to “prevent and remedy discrimination in the provi-

sion of educational resources.”  More specifically, the 

USDOE recommends that districts conduct a self-assessment 

to determine if barriers to equal educational opportunity ex-

ist.  In doing so, districts should utilize OCR’s Civil Rights 

Data Collection.  The USDOE further recommends that any 

self-assessment “may include notice to the school communi-

ty of rights and responsibilities under Title VI and the proce-

dure by which students, parents, and employees may report 

concerns.   

 

Frequently Asked Questions on Effective Communication 

for Students with Hearing, Vision, or Speech Disabilities 

in Public Elementary and Secondary Schools (November  

12, 2014) 

This guidance document’s primary purpose is to high-

light the intersection between Title II of the Americans with 

Disabilities Act of 1990 (Title II), and the Individuals with 

Disabilities Education Act (IDEA).  Title II requires public 

schools to “ensure that communication with students with 

hearing, vision, or speech disabilities is as effective as com-

munication with students without disabilities.”  However, the 

USDOE notes that “the Title II requirement for effective 

communication differs from the IDEA requirement” to pro-

vide a free appropriate public education (FAPE) and in some 

cases Title II may require additional services that are not 

required by the IDEA. 

Unlike the IDEA, which requires a team approach to 

determining appropriate aids and services to be provided to 

an eligible student and does not incorporate any requirement 

to give preference to a request by a parent or student, Title II 

requires that districts “give primary consideration to the aux-

iliary aids and services requested by the student with the 

disability when determining what is appropriate for the stu-

dent.”  The guidance goes on to note that Title II requires a 

district to “honor the choice of the student with the disability 

(or appropriate family member) unless the public school can 

prove that an alternative auxiliary aid or service provides 

communication that is as effective as that provided to stu-

dents without disabilities.” 

The current guidance may prove surprising for some 

districts, as was the case for the Districts involved in K.M. v. 

Tustin Unified School District, 725 F.3d 1088 (9th Cir. 

2013), a case referenced in the guidance document.  In K.M., 

two students with hearing impairments requested that they be 

provided Communication Access Realtime Translation 

(CART), a word-for-word transcription service that provides 

real-time captions.  Their respective school districts denied 

the requests but offered other accommodations.  The students 

initiated due process hearings to challenge the Districts’ de-

nials.  After the Districts prevailed at the IDEA administra-

tive hearings and at the district court level, the parents ap-

pealed to the 9th Circuit Court of Appeals.  Reversing the 

lower court, the Court of Appeals determined that Title II’s 

requirement that a district give “primary consideration” to 

the requests of the students exceeds the requirements set 

forth in the IDEA.  Furthermore, while the District may have 

complied with the IDEA when providing alternative accom-

modations other than CART, it may have simultaneously 

violated Title II by failing to honor the requests of the two 

students with hearing impairments.  Consequently, the case 

was remanded back to the district court for further proceed-

ings.    

  

English Learner Students and Limited English Proficient 

Parents (January 7, 2015) 

This document provides substantial guidance regarding 

services that are required to be provided to English Learner 

Students (ELS).  Most relevant to school psychologists is the 

section involving evaluating and providing special education.  

The USDOE notes that districts must provide students with 

disabilities who are also ELS with both language assistance 

and disability-related services and inform parents of those 
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students “how the language instruction education program 

meets the objectives of the child’s IEP.” 

Districts should be cautioned that the USDOE has iden-

tified some “impermissible” practices in which districts en-

gage.  For example, the agency notes that some “districts 

have a formal or informal policy of ‘no dual services,’ i.e., a 

policy of allowing students to receive either EL services or 

special education services but not both.   Other districts have 

a policy of delaying disability evaluations of EL students . . . 

for a specified period of time based on their EL status.”   

