
What’s What’s   

Inside?Inside?  

WSPA Website: wspaonline.net  

President’s Message  . . . . . . . . . . . . . . . 3 

Upcoming Events . . . . . . . . . . . . . . . . . .4 

DPI Update. . . . . . . . . . . . . . . . . . . . . . .5 

Educator Effectiveness. . . . . . . . . . . . .7 

New DPI Consultant . . . . . . . . . . . . . .8 

Trainers’ Corner . . . . . . . . . . . . . . . . . . .9 

NASP News. . . . . . . . . . . . . . . . . . . . . .11 

Going to Washington. . . . . . . . . . . . . . .11 

Proposed Dues Increases . . . . . . . . . . . 12 

Proposed By-Laws Changes. . . . . . . . . 13  

WSPA Seeks Association Manager. . . .14 

Evidence-based Practices— 

   Supporting Military Children . . . . . . 14  

Growing in the Spring. . . . . . . . . . . . . .16 

Summer 2014, Volume 13, Number 4 

 The WSPA Sentinel 

Mental Health Committee Update. . . . .17 

WSPA in CESA 8 . . . . . . . . . . . . . . . . .17 

WSPA Sentinel Newsletter Survey . . . 18 

Mike Lackas Retires. . . . . . . . . . . . . . . 20 

Q-Interactive. . . . . . . . . . . . . . . . . . . . . 21 

Taking WSPA to Capitol Hill. . . . . . . .23 

Todd Savage: Giving Back . . . . . . . . . .24 

Spring 2014 Convention Awards. . . . . 26 

Outstanding Dissertation Award. . . . . .27 

School Psychologist of the Year. . . . . .27 

Ed Shapiro’s Workshop. . . . . . . . . . . . 28   

My First WSPA Convention . . . . . . . . 31 



Wisconsin School Psychologists Association, Inc. 
 

Advertising Rates: 

The newsletter of the Wisconsin School Psychologists Association, Inc., is published four times per year.  We are the 

premier association for the more than 1000 certified school psychologists in the state.  Thus, advertisers reach a majority of 

practicing school psychologists and university trainers in the state of Wisconsin, making advertising in the newsletter of the 

Wisconsin School Psychologists Association, Inc., the best means of reaching this potential market.  Rates established are as 

follows: 

1/4 page - $25 1/2 page - $50 3/4 page - $75 1 page - $100 

For additional information, please write or call Jennifer Kamke Black (editorial board) 715-524-4180 (home), 715-526-

2175 x1106 (office), N4212 Town Line Rd., Shawano, WI  54166, or email kamkeblj@shawanoschools.com. 

  2 

All artwork contained herein Copyright © 2004-2014 Microsoft Corporation, One Microsoft Way, Redmond, Washington 98052-6399 U.S.A. All rights re-

served. 

Wisconsin School Psychologists Association Editorial Policy 

  

1. This editorial policy shall apply to all WSPA publications 

regardless of originating committee, and to all written editori-

al material distributed as official WSPA activity. This in-

cludes (but is not limited to) the newsletter, monographs, con-

ference newsletters, and committee bulletins. Committee re-

ports, minutes of meetings, conference announcements and 

details, and similar material documenting organizational activ-

ities are not included. This policy shall be published annually 

in the Fall issue of the WSPA newsletter.  

2. Articles and reports of factual information may be edited to 

conform to space limitations, format specification, or to im-

prove clarity, without permission of the original writer as long 

as the article has not been previously published.  

3. Expressions of opinion as in editorials, reviews, and letters 

may be edited only with the original writer’s consent, unless 

in excess of one page of newsletter text. Writers may request 

approval of such modification prior to publication. No editori-

al commentary will be published without citing the source.  

4. All original sources will be credited; material used with per-

mission from other sources will identify and credit that 

source, and note any approved modifications from original.  

5. All items submitted to the appropriate editors/chairs for inclu-

sion in a publication are subject to acceptance or rejection at 

the editor’s discretion. Long articles may be returned to the 

writer for revision or condensing. Every effort will be made to 

insure the content of any WSPA publication provides a bal-

anced viewpoint and that space is allotted for member re-

sponse.  

6. Material that appears in WSPA publications may not always 

represent official organization policy. Statements of policy of 

Executive Board positions will be so identified.  

7. Editorial statements and subjective reviews should reflect 

ethical and professional standards. Comments that might be 

offensive, personal, or reckless will not be published or will 

be returned to the writer for appropriate revision.  

8. All editorial material distributed by WSPA will be reviewed 

by the chair of publications or designee to assure adherence to 

this policy and to provide consultation regarding publication.  

President: 

Betty DeBoer 

(608) 785-6891 

bdeboer@uwlax.edu 
President-Elect : 

John Humphries 

johnhumphriesncsp@gmail.com 
Secretary: 

Christine Peterson  

W (715)232-2182  

petersonchris@uwstout.edu 

Treasurer: 

Don Juve, 

W (608) 789-7900 

djuve@lacrosseschools.org 

At-Large Executive Board Member: 

Lisa Hanson-Roche 

(608) 742-5531 x 2453 

rochel@portage.k12.wi.us 

 

For information on contacting committee chairpersons, 

check the WSPA website at www.wspaonline.net. 

Annual membership dues are $60 for full membership, 

$30 for leave, $30 for associate, and $20 for student  mem-

bership.   

The opinions and products, including advertising, class/

workshop notices, and job announcements, appearing in this 

newsletter do not necessarily indicate official sanction, pro-

motion, or endorsement on the part of the newsletter or the 

Wisconsin School Psychologists Association, Inc.  Articles, 

announcements, and letters should be submitted to the Edi-

tor, Jennifer Kamke Black, N4212 Townline Rd., Shawano, 

WI  54166, 715-524-4180 (home), 715-526-2175 x1106 

(work), e-mail: kamkeblj@shawanoschools.com.   RE-

MINDER: regional chapters may receive a stipend of $75/

year for submitting an article about their region to the news-

letter.  

 Deadlines for receipt of material by the editor:   

 

        #1--September 1  #2--November 15 

     #3--January 15       #4--April 15 

mailto:kamkeblj@shawanoschools.com
mailto:bdeboer@uwlax.edu
mailto:johnhumphriesncsp@gmail.com
mailto:petersonchris@uwstout.edu
mailto:djuve@lacrosseschools.org
mailto:rochel@portage.k12.wi.us
http://www.wspaonline.net
mailto:kamkeblj@shawanoschools.com
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Highlights and Thank You’s 

 

As most of you know, I have been fortu-

nate enough to get to serve as WSPA President 

for the past 2 years.  My term ends July 1 and 

then I will serve as “Past President” in which my 

new responsibility will involve being on call for 

the new President, John Humprhies.  

I want to summarize some of the excitement 

that I’ve gotten to participate in over my term as 

President and then to thank those who have sup-

ported me through this journey. 

 

*I met amazing school psychologists throughout Wis-

consin at WSPA conventions and when representing WSPA 

in my travels. My sense of pride in being a school psy-

chologist grew tremendously as I learned about the 

amazing commitment school psychologists have to chil-

dren and schools.  This commitment was the RULE, not 

the exception.   

 

* I had the opportunity to work with fabulous WSPA 

board members and Association Manager, Mike Lackas. 

WSPA has a large board with MANY committed individuals 

who advocate for children and for our profession every day 

in their jobs. They show additional dedication by contrib-

uting to WSPA during their personal time as board members.  

Work on the membership, the newsletter, conferences, 

website, mental health issues, regional meetings, public 

relations, student sessions, elections, public relations, leg-

islative, awards and children services…. is all headed by 

WSPA board members who volunteer! The executive 

board was at my beck and call and included Christine Peter-

son, Benjamin Burns, Lisa Hanson-Roche, Danielle Brown, 

and John Humprhies.  Mike Lackas was there to help me 

run the board effectively and lent an ear when needed.   
(Please see separate article on Mike Lackas) 

 

*As WSPA president, I attended and presented at nu-

merous advocacy and leadership trainings in Wisconsin and 

at NASP conferences.  I learned WISCONSIN HAS A 

STRONG STATE ASSOCIATION that we should all be 

proud of.  Few states our size provide the professional 

development opportunities that WSPA does and even 

fewer have been as active legislatively as WSPA. 
 

*I have developed alliances with professional associa-

tions that I never interacted with in a meaningful manner 

before becoming President.  I participated in the Wisconsin 

Alliance of Pupil Service Organizations (WAPSO) meetings 

where I learned how DPI coordinates with school counselors, 

social workers, nurses, administrators and psychologists.  I 

believe I have developed working relationships with all these 

associations, and further strengthened WSPA’s relationship 

with DPI.  At the most recent WAPSO meeting, DPI agreed 

to endorse a profession specific effective-

ness tool for school psychologists that WSPA 

develops!  This development process is currently 

underway. (Please see article on School Psy-

chologists and Educator Effectiveness)  

 

*I represented WSPA at the State Superinten-

dent’s “Keeping Wisconsin Schools Safe: A 

Wingspread Summit" where 39 hand picked peo-

ple from across Wisconsin brainstormed how 

Wisconsin should address the safety needs of 

students in school.  

 

*On March 6, John Humphries and I attended the Wis-

consin Senate Hearing by the Education Committee on Sen-

ate Bill 619, which would essentially work towards disman-

tling Common Core Standards. While I was nervous present-

ing at the Hearing, I was proud to be there representing 

WSPA. (Please see article on this Hearing) 

 

*WSPA has written letters to legislators and the Wis-

consin Judicial Council.  We believe we may have stopped 

the removal of our privileged communication rights. 

 

*Many people supported my efforts during this jour-

ney. The University of Wisconsin-La Crosse department 

chair, Betsy Morgan, supported my requests for some reas-

signed time while I served as President.  Additionally, pro-

gram assistants, Teresa Znidarsich and Sheri Craig did an 

excellent job of keeping track of my needs. 

   

*My family and friends encouraged me from the 

very start.  When I was contemplating running for Presi-

dent, my son, Christopher, said, “Mom, you can slow down 

or you can speed up.  I think we both know which one you 

are going to do.”  My best friend, Chris Nelson, said, “You 

always tell me to not let you take anything more on, but I 

know better than to try to stop you.”  Finally, during my 

term, my husband, Dave, reminded me every time I began to 

feel overwhelmed that Harry Truman reportedly said, “Being 

president is like riding a wild tiger”. These words of encour-

agement from my family and friends have helped support me 

throughout this journey.   

 

*The people I want to thank the most are my stu-

dents and interns over the past 2 years. They have shown 

patience throughout my journey as President and have sup-

ported me along the way. I want to express my sincere grati-

tude to all of you!  

 

My husband WAS right…. Being president is like 

riding a wild tiger!  
 

Thank You for the Ride, WSPA! 

Betty DeBoer 

President’s Message 
By 

Betty DeBoer 



Upcoming Events 
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Douglas K. Smith  

Memorial Summer Institute 
Wisconsin School Psychologists Association 

 Presents A Special 2-Day Conference on School Safety 
 

Violence Risk Assessment (½Day) 
- and - 

Advanced Administrative Skills in  

School-Based Crisis Preparedness and Response (½Day)  

 
 

Suicide Assessment & Intervention (Full Day) 

 

Speakers 
Dr. Melissa Reeves is a Lecturer at Winthrop University (Rock Hill, SC), school psychologist and counselor at a pre-K-

12th grade school, and consultant to Department of Defense Educational Activity (DoDEA) schools. Dr. Reeves is a co-author of 

the PREPaRE Crisis Prevention and Intervention curriculum. In addition to responding to various crises over the years, she trav-

els both nationally and internationally training professionals in the areas of crisis prevention and intervention, threat and suicide 

assessment, the impact of trauma and PTSD on academic achievement, and cognitive-behavioral interventions. 

 

Dr. Steve Brock is a Professor and school psychology program coordinator at California State University, Sacramento (CSUS). 

Before joining the CSUS faculty, he worked for 18 years as a school psychologist with the Lodi Unified School District (Lodi, 

CA). As a school psychologist, Dr. Brock helped to develop the district's school crisis response protocol.  Dr. Brock's academic 

work has included study of school-based crisis intervention; system level school crisis response; suicide prevention, interven-

tion, and postvention; violence prevention; threat assessment; and PTSD. 

 

August 7-8, 2014; 8:30 am to 4:15 pm 

 
Madison Marriott West, Madison, WI 

Graduate Credit Available through the University of Wisconsin-La Crosse.  

Participants should plan on receiving credit after the June 30, 2014 DPI Licensing deadline 

Detailed Institute information and Registration available online www.uwlax.edu/conted/wspa 
 

The Wisconsin School Psychologists Association is approved by the American Psychological Association to offer continuing education for 

psychologists and by the National Association of School psychologists to offer continuing professional development to school psychologists. 

The Wisconsin School Psychologists Association maintains responsibility for the program. 

