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Wisconsin School Psychologists Association Editorial Policy 

  

1. This editorial policy shall apply to all WSPA publications 

regardless of originating committee, and to all written editori-

al material distributed as official WSPA activity. This in-

cludes (but is not limited to) the newsletter, monographs, con-

ference newsletters, and committee bulletins. Committee re-

ports, minutes of meetings, conference announcements and 

details, and similar material documenting organizational activ-

ities are not included. This policy shall be published annually 

in the Fall issue of the WSPA newsletter.  

2. Articles and reports of factual information may be edited to 

conform to space limitations, format specification, or to im-

prove clarity, without permission of the original writer as long 

as the article has not been previously published.  

3. Expressions of opinion as in editorials, reviews, and letters 

may be edited only with the original writer’s consent, unless 

in excess of one page of newsletter text. Writers may request 

approval of such modification prior to publication. No editori-

al commentary will be published without citing the source.  

4. All original sources will be credited; material used with per-

mission from other sources will identify and credit that 

source, and note any approved modifications from original.  

5. All items submitted to the appropriate editors/chairs for inclu-

sion in a publication are subject to acceptance or rejection at 

the editor’s discretion. Long articles may be returned to the 

writer for revision or condensing. Every effort will be made to 

insure the content of any WSPA publication provides a bal-

anced viewpoint and that space is allotted for member re-

sponse.  

6. Material that appears in WSPA publications may not always 

represent official organization policy. Statements of policy of 

Executive Board positions will be so identified.  

7. Editorial statements and subjective reviews should reflect 

ethical and professional standards. Comments that might be 

offensive, personal, or reckless will not be published or will 

be returned to the writer for appropriate revision.  

8. All editorial material distributed by WSPA will be reviewed 

by the chair of publications or designee to assure adherence to 

this policy and to provide consultation regarding publication.  

President: 

John Humphries 

johnhumphriesncsp@gmail.com 
Past President : 

Betty DeBoer 

(608) 785-6891 

bdeboer@uwlax.edu 
Secretary: 

Christine Peterson  

W (715)232-2182  

petersonchris@uwstout.edu 

Treasurer: 

Ben Burns 

benjaminrburns@gmail.com 

At-Large Executive Board Member: 

Lisa Hanson-Roche 

(608) 742-5531 x 2453 

rochel@portage.k12.wi.us 

For information on contacting committee chairpersons, 

check the WSPA website at www.wspaonline.net. 

Annual membership dues are $60 for full membership, 

$30 for leave, $30 for associate, and $20 for student  mem-

bership.   

The opinions and products, including advertising, class/

workshop notices, and job announcements, appearing in this 

newsletter do not necessarily indicate official sanction, pro-

motion, or endorsement on the part of the newsletter or the 

Wisconsin School Psychologists Association, Inc.  Articles, 

announcements, and letters should be submitted to the Edi-

tor, Jennifer Kamke Black, N4212 Townline Rd., Shawano, 

WI  54166, 715-524-4180 (home), 715-526-2175 x1106 

(work), e-mail: kamkeblj@shawanoschools.com.   RE-

MINDER: regional chapters may receive a stipend of $75/

year for submitting an article about their region to the news-

letter.  

 Deadlines for receipt of material by the editor:   

 

        #1--September 1  #2--November 15 

     #3--January 15       #4--April 15 

mailto:kamkeblj@shawanoschools.com
mailto:johnhumphriesncsp@gmail.com
mailto:bdeboer@uwlax.edu
mailto:petersonchris@uwstout.edu
mailto:rochel@portage.k12.wi.us
http://www.wspaonline.net
mailto:kamkeblj@shawanoschools.com
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Wow, it is a whirlwind! Being President of a statewide 

organization certainly is entertaining and exciting! It can also 

be hard to feel somewhat responsible for contributing to the 

direction of our profession and our state. I’m buoyed to 

know how hard all of you are working and how skilled we 

are as a collective group—I’m so proud of the great work 

going on in school psychology in Wisconsin. Our conference 

committee did a fabulous job this fall with over 350 partici-

pants, we had a great work session at the NASP regional 

meeting, and our membership numbers continue to rise. As 

always, board members are generously donating their time to 

help make WSPA useful to you. 

Our strategic planning process Plan 2020 is ramping up. 

At the summer board meeting we discussed a process for 

board and membership input into the plan. In the fall board 

meeting we reviewed the 2010-2015 Strategic Plan and 

briefly discussed the progress to date. We also considered 

whether the 5 focus areas of Advocacy, Membership Ser-

vices, Professional Development, Statewide Collaboration, 

and Public Relations were still relevant for us. Our January 

and March meetings will include some work on the plan, and 

we will be surveying members this winter. Join us at the 

March conference for a workshop entitled “Plan 2020: 

Charting Future Directions of WSPA.” 

As you will read elsewhere in this newsletter, the fall 

conference was excellent by my estimation. Our Thursday 

keynote by the Honorable Bob Pasternack was attended by 

two state senators and their staff, along with numerous DPI 

staff members. Some of Bob’s key statements included: 

 Only 23% of new teachers feel ready to accommodate 

students with disabilities. 

 Prior to the NCLB language defining “scientifically re-

search-based,” the best predictor for resource selection 

was how colorful the book was and the quality of the 

salesman. 

 RtI is not a refusal to identify SLD, it’s a refusal to inap-

propriately identify SLD. 

 “Inclusionistas:” IDEA requires a continuum of services. 

What’s an appropriate amount of time in SPED settings? 

We don’t need to include all students at all times in all 

settings. 

 

These last two items really spoke to me. I can recall a 

former colleague suggesting that RtI should stand for 

“Reduced to Insignificance” since it had been so watered 

down in Wisconsin. As I sat at another recent conference I 

had to listen to an “Inclusionista” (as Bob would have called 

her) really trash RtI systems as bad for kids, using dubious 

“evidence” to reach her conclusions. I also know that a study 

of RtI in a Wisconsin district is making the rounds, with the 

conclusion that “RtI has no effect on math and reading 

growth.” Every day there are more indications that RtI is 

under fire as a model for student-level and school-level im-

provement in Wisconsin. No wonder: Education has long 

had “Magic Bullet Disorder” (as Bob called it). For now, we 

need to keep working to show results. Let’s be sure that our 

next question is not “Is RtI working?” Instead, we should 

focus on these questions: “Have we selected high-quality 

interventions, and if so, how well are we implementing 

them?” 

President’s Message: Wisconsin’s Moment of Truth 

November 2014 
by John Humphries 



HELP WANTED: 

WSPA needs a reliable person with website skills to help continue to develop and main-

tain the website. Please email Betty DeBoer if you are interested  at bdeboer@uwlax.edu 

Upcoming Events 
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WSPA Spring Convention!! 
Holiday Inn Convention Center- Stevens Point 

Mar.  25-27 

 

Come to see some fabulous speakers such as: 
Steve Brock (current NASP president) 

Melissa Reeves 

Mary Wimmer 

Dana McConnell 

Margaret Sedor 

 

Topics include: 
Neuropsychology of Social Emotional, and Behavior 

Challenges 

Overview of Selected and Targeted Interventions 

Advanced Crisis Intervention 

School Refusal/Truancy and RTI 

And Much Much More!! 

 

S A V E  T H E   D A T E!! 

See you there!! 

WSPA Employment Fair 2015 
February 13, 2015 

Wilderness Resort 

Wisconsin Dells 

  

The only Employment Fair in Wisconsin devoted exclu-

sively to the field of School Psychology! The fair will bring 

together employers and candidates/interns to get acquainted 

through networking and screening interviews. School dis-

tricts from around the state and region are invited to meet 

with both experienced school psychologists seeking a new 

district and school psychology students seeking an intern-

ship. 

 Check in for districts/employers will be between 9 and 

10 am 

 School psychology candidates are invited to circulate 

among the districts from 10-11:30 am 

 At 11:30, job seekers will be allowed to sign up for 

screening interviews. They will be assigned a random 

number and sign up as slots are available. 

 Lunch will be available from 11:30 to 12:30 for every-

one. 

 From 12:30 pm to 2:30, school district representatives 

will have 15-minute screening interviews with candi-

dates. 

Opportunities for Job Seekers/Students 

 Meet potential employers from around the State 

 Interview with several potential employers in a single 

day 

Opportunities for School Districts 

 Find and attract the most qualified candidates from a 

pool of applicants 

 Save time and money in recruiting.  

 Districts will be invited to compose a 250-word descrip-

tion of the position to be posted on the WSPA Website 

to attract candidates. 

 

School District/CESA in Wisconsin $200 

School District/Cooperative in Region $300 

Job Seeker/Intern $10 

 

Details & Registration:  

https://wspa-fair-2015.eventbrite.com  

 

Questions can be directed to Rob Dixon: rdixon@uwlax.edu 

or (608) 785-8441. 

Wisconsin School Psychology  

Leaders Are Needed! 
Now is the time to nominate yourself or a fellow school 

psychologist for the Wisconsin School Psychologists Asso-

ciation board. An on-line election for WSPA Treasurer and 

President-Elect will take place in February 2015. WSPA 

board membership is an excellent way to help lead school 

psychology’s growth in Wisconsin.   

WE ARE MAKING THIS EASY…Nominations for the 

following officers can be submitted through a simple email 

or phone call to Scott Woitaszewski at the contact below. 

When sending an emailed nomination, please include your 

full name at the bottom of the email and identify yourself as 

a WSPA member. 

 

Treasurer…………2-year term 

President-Elect……1-year term (followed by a 2-year 

presidential term and a 1-year past-president term) 

The terms for these offices will begin on July 1, 2015. 

Elected WSPA officers typically meet quarterly to address 

the needs of the organization. 

Questions about these positions may be directed to me. 