The guidance further states that once identified, the IEP 

team must consider the language needs of a child with lim-

ited English proficiency as those needs relate to the child’s 

IEP.  The guidance further encourages that in order to com-

ply with this requirement, “it is essential that the IEP team 

include participants who have the requisite knowledge of the 

child’s language needs . . . and professionals with training, 

and preferably expertise, in second language acquisition and 

an understanding of how to differentiate between the stu-

dent’s limited English proficiency and the student’s disabil-

ity.”  Finally, the USDOE notes that the IDEA requires that 

districts “take whatever action is necessary to ensure” that 

parents of ELS understand the IEP team proceedings. 

 

Conclusion 

The reviewed guidance documents provide a wealth of 

information beyond the brief synopses listed above.  School 

Psychologists are encouraged to review and familiarize 

themselves with the full documents in order to ensure stu-

dents with disabilities receive all of the rights to which they 

are entitled.     

 

Strategies for Student Success: Test Anxiety 

(Reprinted from The Ohio School Psychologist, Volume 58, number 1, Winter 2013) 

By  Amity Noltemeyer, PhD, NCSP and  Kristin Willis MS 

 

Description 

Test anxiety is characterized by extreme feelings of wor-

ry, stress, or fear related to an evaluative situation such as 

testing.  Students experiencing test anxiety report these un-

pleasant feelings before and during the testing situation, of-

ten contributing to underperformance.  It has been estimated 

that up to 30% of students experience severe test anxiety 

(Huberty, 2009).  As testing situations become more preva-

lent in schools, it becomes important to remember that some 

students need help learning how to cope with their anxiety in 

order to succeed academically.     

 

Research 

Like other forms of anxiety, test anxiety can be mani-

fested in three ways: emotionally (e.g. anger, fear, helpless-

ness and disappointment), cognitively/behaviorally (e.g. neg-

ative thinking, difficulty concentrating), and physically (e.g. 

sweating, increased heart rate, nausea) (Anxiety and Depres-

sion Association of America, 2012).  These symptoms may 

block a student’s ability to effectively process or retrieve the 

information needed to answer questions on a test (Cassady & 

Johnson, 2002; Hembree, 1988).  Many students may feel a 

moderate level of anxiety in a testing situation, which is nor-

mal and can actually facilitate performance on a test.  How-

ever, excessive anxiety can negatively impact test scores, 

grades, problem solving abilities, and memory (Hembree, 

1988).   

Some students are more likely to develop test anxiety 

than others.   Students who have higher levels of overall anx-

iety, for example, experience an increased risk of developing 

test anxiety (Hembree, 1988; Huberty, 2009).  Students who 

blame others for their failures and believe they have little 

control over things may also be more likely to develop high-

er levels of test anxiety (Hembree, 1988).  Additionally, stu-

dents who feel internal or external pressure to do well and 

students who have a high need to achieve may experience 

increased worry, and, therefore, decreased performance 

(Anxiety and Depression Association of America, 2012; Hu-

berty, 2009).  Students with low self-efficacy who have re-

peatedly experienced failure in testing situations are likely to 

develop negative thoughts which can hinder their perfor-

mance (Anxiety and Depression Association of America, 

2012; Hembree, 1988; Huberty, 2009).  Hembree (1988) also 

reported that female students are more likely to report test 

anxiety.  Age also plays a role; students tend to become in-

creasingly anxious as they progress through school, leveling 

off in the middle school years (Hembree, 1988).  Finally, test 

anxiety can also be related to skill deficits in test taking and 

in study skills habits (Anxiety and Depression Association of 

America, 2012). 

Students who are taught how to reduce their anxiety 

often experience an increase in their grades and performance 

(Driscoll & Holt, 2012; Hembree, 1988).  Behavioral treat-

ments (e.g. systematic desensitization, modeling, relaxation 

and anxiety management training) and cognitive treatments 

(e.g. cognitive restructuring and rational emotive therapy) 

have been found to have a large to medium effect size on 

reducing anxiety (Ergene, 2003).  However, when they are 

also combined with skills training (e.g. test taking and study 

skills), anxiety reduction may be even greater (Ergene, 

2003).  A combination approach of behavioral and/or cogni-

tive treatments in combination with skills training may be the 



most effective direct approach for reducing a child’s test 

anxiety.   