 

Violence Risk Assessment Advanced Administrative Skills 

 Violence risk interviewing techniques 

 Using interviews and other data to determine appro-

priate responses 

 Conducting risk assessment and creating safety 

plans for violent behavior 

 Cutting-edge tips on conducting crisis exercises 

and drills 

 Strategies for effective communication during and 

after a crisis 

 Strategies for effective recovery after a crisis event 

 Suicide prevention and intervention programming options 

 Conducting risk assessment for suicidality 

 Triage procedures, making referrals, and suicide intervention techniques 

http://www.uwlax.edu/conted/wspa
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DPI update  

6 Weeks of Progress Monitoring is Not Enough! 
By Kathryn Bush 

School Psychology Consultant, Student Services Prevention & Wellness Team 

kathryn.bush@dpi.wi.gov  

Most decision-making practices are based on expert 

opinion and there is very limited psychometric empirical 

support for such practices. Furthermore, there is limited pub-

lished evidence to support progress monitoring with curricu-

lum based measures such as CBM-Reading (Ardoin et al., 

2013), although the evidence for using curriculum based 

measures as screening and benchmarking tools has extensive 

evidence.  How long progress monitoring is required has 

been the purview  of expert opinion for years.   The first arti-

cle ever cited recommending 8 data points was by Allinder, 

Fuchs, and Fuchs (1998).  The two most commonly cited 

articles discussing 10 data points (Shinn et al., 1989;  Good 

& Shinn, 1990) as a sufficient number for making decisions 

based on CBM-R progress monitoring data, indicate high 

levels of error associated with 10 data points (Ardoin et al., 

2013).  Research into the question of how many data points 

are needed for low and high stakes decisions is just now be-

coming available.  

There are two separate questions that must be answered 

to determine how long to implement an intervention and 

gather progress data:  (1) How long should the intervention 

be administered to have a reasonable expectation of a good 

outcome? (2) How much progress data needs to be collected 

in order to have sufficient validity and reliability of the 

slope, or trendline? 

Length of Intervention Required in SLD Rule: 

The length of the intervention required in the Wisconsin 

Specific Learning Disabilities Rule is determined by the 

length that is “recommended.”   An intervention which has a 

reasonable expectation of providing individual progress has 

(1) publisher recommendation or (2) research which demon-

strates positive effects over a given period of weeks.  If the 

research article or source does not indicate the number of 

weeks, and it is definitely published in a juried journal or 

poster session (such as NASP), educators are encouraged to 

contact the article’s author to determine the number of weeks 

of the study.  

As an example, consider the  Read-Aloud Small Group 

Curriculum listed on the National Center for Intensive Inter-

vention website http://www.intensiveintervention.org/  on 

the Academic Interventions Tools Chart http://

www.intensiveintervention.org/chart/instructional-

intervention-tools , one of several sources of information 

about intensive interventions.  On the site describing re-

search (Fien, et al., 2011), by following the link, a descrip-

tion of the program is provided.  The description states “The 

program takes 20 minutes per session with a recommended 4 

sessions per week for nine weeks.”  The description of the 

research provided on the website does not actually state the 

number of weeks of implementation.  One would need to 

consult the research article itself to determine the length of 

the study.  When doing so, we discover the Read-Aloud was 

a classroom wide strategy.  The “booster sessions” were for 

an additional 20 minutes twice a week and were only given 

to the students randomly assigned to the “booster session” 

treatment condition.   This additional important detail re-

quires looking at the research, not just the NCII website de-

scription.  
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It is also important to determine whether this interven-

tion has a reasonable expectation of positive outcomes.   In 

this case, the study looked at three reading-related outcomes 

for first graders: vocabulary knowledge, expository retell, 

and narrative retell.  Although the NCII review does not say, 

the actual study indicates these are three measures from the 

Test of Oral Language Development-Primary: Third Edition 

(Newcomer & Hammill, 1997).  To be confident these are 

appropriate outcome measures, it is important to know about 

the technical adequacy of the outcome measure and to have 

achieved effect sizes of .4 or above (Bush, 2014).  The NCII 

website provides effect sizes of above .4 for vocabulary 

knowledge and expository retell.   In this example it will 

now be up to school or district level team selecting intensive 

interventions to decide whether Read Aloud Small Group 

Curriculum will be considered an appropriate scientific  re-

search- or evidence-based intervention consistent with Wis-

consin’s specific learning disabilities rule.  If this interven-

tion is chosen, all potential members of future IEP teams will 

want to have access to the research information on which the 

decision was made. 

Based on information from NCII and from the research, 

this intervention should be implemented for eight (research)  

to nine (publisher) weeks.   

An issue unrelated to the number of weeks of implemen-

tation is whether evidence exists this is actually a reading 

intervention.  It is unclear from the NCII site and the re-

search article exactly which area of concern (from the 8 are-

as of SLD concern) is being addressed.  Furthermore, since a 

pre- post-test methodology was used with measures concep-

tually related to reading, we do not really  know whether 

CBM-Reading will prove sensitive to growth during this 

intervention, and whether this has been properly classified as 

a reading intervention.  To be more confident of that, one 

would need to review the curriculum to analyze the compo-

nents of instruction as they related to the areas of concern.  

The Read Aloud Small Group Curriculum and “booster 

sessions” example demonstrates the many challenges that 

arise when examining interventions.  It has a scientific, re-

search basis;  the research uses technically adequate outcome 

measures with appropriate effect sizes.  Yet, before one can 

decide whether this is an appropriate SRBI for use with the 

SLD rule, the team must drill down through the NCII site, 

through the original research, and into the curriculum itself.   

How much progress data is required? 

Research studies which examine  empirical evidence 

indicate that the number of data points (probe scores) needed 

to make a decision are more important than the number of 

weeks progress monitoring data is collected.  A study pub-

lished most recently determined that six weeks of daily pro-

gress monitoring (school-days) does not achieve the levels of 

reliability and validity  expected in order to make high stakes 

decisions (achieved reliability & validity  ̴ .61) (Thornblad & 

Christ, 2014). 

In the area of timed words read aloud correctly only 

(also known as CBM-Reading or oral reading fluency), em-

pirical evidence suggests  that the schedule of CBM-Reading 

administration can be determined by considering (1) the  

quality of the data set and (2) collection schedule that 

achieves technical adequacy for decision-making.  Technical 

adequacy of the slope can be achieved using a very good 

data set (SEE or residual of about 5), with a schedule of one 

probe per week in about 14 weeks.  Technical adequacy of 

the slope can be achieved using a very good data set, with a 

schedule of three times per week or three probes once a week 

in about 10 weeks.   Technical adequacy of the slope can be 
6 



School Psychologists and Educator Effectiveness 
By Betty DeBoer 

The Department of Public Instruction has reassured 

WSPA that districts are not required to evaluate school 

psychologists under WI Act 166.  Many Wisconsin school 

psychologists, however, are eager to be evaluated as they see 

this as an opportunity to have their work better understood 

and recognized by administrators, to gain helpful feedback, 

and to provide better services for students. Unfortunately, 

some school districts are evaluating school psychologists 

using tools designed for professional evaluation of teachers. 

Such evaluations lead to wasted time, inappropriate ratings, 

confusion about roles, and less than meaningful feedback.  

CESA 6 (http://www.cesa6.org/products_services/

teacher_leader_effect/ ) and some individual districts have 

created or adopted measures for their own use, however, DPI 

is currently looking to provide much needed guidance state-

wide for schools looking to evaluate school psychologists 

and other pupil service providers.  At a recent Wisconsin 

Alliance of Pupil Service Organizations (WAPSO) meeting 

in Madison, DPI agreed to have WSPA design and pro-

pose an assessment tool based on the NASP Practice 

Model and/or NASP Practice Standards.  Other pupil ser-

vice organizations will design and propose their own tools as 

well.   According to DPI, the school psychology evaluation 

tool will not require Student Learning Outcomes or other 

components of Educator Effectiveness.   

Kimberly Knesting-Lund (Membership Chair), Kathe-

rine Ashley (Public Relations Chair), Katie Johnson 

(Regional Representative for Northwest Region, NCSP 

Chair) and Christine Peterson (Secretary) volunteered to 

design and propose an assessment tool for Wisconsin after 

consulting NASP resources, CESA 6 information, other 

states’ models and other relevant sources.  The team will 

then present the tool to the WSPA board and WSPA mem-

bers for feedback. 

 

Please look for progress on this in the next few issues of 

The Sentinel!   

achieved using a very good data set with a schedule of two 

probes three times a week or one probe daily in about 8 

weeks.  Technical adequacy of the slope can be achieved 

using a good data set (SEE or residual of about 10), with a 

schedule of three times per week or three probes once a week 

in about 16 weeks.  Technical adequacy of the slope can be 

achieved using a good data set with a schedule of two probes 

three times a week or one probe daily in about 14 weeks.  

There is no evidence to suggest technical adequacy can be 

achieved using a good data set (residual of about 10) with a 

schedule of once a week in under 20 weeks. CBM-R with 

residuals of 15 or more are not recommended.  (Christ, Zo-

puoglu, Monaghen & Van Norman, 2013).  Examples of 

very good data sets of CBM-Reading include AIMSweb, 

FAST, EasyCBM.  An example of a good data set is Dibbles 

Next.  

At one time, it was thought that a round of intervention 

was about six to eight weeks. That erroneous belief is wide-

spread around Wisconsin.   The intent of the Wisconsin SLD 

rule is to provide intervention for the recommended period of 

time to allow a reasonable expectation that the child’s out-

comes will improve.  Recommendations from the publisher 

or research help us form that expectation.  Research provides 

us with an appropriate effect size using a technically ade-

quate outcome measure to offer confidence in improved out-

comes.  

At one time, experts opined that six to eight data points 

were sufficient for data-based decision-making.  We now 

know that research suggests 14 weeks when probing with 

CBM-Reading weekly is needed to achieve sufficient tech-

nical adequacy of the slope for a high stakes decision. 

Six data points (or six weeks of intervention) is not 

enough! 
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HELP WANTED: 

WSPA needs a reliable person with website skills to help develop and maintain the new 

website. Please email Betty DeBoer if you are interested  at bdeboer@uwlax.edu 

   WE NEED YOU! 

In the history of WSPA, the benefits of WSPA membership have perhaps never 

been more important than they are currently.  All School Psychologists practicing in 

Wisconsin need to have a voice regarding issues like Response to Intervention, 

APA’s Model Licensure Act, and the provision of school-based mental health ser-

vices.  In addition to the many tangible benefits of WSPA membership…quality con-

ventions and professional development opportunities… four issues of the WSPA 

Sentinel… online resources at http://wspaonline.net  … networking through regional 

groups... WSPA leaders are taking an active role in advocating for Wisconsin School 

Psychologists on topics important to our practice in Wisconsin.  In meetings with other educators and in 

advocacy visits at the Capital in Madison, WSPA is advocating for you and the work that you do.  This is 

the time to be a WSPA member.  We need you and each of your School Psychology colleagues to contin-

ue to build a strong state organization that supports our hard work as school psychologists in this state. 

Portrait of a Specific Learning Disabilities DPI Consultant 
By Dr. Deb Adrian Heiss, Ph.D. 

On January 6, 2014 I was pleased to begin my work at 

the Wisconsin Department of Public Instruction (DPI) as the 

Consultant for Specific Learning Disabilities.  During the 

past months, I have been delighted to meet many of you dur-

ing the course of this position, particularly at the “SLD Crite-

ria Update and Share Shops” held throughout the state in 

March and April. 

My work at the Wisconsin DPI is, I believe, an exten-

sion of my professional path in special education.  My career 

began as a special educator who initiated a program for stu-

dents with specific learning disabilities (SLD).  After teach-

ing learners with SLD and other learning challenges for 

about twelve years in Wisconsin and in New Hampshire, I 

returned to graduate school at the University of Wisconsin – 

Whitewater and completed a M.S.E. in Special Education.   

With a goal of teaching in an educator preparation pro-

gram, I earned a doctoral degree in special education at the 

University of Wisconsin - Madison.  During the completion 

of this graduate program, I was afforded opportunities to 

teach undergraduate and graduate students in varied con-

texts, as well as to complete a clinical experience concerning 

assessment.  Ultimately, I taught future special education 

teachers for approximately twenty years at the University of 

Wisconsin – Whitewater and, most recently, at Cardinal 

Stritch University in Milwaukee. 

My experiences in both K-12 schools and in higher edu-

cation provide a tremendous foundation for my work as Con-

sultant for Specific Learning Disabilities as I have worked 

extensively with students who have diverse learning abilities 

and developed successful relationships with their families 

and with other team members. I have had opportunities to 

observe and participate in varied school settings as a univer-

sity faculty member and to design effective educator prepa-

ration programs. 

Implementation of the SLD criteria is one of many inno-

vations in education that school teams are currently facing.  

As we do so, I look forward to continued conversation and 

cooperation with you. Please feel free to contact me with any 

questions or concerns: 

 

Deb Adrian Heiss, Ph.D. 