Regards, 

Scott Woitaszewski,  

WSPA Nominations and Elections Chair 

scott.woitaszewski@uwrf.edu 

(715) 425-3883 

https://wspa-fair-2015.eventbrite.com
mailto:scott.woitaszewski@uwrf.edu


5 

Membership Report 

by Kim Knesting Lund 
As of November 15, the Wisconsin School Psychologists Association is currently 382 members strong.  Our goal this year is to 

reach 450 members and we can do that with your help.  If one of your school psychology colleagues is not currently a 

WSPA member, please encourage him or her to consider joining the association.  Our association is only as strong as its 

members. 

WSPA has a new membership category for an Associate Member.  This membership category is for someone who has a bache-

lor’s degree or higher and who has a professional interest in school psychology, but is not a licensed school psychologist 

nor eligible for another membership category.  Would someone with whom you work – perhaps a school counselor, social 

worker, principal, or special education teacher – be interested in joining WSPA and gaining the benefits of membership?  

Invite them to join us. 

WSPA offers many benefits to membership, including discounted rates on fall and spring WSPA conventions, four issues of the 

Wisconsin Sentinel; access to the “Members Only” portion of the website; Children’s Services grant opportunities; repre-

sentation at NASP Central Region meetings, NASP conventions, and ISPA conventions; opportunities for continuing pro-

fessional development, including NCSP Continuing Professional Development (CPDs) at conventions and Summer Insti-

tute; legislation monitoring and action on issues affecting the practice of school psychology in the state and nation; and 

opportunities for professional collaboration and networking through regional group activities.  New members can join 

online at www.wspaonline.net.  

PREPaRE Workshops 

Crisis Prevention and Preparedness: 

Comprehensive School Safety Planning 

 

Time: (All Locations)   

Registration 8:00am-8:30am 

Workshops 8:30am-3:00pm 

 

Workshop 1 (one day)  

Focuses on Crisis Planning 

January 30, 2015 
Columbia St. Mary’s Hospital Ozaukee 

13111 N. Port Washington Road 

Mequon, WI 53097 

Contact: Christine Kleiman (CESA 7) 

(920)617-5645 

ckleiman@cesa7.org 

 

Workshop 2 (two-days)  

Focuses on Crisis Intervention/Recovery 

January  13-14, 2015 
Wisconsin Indianhead College 

1900 College Dr. 

Rice Lake, WI 54868 

Contact: Carol Zabel (CESA 10) 

(715)720-2145 

czabel@cesa10.org 

*Graduate Credit Available 

 

 

 

 

 

 

Workshop 2 (two-days)  

Focuses on Crisis Intervention/Recovery 

January 21-22, 2015 
CESA 7 

595 Baeten Road 

Green Bay, WI 54304 

Contact: Christine Kleiman (CESA 7) 

(920)617-5645 

ckleiman@cesa7.org 

*Graduate Credit Available 

  

Send payment to: CESA #4 ATTN: Mary Devine, 923 East 

Garland Street, West Salem, WI 54669—PLEASE include 

and clearly define: Participant name, exact name of work-

shop, and date, with all checks or purchase orders. Thank 

you!  

 

Online Registration:  
(Rice Lake—WORKSHOP 2) -  

http://www.myquickreg.com/event/event.cfm?

eventid=11265  

(Green Bay—WORKSHOP 2) -  

http://www.myquickreg.com/event/event.cfm?

eventid=11266  

(Mequon—WORKSHOP 1) -  

http://www.myquickreg.com/event/event.cfm?

eventid=11279  

 

http://www.wspaonline.net
http://www.myquickreg.com/event/event.cfm?eventid=11265
http://www.myquickreg.com/event/event.cfm?eventid=11265
http://www.myquickreg.com/event/event.cfm?eventid=11266
http://www.myquickreg.com/event/event.cfm?eventid=11266
http://www.myquickreg.com/event/event.cfm?eventid=11279
http://www.myquickreg.com/event/event.cfm?eventid=11279
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Seeking the 2015 WSPA School Psychologist of the Year 
 

Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psycholo-

gist of the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. 

Please nominate practicing school psychologists who you think should be candidates for this award. Nominees must be mem-

bers of WSPA and practicing school psychologists who spend the majority of their time providing direct services to students, 

teachers and parents in school setting.  Trainers, researchers, or administrators are not eligible for this award.  The NCSP is de-

sirable.  Completed nomination packets must by submitted by January 20, 2015.  Nominations are online at 

www.wspaonline.net . 

WSPA Research Recognition 
 

In an effort to support the ongoing research of its members in the discipline of school psychology, the Wisconsin School Psy-

chologist Association would like to recognize members for their projects.  All members who are currently conducting research 

in the field are invited to apply this recognition. Examples of possible research topics might be determining effectiveness of a 

program you are implementing, establishing background for the exclusionary factors in SLD criteria, etc.  Deadline is January 

20, 2015.  More information is available at www.wspaonline.net under the AWARDS section. 

WSPA Friend of Children Award 
 

WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public servants 

who have made a significant contribution to children, education, children’s mental health, and/or the field of school psychology.  

An award is presented annually and nominations are accepted throughout the year.  More information and nomination forms are 

available at www.wspaonline.net under AWARDS section. 

Student Scholarships 
WSPA offers three student scholarships: 

 The Allard Award. Intended for a graduate (non-doctoral) student. 

 The WSPA Minority Scholarship ($500). Intended for a graduate student recognized as having a minority status. 
The Bernice Krolasik Memorial Scholarship ($1,500). Intended for a non-traditional graduate (non-doctoral) student. 
 

Candidates must be members of WSPA. Completed nomination packets must be received no later than January 20, 2015.   

The scholarships will be presented at the WSPA 2015 conference awards luncheon in March.  For more information and appli-

cation forms, check www.wspaonline.net under AWARDS.  Applications will also be mailed to university trainers in Novem-

ber. 

Wisconsin School Psychologists Association    

Lifetime Achievement in School Psychology  

A Distinguished Service Award  
This award is designed to recognize those unique individuals who deserve special attention by virtue of their broad and signifi-

cant contributions to the welfare of children and the field of school psychology in a number of areas (i.e., professional practice; 

research; state, regional and national leadership; training and supervision; community service, etc.). Candidates must be current 

members of WSPA who are school psychology practitioners, trainers, supervisors, administrators, state consultants, or research-

ers and have made major local, state, and national contributions with 25 years or more of service to the field of school psycholo-

gy. Nominations must be received by January 20, 2015. Criteria and nomination forms can be found at www.wspaonline.net 

under the AWARDS section.   

Awards and Scholarship Opportunities 2014-2015 

http://www.wspaweb.org/
http://www.wspaweb.org/
http://www.wspaweb.org/
http://www.wspaweb.org/
http://www.wspaweb.org/
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DPI update  
Kathryn Bush 

School Psychology Consultant 
Student Services/ Prevention & Wellness Team 

Wisconsin Department of Public Instruction 

608-266-1999 

Kathryn.bush@dpi.wi.gov  

In 2012, President Barak Obama announced his “Now is 

the Time” plan to help protect children by reducing gun vio-

lence, making schools safer, and improving mental health 

services to children and their families.  Wisconsin Depart-

ment of Public Instruction applied and was granted funding 

for five projects related to school safety and children’s men-

tal health promotion. 

 

Safe Schools/Healthy Students – State Educational Agen-

cy Grant 

Local educational agencies across Wisconsin have partici-

pated in local Safe Schools/Health Students (SSHS) grants.  

This is the first time this SSHS grant has been issued to state 

educational agencies, who then work with three local educa-

tional agencies.  This grant, funded by the Substance Abuse 

and Mental Health Services Administration SAMSHA)  is a 

four year grant for $8.9 million ending in  September, 2017.  

The five main focus areas are promoting early childhood 

social/emotional development, promoting mental, emotional 

and behavioral health, connecting families, schools and com-

munities, preventing behavioral health problems, and creat-

ing safe and violence free schools.  The grant is guided by a 

state management team of diverse stakeholders.  Three 

school districts, Racine, Beloit and Menominee Indian, have 

convened a management team to guide a Needs Assessment/

Environmental Scan process and to assist in developing a 

comprehensive plan.  To marshal the available mental health 

resources available to children, the project is coordinated by 

both the state educational agency and the Department of 

Health Services.  An additional collaborating partner is the 

Wisconsin Department of Justice. This grant began in Sep-

tember of 2013.   

The next four grant applications were written in May and 

June of this year.  The news of the grant awards began arriv-

ing in early September.  Aside from  money coming from 

diverse sources (general funds, IDEA funds, Medicaid for 

school based services for some students with disabilities), 

this is undoubtedly the largest targeted influx of mental 

health dollars for schools in Wisconsin history.  

 

AWARE – State Educational Agency Grant 

Advancing Wellness and Resilience in Education 

(AWARE) is a five year (2014-2019) $10 million, SAMHSA 

grant to create safer schools, improve school climate, pro-

vide professional development on mental health crisis warn-

ing signs and assist youth in getting care, and to connect 

youth with behavioral heal issues with needed services.  

Three additional school districts, Adams-Friendship, Ash-

land, and Milwaukee will create local management teams to 

assess needs and create a plan to meet the grant goals.  In 

addition,  a number of districts will get training in “Youth 

Mental Health First Aid,” which is an 8-hour course that 

gives people who come into contact with children the skills 

to help a child who is developing a mental health problem or 

experiencing a mental health crisis.  Mental Health First Aid 

covers different mental health problems, teaches about re-

covery and resiliency, and offers an action framework for 

people to follow. 