 

Strategies for Home and School 

There are several strategies that parents, teachers, and 

students can use to prevent or reduce test anxiety.  These 

include: 

 

 Determine whether test anxiety may be affecting stu-

dents’ performance.  Parents or teachers may suspect 

this in students who appear anxious and agitated before 

and during testing situations, perform poorly on tests 

despite having demonstrated mastery of the material 

previously, verbalize feelings of fear or pessimism, or 

demonstrate physical symptoms/complaints associated 

with the testing situation.  Teachers may also use infor-

mal inventories designed to assess test anxiety, in an 

effort to identify whom it might be affecting and how. 

 Teach students effective strategies for studying.  This 

could be done in both the home and school settings.  At 

school, children can be introduced to techniques such as 

mnemonics, creating outlines, visualization, and using 

flashcards to learn key terms.  Students can also be 

taught an approach for mastering content area chapter 

readings, such as the SQ3R approach (see the Interven-

tion Central website listed in the Resources section be-

low for more information on this technique).  Parents 

can reinforce these skills by providing consistent and 

structured opportunities to practice them at home.  

When possible, students should study at home for a con-

sistent time each night, in an area that is well lit and has 

limited distractions.  Procrastinating and “cramming” 

the night before the test is much less likely to result in 

meaningful learning. 

 Teach test-taking skills.  For example, teachers can edu-

cate students on strategies for answering multiple choice 

questions, eliminating incorrect answer options, identi-

fying words that provide clues for true-false questions, 

focusing on key words such as “not” “least” and 

“except,” paying attention to instructions, managing 

their time during the testing session, and making educat-

ed guesses when unsure of the answer. 

 Teach strategies for reducing anxiety during the testing 

situation.  For example, students can be taught to engage 

in a deep breathing exercise before or during a test to 

clear their minds and focus.  In addition, visualization 

strategies can be practiced before the test to encourage 

students to “see” themselves calm, prepared, and suc-

cessfully completing the test. 

 Help affected students change negative cognitions asso-

ciated with test taking.  For example, a child with test 

anxiety can be taught to recognize and challenge 

thoughts such as “I will never do well on a test,” or “I 

am never going to get into a good college if I don’t do 

well on this test.” The child should be taught to block 

these thoughts and replace them with more constructive 

or positive self-talk such as “I am calm and prepared,” 

or, “I know I can show what I know.”  

 Consider whether or not accommodations would be ap-

propriate to assess what a child truly knows about a sub-

ject.  For example, in some situations where perfor-

mance in front of peers contributes to test anxiety, a 

teacher may decide to allow a student to take an assess-

ment in a small group setting to see how that impacts 

performance.  Or, if pressure associated with time limits 

is contributing, a teacher may allow a student extended 

time on classroom tests. 

 Consider staggering tests rather than administering mul-

tiple tests in one day.  When schools have one designat-

ed day of the week that all tests across subjects are held 

on, this may increase test anxiety among affected stu-

dents. 

 Celebrate effort as well as performance.  Children who 

think that they are evaluated based on whether or not 

they obtain perfect performance may experience more 

anxiety.  This is true for both standardized state-wide 

tests and informal classroom tests.  It is important to 

praise students for their efforts, persistence, and im-

provement so that students build confidence in their 

skills.  

 Encourage students to come to school on the day of the 

test well-rested and properly fed.  Also, allow students 

to complete the test in a comfortable environment with 

limited distractions. 

 

Online Resources for More Information 

 

http://kidshealth.org/teen/school_jobs/school/

test_anxiety.html - An article written for children and adoles-

cents on test anxiety.  It can be read or listened to, and in-

cludes a recoded breathing exercise that can be used. 