Consultant – Specific Learning Disabilities 

Wisconsin Department of Public Instruction 

608.267.9271 

debra.heiss@dpi.wi.gov 
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Trainers’ Corner 
Student Researchers and Future School Psychologists 

Christine Neddenriep, UW-Whitewater 

Professional Preparation and Training Representative 

9 

At the spring convention, students were highly visible 

participating in various aspects of the convention. Six stu-

dents representing UW-La Crosse, nine students representing 

UW-Whitewater, and one student representing UW-Madison 

presented their research. A wide variety of topics were pre-

sented including the relationship between immigration status 

and bullying, using video-modeling to support social skills 

development and reduce social anxiety in students with au-

tism spectrum disorders, students’ and teachers’ perceptions 

of social support for LGBTQ students, preventing burn out 

in school psychologists, as well as intervening with early 

literacy skills to improve spelling development. The poster 

session was juried and several WSPA members graciously 

provided feedback to the students regarding their presenta-

tions. The Outstanding Poster Awards were given to Maggie 

Altschaefl of UW-Madison for her poster titled, “Promoting 

Treatment Integrity of Parent- and Teacher- Delivered Math 

Fluency Interventions: An Adult Behavior Change Interven-

tion” and Rosie Bliss of UW-Whitewater for her poster ti-

tled, “Video Modeling as an Intervention for Children with 

Autism Spectrum Disorders.” Please see pictures below. 

Students also participated in a panel discussion titled, 

“You’re Hired!”: Tips to a Successful First Year as a School 

Psychologist. Panelists included Lacey Ganser, Racine Uni-

fied School District; Kevin Krivacek, DeForest Area School 

District; Mike Lackas, WSPA; Melanie Litscher, Milwaukee 

Public Schools; and Sara Soleymani-Alizadeh, Milwaukee 

Public Schools. They provided invaluable information re-

garding applying, interviewing, accepting, and being suc-

cessful in the first year of employment as a school psycholo-

gist. The session was very well received, and the students 

and I are very appreciative of the panel’s expert contribu-

tions to the success of the session. 

As always, I welcome your input and feedback regard-

ing professional preparation and training. Please feel free to 

contact me at neddenrc@uww.edu with your comments or 

questions. 

Maggie Altschaefl, UW-Madison, Presenting  

Rosie Bliss, UW-Whitewater, Presenting  

mailto:neddenrc@uww.edu
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NASP Information and News 
Robert J. Dixon, PhD, NCSP 

Wisconsin NASP Delegate and Executive Council Member 

Greetings and welcome to April where today I am hop-

ing that April Showers bring May Flowers. Come on sum-

mer! 

NASP has been very active in the past couple of months 

and I would like to bring you up to speed. We had our annual 

convention (February 18-21, 2014) in Washington, DC. 

There are a number of resources on the web that you can 

access including some video, handouts from various ses-

sions, and recording packages. One of the highlights for me 

was listening to Dr. Ross Greene’s discuss better approaches 

to helping students with the most challenging behavior. This 

keynote is available in its entirety on the NASP website un-

der the 2014 Annual Convention tab. 

For those of you looking forward to further professional 

development activities can write the following in your date-

books: NASP Summer Conference in Pittsburgh – July 6-8; 

NASP Summer Conference in Las Vegas – July 21-23; and 

the NASP Annual Conference in Orlando – February 17-20, 

2015. The annual convention theme is Student Success: 

Mental Health Matters. For those that can not make any of 

these learning opportunities, there is the NASP Online 

Learning Center (OLC) that offers a number of different 

topics. Looking to ramp up your knowledge and skills in 

advocacy, consider attending the 2014 NASP Public Policy 

Institute July 16-18, 2014. 

Finally, this announcement came over the wire last 

month and I wanted to make sure that it was shared to all of 

you: "Exciting news! NASP has just announced the 

launch of a new logo as part of their strategic plan. The 

new look offers a fresh, dynamic melding of school psy-

chologists' unique expertise in both psychology and 

learning. The Psi Tree is deeply rooted in our long histo-

ry as the psychologists who know the most about schools 

and the educators who know most about psychology. The 

growth achieved through learning and mental wellness 

also reflects NASP's vision that "all children and youth 

thrive in school, at home, and throughout life." The logo 

is designed to more clearly identify school psychologists 

by emphasizing the title in the association name, and to 

work effectively in multiple electronic and mobile for-

mats. NASP will be making the transition on a rolling 

basis, updating materials and e-platforms as it makes 

financial and timing sense to do so. Please join us as we 

work together to help all children thrive in school, at 

home and in life. " 
  

School Psychologists Go To Washington - NASP 2014 
By Shyre Mann, NCSP 

I feel very fortunate to have been given the opportunity to 

attend the 2014 NASP Convention, held in Washington DC, 

February 18 - 21. The theme of this year’s convention was 

Creating Access: Collaborate, Advocate, Lead. I find that the 

first directive is often the easiest to do, as our day to day jobs 

demand it. We participate on problem-solving teams at the 

individual, grade, building, and district level. We engage 

parents in the educational process. We facilitate discussions 

and cooperate with other professionals to promote student 

success. Collaboration is almost second nature. 

Advocacy, in its most basic form, can also seem like a 

given in our profession, and is part of our professional stand-

ards. As School Psychologists we provide support daily for 

the children we serve and the teachers with whom we work. 

Sometimes it is difficult to remember to advocate for our-

selves, our needs, and our profession. I am guilty of letting 

the day to day rigors of our profession inhibit the fulfillment 

of this part of my professional standards and practice. You 

can do BIG things or little things, as long as you are doing 

something. Stand up for your time and needs. Leave a posi-

tive legacy of the impact you make in students’ lives. We 

have the capacity to communicate, so we need to let people 

know that our job is important. You do not need to be an 

elected official to make your voice heard. Whether you are a 

member of NASP’s Advocacy group, a participant in 

WSPA’s efforts to advance knowledge of who we are and 

what we do, or take an active role in local discussions related 

to school policies, you are contributing to NASP’s overall 

vision and the focus for this year’s convention.   

Leadership often is the logical byproduct of being an 

advocate. When you stand up and speak out you put a face to 

who you are and what you do. People recognize that and 

come to us when they have questions or concerns about stu-

dents. How flattering! Being a leader can also be intimidat-

ing. During NASP 2014 Senator Tom Harkin (D - Iowa) was 

recognized for his work on behalf of positive educational 

legislation and leadership and presented with the NASP 

Government and Professional Relations Lifetime Achieve-

ment Award. You can watch his thank you address here 

http://www.nasponline.org/conventions/2014/harkin-

remarks.aspx . He encourages us to continue reaching out, 

sharing our stories, and providing our views and advice to 

policy makers. Keynote speaker Ross W. Greene, PhD., 

founding director of “Lives in the Balance”, ( http://

http://www.nasponline.org/conventions/2014/harkin-remarks.aspx
http://www.nasponline.org/conventions/2014/harkin-remarks.aspx
http://www.livesinthebalance.org/
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Proposed Dues Increase 
Rob Dixon & Kim Knesting-Lund 

Background 

There are two sources of income for WSPA: dues and 

conferences. Dues have not been looked at in our recent 

memory (~10 years).  To continue providing important ser-

vices to WSPA’s members while also keeping up with the 

increased costs of doing business on behalf of WSPA, it is 

important that we regularly examine dues and ensure that we 

balance the needs of the association with the financial impact 

to our members. Below is a table for comparison to the state 

associations in the Central Region.  

State Regular Student Intern Associate Retired 
Illinois $125 $40 $40 $100 $60 

Indiana $95 $34 NA $55 $55 

Iowa $50 $20 NA $50 $55 

Kansas $40 $10 NA NA $10 

Michigan $80 $25 $40 $80 $25 

Minnesota $60 $15 $15 $30 $15 

Missouri $45 $20 NA $25 $25 

Nebraska $50 $25 NA $40 NA 

North Dakota $30 $15 NA $50 $10 

Ohio $100 $20 $20 $50 $50 

Oklahoma $60 $30 NA $60 NA 

South Dakota $45 $10 NA $45 $10 

Wisconsin $60 $20 $40 $30 FREE 

In examining the data, it became clear to the WSPA 

Executive Board that a modest increase of $5 should be con-

sidered for each of the membership categories. In addition, 

with the reframing of the Associate Member to one that in-

cludes professionals outside the school psychology profes-

sion, a more appropriate increase to $50 should be consid-

ered.  Below are the proposed dues changes. 

Moving forward, we want to make sure that we regularly review membership dues on a 5-year cycle so that potential future 

increases continue to be modest for the membership. We look forward to your continued support and membership in the only 

school psychologist group that exclusively focuses on the issues of Wisconsin. 

www.livesinthebalance.org/ ) is a leader and advocate for 

students with challenging behaviors. He said we need to 

build capacity - in and for individual students and for our-

selves. Collaborative and proactive solutions require listen-

ing and include the student. There are many things that we 

can do in order to facilitate change. Lead from where you 

are. Take small steps and know that every step matters. We 

do make an impact every single day.  

I challenge you to set a time, and put it in your calendar, 

today, tomorrow, or three weeks from now, to do something, 

do anything. Advocate in a teachable moment. Be an ally for 

a student, staff member, or parent in need. Put a face to an 

issue that is important to you. Talk to people at DPI. Be a 

member. Tweet. Update your professional website. Contrib-

ute to the conversation. Take one minute to go to the NASP 

( http://capwiz.com/naspweb/home/ ) advocacy website and 

sign a petition - sign five. Plead your case. Build capacity. 

Collect the data. There are some very simple steps that each 

of us can take in order to Collaborate, Advocate, and Lead, 

we just need to take the time to do them, and remember to 

include ourselves in the process.  

 

Category 2013-2014 2014-2015 
Member $60 $65 

Intern Member $40 $45 

Student Member $20 $25 

Leave Member $30 $35 

Associate Member $30 $50 

Retired Member NA $5 

Honorary Member Free Free 

http://www.livesinthebalance.org/
http://capwiz.com/naspweb/home/


Proposed Bylaw Changes 
Rob Dixon & Kim Knesting-Lund 

At the regular WSPA Board meeting in March, there 

were a couple of bylaw changes that were proposed and vot-

ed on by the Board. Since the final change in the bylaws 

rests with the membership, you will be asked to vote on 

these potential changes in mid to late May. There are two 

broad areas that will be impacted: a) Article 1 on the Name 

and Purpose of the Association and b) Section 2 on Member-

ship. Here are the questions that will be posed and a short 

summary of the changes. 

 
WSPA currently does not have a vision statement. In 

reviewing other boards it was determined that a short vision 

statement should be included to the name and purpose of the 

association.  

 

Proposed New Language: 

Article I 

Section 3: Vision. Wisconsin children thrive academically, 

socially and emotionally in school and throughout life. 

 

 
In addition, the mission statement was viewed as some-

thing that needed to be updated to reflect the changing ex-

pectations of a mission statement (i.e., shorter) and one that 

focuses the efforts of the association. 

 

Proposed Language (additions in bold and underlined and 

deletions crossed out) 

Article I 

Section 34: Mission. The primary mission of this the Wis-

consin School Psychologists Association shall be to serve 

school psychologists in their efforts is to positively impact 

student learning, behavior, and mental health through 

best practices in school psychology. the educational, social, 

and emotional needs of children. The Association will advo-

cate and support the effective practice and advancement of 

school psychologist through communication and leadership. 

 

 
The current definition of an Associate Member requires 

that the associate member be a school psychologist. We do 

not have any mechanism for a non-school psychologist to be 

a member of WSPA. This modified definition would allow 

potential coalitions to be made across different groups that 

would like to support WSPA and our efforts (e.g., counse-

lors, social workers, administrators, etc.). This would be a 

non-voting member of our association. 

 

Proposed Language (additions in bold and underlined and 

deletions crossed out) 

Question 1: Do you agree with the newly created vision 

statement for WSPA? 

Question 2: Do you agree with the modified mission 

statement for WSPA? 

Question 3: Do you agree with the modified definition of 

an Associate Member? 

Article II, Section 1 

EF. Associate Membership: An associate member possesses 

a bachelor’s degree, or higher, and has a professional 

interest in the field of school psychology, but is NOT a 

licensed school psychologist nor eligible for another 

membership category. one who is trained and/or certified 

by a Department of Public Instruction, or any similar state 

agency, as a school psychologist but is not currently func-

tioning in some form of school psychological or pupil per-

sonnel services in Wisconsin. Practicing school psycholo-

gists and school psychology trainers not employed in the 

State of Wisconsin Applicants are eligible for associate 

membership pending approval by the Membership Commit-

tee. An annual dues rate for associate membership shall be 

set by the Board of Directors. 

 

 
In reviewing the bylaws and comparing our membership 

categories across the Central States, it became clear that we 

did not have a category for a retired member. The closest we 

have is a Life Member, which seems to draw some confusion 

between a “lifetime achievement” honor and being retired 

from active practice. In order to clarify the confusion, the 

WSPA Board approved the creation of a Retired Member 

category. Language to create the category was gleaned from 

the Central States that have a similar membership category. 

It was determined by the Board that the Life Membership 

category would be phased out and replaced with the pro-

posed Retired Membership and the current Honorary Mem-

bership categories. Current Life Members will be automati-

cally grandfathered to the Honorary Membership category. 

 

Proposed Language 

Article II Section A 

E. Retired Membership: A Retired Membership shall be 

granted by the board of directors upon request following 

retirement of full time professional activity. The individual 

may only be engaged in consulting or other paid professional 

activity less than 15 hours per week. The board of directors 

shall determine a nominal dues rate for Retired Membership. 