Local educational agencies were awarded the local level 

grants: Appleton, Berlin, Fond du Lac, McFarland, Milwau-

kee, and Neenah.  These local agency grants focus on wide 

implementation of the Youth Mental Health First Aid train-

ing in their districts. These LEA grants are for two years, and 

the funding amounts (which are much less than the state-

level grant) go directly to the districts.   

 

School Climate Transformation 

The Wisconsin School Climate Transformation Project 

will build local capacity to provide, improve and expand 

multi-level systems of positive behavioral support that ad-

dress the needs of Wisconsin students, by improving the 

quality of PBIS implementation and by developing and de-

livering a school mental health component of the PBIS train-

ing system.  The project is a $3 million, five year grant from 

the U.S. Department of Education.  In the coming months 

DPI will be seeking input regarding the mental health train-

ing needs of school-employed mental health services provid-

ers, primarily student services providers and some special 

education teachers.  

 

Safe Schools Research Project 

The US Department of Justice has funded for over 

$850,000 a 3-year research  study of 36 state middle schools 

to determine to what degree solid PBIS along with compre-

hensive bullying prevention create safer schools and better 

school climate.  The study will use a matched case-control 

methodology in which schools implementing PBIS, but with-

out an active comprehensive bullying prevention program 

will be assigned to experimental  or control groups, with half 

receiving technical assistance on bullying prevention starting 

in this spring and the other half being PBIS, only, but receiv-

ing technical assistance as the grant wraps up. The rate and 

incidence of bullying, exclusionary discipline and percep-

tions of school climate will be the outcome metrics collected.   

The overall goal is to gain generalizable knowledge on meth-

ods for reducing violence. 

 

Emergency Management Plans 
This 18 month, $472,000 grant from the US Department 

of Education is designed to provide training and technical 

assistance regarding high quality school emergency opera-

tions plans, developing MOUs with community partners in 
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Trainers’ Corner 

Students Learn How to Close the Gap 
Christine Neddenriep, UW-Whitewater 

Professional Preparation and Training Representative 

At the fall convention, students were highly visible par-

ticipating in various aspects of the convention. Dr. Daniel 

Krenzer offered a session for students titled, “School Neuro-

psychology: A Graduate Student's Guide to Understanding a 

Child through the School Neuropsychology Lens.” This ses-

sion was very well attended and provided students with the 

opportunity to discuss how to integrate school neuropsychol-

ogy within a response to intervention model in assessing and 

intervening to support students.  

At the spring conference, we will have a panel discus-

sion titled, “You’re Hired!”: Tips to a Successful First Year 

as a School Psychologist. The panel will provide information 

regarding applying, interviewing, accepting, and being suc-

cessful in the first year of employment as a school psycholo-

gist. We will also have a juried poster session for students to 

present their research. Please take the opportunity to talk 

with students about their research at the spring convention. 

As always, I welcome your input and feedback regard-

ing professional preparation and training. Please feel free to 

contact me at neddenrc@uww.edu with your comments or 

questions. 

NASP News 
Robert J. Dixon, PhD, NCSP, Your Wisconsin Delegate 

Greetings! As much as I hope that the winter will stay 

away for a few more weeks, the cold weather and snow on 

the ground tells me otherwise. If you are like me, you are 

settling into a routine. The School Psychology Awareness 

Week just concluded and it was nice to see so many school 

psychologists participate on the theme of “THRIVE!” I hope 

you had a chance to reflect and think about the role that you 

have to positively impact parents, teachers and ultimately 

children! 

NASP continues to have your back and there are a num-

ber of tools to help you in your day-to-day operations. At the 

beginning of November, we had state representatives from 

13 Central Region States convene in Madison, WI to talk 

about school psychology. John Humphries (WSPA Presi-

dent), Linda Servais (Convention Chair) and Lisa Hanson-

Roche (Regional Rep and At-Large Executive Member) 

joined me in representing Wisconsin. Our special Friday 

activity focused on the Practice Model and the individual 

applications at the school district level. Since many states are 

struggling with an evaluation model, it is important to put the 

Practice Model forward, not as a job description, but as an 

opportunity to have the district use your skills and talents to 

impact children. We took the opportunity to think about the 

Practice Model in light of Tony Ever’s Agenda 2017 and 

there were a number of points of contact that we can empha-

size in our role. Look for more information as WSPA devel-

ops this. 

The rest of the weekend focused on building our WSPA 

Board capacity by listening to Steve Brock (NASP Presi-

dent) and Stacy Skalski (Assistance to States) talk about 

transformative change. These lessons along with the learning 

points from the other states led to rich conversations on how 

WSPA can improve member services, operational excel-

lence, professional development, and advocacy. I walk away 

from these meetings invigorated by the conversations and 

connections to other school psychologists across the region. 

NASP will be changing this practice in the future and it will 

be aligned with the national convention. For those that are 

attending the convention in Orlando and want to think about 

state-related functions, I have an opportunity for you on Fri-

day evening and all day Saturday. Let me know if you are 

interested. 

Speaking of the convention, Orlando is on the horizon! 

The 1,200 sessions have been uploaded to the NASP site and 

relation to school emergencies, and the National Incident 

Management System (NIMS) concepts and on-line re-

sources.  Among other strategies, the National School Psy-

chology Association PREPaRE model will be offered at low 

cost.  

The project will be carried out by DPI and Wisconsin 

Safe and Healthy Schools Center in partnership with the 

Wisconsin School Psychologists Association, Wisconsin 

Emergency Management, Wisconsin School Safety Coordi-

nators Association, and Center for School, Youth and Citizen 

Preparedness.   

With all five projects being implemented by the Student 

Services/ Prevention and Wellness Team at DPI, we intend 

to focus on common areas of focus and project integration.   
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Figure 1. Representatives from 13 states gathered in Wis-

consin for the NASP Central Regional Leadership Meeting. 

Can you spot the Wisconsin contingent? 

Figure 2. Dr. Steve Brock getting “cheesy” in Wisconsin! 

Look for Steve to return to Wisconsin for the Spring Con-

vention in Steven’s Point. 

represent the state of the art in our profession. Need to make 

plans and convince your supervisor? Here are some points 

that I stole from the convention site: 

“By attending the NASP 2015 Annual Convention, I will 

be able to:  

 Attend sessions that will help me address issues that our 

district is facing. 

 Learn strategies and techniques that will give me a new 

approach for specific cases.    

 Collaborate with professionals from around the nation to 

learn what is working in their schools.  

 See innovative products and services offered by top edu-

cation companies in the exhibit hall.”  

I hope that you will be able to make the convention and 

that I will see you there for both professional development 

and the networking opportunities. 

Finally, those that like to plan into the future can write 

down this date – July 6-8, 2015. That is the date that the 

NASP Summer Conference is coming to Milwaukee! Given 

the proximity to the traditional end of June date for the 

WSPA Summer Institute, we will not force you to choose. 

We hope that you can take advantage of the NASP slate of 

national speakers that will be coming to your backyard! 

Hope to see you there! 

Thirteen states were represented at the NASP Central Region Meeting in Madi-

son on the weekend of November 18-19 at the Concourse Hotel.  WSPA President John 

Humphries, Executive Member-at-Large member Lisa Roche and NASP Delegate Rob-

ert Dixon honed their expertise in the NASP Practice Model during the meeting.  Look 

for an article on what WSPA is doing with the NASP Practice in Wisconsin and what 

you can do to further these efforts in the next edition of The WSPA Sentinel.  
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The NASP Model for Comprehensive and Integrated School Psychological Services, also known 

as the NASP Practice Model, represents NASP’s official policy regarding the delivery of school 

psychological services. It delineates what services can reasonably be expected from school psychologists 

across 10 domains of practice, and the general framework within which services should be provided. The 

recommended ratio for schools implementing this comprehensive Model is one school psychologist to 

500–700 students. 

 

NASP Model 10 Domains of Practice 

 
Practices That Permeate All Aspects of Service Delivery 

Domain 1: Data-Based Decision Making and Accountability 

School psychologists have knowledge of varied models and methods of assessment and data 

collection for identifying strengths and needs, developing effective services and programs, and 

measuring progress and outcomes. 

Domain 2: Consultation and Collaboration 

School psychologists have knowledge of varied models and strategies of consultation, collaboration, 

and communication applicable to individuals, families, groups, and systems and methods to promote 

effective implementation of services. 

 

Direct and Indirect Services for Children, Families, and Schools 

Student-Level Services 

Domain 3: Interventions and Instructional Support to Develop Academic Skills 

School psychologists have knowledge of biological, cultural, and social influences on academic skills; 

human learning, cognitive, and developmental processes; and evidence-based curricula and 

instructional strategies. 

Domain 4: Interventions and Mental Health Services to Develop Social and Life Skills 

School psychologists have knowledge of biological, cultural, developmental, and social influences on 

behavior and mental health, behavioral and emotional impacts on learning and life skills, and 

evidence-based strategies to promote social–emotional functioning and mental health. 

Systems-Level Services 

Domain 5: School-Wide Practices to Promote Learning 

School psychologists have knowledge of school and systems structure, organization, and theory; 

general and special education; technology resources; and evidence-based school practices that 

promote learning and mental health. 
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Domain 6: Preventive and Responsive Services 

School psychologists have knowledge of principles and research related to resilience and risk factors 

in learning and mental health, services in schools and communities to support multitiered prevention, 

and evidence-based strategies for effective crisis response. 

Domain 7: Family–School Collaboration Services 

School psychologists have knowledge of principles and research related to family systems, strengths, 

needs, and culture; evidence-based strategies to support family influences on children’s learning and 

mental health; and strategies to develop collaboration between families and schools. 

 

Foundations of School Psychological Service Delivery 
Domain 8: Diversity in Development and Learning 

School psychologists have knowledge of individual differences, abilities, disabilities, and other diverse 

student characteristics; principles and research related to diversity factors for children, families, and 

schools, including factors related to culture, context, and individual and role difference; and 

evidence-based strategies to enhance services and address potential influences related to diversity. 