 

http://www.nasponline.org/resources/principals/

Anxiety_NASSP_Oct09.pdf - An article by Thomas J. Hu-

berty that includes ideas for parents, principals, teachers and 

school-based mental health professionals can use to help 

adolescents experiencing test anxiety. 

 

http://www.interventioncentral.org/sites/default/files/pdfs/

pdfs_interventions/testtips.pdf - This handout, created by 

Interventioncentral.org’s Jim Wright, reviews specific meth-

ods that students can use to manage test anxiety. 
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In Memory of Veronica Milling 

 Veronica Milling:  Born to eternal life Jan 9, 2015, age 53. Beloved mother of Megan 

and Cameron Milling. Adored daughter of Annie Callahan (nee Geel). Dear sister of John and 

Patrick Callahan. Further survived by other relatives and friends. Preceded in death by her fa-

ther, Arnold Callahan. Visitation Mon Feb 2, 2015 at 5pm with memorial service at 6pm at Fox 

River Christian Church, S46 W24130 Lawnsdale Rd (Hwys 164 & I), Waukesha. In lieu of 

flowers, memorials to benefit Veronica's Garden appreciated. For information: 

www.waukeshafunerals.com. This obituary found at:  http://www.legacy.com/obituaries/

jsonline/obituary.aspx?n=veronica-l-milling&pid=173920365#sthash.6GhWSIiG.dpuf 

  

 Veronica began her role in WSPA by assisting with the 2005 convention.  She then 

joined the WSPA Board as the Recognition and Scholarships Committee Chair.  She consistent-

ly saw a need to address the mental health needs of children in our state and led an effort to 

form and then chair the Mental Health Committee.  Within this role she developed position 

statements and advocated to legislators for the role of school psychologists in addressing the 

mental needs of children.  She was instrumental in developing the WSPA Mental Health Certif-

icate in which school psychologists could further their education and be recognized for their 

knowledge and skills in supporting children's mental health.  Veronica served on the Convention Planning committee to create a 

mental health strand throughout each convention to provide school psychologists with the professional development to meet the 

requirements of the Mental Health Certificate.  She was also involved in the possible pursuit of a state-wide crisis response 

team.  Additionally, Veronica contributed to a presentation on school-based mental health services for the Wis-

consin Mental Health Council. She further served our profession by supervising field training students interested 

in the pursuit of school psychology as well as interns in school psychology.  She was a quiet, kind, and thought-

ful leader while making a huge impact on the educational, social emotional and mental health needs of children 

in Wisconsin. The Randle-Dable-Brisk Funeral Home has a page for Veronica at 

 http://www.randledablefuneralhome.com/obituaries/Veronica-Milling/  if you would like to add 

your condolences. 

http://www.eric.ed.gov/PDFS/ED528706.pdf
http://www.waukeshafunerals.com
http://www.legacy.com/obituaries/jsonline/obituary.aspx?n=veronica-l-milling&pid=173920365#sthash.6GhWSIiG.dpuf
http://www.legacy.com/obituaries/jsonline/obituary.aspx?n=veronica-l-milling&pid=173920365#sthash.6GhWSIiG.dpuf
http://www.randledablefuneralhome.com/obituaries/Veronica-Milling/
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CHANGE SERVICE REQUESTED 

The WSPA Sentinel would like to feature school psychologists from across Wisconsin. Please contact Jennifer Kamke Black 

at kamkeblj@shawanoschools.com if you have suggestions for our next issue. 

WSPA Spring Convention!!  Holiday Inn Convention Center- Stevens Point, March  25-27 

For more details and to register, go to http://www.uwlax.edu/conted/wspa/spring.html 

See you there! 

mailto:kamkeblj@shawanoschools.com
http://www.uwlax.edu/conted/wspa/spring.html