 

 

 

Question 4: Do you agree to create a Membership catego-

ry for Retired members? 
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       Promoting Evidence-based Practices 

  Spotlight on: Supporting Military Children 

 

Website address: Military Child Education Coalition: http://www.militarychild.org 

Military children deal with a variety of issues in life and school, in addition to the typical course of childhood. 

School moves are frequent, and parent deployment can add to worry and stress.  April is the Month of the Mili-

tary Child. If you work with children of military parents, the Military Child Education Coalition website can be 

of value. 

From the website: “The work of the Military Child Education Coalition (MCEC) is focused on ensuring quality educa-

tional opportunities for all military children affected by mobility, family separation, and transition. A 501(c)(3) non-profit, 

world-wide organization, the MCEC performs research, develops resources, conducts professional institutes and conferences, 

and develops and publishes resources for all constituencies.  

Military children generally move six to nine times during their K-12 school years. Many make multiple moves during 

high school years alone, some even during their senior year. 

In addition to giving up friends and routines, students must deal with other frustrations as they move across state lines or 

even from school to school, such as: 

 academic standards and courses, 

 access to programs, 

 promotion and graduation requirements, 

 programs for children with special needs, 

 and transfer and acceptance of records. 

Separation from a deployed parent (or parents) raises an additional issue. The role of the MCEC is to help families, 

schools, and communities be better prepared to support military-connected children throughout their academic careers.” 

Click on the Professionals link at the top right of the homepage to find out more about programs and practices for sup-

porting military children in the school setting.   

WSPA Seeks Association Manager  
by John Humphries 

After years of excellent services, the WSPA Board ac-

cepted the resignation of Mike Lackas as our Association 

Manager at the meeting in March. Mike has done a great job 

for us, and we were proud to give him a plaque and an hon-

orary membership in thanks for his service. As your Presi-

dent-Elect, I am excited to have the opportunity to continue 

working with an association manager, and appreciate the 

support of the board and WSPA members in ensuring that I 

continue to have this important source of assistance.  

WSPA requests letters of interest from any current or 

retired school psychologist who is interested in contracting 

with our association to provide managerial services. This is 

not an employment relationship, but is a contract for services 

based on an approximate number of hours per quarter. The 

contract amount will be finalized at the board meeting in 

June, but has been $1200 per quarter based on approximately 

40 hours of work, with additional board meetings and con-

ference attendance. The role of Association Manager is pri-

marily one of advocacy for the association as well as for the 

profession of school psychology.  The association manager 

carries out this role by performing the following duties/

responsibilities: 

 Assisting President and Board members in maintaining 

continuity and implementation of the strategic plan. 

 Maintaining knowledge of school psychology, education 

and legislative issues. 

 Coordinating with Convention Planning and Publica-

tions Committees. 

 Providing guidance to President and Board on state and 

local policy and legislative issues. 

 Attending conferences and Board meetings. 

 Facilitating organization and planning of Board and Ex-

ecutive Committee meetings. 
Expenses included and maintained by WSPA board in-

clude paid NASP and WSPA memberships, convention reg-

istration fees, lodging and other approved fees. Reimburse-

ment is provided for supplies, materials, approved equip-

ment, expenses, occasional secretarial help 

Applications are due May 9th. To apply, please send a 

letter of interest, resume, and three references, all via email, 

to: 

John Humphries, NCSP 

WSPA President-Elect 

(608) 438-6109 

johnhumphriesncsp@gmail.com 
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The School Psychologist: Growing in the Spring 
By Katherine B. Ashley, M.S.Ed., WSPA Public Relations Chair 

As the sun peaks through your window in the early 

morning hours, you hear birdsong, breathe deeply…and 

cringe. Your schedule for the day suddenly flashed across 

your mind - two initial evaluation team meetings, an obser-

vation, testing, parent calls, report writing, and a mandatory 

in-service after school on Educator Effectiveness. Does your 

heart sink or soar with the challenges of spring as a school 

psychologist? 

After twenty years in the field, I still step back each 

spring to access my coping skills, jump starting my profes-

sional practice as the school year comes all-too-quickly to a 

close. In my observation, professionals who maintain bal-

anced mental health, collaborate effectively, and purposeful-

ly organize increase their effectiveness during the spring. 

Positive performance under pressure builds confidence in a 

school psychologist’s capacity to handle crises, increases the 

likelihood that staff and administrators will look to the 

school psychologist as a resource in the future, and improves 

self-efficacy. Incorporating a few simple techniques may 

help all professionals survive and thrive this spring. 

 

When In Doubt…”Don’t Panic!” 

Self-care presents as the primary way of maintaining 

equilibrium during the spring. Many school psychologists 

have developed extensive knowledge of stress reduction 

techniques. Implement your own emergency W.R.A.P. – 

Wellness Recovery Action Plan (Mary Ellen Copeland). 

 

 Eat well. Get adequate rest. Hydrate.  

 Post reminders, quotes, and inspiration in your of-

fice. My favorites for stressful situations…“Keep 

calm and carry on.” WWII London Underground, 

Unknown Author, and “Before you speak - 

T.H.I.N.K. Is it True, Helpful, Inspiring, Necessary, 

or Kind? If not, keep your mouth shut.” Anony-

mous 

 Read humor and/or watch comedy as often as possi-

ble. Laugh. My favorite resource…“Don’t Panic.” 

The Hitchhiker’s Guide to the Galaxy by Douglas 

Adams 

 Find healthy relaxation methods. I use an incredibly 

effective walking meditation: “Breathing in, I know 

that I am breathing in and I calm my body. Breath-

ing out, I know that I am breathing out, and I 

smile.” Peace is Every Step by Thich Nhat Hahn 

 Limit the amount of time you spend working at 

home, rather spend personal time engaging in crea-

tive activities and community building. If you must, 

spend an extra hour at work each evening, rather 

than taking work home.  

 

Maintain Effective Communication 

Have you noticed an inverse correlation between stress 

and positive professional relationships?  As the work load in 

the spring increases, actively guard against inadvertently 

damaging your credibility as an effective collaborator. 

Try these simple techniques. 

 

 Greet colleagues as often as possible. Actively 

seek out opportunities for positive personal 

connection.  

 Step out of the office and speak directly to team 

members, rather than relying solely on e-mail. 

 Incorporate all members of the team in plan-

ning for meeting dates and times. Use Doodle 

or Google Calendar (Find-A-Time) for schedul-

ing. Double check dates in person. 

 Check in with colleagues after meetings to de-

termine what went well and what the team 

might improve upon. Even the most experi-

enced team benefits from frequent check-ins. 

 Infuse a sense of higher purpose into your 

work. Rather than going through the motions, 

remember the vital services you provide. Fre-

quently review your accomplishments. 

 

Organize With Purpose 

Most school psychologists do not receive training in 

necessary organizational strategies as a part of their 

graduate work. Surviving the task demands of the spring 

involves increased use of specialized organizational 

skills. 

 

 Spend ten minutes each morning reviewing 

your calendar. Write down what you will do for 

the day and prioritize your tasks. 

 Check your voicemail/e-mail daily and return 

calls/e-mails immediately. 

 Check your e-mail only twice per day at regu-

larly scheduled times. 

 Design spreadsheets or tables to keep track of 

evaluation timelines. Use an application such as 

School Psychology Tools if needed. https://

www.schoolpsychologytools.com/ 

 Spend ten minutes each evening organizing 

your office.  

 

Each spring, school psychologists around the state con-

sistently face increased stress associated with the end of 

the school year. With a bit of attention to self-care, com-

munication skills, and organizational methods, the 

spring can become galvanizing to professional practice. 

Share your own methods for thriving in the spring in the 

WSPA forum at  http://www.wspaonline.net/

professionaldevelopment/questionsblogforum.cfm . Feel 

free to contact me at ashley_katherine@hotmail.com 

with ideas and/or questions.  
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WSPA  in CESA 8 
By Teri Olson 

The CESA 8 School Psychologists typically meet 3 

times per year to discuss topics and share ideas.  At our past 

meeting on 4/11/14, we had the pleasure of Betty Deboer 

presenting to our group on “Trauma Informed Care in 

Schools”.  We really appreciated her taking time out of her 

schedule to share this information with our group.  It gave us 

an opportunity to share our experiences with students who 

have experienced trauma and highlight trauma sensitive 

strategies that we could bring back to our students and co-

workers.  Betty was also able to stay for our usual network-

ing time.  As a group we tend to be diverse in our roles and 

discussions.  Topics we were able to collaborate on that day 

included outside mental health providers in schools - the 

positives and potential pitfalls, SLD (of course!) and how 

everyone is housing all of this important “data” we gather in 

our RtI systems as they develop.   It was great to have the 

WSPA leadership there to help connect us to what is happen-

ing around the state.   

Mental Health Committee Update                                                
by Veronica Milling, Chair 

Mental Health Certificate.   WSPA continues to offer great 

continuing education presentations at each convention to-

wards earning the WSPA Certificate in Professional Devel-

opment: School Mental Health!  At Spring Convention in 

Wisconsin Dells, both PREPaRe 2 and an update on the 

changes to DSM-5 were well received.  The Summer Insti-

tute on August 7  and 8th will be on Violence Risk Assess-

ment and Advanced Administrative Skills in School Based 

Crisis Preparedness and Response, which can be used to ful-

fill the three hours needed for the crisis prevention and inter-

vention topic for the certificate.  For those that began the 

certificate training in the year of our inception, Spring Con-

vention 2011, please keep in mind that 5 years is allotted to 

earn the 48 required hours of training, so your training will 

need to be completed by Spring 2016.  The Mental Health 

Committee continues to meet to select the trainings best 

aligned with the requirements to earn the certificate.  For 

more information on the certificate http://

www.wspaonline.net/professionaldevelopment/

MHCertificateDescription.cfm 

 

New National Mental Health Initiative. The U.S. Depart-

ments of Education and of Health and Human Services have 

launched Birth to 5: Watch Me Thrive! to encourage devel-

opmental and behavioral screening for children to support 

the families and providers who care for them.  Birth to 5: 

Watch Me Thrive! will help families look for and celebrate 

milestones; promote universal screenings; identify delays as 

early as possible; and improve the support available to help 

children succeed in school and thrive alongside their peers.  

As part of this initiative, they have published a list of re-

search-based developmental screening tools appropriate 

for use across a wide range of settings.   

  

National Children’s Mental Health Awareness Day is May 8, 

2014. Join SAMHSA, 1,100 communities, and 136 national 

collaborating organizations in celebration of the 2014 Na-

tional Children’s Mental Health Awareness Day with this 

year’s theme:  Inspiring Resilience, Creating Hope.  Aware-

ness Day seeks to raise awareness about the importance of 

children’s mental health and that positive mental health is 

essential to a child’s healthy development from birth.  Com-

munities around the country participate by holding their own 

Awareness Day events, focusing either on the national theme 

or adapting the theme to the populations they serve.  One of 

national events this year will focus on the value of peer sup-

port in assisting young adults with behavioral health chal-

lenges, particularly in the areas of education, employment, 

housing and justice.  Four young adults will share their expe-

riences of resilience and providing peer support. Click here 

to learn more about how you can get involved in Awareness 

Day 2014!   

 

Mental Health and Children at the Capitol.  NASP has an 

update on public policy at the national level to address bully-

ing, violence, and the need for more school employed pupil 

services staff, http://www.nasponline.org/advocacy/public-

policy-update.aspx  At the state level, the Governor has re-

cently established of an Office of Children’s Mental Health 

to coordinate efforts across state departments, an office he 

had allocated funds for in his 2013-15 budget.    Elizabeth 

Hudson was appointed to head the office.   A brief summary 

of other changes related to mental health and children in the 

Governor’s 2013-15 budget as well as other parent friendly 

newsletters for families with children with mental health 

needs can be found at http://fvofwi.org/wp-content/

uploads/2012/01/Summer-2013-Family-Voices-

Newsletter.pdf   

http://www.wspaonline.net/professionaldevelopment/MHCertificateDescription.cfm
http://www.wspaonline.net/professionaldevelopment/MHCertificateDescription.cfm
http://www.wspaonline.net/professionaldevelopment/MHCertificateDescription.cfm
http://www.hhs.gov/watchmethrive/
http://www.acf.hhs.gov/programs/ecd/watch-me-thrive#Compendium
http://www.acf.hhs.gov/programs/ecd/watch-me-thrive#Compendium
http://www.samhsa.gov/children/preparing_for_awarenessday.asp
http://www.samhsa.gov/children/preparing_for_awarenessday.asp
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WSPA Member Perceptions of the Content and Format  

of the WSPA Sentinel Newsletter 
DeMarcia Caradine-Walker, M.S.E. &  

Scott A. Woitaszewski, Ph.D. 

University of Wisconsin-River Falls 
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Traditionally, newsletter communication has been one of 

the few written ways to transmit information to association 

members. However, in recent years, technology has provided 

alternative ways for people to get information quickly and 

efficiently, leading to the need for analysis of traditional 

newsletter content, style, and delivery method.  In an era of 

quick and abbreviated electronic communication, the authors 

postulated that written content type and style preferences 

may be evolving, too. This article explores the current litera-

ture pertaining to association newsletters and highlights 

WSPA member preferences for the Sentinel newsletter.  