Domain 9: Research and Program Evaluation 

School psychologists have knowledge of research design, statistics, measurement, varied data 

collection and analysis techniques, and program evaluation sufficient for understanding research and 

interpreting data in applied settings. 

Domain 10: Legal, Ethical, and Professional Practice 

School psychologists have knowledge of the history and foundations of school psychology; 

multiple service models and methods; ethical, legal, and professional standards; and other 

factors related to professional identity and effective practice as school psychologists. 

 

NASP Practice Model Organizational Principles 
The NASP practice  model is framed on six organizational principles that reflect and link to the broader 

organizational principles of effective schools. These principles are summarized below. 

 

Principle 1. Services are coordinated and delivered in a comprehensive and seamless continuum 

that considers the needs of consumers and utilizes an evidence-based program evaluation model. 

Principle 2. The professional climate facilitates effective service delivery that allows school 

psychologist to advocate for and provide appropriate services. 

Principle 3. Physical, personnel, and fiscal systems support appropriately trained and adequate 

numbers of school psychologists, and provide adequate financial and physical resources to practice 

effectively. 

Principle 4. Policies and practices exist that result in positive, proactive communication among 

employees at all administrative levels. 

Principle 5. All personnel have levels and types of supervision and/or mentoring adequate to ensure 

the provision of effective and accountable services. 

Principle 6. Individual school psychologists and school systems create professional development 

plans annually that are both adequate for and relevant to the service delivery priorities of the school 

system. 

 

For more information on the NASP Practice Model and the full NASP Standards visit 

http://www.nasponline.org/standards/2010standards.aspx. 

 

© 2010 National Association of School Psychologists, 4340 East West Highway, Suite 402, 

Bethesda, MD 20814, (301) 657-0270, www.nasponline.org 
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Sara Drewniak, NCSP 

Ms. Heather Drumm, NCSP 

Sara Durtschi, NCSP 

Dr. Amy Dwyer, NCSP 

Mrs. Kelsey Dybevik, NCSP 

Bruce Dykeman, NCSP 

Sarah M. Edens-Hagen, NCSP 

Mr. Neal Eklund, NCSP 

Katie Engel, NCSP 

Sandy Eskrich, NCSP 

Jessica Faust, NCSP 

Crystal Feral PhD, NCSP 

Mackenzie Josephine Ferguson, NCSP 

Ms. Joanne Folcik, NCSP 

Ms. Sandra Folgers, NCSP 

Angela M. Fontanini-Axelrod, NCSP 

Nicole L. Forsythe, NCSP 

Ms. Britny Gabert, NCSP 

Elizabeth R. Gaebler, NCSP 

Emily Gallun, NCSP 

Jennifer Galvin, NCSP 

Lacey Ganser, NCSP 

Julie A. Gapp, NCSP 

Travis Gardner, NCSP 

Ms. Jana L. Garl, NCSP 

Mrs. Jamie Ghere, NCSP 

Mrs. Melissa Glodoski, NCSP 

Christy Glysch, NCSP 

Mrs. Angela Goethel, NCSP 

Mrs. Jessica Golburg, NCSP 

Michael Joseph Gontarz, NCSP 

Karyn L. Gust-Brey, NCSP 

Mary Haas, NCSP 

Ruth Hammiller PhD NCSP 

Michelle L. Hanna, NCSP 

Ms. Rachael Hansen, NCSP 

Mrs. Lisa Hanson-Roche, NCSP 

Katherine R. Lieske Harder, NCSP 

Ann Hatch, NCSP 

Jan Heinitz, PhD, NCSP 

Tara Hogseth, NCSP 

Ms. Kristi Hooyman, NCSP 

Kimberly Hopkins, NCSP 

Mrs. Tracy Hougum, NCSP 

William L. Howlett, NCSP 

Karlene Hrenak, NCSP 

Mr. Todd Hrenak, NCSP 

Congratulations NCSPs! 
The Nationally Certified School Psychologist credential is the highest standard in our field.  To qualify for national certifi-

cation, a school psychologist must meet the established standards of the National Association of School Psychologists 

(NASP): Standards for Graduate Preparation of School Psychologists , Standards for the Credentialing of School Psychologists, 

Principles for Professional Ethics, and the Model for Comprehensive and Integrated School Psychological Services.  The NCSP 

requires completion of a 60 graduate semester/90 quarter hours through an organized program of study that is officially titled 

“School Psychology.” NCSPs must have successfully completed a 1200-hour internship in school psychology, of which at least 

600 hours must be in a school setting. NCSPs also must achieve a passing score on the National School Psychology Examina-

tion administered by the Educational Testing Service.  Renewal of an NCSP credential requires 75 hours of continuing profes-

sional development within a three-year period. 

The Wisconsin School Psychologists Association salutes the following school psychologists in Wisconsin that are recog-

nized as Nationally Certified School Psychologists (NCSP): 

Craig A. Albers, NCSP 

Julianna M. Alitto, NCSP 

Michelle Altehberger NCSP 

Gail Karin Anderson, NCSP 

Mrs. Tonia Anderson Ruskin, NCSP 

Ms. Regina Arenz, NCSP 

Dr. Susan Craft Astary, NCSP 

Bailey Ann Avers, NCSP 

Michael I. Axelrod, NCSP 

Charlie Bagdassian ,  NCSP 

Bonnie L. Barker, NCSP 

Blythe Becker, NCSP 

Andria Bena , NCSP 

Rosin Bergdoll, NCSP 

Sheila Binder, NCSP 

Roberta Bjork-Mathiesen , NCSP 

Mrs. Stacy Blasko, NCSP 

Sara Boldt, NCSP 

Mr. Timothy David Bonson, NCSP 

Dr. Barbara Bornstein , NCSP 

Dr. Jon Bowman , NCSP 

Michael Breen, NCSP 

Robert Breyer PhD, NCSP 

Dr. Richard Brigham, NCSP 

Mr. Elliot Broch, NCSP 

Mr. Gregory Brock, NCSP 

Mrs. Mary Ann Brodjeski, NCSP 

Danielle Marie Brown, NCSP 

Ms. Jessica Brumm-Larson, NCSP 

Mrs. Erin Bunten, NCSP 

David William Cain, PhD, NCSP 

Miranda Carrier, NCSP 

Susan E. Cassatt, PhD, NCSP 

Shobha Chetty, NCSP 

Christine Christofferson, NCSP 

Dr. James Collins, NCSP 

Dr. Melissa Coolong-Chaffin, NCSP 

Cory Cooper, NCSP 

Andrea Cunha, NCSP 

Ms. Teresa Davenport , NCSP 

Susan Davis, NCSP 

Amanda Rashel DeCaire, NCSP 

Karalyn Dehn, NCSP 

Dr. Milton Dehn NCSP 

Gina K. Deutscher, NCSP 

Beth DeVilla, NCSP 

Robert J. Dixon, PhD, NCSP 

Ms. Melissa Hromada, NCSP 

John P. Humphries, NCSP 

Mrs. Kathryn Jackson , NCSP 

Mrs. Kristin Jacobson, EdS , NCSP 

James Jaeger, NCSP 

Sarah James , NCSP 

Kathleen E. Jensen, NCSP 

Anne K. Johnson, NCSP 

Ms. Lori Jones, NCSP 

Dr. Margaret Jones, NCSP 

Ms. Traci Joslyn, NCSP 

Ms. Dawn M. Kalsow, NCSP 

Patrick Kane, PhD, NCSP 

Katherine Kaye, NCSP 

Mary A. Kees, NCSP 

Janet M. Kent, NCSP 

Herbert King III , NCSP 

Mrs. Tonya Klem, NCSP 

Jaime M. Knape, II, NCSP 

Dr. Kimberly Knesting-Lund, NCSP 

Marlene Koch, NCSP 

Ms. Anna Koenigs, NCSP 

Amy J. Kohl, NCSP 

Peter Kores, NCSP 

Kelly Lynn Korn, NCSP 

Nancy Kostecki, NCSP 

Jeanne Kozlowski, NCSP 

Mr. Isadore Kozochowicz, NCSP 

Dr. Thomas Kratochwill, NCSP 

Daniel Krenzer, NCSP 

Mrs. Jen Krenzer, NCSP 

Rosemary Kropp, NCSP 

Ms. Dawn Kuehl, NCSP 

Patrick Kumke, PhD, NCSP 

Jamie Kupkovits , NCSP 

Lynda K. Lacina, NCSP 

Philip Larkowski, NCSP 

Bonnie J. Larson, NCSP 

Michael J. Lasee, NCSP 

Milaney J. Leverson, NCSP 

Timothy Lichtenwald, PsyD, NCSP 

Katie Anna Lindemann, NCSP 

Amber L. Lindsay, NCSP 

Janice K. Lippitt, NCSP 

Diane M. Lonsdale, NCSP 

Julie Lori, NCSP 

Ms. Michaela Mack, NCSP 



Math Interventions Come to Dodgeville  
by Claire Knoll 

Amanda VanDerHeyden was one of two presenters at 

the Fall 2014 Wisconsin School Psychologists Association 

(WSPA) pre-convention. She presented on “How-to use RtI 

to increase mathematics for all children and for children who 

are at-risk for mathematics failure.”  

Amanda stressed the importance of fluency-based in-

struction after students master individual skills, as this direct-

ly impacts the acquisition of future skills. All too often 

teachers are pressured to get through the grade level curricu-

lum, as they instruct on skills aligned to the Common Core 

State Standards. Teachers struggle to find time to reteach 

skills which students did not master in previous grade levels. 