 

Best Practices in Developing an Association Newsletter 

When developing a newsletter, Dickerson, Hall, & Ol-

iverio (2009) suggested the most important step is to know 

reader demographics and needs. The nature and make-up of 

the audience can guide all publication decisions. As well, 

using the same format and layout in every issue and keeping 

articles brief will ease the writing process and contribute to a 

familiar interface for readers (Dickerson et al., 2009). Final-

ly, providing a reader feedback option can allow editors to 

learn which topics resonated with readers and which articles 

readers thought were less relevant (Gorey, 2007).  

 

Considering the Pros and Cons of Newsletter Delivery 

Systems 

As associations consider alternative ways to distribute 

newsletters, they are encouraged to evaluate a wide range of 

potential pros and cons to each method. By 2008, nearly 60 

percent of Americans 30 years or younger reported receiving 

most of their news online (Kohut & Remez, 2008), and that 

percentage has probably increased since that time. Positive 

aspects of electronic newsletters include cost efficiency, the 

ability to access content in multiple places, and the ability to 

reach a wider audience. Due to the high cost of printing, E-

News can be more fiscally responsible than traditional news-

letters. Moreover, E-News can be accessed on-the-go, mak-

ing articles quick and easy reference tools for active and 

busy professionals. Some E-News can also easily engage 

more readers by utilizing search engines or other interactive 

links, making content more efficiently processed and man-

aged (McGoon, 1992).     

Despite numerous benefits to electronic newsletters, 

several limitations have been reported in the literature. One 

of the most notable limitations is that not everybody has ac-

cess to the internet. Approximately one third of Americans 

do not have broadband access (PBS, 2013). Furthermore, E-

Newsletters are easier to copy or distribute in mass than tra-

ditional newsletters, potentially limiting paid subscribers 

(Oliver, 1995). To counter this challenge, some organiza-

tions and associations have moved to providing web-based 

content that is only accessible with a membership identifica-

tion number. Finally, some literature has suggested that older 

members may often still prefer a traditional hardcopy news-

letter (Kohut & Remez, 2008).    

 

Survey of WSPA members about the WSPA Sentinel 

Newsletter 

The title of the survey administered through this study 

was the Newsletter Impressions and Wishes Survey, which 

was developed by the first author. Seventy-five WSPA mem-

bers completed the survey. Seventy-two percent were fe-

male, 96% were European American/Caucasian, and 88% 

indicated they were practicing school psychologists (12% 

were a mix of other educational professionals). Sixty-one 

percent held a specialist degree or equivalent. Thirty-four 

percent of the participants worked in either a rural or subur-

ban community, whereas 66% worked in an urban area. The 

survey was administered electronically, requiring partici-

pants to answer 25 questions related to their  impressions of 

the WSPA newsletter, all according to a 5-point Likert scale 

(1=Strongly Disagree, 2=Disagree. 3=Neutral, 4=Agree, 

5=Strongly agree). The specific research questions analyzed 

are included and answered in the results section of this arti-

cle. 

Content validity of the survey was ensured through a 

collaborative review process involving the lead author, a 

WSPA board member, two other WSPA members, and the 

current editor of the WSPA Sentinel newsletter. Additionally, 

in order to elicit feedback before formal use, the survey was 

piloted with three school psychology faculty members and 

several students at a Wisconsin university, along with the 

current newsletter editor. This process helped ensure appro-

priate and clear content for the survey. Internal reliability for 

a portion of the survey included to measure a key variable (a 

seven-item subscale measuring newsletter content prefer-

ences) was found to be strong (alpha = .83). The results of 

study are summarized next under the following subheadings, 

each noting a specific research question.  

 

Overall, how strongly do WSPA members value the 

WSPA Sentinel Newsletter? Does this level of value vary 

mailto:caradine-walker@my.uwrf.edu
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significantly, depending on gender, location of employ-

ment, or other demographic information? 

Analysis of Variance (ANOVA) revealed no statistically 

significant differences in overall ratings of content between 

male and female participants, employment location group-

ings, education level groupings, membership status group-

ings, and highest degree earned groupings (based on Re-

sponse to one item: Overall, I am pleased with WSPA’s 

newsletter content). Sixty-eight percent of all participants 

surveyed indicated that, overall, they were pleased with the 

WSPA Sentinel newsletter as it was at the time of the survey 

(hard copy only, 2012-13). Additionally, an ANOVA was 

performed to compare content value ratings between various 

professions represented in the sample. There was not a statis-

tically significant difference between school psychologists 

and non-school psychologists. Bivariate correlations were 

utilized to compare the relationship between content value 

and profession, years as a WSPA member, and years as an 

educator. The results showed there was a statistically signifi-

cant correlation between content value and both years as a 

member (r=.31 p<.01) and years as an educator (r=.30 

p<.05). These correlations indicated that the longer individu-

als were WSPA members or the longer they were educators, 

the higher value they placed on the content of the newsletter.  

What specific newsletter content is most and least pre-

ferred by WSPA members? Do preferences vary based 

on demographic characteristics of the participants? 

Several independent samples t-tests were used to com-

pare specific newsletter content preferences between various 

demographic subgroups. Due to the high number of inde-

pendent samples t-tests conducted, only the results signifi-

cant at a more rigorous level using the Bonferroni correction 

method will be discussed. At this level there were no statisti-

cally significant differences to note regarding preference 

questions between gender and profession groupings. Howev-

er, there was a statistically significant difference between 

participants with specialist degrees and those with doctoral 

on an item related to a preference for graduate student arti-

cles in the newsletter (F = 6.6, p < .01). Members with doc-

toral degrees showed much more preference for seeing stu-

dent work. Additionally, participants who were employed in 

a rural setting had a significantly higher preference for up-

dates on education laws and procedures and how they can be 

applied (F = 3.9, p < .01) as compared to participants em-

ployed in an urban setting.  

Finally, correlations were done to determine potential 

connections between participant age (years of experience and 

years as a member) and specific content preferences. As the 

number of years as a WSPA member increased, participant 

value of the newsletter content containing themed issues (r = 

-.37, p < .01), social/emotional intervention tips (r =-.32, 

p<.01) and academic tips (r = -.29, p < .05) decreased. How-

ever, as the number of years as a WSPA member increased, 

the desire for the newsletter to contain a variety of articles 

increased (r =.50, p < .01). Finally, as experience as an edu-

cator increased, so did the preference for wanting more in-

formation about WSPA conferences or other professional 

training opportunities (r =.34, p <.01) and WSPA conference 

presentation summaries (r =.32, p < .05).  

How do WSPA members perceive the current style of the 

WSPA newsletter? For example, what are their percep-

tions of the visual style, length, and delivery method of 

the newsletter? Do members indicate specific needs for a 

different style (e.g., themed issues)? 

In regards to delivery method, a little over 1/3 of partici-

pants (36%) indicated they would only like a hardcopy of the 

newsletter mailed to them. Forty-two percent of the partici-

pants indicated they would prefer both a hardcopy and an 

electronic/online delivery method. Overall, 64 percent of 

participants indicated a preference for some form of an elec-

tronic/online delivery method included as an option, even if 

with a hard copy (e.g., web-based, pdf, etc.). Perceptions of 

visual style and length were assessed through an open-ended 

question, on which few participates had similar responses 

and no obvious themes or trends materialized.  

 

Discussion 

The purpose of this article was to summarize current 

issues in newsletter practices and to measure how WSPA 

members, in particular, viewed the content and style of the 

WSPA Sentinel newsletter. Overall the results showed that 

68% of WSPA members were pleased with the current con-

tent and style of the newsletter. It appears possible that long-

er standing members value the newsletter more because they 

have used it more than shorter-term members. Or, perhaps 

those with stronger positive impressions of WSPA resources 

tend stay on longer as members. Regarding the preference 

differences between those with different degrees, it appeared 

those with doctoral degrees tended to be professors in train-

ing programs and may have more connectedness to the crea-

tion of graduate student articles. As such, it is hypothesized 

those data are reflecting greater doctoral level participant 

satisfaction in seeing their student work published. For those 

participants employed in a rural setting who had a higher 

preference for updates on education laws and procedures, it 

appears possible they may not have as much access to re-

sources, trainings, and other sources of updates on educa-

tional laws. One hypothesis is that these findings could re-

flect higher levels of feelings of professional isolation among 

rural members. 

Additionally, as participant years as a WSPA member 

increased, the value reported for themed issues, social/

emotional intervention tips and academic tips decreased. 

Perhaps longer-standing members perceive themselves as 

more experienced and knowledgeable about interventions, 

therefore needing less assistance; whereas, recent graduates 

may be feel less confident in their intervention skills. Also, 

participants with more years as an educator tended to have a 

preference for wanting more information about WSPA con-

ferences, WSPA presentation summaries, and other profes-

sional training opportunities. This may indicate their feelings 

of connectedness to WSPA (i.e., as a key resources) whereas 

persons who are new to the field may be seeking their pro-

fessional development from other, or more varied, sources. 

Finally, among all participants, nearly half (42%) indicated a 

preference for continuing to receive the traditional hard-copy 

delivery method in conjunction with adding an electronic/

online delivery method, while 64 percent of all of the partici-

pants surveyed indicated a preference for some form of elec-

tronic news.  



Mike Lackas Retiring as WSPA Association Manager 
By Betty DeBoer 

Mike Lackas has decided to retire from 

his position as Association Manager for the 

Wisconsin School Psychologists Association 

effective March 31, 2014.  We are sad to see 

him leave the association, however we under-

stand his need to spend more time with his 

wife, Mary, as well as his children and grand-

children.   

Mike received his Masters in Educational 

Psychology and credentials as a school psy-

chologist from the University of Wisconsin 

Milwaukee and began his career as a school 

psychologist working for CESA 6 in 1979.  He first served a 

school psychologist and then moved on to serve as Coordina-

tor of Special Education/Pupil Services for CESA 6.  During 

this time, Mike also taught Education Psychology for the 

University of Wisconsin-Oshkosh and Psychology of Human 

Relations for Moraine Park Technical College.  In July 2000, 

Mike went on to become the Director of Pupil Services for 

the School District of Hartford Joint No. 1.  After retiring in 

June 2007, Mike continued working part-time in the field of 

school psychology throughout other school districts.    

In February 2010, Mike became the Association Manag-

er for WSPA and was instantly viewed as an invaluable 

member based on his numerous contributions to the associa-

tion. He assisted and prepared for SLD hearings and kept the 

association informed of any educational legislation that was 

important to schools and for our profession. Mike represent-

ed WSPA at other professional organization conventions and 

meetings such as the Wisconsin Council of Administrators of 

Special Services (WCASS), meetings with 

Tony Evers and others at DPI, and at WSPA 

sponsored workshops. He wrote letters of sup-

port for two school psychology projects, con-

sulted many hours on the telephone as part of 

the convention planning meeting, and attended 

LRP and all WSPA board meetings. During 

this time Mike began to build relationships 

with vendors, new and old, that presented 

their products at our WSPA conventions.        

Mike continued to be WSPA’s “right-hand 

man” through other presidents and throughout 

most of Betty DeBoer’s current term.  During this last term, 

Mike continued his efforts and remained active in all of his 

contributions and work for WSPA. Additionally, he assisted 

committee chairs in removing barriers to completing their 

action plans.  He brought in income by attracting vendors 

and newsletter advertisements for WSPA.  Mike was active 

in helping WSPA continue to build bridges with DPI and 

WCASS and facilitated positive collaboration among us. 

As you can see, Mike was well respected and valued by 

the presidents and members of WSPA during his tenure as 

Association Manager.  We would like to sincerely thank him 

for the four years he served in that capacity. Mike was hon-

ored at the WSPA Spring 2014 Convention in Baraboo for 

his excellent service with a certificate of recognition and a 

lifetime membership to WSPA.  

 Please join me in thanking Mike and wishing him 

the best in his retirement from WSPA. 
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There has not been a substantial amount of literature on 

this topic to indicate whether these findings are consistent 

with other studies. However, the existing literature did sug-

gest that Americans are now getting much of their news 

online versus reading the newspaper or newsletter. The aver-

age number of years as a practicing educator in this study 

was twenty, which is consistent with school psychology de-

mographic trends in general. Kohut & Remez (2008) sug-

gested that adults younger than forty often preferred receiv-

ing their news online whereas adults over forty years old 

tended to prefer traditional newsletter hardcopy format. As 

well, current literature suggests that younger association 

members generally have unique needs, unique perceptions, 

and a desire for multiple pathways to continuing professional 

development (Sladek, 2011). The findings of this study did 

reflect those general trends.  

 Overall, the results suggested that WSPA members 

are generally pleased with the content in the newsletter. The 

clearest data indicated that 64% of participants in this study 

indicated they would like some type of electronic delivery 

format for the newsletter which, by the 2013-2014, was now 

being offered. While it cannot be expected that everyone will 

be entirely pleased with the newsletter at all times, perhaps 

members from various demographics can be targeted more 

intently or strategically in the future. The results of this study 

may help guide that process. 
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Q-Interactive and the Undiscovered Country:  

A conversation on the new digital platform for assessment 
Carson McEvoy, M.S.E. & 

Scott Woitaszewski, Ph.D. 

University of Wisconsin-River Falls 

In The Undiscovered Country, the crew of the starship 

Enterprise must grapple with new changes to their reality as 

former enemies and foes, the Klingons, negotiate for peace. 

Just as Captain Kirk struggled with changes in the future, 

school psychologists now face a period of adjustment in their 

future with the introduction of Q-Interactive and the dawn of 

digital assessment. While there will be a period of adjust-

ment, this change need not be uncomfortable nor intimidat-

ing. Instead, Q-Interactive could potentially create easier 

assessments and free up valuable time for school psycholo-

gists. At the same time, this technology is relatively new and 

caution should be employed before embracing it. School 

psychologists should always be thinking critically, even 

skeptically, as the field in which they practice changes. The 

authors were fortunate to be able to participate in a seminar 

in December 2013 on Q-Interactive led by a Pearson consult-

ant, Dr. John Hanson, and given a chance to test out Q-

Interactive. We hope to share our impressions from this sem-

inar and from other sources of information. The following 

discussion focuses on the pros and cons of Q-Interactive and 

some considerations for our field’s undiscovered country.  

 

Q-Interactive: The basics 

This discussion focuses primarily on the potential bene-

fits and challenges to the field of school psychology raised 

by Q-Interactive and future digital assessments. However, a 

brief overview of Q-Interactive is included first. The Q-

Interactive is a program that currently hosts a variety of 

Pearson’s standardized tests on iPads, including the WISC-

IV and WAIS-IV (Cayton, Wahlstrom, & Daniel, 2012). 

Other assessment tools are constantly being added; in the 

future the WPPSI and WISC-V will be available via Q-

Interactive (Hanson, 2013). School psychologists can select 

their subtest battery online for a student and then administer 

the test on an iPad that communicates with a second iPad 

viewed by the student. There are many goals behind the crea-

tion of the Q-Interactive, including increasing standardiza-

tion, creating an easier and more streamlined assessment 

process, maintaining clinical judgment and control of the 

process, and allowing for school psychologists to focus more 

carefully on observation. Another goal of Q-Interactive is to 

minimize materials, creating a more user friendly package.  

As stated, we had an opportunity to experiment briefly 

with Q-Interactive. Based purely on initial impressions, we 

noted a host of possibilities presented by this technology that 

could make assessment more streamlined and easier. Many 

of the more irksome aspects of assessment, such as excessive 

writing, are eliminated and performed by the digital plat-

form. However, digital assessment still has some challenges 

to be worked out. It appears likely that it could take many 

users significant time to learn. Recent literature has indicated 

that most practitioners find Q-Interactive easy to use but that 

it requires several practice sessions to truly master the new 

technology (Daniel, 2012; Daniel, 2012; Wagner, 2013).  

 

Benefits 

There are a multitude of positive elements Q-Interactive 

can bring to the field of school psychology. Perhaps the most 

appealing is the ways in which Q-Interactive will bring about 

easier, faster assessments. Q-Interactive automatically ac-

complishes many aspects of individualized standardized test-

ing, including tracking reverse rules, basals, and ceilings. 

Numerous other user-friendly elements are featured in Q-

Interactive assessments, including audio recording of verbal 

responses, a built in timer, the ability to see the student’s 

selected response, and automatically recorded scores at the 

conclusion of each subtest for instant feedback on a student’s 

progress (Hanson, 2013; Wagner, 2013). Essentially, Q-

Interactive eliminates the need for school psychologists to 

record answers by hand and use tables to calculate scores. 

Simultaneously, many of the automatic features of Q-

Interactive allow for standardization errors to be minimized. 

While much of Q-Interactive is automatic, it is essential 

to note the digital platform does not complete the assessment 

for the school psychologist. The final awarding of points for 

a test item is left to the judgment of the examiner. Just like in 

a traditional paper and pencil test, a school psychologist is 

able to return to previously completed items and go beyond 

the ceiling to test the limits. A word of caution: testing the 

limits and returning to previous items must be done before 

continuing on to a new subtest. Once a subtest is fully com-

pleted it cannot be accessed again for testing purposes with-

out purchasing a new subtest. 

Some professionals may worry that Q-Interactive will 

eliminate the need for school psychologists in the assessment 

process. Q-Interactive only simplifies the assessment pro-

cess. It does not replace the expertise of school psycholo-

gists. With a moderate amount of training, nearly anyone can 

administer a standardized test, but school psychologists have 

specialized training to make use of their clinical judgment 
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and synthesis skills to come to conclusions about a student’s 

abilities and needs. The interpretation of data collected 

through the assessment process still requires the expertise of 

school psychologists or related professionals.  

One goal of Q-Interactive is to allow examiners greater 

opportunities for careful observation during the assessment 

(Hanson, 2013; Wagner, 2013). Observations allow for 

school psychologists to better understand a student’s behav-

ior and to assist in interpreting how a student learns and what 

factors may limit their learning (Hanson, 2013). The obser-

vations gained during a standardized test can often supple-

ment the scores obtained and may even be as important as 

those scores. Q-Interactive allows the school psychologist to 

record general observations as well as observations to a spe-

cific item or subtest. However, using the stylist quickly and 

clearly on the iPad might be challenging without practice, 

especially to those less familiar with iPad technology in gen-

eral. While recording observations is an option on Q-

Interactive, it may be simpler for some school psychologists 

to manually record observations with traditional pencil and 

paper. As with any new tool, practice with digital assessment 

is essential for valid testing. 

 

Cautions 

Many elements of Q-Interactive may benefit school psy-

chologists and allow them time to focus on other roles. How-

ever, this technology is so new it can be difficult to predict 

what unknown challenges or concerns might occur when 

using Q-Interactive and other digital assessment platforms. 

The subsequent discussion will focus on some potentially 

problematic components of Q-Interactive as it exists now. 

Q-Interactive was designed to be flexible and to main-

tain examiner control of the assessment procedure (Hanson, 

2013). However, it is also a computer program and tends to 

be locked into certain preset conditions. Our first concern 

centered on the ability of a school psychologist to individual-

ize assessment experiences for students. While the im-

portance of standardization cannot be understated, some stu-

dents with special needs or disabilities require a more indi-

vidualized assessment experience. Will school psychologists 

be able to manipulate Q-Interactive as easily as traditional 

assessments kits to get accurate gages of a student’s intelli-

gence? With limited information available, it is difficult to 

answer this question. 

Our second concern focused on what new factors Q-

Interactive will introduce to the assessment process. Poten-

tially, the use of technology will make standardized tests 

more enjoyable or engaging to some students, but what about 

students who are unfamiliar or less comfortable with tech-

nology? Will this limit their abilities? Will the results of dig-

ital assessments be biased by this assessment process? Ac-

cording to Pearson, the answer is “probably no.” Pearson 

conducted a variety of equivalency studies to determine if 

the traditional test kit norms could be used for Q-Interactive. 

In these studies, they reported no differences in examinee 

behaviors or the accuracy of scoring (Daniel, 2012; Daniel, 

2012).   Even if the overall groups tested between traditional 

and digital assessment are similar, what about specific indi-

viduals with unique circumstances or needs who are tested in 

schools? Again, it is difficult to make accurate predictions on 

such a new tool. As with any assessment, regardless of test 

platform or process, it will remain important to choose the 

procedures that will insure the most accurate and fair meas-

urements of an individual. 

Our third and final concern centered on pairing the use 

of norms originally collected for traditional versions of tests 

with Q-Interactive assessment of that same test (e.g., with 

the WISC-IV). The Pearson equivalency studies compared 

results on the traditional paper and pencil tests with Q-

Interactive and found that the differences between the two 

met their effect size goal of less than .20 or about ½ of a 

point on a subtest (Daniel, 2012; Daniel, 2012). The conclu-

sion was that the norms for the traditional assessment were 

valid for Q-Interactive.  While the studies show little differ-

ence between the two types of assessment, it seems difficult 

to be able to account for the numerous differences between 

the two methods of assessment. Fortunately, this will be-

come a non-issue when the WISC-V and other new tests are 

published, as they will be based on digital norms. 

 

The Undiscovered Country 

As always, school psychologists must be aware of the 

future to successfully meet the needs of their students and 

operate in their field. It is important to be aware that the stu-

dent evaluation process is moving towards digital assessment 

as a general rule (Wagner, 2013; Hanson, 2013). Although 

the WISC-V will be available in traditional paper and pencil 

kit form, it will be based exclusively on digital norms 

(Hanson, 2013). Be aware that standardized assessments may 

change significantly as digital platforms expand. For exam-

ple, the traditional procedures for the Wechsler Block Design 

and the processing speed tasks materials are still used on the 

digital assessment but the format of these subtests may 

change extensively as they become entirely digital over time. 

Other subtests may also change or be updated as digital as-

sessment allows for new ways of estimating a child’s cogni-

tive abilities.  

 

Concluding Thoughts 

Q-Interactive allows for numerous possibilities, some 

potentially positive and some potentially challenging for the 

field of school psychology. Digital assessment may allow for 

improved standardization during assessments, faster and 

easier assessments, and more opportunities for observation 

and clinical judgment; however, it is difficult to predict all 

the potential impacts digital assessment will have on assess-

ments and the student evaluation process. Limited infor-

mation is available on this topic and much of the information 

in the current research, including the information presented 

in this discussion, originates from the Pearson Corporation. 

There is a 30-day trial period to test Q-Interactive. This can 

be an opportunity to try out Q-Interactive and get familiar 

with the new digital platform. Resources included at the end 

of this discussion are also good places to start learning more. 

School psychologists are highly encouraged to research in-

formation about Q-Interactive and to maintain their clinical 

judgment, caution, and skepticism when trying out this new 

technology, as with all new changes.   
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Grassroots Advocacy - Taking WSPA’s Message to Capitol Hill 
By Shyre Mann, NCSP 

During the 2014 NASP convention, I 

attended the “Advocacy in Action: Grass-

roots Strategies for Effective Advocacy” 

workshop. I originally decided to sign up to 

get ready for my participation in the NASP 

Capitol Hill Day and meetings with repre-

sentatives from the offices of Senator Tam-

my Baldwin, Senator Ron Johnson, and Rep-

resentative Ron Kind. This workshop met, 

and completely exceeded, my expectations. 

It provided me with an incredible overview 

of what it means to be an advocate and how 

to take steps, even small ones, to become an 

Advocate for myself, my students, my dis-

trict, and my profession. Legislative change 

can be a frustratingly slow process, and as 

professionals we must be prepared for the 

time that it can take. NASP is completely 

non-partisan, with no Political Action Committees, but that 

does not mean that as School Psychologists we are non-

political. We have the capacity to use the connections built 

into our profession and put a face to important issues in order 

to get people excited and help get needed bills introduced. 

Because there are so few of us (~35,000 nation-wide), our 

voices need to be heard loudly and often. We must be a part 

of the process, as we have a vital and unique perspective to 

share with policy-makers. You do not need to reinvent the 

wheel, but you do need to actually take advantage of the 

tools that have already been developed. Your actions need to 

tell what you do and why it is important. Collect data about 

what you are doing and if it is working. Use language around 

AYP indicators, data, and services. Be prepared for the coun-

ter argument and aware of local, state, and national issues. 

Create sustainability. If you make yourself valuable you will 

be valued. Take action. I can speak from personal experience 

that it is easier than it may seem at first. 

I am not sure that anything could have adequately pre-

pared me for my time on Capitol Hill. WSPA President, Bet-

ty DeBoer, and I, with some trepidation and a few new 

friends, set out on the Metro, wandered our way to the Hart 

Building, and managed to make it to our first meeting with 

Legislative Aide, Michael DiNapoli, in Senator Tammy 

Baldwin’s office, on time. Our talking points 

relative to the legislation NASP is actively 

advocating for in Congress included support 

of the Safe Schools Improvement Act (S. 

403 and H.R. 1199), Student Non-

Discrimination Act of 2013 (S. 1088 and 

H.R. 1652), Mental Health Awareness and 

Improvement Act of 2013 (S. 689), and the 

Strengthening America’s Schools Act (S. 

1094).  Betty and I spoke about the im-

portance of early intervention, access to 

mental health services, keeping schools bul-

lying and harassment free, and maintaining a 

ratio of 500 - 700 students per School Psy-

chologist. Although Betty and I were not 

able to secure a meeting with Senator Ron 

Johnson’s office in advance, we had some 

time before our next appointment, so we just 

stopped by. Legislative Assistant, Elizabeth Schwartz, sat 

down with us to discuss these same issues. We then got es-

corted through the basement tunnels, including a ride on a 

staff train, to the House side, to meet with Legislative Assis-

tant, Diana Maas, in Ron Kind’s office.  

Our afternoon was capped off by a staff-led tour of our 

nation’s Capitol. The gorgeous and unexpected sunshine and 

warm temperatures allowed Betty and I to sit outside on the 

Hill to debrief after our visits, reflect on the comments we 

heard, and marvel at our own progress over the course of the 

three meetings. It was interesting to me that each person we 

met with made reference to a recent seclusion and restraint 

briefing. One of the most disheartening comments that we 

heard made clear that the role of School Psychologist is still 

confused with that of School Counselor, or other pupil ser-

vice provider. Overall, we were warmly received and our 

message clearly supported. Education is vital, and we play a 

crucial role in student success.  