Amanda’s intervention model, which can be done class-wide 

or in a tiered system, is a short 10-15 minute daily interven-

tion that is easy to implement. It even applies up through 

high school, as basic math calculation skills are no longer 

taught in the classroom in the upper levels. Not only does the 

intervention allow for growth in foundational math skills, but 

the paired work within the intervention allows students to 

take on a leadership role that they really enjoy.  

Dodgeville School District was privileged to have 

Amanda on-site the day before the conference to instruct co-

teaching staff on how to implement her math and reading 

fluency interventions in classrooms. Teachers were then able 

to see DSD staff implement the intervention with Amanda’s 

coaching. Our follow-up survey data from staff indicate that 

the interventions are likely to be implemented and teachers 

are confident they will be effective. Our staff members were 

motivated to see the simplicity of the interventions and to 

hear about the significant growth of students as measured by 

state testing. Watch for a future update on our progress! 

Shyre Mann, NCSP 

Jessica M. Martin, NCSP 

Ms. Linda May, NCSP 

Margaret O'Malley May, NCSP 

James McCarrier, NCSP 

Dr. Lindsay Marie McCary, NCSP 

Dana R. McConnell, NCSP 

Dawn Meissner Wheeler, NCSP 

Mrs. Connie Menchal , NCSP 

Amy Menchl, NCSP 

Melissa Mae Metzger, NCSP 

Caroline Ashley Michelson, NCSP 

Ms. Jessica Ann Micol, NCSP 

Laura M. Miller, NCSP 

Tami L. Mlodik, NCSP 

Taylor Nicole Morello, NCSP 

Amanda Lynne Myers, NCSP 

Shirley G. Natzel, NCSP 

Amy C. Nelson Christensen, NCSP 

Patty L. Nesheim, NCSP 

Dr. Jocelyn Newton, PhD, NCSP 

Kathleen J. O'Connor, NCSP 

Dawn S. O'Handley, NCSP 

Lisa O´Keefe, NCSP 

Leah Joy Oleniczak, NCSP 

Letitia M. Olson, NCSP 

Sara J. Olson, NCSP 

Mary Kay Olston, NCSP 

Mrs. Heather A. Olwig, NCSP 

Ken Ortery, NCSP 

Stephanie M. Oster, NCSP 

Gary J. Ostertag, NCSP 

Lynda Palecek, NCSP 

Kelsey Renee Parkin, NCSP 

Molly Nicole Paulson, NCSP 

Sheri Pease, NCSP 

Paul Pedersen, NCSP 

Karen Pentek, NCSP 

Susan B. Phelps, NCSP 

Dr. Eugene P. Philipp, PsyD, NCSP 

Ellisen Masters Poelzer, NCSP 

Mrs. Erin Prey, EdS, NCSP 

Amy J. Quaschnick, NCSP 

Laura Rebecca Rapp, NCSP 

Mrs. Ann M. Reyes, NCSP 

Mrs. Jessica Lee Rice, NCSP 

Marcia A. Riopelle, NCSP 

Antonio Rottino, NCSP 

Margaret Roush, NCSP 

 Michaeleen K. Roy, NCSP 

Ann J. Rumpf, NCSP 

Jan Margaret Rupe, NCSP 

Kathy L. Rusch, NCSP 

Tanis Saldivar, NCSP 

Ms. Sharon K. Sanderson. MEd, NCSP 

Dr. Todd A. Savage, NCSP 

Kent R. Schafer, MA, NCSP 

Dr. Barry R. Schakner, PhD, NCSP 

Dr. Tracey G. Scherr, NCSP 

Clarissa Jean Schienebeck, NCSP 

Julie A. Schmidt, NCSP 

Rita M Schmitt, NCSP 

Kelly L. Schmitz, NCSP 

Aimee Hogan Schneidewent, NCSP 

Tara Schrage, NCSP 

Sarah Schulz, NCSP 

Mr. Dan J. Seaman, EdS, NCSP 

Michelle J. Seligman, NCSP 

Judith Seliskar-Benzel, NCSP 

Joshua D. Severson, NCSP 

Elika Anne Shapiro, NCSP 

Erin Shinners, NCSP 

Shawna Siripalaka, NCSP 

Stephanie B. Skolasinski, NCSP 

Daniel J. Small, NCSP 

Christine M. Sprotte, NCSP 

Lisa M. Sromek, NCSP 

Meghan Starr, NCSP 

Dr. Rene E. Staskal, PhD, NCSP 

Ann. Steele, NCSP 

Elizabeth Ann Stegemann, NCSP 

Sherri Stengel, NCSP 

Richard Stillman, NCSP 

Wendy Sue Stuttgen, EdS, NCSP 

Andrea Taylor, NCSP 

Connie Taylor, NCSP 

JaNae Ellen Teer, NCSP 

Rachel Tiffany, NCSP 

Denise M Tobianski, NCSP 

Rob Toepel, NCSP 

Mrs. Claire Topp, EdS, NCSP 

Candice Truesdell Nokes, NCSP 

Dr. Mary E. Tusing, NCSP 

Erin Van Oss, PhD, NCSP 

Andrew James Van Sistine, MS, NCSP 

Nancy Vanderloop, NCSP 

Ms. Melissa Vasquez, NCSP 

Amber Voit, NCSP 

Gregory Walczyk, NCSP 

Angelica Wegman NCSP 

Amanda Kay Weinkauf, NCSP 

Christopher J. Weins, NCSP 

Brenda Weitermann, NCSP 

Ms. Jennifer Adriane White, NCSP 

Laura K. Wilde, EdS, NCSP 

Craig Wille, NCSP 

Mrs. Susan A. Williamson, NCSP 

Marisa A. Winder, NCSP 

David Winter, NCSP 

Robyn Wood, NCSP 

Mrs. Randi R. Woodward, NCSP 

Karen Wydeven, NCSP 

Oi Win Noelle Yeung, NCSP 

Caitlin Zozakiewicz, NCSP 

NCSPs Continued: 
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School Crisis Prevention and Intervention Highlight: 

 School Crisis Prevention and Preparedness—Let the Data Be Your Guide 

By Scott Woitaszewski, PhD, Professor of School Psychology, UW-River Falls 

School psychologists are trained to be skilled data-based 

decision makers. We collect, analyze and synthesize data 

regularly, often on a daily basis. From individualized evalua-

tions of student needs to reviews of school-wide trends, data 

guide what we do.  

Yet in the realm of school crisis work, fear-based deci-

sions often trump those important data-based decision mak-

ing tendencies. Understandably, it is difficult not to become 

distressed by horrific armed assailant incidents like those 

that have occurred in Newton, CT, and, more recently, in 

Marysville, WA. As a response to those incidents, an in-

creasing number of schools are adopting crisis response tac-

tics that put focus, trainings, and resources squarely on coun-

tering the armed assailant or school intruder. Educator out-

rage, as well as community alarm can heavily influence 

those decisions. 

But are those emotionally-charged decisions the right 

ones for your school? Certainly, feelings of outrage and fear 

can be signals to which we should all pay attention. Still, 

during emotionally challenging scenarios, school psycholo-

gists can provide a strong and rational voice. We can help 

guide our schools by carefully analyzing data trends that 

highlight the most probable school crises in our schools and 

communities. As a result, decisions about resource alloca-

tion, drills, and educator trainings can be made based on cri-

sis likelihood or specific local vulnerabilities.  

The remainder of this article will focus on two important 

strategies for how school psychologists can lead data-based 

school crisis prevention and preparedness efforts: 1) Be 

aware of national school crisis trends, and 2) Know the vul-

nerabilities in your school or community. Because the stakes 

involved in school crisis preparation are often high (e.g., 

significant time involved, financial cost, and trauma-causing 

potential of some training/drills), a data-based decision mak-

ing approach is essential. Our students, families, fellow edu-

cators, and communities deserve no less. 

Be Aware of National School Crisis Trends 

School psychologists and safety teams can assist crisis 

prevention and preparedness efforts by being aware of na-

tional trends in violence. Youth suicide and school-

associated homicide victimization rates are presented here to 

provide perspective. The following data points can provide 

starting points for determining prevention and preparedness 

needs.  

► 1.56  per 100 thousand – Annual odds of children 

ages 11 years old or younger being a victim of hom-

icide in any U.S. setting (Based on an average cal-

culated for the years 2005-2009; Smith & Cooper, 

2013) 

► 3.8  per 100 thousand – Annual odds of youth ages 

12-17 being a victim of homicide in any U.S. set-

ting, ages 12-17 (Based on an average calculated for 

the years 2005-2009; Smith & Cooper, 2013) 

► .04 in 100 thousand (also about 1 in 2.5 million) – 

Approximate annual odds of a K-12 public or pri-

vate school student being a victim of a school-

associated homicide (defined as: occurring on 

school property, on the way to/from school, or to/

from/during a school sponsored event). The calcula-

tion was based on the U.S. school-associated homi-

cide annual average of 21.7 from 2005-2009 and an 

approximate student population of 55 million 

(Center for Disease Control, 2014). 

► 10.9 per 100 thousand (also about 1 in 10 thousand) 

– Annual odds of suicide in adolescents and young 

adults ages 15-24 (Based on 2012 data, American 

Foundation for Suicide Prevention, 2012) 

While any school-associated homicide is one too many, 

the data noted here reflect the relative rarity of such events in 

American schools. Young people are about 250 times more 

likely to die by suicide than by school-associated homicide. 

Furthermore, 7.8 percent of high school students report hav-

ing attempted suicide in the preceding year (Lieberman, Po-

land & Kornfeld, 2014). See Figure 1 for a visual representa-

tion of these national trends. 