I had little to no experience with advocacy work of that 

nature, and now I know that I can do it! I hope that the sense 

of accomplishment and feeling of pride I felt continues well 

past my arrival back at school and the reality of the state of 

my desk. I want, can, and will do more grassroots advocacy 

work - and so can you!  
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Wagner, K. (2013). School psych tech Q-interactive and 

digital assessments. School Psychology in Illinois, 34, 
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Additional Resources 

Webinar: http://www.pearsonassessments.com/pai/ca/

training/webinars/QinteractiveWebinarSeries.htm 

 Q-Interactive Home Page: 

http://www.helloq.com/home.html   
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Giving Back To The Field That Has Given So Much To Me 
Todd A. Savage, Ph.D., NCSP 

It is with great enthusiasm I greet you, 

fellow Wisconsinites and members of WSPA, 

as the rising president-elect of the National 

Association of School Psychologists (NASP)! I 

am grateful for the opportunity to represent a 

field and an association that have given so 

much to me and I thank you especially for the 

support you showed me throughout the process. 

Now, as I prepare to transition into this new 

role, I wanted to provide a little more insight 

into who I am.   

Born and raised in the Minneapolis area, I 

matriculated through the Richfield Public 

Schools system during the 1970s and 1980s. 

Mrs. Karen Altstadt, one of my fifth-grade 

teachers at Elliot Elementary School, had such 

a profound impact on my life that I decided 

very early on I wanted to be an elementary school teacher 

when I grew up; however, by my fourth year at the Universi-

ty of Minnesota-Twin Cities campus, I had numerous psy-

chology credits accumulated on my transcript and no educa-

tion credits to my name, so I decided to finish out a degree in 

general psychology. Given my background in psychology 

and my interest in education, a friend put me wise to the field 

of school psychology and I could not have found a better fit 

in terms of my life’s work! I went on to earn my Ed.S. and 

Ph.D. degrees in school psychology from the University of 

Kentucky (UK), after having completed my pre-doctoral 

internship in the Omaha (NE) Public Schools (OPS). The 

invaluable mentorship I received from gifted educators at 

UK and from the outstanding practitioners at OPS have had a 

lasting influence on what I do in my own work to this day.  

Upon completion of graduate school, I served as an in-

structor in the school psychology program at UK and I 

worked in several capacities for the Bethune Institute for 

Culturally-Responsive Education in Lexington, Kentucky. 

The next stop on my career journey was Las Cruces, New 

Mexico, where I served on the school psychology faculty at 

New Mexico State University. Currently, I am an associate 

professor in the NASP-approved school psychology program 

at the University of Wisconsin-River Falls (UWRF), where I 

just celebrated my sixth year on faculty there. My col-

leagues, Drs. Donald Stovall and Scott Woitaszewski, and I 

have the privilege of working with close to 50 future school 

psychologists and countless alums whose enthusiasm and 

commitment to enhancing the lives of children, adolescents, 

and families is not only humbling but exhilarating, as well. I 

feel fortunate every day to have landed at UWRF and to be 

included amongst such a special group of people.    

Throughout the past nine years, I have had several lead-

ership opportunities through NASP. During my time in New 

Mexico, I had the privilege of serving as the delegate from 

that state on the NASP Delegate Assembly. I have also func-

tioned as a workgroup chairperson and most recently, I have 

served as the program manager of the Professional Develop-

ment Program Area, supporting the work of nine workgroups 

all devoted to enhancing the life-long learning 

of school psychology practitioners and in rec-

ognizing those persons who have made signifi-

cant contributions to the field. All of these ex-

periences have augmented my purview of the 

field and they have offered me insight into the 

operations of NASP. 

As you can probably sense, I am passionate 

about my work, about the field of school psy-

chology, and about NASP; however, my ability 

to pursue the various career-related opportuni-

ties I have been afforded would not be possible 

without the love and support of my family. My 

partner, Bill, and I have been together 21 years 

in 2014. Bill is a man of great integrity with a 

strong sense of responsibility and propriety. 

What he is doing with me, I don’t know but I 

can definitely say I am a better person because of his pres-

ence in my life. And, I could not have asked for a better co-

parent. Our son, Andrew, who will complete the third grade 

at the end of the current academic year, is the best kid in the 

universe and he dazzles his Papa and Daddy every day with 

his great capacity for love. 

Just so you are aware, my term as NASP president-elect 

begins on July 1, 2014 and my tenure as president will com-

mence on July 1, 2015. And while the theme of my presiden-

tial year has yet to be decided, my commitment to matters of 

diversity, inclusion, and social justice in life and in the edu-

cation process will guide not only the development of my 

theme, but everything I do in my role as president. I’m look-

ing forward to meeting with and learning from school psy-

chologists throughout the country…and beyond…over the 

course of the next several years and I will work hard to be as 

responsive as I can in my role as president. And I invite you 

to make plans attend the 2016 NASP convention in New 

Orleans, Louisiana, over which I will preside as president - 

during Mardi Gras, nonetheless! Until then, I wish you well 

in all you do to optimize the potential for success of the stu-

dents you serve. 
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WSPA Awards Presented at the 2014 Spring Convention 
By Shelley Albright, Recognition and Scholarship Chair 

Bernice Krolasik Memorial Scholarship:  Bobbi Schiller 

The Bernice Krolaski Memorial Scholarship is awarded 

to a non-traditional age WSPA student member currently 

enrolled in a graduate (non-doctoral) Wisconsin school psy-

chology training program.  This scholarship is generously 

funded by the Krolasik family in memory of Bernice and her 

years of dedication to the field of school psychology and 

commitment to the welfare of children.   Bobbi Schiller is a 

student at UW- River Falls and was nominated by Dr. Scott 

Woitaszewski.  Bobbi has served the role of the WSPA Stu-

dent Representative for UW-River Falls this past year. She is 

also working with the Hudson School District to analyze the 

PBIS system at the middle school and presented her research 

at the 2014 NASP conference in Washington, DC.  She par-

ticipated in a national 

project involving the 

analysis of PREPaRE 

school crisis prevention 

and intervention work-

shop evaluations. As a 

member of the school 

psychology student 

group, she has participat-

ed in food drives and 

other volunteer activities.  

 

 

 

Brenda Walker from UW-Eau Claire was also nominated for 

this award. 

 

Allard Award:  Krystle Kaifesh   

The Allard Award is sponsored by one of our own mem-

bers, Ms. Suzanne Allard.  Candidates for this award are 

masters-level graduate students who are nominated by the 

faculty in their training programs based on outstanding aca-

demic and research skills and strong leadership skills.   

Krystle Kaifesh is a student at UW-Eau Claire.  Dr. Michael 

Axelrod, who nominated Krystle, describes Krystle as com-

mitted, consummate team player, demonstrates top class-

room performance, dedicated professional, outstanding ap-

plied researcher, and a highly socially skilled individual.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WSPA Outstanding Dissertation Award: Erin Van Oss nomi-

nated by Maribeth Gettinger. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

WSPA School Psychologist of the Year:  Jaime Harris, 

Parkview School District 

Each year, WSPA recognizes one school psychologist in 

the state of Wisconsin who has been recommended by col-

leagues for his/her efforts and excellence in their profession-

al practice.  The award of “School Psychologist of the Year” 

is presented to the candidate who demonstrates exceptional 

dedication, proficiency, and leadership in their work with 

children and colleagues.  The recipient of this award is Wis-

consin’s nominee for the “NASP School Psychologist of the 

Year” award.   

Jaime was nominated to receive this statewide honor by 

her elementary school principal and special education direc-

tor at Parkview Public School District.  Jaime has exceled in 

the implementation of RtI for the Parkview School District. 

She is an external coach for PBIS.  Her colleagues reported 

she is an exemplary leader and mentor in the school district.   

 

 

 

 

 

 

 

 

 

 

 

 

 

Other nominees for the 2014 WSPA School Psycholo-

gist of the Year were: 

 Andrew Van Sistine, Cornell School District 

 Gina Deutscher, Milton School District 

 Jenna Semling, Palmyry-Eagle Area School District 

  

Congratulations to all of our award recipients.   
Krystle Kaifesh and Shelley Albright 

Bobbi Schiller and Scott Woitaszewski 

Erin Van Oss and her professor, Maribeth Gettinger 

Jaime Harris and her administrator, Karen Strandt-Conroy 
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WSPA School Psychologist of the Year 
Candidate Statement-Written by Jaime Harris 

The change in education is manifold and is daunting to 

many educators currently in the field of education. However, 

as Barack Obama said “Change will not come if we wait for 

some other person or some other time. We are the ones we've 

been waiting for. We are the change that we seek.”  I am 

excited and energized by the change in education and believe 

that school psychologists are the people who can help guide 

others to improving our education system. Instead of letting 

this change scare me, I am using it to fuel my practice. Yet, 

to me, the timing of this change is the most challenging thing 

for school psychologists today. 

With the rapid changes that have occurred in the last few 

years, school psychologists are the ones that need to continue 

framing this change in a positive manner. Educators have 

been challenged for the last three years to stay united as their 

unions and protections began to dissolve around them. This 

alone has threatened how teachers and educators have been 

viewed by families and taxpayers. Regardless of political 

views, this has affected the morale of the educator. When 

thinking about Maslow’s hierarchy of needs, this transcends 

into one’s emotional well-being and livelihood.  

Additional changes and stressors for educators include 

the competitive nature that coincides with the new state Re-

port Card system and the introduction of Wisconsin’s Educa-

tor Effectiveness model. Both of these things bring the idea 

of “testing” and “data” being used to evaluate people and 

their jobs, perceived as another threat. The thought of ‘SLO’ 

has scared so many great educators.  

Finally, the most recent change in the way we identify 

students who have a Specific Learning Disability incorpo-

rates such use of data that is again very intimidating to class-

room teachers and administrators. I think the timing of these 

changes and the fear that people have that others can view 

and “judge” their effectiveness as a teacher has been detri-

mental. But, I don’t think it’s something that can’t be over-

come and am excited to be part of it all. I think school psy-

chologists are the ones that can help make this change be 

viewed more positively. 

I have been preparing administration and teachers in my 

school district to look to data as information used to guide 

how we operate on a daily basis. I see these challenges as a 

great opportunity to help build resilience with our staff and 

allowing the data in student growth empower them. I have 

teachers who excitedly come to me with data print-outs 

demonstrating their student’s academic, emotional or behav-

ioral growth. The teachers know that the data is the physical 

evidence that supports what they “know” about their stu-

dents.  

School psychologists need to team together to support 

their teachers and administrators in wading through all the 

data to see the information. I am the only school psycholo-

gist in my school district but feel empowered with these 

changes to make a positive impact now more than ever. Giv-

en the trainings and professional development from WSPA 

and NASP as well as my own time researching best practic-

es, I feel ready for the challenge.  

While this is exciting to me, I am concerned that many 

of my colleagues don’t feel confident because they are also 

the only or one of two school psychologists in their district. 

The amount of responsibilities in our districts and time we 

need to spend in affecting the systematic change can be over-

whelming. I am creating software that will help me manage 

our screening data, identify universal instruction deficits, and 

student response to intervention data to guide decisions in 

instruction and bring cohesion to the data and various initia-

tives more easily. 

School psychologists are among the few people with the 

training to be able to assist in making decisions whether stu-

Each year, WSPA proudly recognizes the out-

standing work of doctoral students in complet-

ing research that informs and enhances the daily practice of 

school psychologists in the field. The criteria for the Out-

standing Dissertation Award require that the recipient is a 

Ph.D. student in school psychology or a school psychologist 

who has completed a dissertation that merits special recogni-

tion and has the potential to contribute to the science and 

practice of school psychology. Nominees must have suc-

cessfully defended their dissertation within the 12 months 

prior to the award nomination due date. School Psychology 

faculty at each of the UW-System Doctoral Programs in 

School Psychology may nominate one candidate for the out-

standing research award. The recipient of the 2014 WSPA 

Outstanding Dissertation Award is Dr. Erin M. Van Oss, 

nominated by Dr. Maribeth Gettinger of UW-Madison. Her 

dissertation titled, Contributors to Children’s Academic and 

Social-Emotional Self-Efficiency: Examining the Develop-

mental Role of Teacher-Child and Parent-Child Interactions 

truly merits special recognition as it contributes significantly 

to the science and practice of school psychology. Under-

standing parents’ and teachers’ impact on children’s per-

ceived self-efficacy is essential to promoting students’ social 

and academic success. Dr. Gettinger noted, “The results of 

her dissertation have important implications for strengthen-

ing academic outcomes for all learners and enhancing teach-

er behaviors and interactions.” Dr. Van Oss has been invited 

to write an applied article for the WSPA newsletter regarding 

her work. In sum, Dr. Gettinger noted of Dr. Van Oss, 

“Overall, I believe Erin’s strong record of academic perfor-

mance and scholarly productivity, combined with her disser-

tation research related to teaching and student outcomes, 

make her a most deserving candidate for the WSPA Out-

standing Dissertation award.” Dr. Van Oss is currently prac-

ticing as a school psychologist for the Stevens Point Area 

Public school District. 
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dents are making adequate growth. I do think everyone needs 

to continue supporting WSPA and NASP and taking the time 

to better understand how to use these changes as an oppor-

tunity to show how valuable school psychologists are to dis-

tricts. In addition, we need to continue educating teachers, 

parents, administrators and legislators about the importance 

of the role of the school psychologist and guide them to see-

ing this as an opportunity rather than challenge. 