When turning specifically to active shooting events in 

America, a recent FBI report (Blair & Schweit, 2014) reflect-

ed interesting trends. Using data gleaned from Appendix A 

of that report, school-based active shooter incidents were 

broken into two seven-year groupings: 2000-2006 and 2007 -

2013. The mean number of annual U.S. school-based active 

shooting incidents between 2000 and 2006 was 1.86 (58 

killed or wounded in those 13 total incidents). The mean 

number of annual school shooting incidents between 2007 

and 2013 was 1.71 (53 killed or wounded in those 12 inci-

dents). These data suggest the numbers of active shooting 

incidents and casualties in schools alone have remained sta-

ble between 2000 and 2013. Comparatively, U.S. active 

shooting incidents in settings other than schools have trend-

ed upwards sharply. The mean number of annual U.S. active 

shooting incidents between 2000 and 2006 in any setting 

other than schools was 33.4 (234 total non-school incidents). 

The mean number of annual U.S. non-school active shooting 

incidents between 2007-2013 was 112 (784 total non-school 

incidents). These data suggest that schools remain some of 

the safest possible settings in America. See Figure 2 for a 

visual representation of the data. 

These data were not presented to discourage schools 

from bothering to prepare for school violence, school intrud-

ers, or armed assailants. Indeed, some recent school shoot-

ings have occurred in communities that we might generally 

consider quite safe. The Columbine and Sandy Hook inci-

dents are good examples; however, school psychologists and 

school safety teams are encouraged to start by planning cri-

sis prevention efforts that target the most likely crises – and 

causes of crises - many of which are related to student men-

tal health. Schools are highly encouraged to approach armed 

assailant trainings and drills extremely cautiously, as they 

may unintentionally narrow educator efforts toward only 

reacting to rare events. Such strategies are not required in 

most states and often not necessary to prepare students. If 

used, such strategies should never be implemented at the 

expense of developing a more comprehensive approach that 

considers multiple and more likely hazards.  

Know the Vulnerabilities in Your School and Community 

All Wisconsin schools have been required to have a 

safety plan in place since May of 2013 (WI 2009, Act 309 - 

Senate Bill 154). One of the most important objectives a 

safety team can include in a safety plan involves conducting 

periodic vulnerability assessments (i.e., understanding and 

preparing for community or school crisis “blind spots”). 

Consider the many common possibilities beyond armed as-

sailants: Are student mental health needs on the rise in your 

school? Is your school or community located in a flood 

zone? Is your school climate negatively influencing student 

conduct or bullying? The following anecdote, recently post-

ed to a NASP on-line community by Dr. James Persinger, 

brings life to the issue. Dr. Persinger noted how the issue of 

active shooters in schools was raised by an audience member 

during a PREPaRE Crisis Prevention & Intervention work-

shop that he had conducted. His posting summarized his re-

sponse to the audience, as follows: 

 

I first relayed a discussion I had with my daughter 

last year, who was in sixth grade at the time, about 

Run, Hide, Fight (a strategy for responding to an active 

shooter). During school, they had a lengthy discussion 

of active shooter procedures, including explicit discus-

sion of the means they might use to fight if needed. She 

said they were told to pick up chairs and, as a group, to 

charge the shooter. I then relayed how a few weeks 

before this PREPaRE training, I had been on an intern-

ship visit in a large, wealthy Midwestern school dis-

trict. I met with administration and supervisors in a 

large, beautiful, nearly new middle school. When I in-

quired about the construction zone at the front of this 

nearly-new building, with pride they described how the 

school board had recently allocated nearly one million 

dollars to renovate the front to make it more secure 

against shooters. 
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Then I relayed this: Just last year in my daughter's 

building, there was a suicide of a parent. She had been 

a long-time volunteer, helped run a scouting group, and 

so on... very emotionally close to many of the children 

in that building, and the school did NOTHING. My 

offer to assist the school in better handling the crisis 

was rejected. I was essentially told that by doing some-

thing, they might create a crisis. And, in the aforemen-

tioned wealthy school district that dropped a million 

bucks to put bulletproof glass and other measures 

around the entrance of their middle school, they had 

NO suicide prevention program. They had a passive 

referral process, well, in some years anyway. That's it. 

 

So, what I conveyed in the training is this: Violent inci-

dents have declined in the past twenty years. For in-

stance, in the 2010-11 school year, 11 students died at 

school from homicide, out of a total American school 

student population of 55 million. Yet in my state, ap-

proximately 20 school-aged children die by suicide 

each YEAR, while most buildings have no suicide pre-

vention programs. 

 

So while I can appreciate the intent of school officials 

having my daughter do drills on what to do should 

somebody burst into her building and try to shoot her, 

statistically I think she'd be better off if school person-

nel focused on proactive mental health programs which 

build resilience and screen for anxiety, depression, and 

suicidal behavior. 

 

*NOTE: Thanks to Dr. James Persinger, school psychol-

ogy professor at Emporia State University in Kansas, for 

granting permission to the author to use this posting. 

 

The job of the school safety team is to collect ample 

data and to persuade district stakeholders to make appropri-

ate crisis preparation and response decisions. The physical 

structure of a school building is an important consideration 

in any vulnerability assessment and may necessitate atten-

tion. However, in the anecdote just shared, a carefully con-

sidered vulnerability assessment could have provided the 

data needed to shift valuable resources toward more pressing 

district needs - suicide prevention and intervention efforts in 

this case.  

Critical Resources 

In addition to becoming familiar with general trends in 

school violence data, such as those reported here by the CDC 

and FBI, readers are encouraged to consider the vulnerability 

assessment training provided within PREPaRE Workshop 1 - 

Crisis Prevention & Preparedness: Comprehensive School 

Safety Planning. The training materials contain a sample 

vulnerability assessment that can help safety teams evaluate 

multiple physical and psychological vulnerabilities in the 

school environment. The assessment can highlight problems 

related to building access, bathrooms, the cafeteria, hallways, 

the playground or the parking lot. This tool can also help 

schools prioritize planning for potential vulnerabilities such 

as chemical spills, sexual assaults, and dam failure, among 

others. 

Of additional note, at the time of this writing (November 

2014), scholars from several different school-based fields 

around the country have been collaborating on the comple-

tion of a Best Practice Guidelines in Armed Assailant Drills 

document. Armed assailant drills are not required of schools 

in Wisconsin or most other states and probably not necessary 

for most schools. However, if your school is contemplating 

doing one, exceptionally careful planning and consideration 

of best practices is warranted. Look for more information 

about armed assailant drills in the near future. 

In conclusion, school psychologists are encouraged to 

get involved with school safety planning efforts. If we do not 

assist with safety plan development, others may make unin-

formed plans without us (or, perhaps, make no plans at all!). 

An informed school psychologist’s awareness of general 

crisis trends and local vulnerabilities can be critical to appro-

priate prevention and preparation efforts, including ensuring 

substantial consideration of student mental health. Let the 

data be the guide for your school. 
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Editor’s Note: The Wisconsin Department of Public 

Instruction was recently awarded a $472,000 grant to support 

school emergency management preparedness in Wisconsin. 

That grant will contribute to low-cost PREPaRE workshops 

for schools and educators around the state for the next 18 

months. UW-River Falls faculty members, Dr. Todd Savage 

and Dr. Scott Woitaszewski, and Carol Zabel from the Wis-

consin Safe and Healthy Schools Center will conduct PRE-

PaRE Workshop 2 in Rice Lake, WI on January 13th and 

14th, 2015. Additional winter/spring workshops will be of-

fered throughout Wisconsin in 2015. For more information 

about currently scheduled PREPaRE workshops in Wiscon-

sin, contact Carol Zabel (czable@cesa10.org) or Christine 

Kleiman (ckleinman@cesa7.org).  
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RtI Data, Not Just for Schools 
By Matthew Bell, Associate General Counsel, Madison Metropolitan School District 

A simple failure to “attach” data gathered during an RTI 

process proved very costly for a public school district.  M.M. 

v. Lafayette School District, 64 IDELR 31 (9th Cir. 2014).    

In M.M., the District used RTI to provide progressively 

intensive reading interventions throughout the student’s kin-

dergarten and first grade years.  During the student’s first 

grade year, the parent submitted a written request for a spe-

cial education evaluation to determine if the student was 

demonstrating a learning disability.  The District initiated an 

evaluation, and utilized a severe discrepancy model to deter-

mine that the student was eligible for special education and 

related services.  However, the District also referenced the 

RTI data collected during the student’s kindergarten and first 

grade years to corroborate the results of the severe discrepan-

cy analysis.  The District, in an effort to provide evidence of 

the eligibility-corroborating evidence, noted on the Eligibil-

ity Summary form “Attach documentation.”  Unfortunately 

for the District, no such documentation was attached and a 

later email request to attach such documentation went un-

heeded.       

The parents subsequently requested multiple due process 

hearings and filed three lawsuits.  Among the myriad of is-

sues alleged, the parents alleged that the failure to provide 

the RTI data deprived them of their procedural safeguards 

and that violation “forestalled them – as members of the IEP 

team – from carefully considering all available information 

in making the eligibility determination, prevented them from 

giving informed parental consent for both the initial evalua-

tion and the services [student] would receive, and violated 

their right to examine [student’s] records.”    

The Court analyzed the facts of the case in light of the 

IDEA’s core principle of ensuring meaningful parental par-

ticipation and obtaining informed parental consent in the 

identification and evaluation of a student for special educa-

tion services.  The Court found that failing to provide that 

data to student’s parents was a procedural violation that de-

prived them of meaningful participation in the IEP process. 

Without that data, the parents were unable to provide in-

formed consent for the initial evaluation and services.  The 

Court found it particularly disturbing that some of the RTI 

data actually conflicted with the IEP team’s eligibility deter-

mination and the parent was oblivious of that fact because 

they had been precluded from reviewing the data.   

Analysis 

It must first be noted that Wisconsin is not part of the 9th 

Circuit, thus M.M. is not precedential in our state.  However, 

the basic principle of the case (i.e. make sure you provide 

data to parents) is applicable regardless of the jurisdiction.  

In the special education evaluation process failing to provide 

the parent of any necessary and relevant data can deprive 

parents of the requisite information to provide informed con-

sent.  As noted by the Department of Public Instruction with 

regard to RTI data collected both prior to and during a spe-

cial education referral, “schools are encouraged to inform 

parents when data will be collected and their results. If pro-

gress monitoring probe data collected during scientific re-

search-based or evidence-based intervention is eventually 

used for specific learning disability eligibility determination, 

evidence of parent notification is required.”  Consent and 

Notification in a Multilevel System of Support (Response to 

Intervention): Frequently Asked Questions & Definitions, 

(DPI). 

Districts should take a very transparent “more is better” 

approach to providing parents with data, and in particular, 

data generated in an RTI process.  If discrepancies exist, do 

not take the ostrich approach (burying your head, or the data, 

in the sand).  Instead, share and hypothesize among IEP team 

members (which includes parents) to determine the relevance 

of those discrepancies.  Finally, as public school employees 

with significant obligations to parents and students, we need 

to own our mistakes.  Think of what the result could have 

been, in terms of the relationship with the parent and the 

outcomes for the student, if in M.M. a District official had 

contacted the parent, acknowledged the failure to attach the 

data and offered to reconvene an IEP team meeting to dis-

cuss that data.  Most likely, six years of litigation and the 

squandering of significant resources could have been avoid-

ed.     

From The Wisconsin RtI Center 
The Wisconsin RtI Center supports schools and districts as they work to implement a culturally responsive multi-level sys-

tem of support.  This is a school- or district-wide plan to provide a continuum of support with differing levels of intensity based 

on individual student need. Typically, levels include universal, which serves all students; selected for those who are moderately 

above or below benchmarks; and intensive for those who need the most support.  

The Wisconsin RtI Center’s professional development opportunities are intended to help schools establish, build, and ex-

pand aspects of their system. The center’s wide range of opportunities includes specific offerings in behavior and academics, as 

well as other professional development that covers the breadth and depth of the system. Professional development is designed 

so that attendees are provided with tools and resources to bring back to school and district leadership.  Technical assistance, 

provided primarily to district or school coaches and leaders, focuses on building local capacity for implementing and sustaining 

a culturally responsive multi-level system of support. Wisconsin RtI Center regional technical assistance coordinators are locat-

ed throughout the state, and provide in-person networking sessions and post-training webinars focused on implementation ques-

tions. In addition, an extensive online library is available for school and district use.   

As schools and districts work to implement culturally responsive multi-level systems of support, the Wisconsin RtI Center 

can help.  To access additional information and resources, or to contact your regional technical assistance coordinator, please 

visit the center’s websites:  www.wisconsinrticenter.org      www.wisconsinpbisnetwork.org 

http://www.wisconsinrticenter.org
http://www.wisconsinpbisnetwork.org


RtI Supporters and RtI Haters: Who’s Winning? 
by Chris Birr and Todd Hrenak 

Ask a group of 10 school psychologists, “What is the 

most beneficial change to education in the last 20 years?” 

and you will most likely receive an answer with some form 

of Response to Intervention from 8 or 9 of them (10 bucks, 

the remaining one or two began working in the last 5 years). 

Then, ask the group to give you a three sentence definition of 

RtI and you will most likely receive 10 answers with more 

variance. However, many of the answers will involve high 

quality instruction, problem solving, and the use of data to 

evaluate results.  

According to the Response to Intervention: Blueprints 

for Implementation (NASDSE, 2008),the critical and non-

negotiable components of RtI fall in three main areas of 

practice: 

1. HIGH QUALITY INSTRUCTION/INTERVENTION 

2.LEARNING RATE AND LEVEL OF PERFOR-

MANCE, used to make 

3. IMPORTANT EDUCATIONAL DECISIONS 

The main objectives of Response to Intervention (RtI) 

are to increase the odds of success and decrease the odds of 

failure for ALL students. As school psychologists, we gener-

ally see the benefits, know the supporting research, and un-

derstand ideal models on how RtI should look in our schools 

and districts. But, odds are that few of us look out at our sur-

roundings and think, “Yep, everyone’s on board and things 

are just about set! We got this! What am I going to do with 

my time in 6 months?!” 

We would double down on the ten bucks won earlier 

and ask another question of our ten school psychologists, 

“Does RtI even work?” or “How do we know RtI works?” If 

you have not been asked, you will. If you have not asked this 

of your own school or district, you should. Our prediction is 

8 out of 10 have been asked this recently. 

 

What or where is the evidence that RtI provides positive 

outcomes for students? 

If you have not heard of, purchased (memorized- ok, 

only some of us) John Hattie’s book, Visible Learning 

(2009), you need to make it a priority to pick up and read 

through this epic masterpiece. Hattie conducted meta-

analyses on almost every educational strategy or method 

known and then provided a visual ‘barometer’ indicating the 

effectiveness of each practice. An explanation of effect size 

is beyond the scope of this article, but keep in mind: 0.2 is 

statistically ‘significant’, 0.4 is ‘desirable’ and is about an 

average year’s growth, and greater than 0.6 is ‘strong’.  

 

According to Hattie, where is RtI?  

Hattie reports that RtI has an effect size of 1.07 (again, 

0.6 by Hattie’s estimation is a strong effect). An effect size 

of 1.07 places RtI at number 3 on the overall list of influ-

ences related to student achievement. We thought about stop-

ping here, as this was enough by our standards. 

Other Interesting Hattie links: 

http://visible-learning.org/glossary/. 

http://www.rtinetwork.org/rti-blog/entry/1/211 

The RtI Action Network (Hughes & Dexter) provided an 

online article, Field Studies in RtI Programs, Revised. The 

authors not only provide easy to find sources supporting that 

RtI is effective, they list the type of research design, content 

area, and outcome. The authors acknowledge that RtI was 

not implemented for the purpose of research but positive 

gains are evident especially for early literacy and students in 

targeted intervention. Mention of how to scale RtI into wide 

scale practice and reductions in special education referrals 

and placement are also mentioned. The article is available 

online here:: 

http://www.rtinetwork.org/learn/research/field-studies-rti-

programs 

Burns and Ysseldyke (2005) researched four existing 

large-scale RtI models, Heartland Model (Iowa), Interven-

tion-Based Assessment (Ohio), Instructional Support Teams 

(Pennsylvania), and the Problem-Solving Model in Minneap-

olis (Minnesota) Public Schools and looked at implementa-

tion and student outcomes. The following were some of the 

findings from this study based on results of one or more of 

these models:  

 Schools demonstrated more proficient skills on state 

accountability tests for all students; 

 Led to reduced amount of retentions; 

 Reduced amount of referrals for special education; 

 Engaged time/task completion increased; and, 

 Improved overall reading outcomes.  

The authors conclude that it is critical for school psy-

chologists and other educational professionals to document 

the extent to which RtI is effective in improving outcomes 

for students, including students with disabilities and limited 

English proficiency. 

Fidelity of implementation must also be considered 

when effectiveness of RtI is questioned. Many medications 

have conclusive evidence to support use for various condi-

tions. However, if patients take these medications when they 

‘feel like it’ or inconsistently and do not show improvement, 

was it due to an ineffective medication? In contrast, im-

provements also cannot be attributed to the medication of the 

dosage is not followed reliably.   

How can we reliably judge the effectiveness of our prob-

lem solving, RtI, MTSS, or PBIS systems without knowing 

if high impact activities occurred or are occurring? If we are 

not seeing desired outcomes, changes based on objective 

criteria must be made to increase the probability of positive 

results. Otherwise, assumptions cannot be made about an 

overall system or practice based on less than quality imple-

mentation.   

The Wisconsin RtI Center has provided the School-wide 

Intervention Review (SIR) Tool along with the RtI All Staff 

Perception Tool. Fidelity of the overall system can be as-

sessed using these tools. A plus is that the SIR and All Staff 

Perception Tools can be completed and scored online. Con-

tact the RtI Center for more information:  
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http://www.wisconsinrticenter.org/educators/getting-started/

self-assessment-tools.html 

 

In addition, the Florida Problem Solving/Response to 

Intervention Project produced the Self-Assessment of Prob-

lem Solving Implementation or SAPSI. The SAPSI provides 

high impact problem solving activities and asks teams to 

respond whether teams view each from not started to main-

taining. Although not available for online administration and 

scoring, developing a Google Form using SAPSI items is not 

a terribly time intensive task. Data can be collected and ex-

ported efficiently using a Google form. The advantage of the 

SAPSI is that it was built on a high-fidelity RtI model, and 

can cause your team to go down a path toward improvement 

that is clearly defined. 

Completing and collecting system fidelity data is one 

more thing to complete in an already overloaded schedule. 

However, the resulting information can be used to improve 

and support the work we strongly believe in to increase out-

comes for all students we serve.  

 

Ted Christ and one word: WOW! 

 

What a great Fall WSPA conference! For many of us, 

Dr. Ted Christ’s presentation “Progress Monitoring: Do You 

Want the Good News or Bad News First?” was much need-

ed. Because districts are implementing RtI/MLSS processes, 

and because of the new SLD rule, there has been an in-

creased focus on progress monitoring. Educators want to 

understand the best practices and the research to support 

those practices. As Dr. Christ’s title of his presentation states 

there is some good news, some bad news (or limitations), 

and a need for further research. What an interesting time for 

school psychologists! It seems that we are getting bombard-

ed with questions from teachers: How do I log into AIMS-

web/EasyCBM/FAST? Where do I get the probes? Where 

are the instructions? How long? How do I score this? How 

often do I need to give these probes? If I don’t like these 

probes, can I use something else? When am I going to have 

time to do this one minute probe? You are really in for it if 

you hear those last two questions!  

Dr. Christ’s presentation was an eye-opener for many of 

us. Many feel we don’t know enough about the statistics and 

psychometric properties surrounding progress monitoring 

with CBMs. To summarize everything he spoke about would 

be very complicated. There was one area that was fairly 

clear: the results of his and other’s research on data collec-

tion (see especially Christ, et al., 2013). He considered three 

factors involved with PM data collection: 

 Duration (how many weeks 2, 4, 6...20 weeks) 

 Frequency (1-5x/wk and how many probes each occa-

sion) 

 Quality of Data Set (error involved with probes: less 

error is related to higher quality) 

Dr. Christ concluded that the duration of progress moni-

toring (or intervention implementation) matters most, and 

that high stakes decisions (i.e. eligibility for SLD) are truly 

difficult to make; they lack adequate psychometric/statistical 

evidence until 12 to 14 weeks of data collection. That’s a big 

WOW for many people. What are the implications of this for 

school psychologists? 

First, school psychologists and districts should strongly 

consider monitoring student progress one time per week, 

which is consistent with the SLD rule, and for at least 12 to 

14 weeks. The study indicated that you could gain a reliable 

trend line in less than 12 to 14, weeks but the data collection 

would have to occur daily and the variability in the data 

would need to be very low. In that case, you could have a 

psychometrically reliable trendline in 8 weeks. This would 

mean that 5 probes would be administered each week. And 

those of us using AIMSweb (and other PM tools like this) 

realize that there are not enough probes at a grade level for a 

year of daily progress monitoring. For instance, AIMSweb 

has up to 33 oral reading (R-CBM) probes to use for the 

whole year. So, daily progress monitoring is really not feasi-

ble. 

Maybe the biggest reason to suggest giving one probe 

each week could be the high probability, “statistically and 

emotionally,” that your teachers may say some not so nice 

things back to you! Second, many interventions need to be 

delivered for more than 8 weeks, which coincides better with 

a longer timeline of data collection. Third, this can be a time-

consuming process if you consider the need for two intensive 

interventions. (This is another reason why it is important to 

make RtI a regular education process rather than about the 

identification of SLD.) Our collective mindset has to be that 

school-based teams should make exhaustive efforts within 

regular education to help students succeed. Special education 

services should simply represent the largest amount of ser-

vices a student could possibly receive in the overall continu-

um of services.  

For those of you who have not heard Dr. Christ speak or 

have not had a chance to read his research, please get famil-

iar with his work. Just as school psychologists had to learn in 

grad school about the psychometric properties, best practic-

es, and limitations of intellectual assessment, so too do we 

need to understand and beware of these same components of 

progress monitoring data that lead to better instructional de-

cisions and outcomes for all students. 

Here are a few additional issues that Dr. Christ encour-

aged us to consider: 

 What are best practices when you have a lot of variabil-

ity in the data points? 

 Using Confidence Intervals and Standard Error of Meas-

urement (SEM) when interpreting the PM data. 

 Decision Rules: When do you make intervention chang-

es based on PM data? 

 Explaining the history of CBM, what they can be used 

for (purpose), and the research behind them. 

 PM data analysis in general and interpretation. 

 Student behaviors need to be monitored during testing 

(attention/distractions, etc.) 

 Fidelity Issues in general. 

We are hopeful that Dr. Christ will be back in Wisconsin 

soon to review and update us on these issues. 
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Strategies for Student Success: Phonemic Awareness 

By Amity Noltemeyer, Ph.D., NCSP and Claire Kunesh, B.A. 

(Reprinted from The Ohio School Psychologist - Volume 56, Number 2: Winter 2011) 

Description of Skill 

Phonemic awareness refers to the ability to focus on and 

manipulate phonemes in spoken syllables and words 

(NICHD, 2000).  Phonemes are the smallest units of sound 

that make up spoken language, such as the /p/ sound in play 

or the /ʃ/ sound in ship and motion.  A child who has 

achieved phonemic awareness can break a word into these 

individual sounds (phoneme segmentation) and manipulate 

these sounds by blending them (phoneme blending), deleting 

them (phoneme deletion), or substituting them (phoneme 

substitution).  Phonemic awareness is important because 

understanding that spoken words are comprised of smaller 

sound units is a prerequisite for learning how to “sound out” 

written words.  It is a necessary, but not sufficient, compo-

nent of a comprehensive reading curriculum. 

Research 

The National Reading Panel’s meta-analysis of 52 stud-

ies found that that systematic instruction in phonemic aware-

ness leads to significant improvement in young children’s 

reading and spelling skills (NICHD, 2000).  These improve-

ments were most pronounced when the instruction focused 

on only one or two types of phoneme manipulation, incorpo-

rated letters (rather than focusing only on speech), and was 

taught using small-group instruction. Although the preschool 

and early elementary school years are generally regarded as 

the ideal time to introduce phonemic awareness instruction, 

positive effects have been documented in children at a varie-

ty of grade-levels (NICHD). Phonemic awareness instruction 

has also been shown to be effective for diverse populations 

including students in urban schools (e.g., Musti-Raou & 

Cartledge, 2007), those with cognitive disabilities (e.g., 

Goetz, Hulme, Brigstocke, Carroll, Nasir, & Snowling, 

2008), and English Language Learners (e.g., Ukrainetz, 

Ross, & Harm, 2009).  Research suggests that 5 to 18 total 

hours of systematic and explicit instruction broken down into 

brief sessions is generally considered appropriate (NICHD), 

although this may vary based on student needs and instruc-

tional objectives.  Effective phonemic awareness instruction 

generally progresses from more basic (e.g., rhyme, phoneme 

segmentation) to advanced (e.g., phoneme deletion, phoneme 

substitution) phonemic awareness skills. 

Strategies for Home and School 

Although research-based commercially-available pro-

grams for teaching phonemic awareness skills are available, 

parents and educators can also use informal activities to fur-

ther develop these abilities in young children.  For example, 

a sampling of informal ideas includes: 

 Frequently read aloud with children, selecting books 

or poems that contain alliteration and rhyming.  Songs 

with alliteration and rhyming can also be used to rein-

force and practice phonemic awareness skills. 

 Play the “Talking with Turtles” (Padak & Rasinski, 

2008) game to help children learn that words are made 

from sounds.  Select a few words from a story you 

read to the child.  Then say each word very slowly 

(like a turtle), emphasizing each sound, and ask the 

child what word you said.  Later, switch roles and 

have the child say the words like a turtle so that you 

can guess them.  There are a variety of other games 

that can also be used to practice phonemic awareness 

skills (e.g., the Stop and Go Game; Allor, Gansle, & 

Denny, 2006). 

 Computer software and games can also help support 

phonemic awareness development.  In addition to 

purchasable programs such as Earobics® and Fast 



ForWord®, there are many free online tools that can be 

used as supplements by parents and teachers.  For exam-

ple, 
http://teacher.scholastic.com/clifford1/flash/phonics/

index.htm combines images and sounds in an interactive 

format, letting children practice matching words with 

the same initial sounds.  

 Use sound box cards  For example, McCarthy (2008) 

suggested dividing a piece of paper into three equal seg-

ments, with the top having a picture of the word to be 

segmented; the middle a row of drawn boxes, one for 

each phoneme; and the bottom left empty as a resting 

spot for tokens. The child pushes a token into the corre-

sponding box as he or she pronounces the phoneme, 

incorporating the child’s tactile and kinesthetic senses. 

 The Florida Center for Reading Research (http://

www.fcrr.org/curriculum/studentCenterActivities.shtm) 

has free, downloadable instructional materials and les-

son plans for teachers.  Although these cover a variety 

of reading skills, there are activities specifically focused 

on phonemic awareness development in the early ele-

mentary grades. 

 Use scaffolding to help children become independent 

with phonemic awareness.  This involves beginning with 

a high level of modeling and overemphasis of phonemes 

and then gradually reducing support.  For example, 

McGee and Ukrainetz (2009) suggested beginning 

teaching the /m/ sound by prompting “What is the first 

sound in milk, /m/m/m/m/m/milk? Watch my mouth, /m/

m/m/m/ilk. The first sound is /m/. You say /m/.”  Next, 

the teacher provides less support by asking, “What is the 

first sound in milk? /m/m/m/m/milk?” while pointing to 

their mouth.  Third, the instructor asks, “What is the first 

sound in milk?”  Finally, no support is provided when 

the child is asked, “What is the first sound in milk?” 

 At school, consider using screening and progress moni-

toring instruments to determine who may need more 

intensive phonemic awareness instruction and how they 

are responding to such instruction.  For example, Dy-

namic Indicators of Basic Early Literacy Skills 

(DIBELS) can be used to assess initial sound fluency 

and phoneme segmentation fluency. For students at-risk 

or with intensive phonemic awareness needs, these as-

sessments can be given weekly or twice per month to 

evaluate growth. 
Online Resources for More Information 

 http://reading.uoregon.edu/big_ideas/pa/index.php- 

Website on phonemic awareness created by the Univer-

sity of Oregon Center on Teaching and Learning.  In-

cludes research, instructional strategies, and recommen-

dations for assessment. 

 http://www.nichd.nih.gov/publications/nrp/upload/

smallbook_pdf.pdf - Summary report of the National 

Reading Panel.  Pages 10-11 report key findings related 

to phonemic awareness. 
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CHANGE SERVICE REQUESTED 

The WSPA Sentinel would like to feature school psychologists from across Wisconsin. Please contact Jennifer Kamke Black 

at kamkeblj@shawanoschools.com if you have suggestions for our next issue. 

Wishing you all safe travels this holiday season! 
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