There are many people in my district who are thankful 

that I have worked so hard to introduce and facilitate deci-

sion-making through the use of data in a multi-tiered system 

of supports. School psychologists need to continue making 

the time to network to work through the various challenges 

of being a consultant and collaborator to address the multi-

tude of issues related to mental health, diversity, behaviors, 

social skills, academic and cognitive skills. School psycholo-

gists should be embraced as leaders. Through quiet leading, 

Commentary on Ed Shapiro’s  

“Progress Monitoring Processes and RtI” Workshop at WSPA Spring Conference  
by Chris Birr, Todd Hrenak, and John Humphries 

For those of you who missed the spring conference, you 

missed a lot! In addition to the excellent speakers, there were 

social events (watching the Badger hoops blowout in the 

Sweet 16), and great networking, along with new vendors 

(EduClimber Data Warehouse) and familiar faces. 

The three authors of this article collectively participated 

in a panel discussion on SLD evaluations, and then attended 

the workshop by Dr. Ed Shapiro titled “Progress Monitoring 

and RtI.” Dr. Shapiro is well known for his book with Joe 

Kovaleski and Amanda VanDerHayden, “The RTI Approach 

to Evaluating Learning Disabilities” (The Guilford Press, 

2013). (Dr. VanDerHayden will be joining us for the fall 

2014 conference in Middleton, and Dr. Kovaleski presented 

at our conference a few years ago.) Dr. Shapiro is also a paid 

consultant for STAR, and has important background with 

computer-aided tests or CATs. The book covers the use of 

both CBM tools and CATs for progress monitoring in SLD 

evaluations. This article will share the perspectives of the 

three authors, and in no way represents an official position 

from WSPA. 

Our impression of the workshop was that it left us with 

new questions about how to collect, use, and analyze assess-

ment data in RtI. Many school psychologists feel very new in 

our use of RtI data, and having new issues to resolve left the 

three of us somewhat overwhelmed. We think this perspec-

tive was shared by numerous others in the audience. After 

the workshop, we agreed to do some more research and write 

up our thoughts. We will focus on screening, progress moni-

toring, and some measurement/assessment issues around the 

scaling used in CATs and CBMs. We hope you find this arti-

cle useful, even if you were not at the conference. 

In the 3-hour workshop from Dr. Shapiro, we expected 

to hear about the use of two progress monitoring tools that 

can be used for disability determination: CBMs and CATs. 

At times, the focus seemed more specific, comparing two 

products in the progress monitoring marketplace, one of 

which is a popular CBM tool, and the other being STAR. We 

believe that school psychologists are in a difficult position: 

ethical principles call for us to use data with adequate statis-

tical properties for the purpose for which they are being 

used. Further, the standards for interventions are high, and 

on both counts it was clear from the SLD panel that much 

work remains to be done in Wisconsin. So, our need for clar-

ity about one progress monitoring tool was not completely 

met by this presentation and we look forward to learning 

more at the fall WSPA Conference where Dr. Ted Christ will 

be speaking. 

Multiple Gate Screening Procedures: Better than Single 

Data Sources? 

“Errors using inadequate data are much less than those 

using no data at all.” -- Charles Babbage 

Schools are using assessment and student data more than 

ever. As the quote above indicates, accuracy increases when 

the best data are used to develop plans and solutions. School 

psychologists have specific training related to data and as-

sessment that allows us to assist in the selection and imple-

mentation of assessment measures and processes within 

schools and districts. Additionally, our training in problem 

solving and research evaluation aligns closely with RtI and 

PBIS. School psychologists were always in a position to as-

sist with data collection and analysis from the district level to 

school to grade to class to student. The recent emphasis on 

data and accountability creates a more pertinent need for 

schools to access the knowledge of school psychologists. On 

another level, the new SLD rule requires that district have 

basic elements established to accurately identify students 

with specific learning disabilities if these students fail to 

make adequate improvement during intervention. 

As schools continue to evolve and change rapidly, many 

school psychologists have observed a transformation in their 

roles and responsibilities. Many school psychologists have 

transitioned from supportive and behind-the-scenes profes-

sionals to school and district leaders with regard to data anal-

ysis and problem solving. This is comfortable for some, and 

a shift away from work with individual students where many 

psychologists found value and benefit. Conversely, some 

school psychologists welcome the leadership potential but 

have difficulty shifting others’ perceptions and moving away 

from previously expected responsibilities, (e.g., individual 

counseling and IQ testing). 

Regardless of district hierarchy, because of the nature of 

systems change, most school psychologists will not realisti-

cally implement RtI to the exact specifications of Best Prac-

tices in a short amount of time. In large systems such as 

school districts, changes can be slow, and prioritization is a 

critical need. Because of our training and familiarity with 

measurement and problem solving, school psychologists 

should be included in the selection of assessments and the 28 
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design of assessment processes. Generally, school psycholo-

gists are able to communicate the benefits of implementation 

of specific processes and practices and the risks of not imple-

menting those practices. If significant gaps are present, iden-

tifying the gaps through needs assessment and providing 

potential solutions may lead to opportunities for more rapid 

change and systematic improvement. 

When reviewing student data, the overall objective is to 

use the available data to plan and deliver services to increase 

the odds of success and growth for all students. However, 

when student data indicate potential failure or the need for 

more instruction, structures must be in place to meet the 

needs. According to VanDerHeyden, the first step for effec-

tive RtI implementation requires that students in need of 

intervention are clearly identified. Universal screening is the 

first step to identifying students who are in need of addition-

al instruction or intervention. Jenkins and Johnson (2009) 

provided criteria for screening approaches and also provided 

steps for developing a screening process. They write that 

screening approaches should satisfy three criteria: 

1.    Classification accuracy: a good screener accurately clas-

sifies students at-risk or not for failure 

2.     Efficiency: the process should not be too costly, time 

consuming, or cumbersome 

3.     Consequential validity: the net effect for students must 

be positive (Messick, 1989). Students identified by the 

process should be provided service in a timely and effi-

cient manner. 

Steps for developing a screening process 

1.   Define the future outcome the screen should predict (e.g., 

end of year) 

2.    Identification of early predictors of later outcomes (e.g., 

letter sounds leads to later word decoding) 

3.     Determine cut-points on the screening measure. Work 

backwards using students who failed, determining previ-

ous indicators of failure. 

Dr. Shapiro suggested that a multiple gate screening 

procedure can be more accurate than one built on a single 

measure. Using the criteria above, at the end of this article 

we present a process that may help school psychologists ad-

dress this need. 

Summer Slide: By Design or Design Flaw? 

Dr. Shapiro presented slides that indicate that CBMs 

have a technical glitch with scores dropping between spring 

and fall. He asked whether this was a “Summer Slide” or 

was in fact a problem with the assessment tool? He ex-

plained that the summer slide was the drop in student perfor-

mance from spring screening to the following fall screening 

and showed graphs with much more noticeable drops using 

Curriculum Based Measurement (CBM) compared to Com-

puter Adaptive Testing (CAT) measures. There has been 

much speculation on why a “slide” in performance occurs: 

students tend to not study as intensely in the summer and 

lose academic skills, the difficulty of the level of the probes 

may be much greater than the prior year, and/or the timing of 

the testing is conducted days or weeks into the school year 

with little time to prepare. Screening data using CBM’s do 

not necessarily flow in a linear manner from year to year or 

even during the school year; the greatest rates of improve-

ments occur from Fall to Winter. Assessment tools that use 

vertical scaling resolve this issue by using the same scale 

from K-12. 

Dr. Shapiro explained that screening using a vertically 

scaled assessment tool could be an advantage because as-

sessments should inform about change over time: within a 

year, over multiple years, and being able to place a child on 

the scale regardless of age/grade. This allows for compari-

sons across age/grade/time, creates an identified range for 

expected performance, and allows for the identification of 

students who are “out of range.” He used the analogy of as-

sessing height/weight to highlight this issue. When you 

measure how tall a child is, you would want to be able to tell 

the parents how their child compares to others by age and 

over time to help determine if this is typical or potentially 

problematic. 

Is this a problem for screening with CBM measures 

compared to CAT measures? This may be a question of de-

sign rather than a flaw in CBMs. First, you have to consider 

the purpose for which they were designed. CBM screening 

measures were designed to assess risk, helping make deci-

sions about which students may need further interventions 

and to assess and progress monitor discrete skill develop-

ment. Similarly, CATs also assesses risk and need for inter-

vention, however, they assess a broader range of skills. For 

instance, CAT measures may assess decoding, fluency, and 

comprehension in the same test. In contrast, CBM measures 

tend to focus on more discrete skills (e.g. Letter Sound Flu-

ency, Number Identification) and all students at a grade level 

are administered the same probes. As students advance 

through the grades, the probes get more difficult. This is how 

CBMs were designed, so this doesn’t seem to reflect a prob-

lem with the assessment tools themselves. 

A vertically-scaled assessment tool may help resolve 

some issues like being able to compare performance across 

age/grade/time. This becomes important when making a year

-long goal for a student that will transfer into their next year 

of school. Those of us who have created goals based on 

CBM Rates of Improvement (ROI) and cut scores often have 

difficulty deciding whether to use norms and ROI’s at grade 

level or at instructional level. Progress monitoring outside of 

grade level is a widely debated issue, and Wisconsin’s SLD 

rule requires grade-level progress monitoring. Some experts 

believe instructional-level progress monitoring should only 

be used in certain rare cases when a student’s performance is 

significantly behind their peers. We think that while it is 

necessary to progress monitor at instructional level, it is im-

portant to have a standard approach with a set of predeter-

mined criteria so that when teams decide to progress monitor 

outside grade level, there is a consistent approach. AIMSweb 

has exactly that: a suggested criterion for progress monitor-

ing outside of grade level, and a “Survey Level Assess-

ment” (SLA) procedure to guide the process. It will be more 

difficult to make an appropriate goal that progressively in-

creases in a linear manner from year to year using CBMs. 

Teams will use expected Rates of Improvement (ROI) and 

cut scores, and indicate what level of probes they are using 

from year to year. They will adjust the goals and the level of 

probes more often from grade to grade than if using a verti-

cally scaled measure, which could simply state scaled score 

expectations at the start and the end of the progress monitor-



ing period. 

In summary, we believe that a vertically scaled assess-

ment holds some advantages over other assessments for set-

ting goals across school years. However, there are additional 

issues to consider that we will discuss below, including 

alignment with IDEA. 

Progress Monitoring: CBMs or CATs? 

Using sources including Christ, et al., (2012, see sum-

mary chart on page 73), the three authors agreed that if a 

district uses weekly progress monitoring for Oral Reading 

Fluency (for other areas, see resources) at least 14 weeks of 

data collection using a reliable tool that is aligned with an 

IDEA area of potential disability is necessary. With that in 

mind, there appear to be a number of reasons why CATs 

cannot or should not be used for progress monitoring a po-

tential SLD in Wisconsin. Foremost among them is the lack 

of specific alignment with the IDEA areas of disability. Dr. 

Shapiro was asked about this, and responded that he didn’t 

want to address legal questions. However, we think that col-

lecting progress monitoring data which align with specific 

skill intervention is a Best Practice. Because CATs assess 

multiple skills at the same time (i.e. decoding, fluency, com-

prehension), they add another variable to the determination 

of whether an intervention is working. We are confident that 

Dr. Ted Christ will address some of these issues at his work-

shop at the WSPA Conference this coming October. 

Further, CATs can take significantly more time than 

CBMs, and while their instructional recommendations can be 

useful, diagnostic assessment should be completed prior to 

implementing intervention and CBMs can be used in a form-

ative fashion as well. In cases where SLD evaluation is un-

likely (high school), one of our districts has begun success-

fully using STAR for progress monitoring every 2-3 weeks. 

An Idealized Screening Process 

Considering the criteria for universal screening described 

above, multiple tools are presently available for districts to 

develop a screening process. To increase accuracy, the use of 

multiple tools can lead to increased accuracy and reduce the 

risk of error during the problem solving process. Finally, 

multiple measures should increase consequential validity and 

increase accuracy during subsequent screening periods 

(Jenkins & Johnson, 2009). However, many districts in Wis-

consin use screening tools that have low reliability and un-

proven validity. Further, adding more tools reduces efficien-

cy. Here is a suggested process for selecting and designing a 

district universal screening process: 

First, consider existing district measures. Using the crite-

ria from Johnson and Jenkins, does the district use measures 

that would be acceptable as a universal screener? For many 

districts, a CAT and/or a CBM have been in use either uni-

versally or when monitoring select students. For other dis-

tricts, running records or Informal Reading Inventories 

(IRI’s) are the only measures conducted with all students. 

These tools do not meet the minimal standard of reliability or 

validity for screening. 

If there is no universal screening tool or the district uses 

only IRI, determine the number of students enrolled in inter-

vention in each grade level. Cross reference students in inter-

vention with WKCE results to obtain a minimal view of the 

coherence of the intervention groups. Seek buy-in to 

strengthen the predictive validity and accuracy of identifica-

tion for intervention through introduction of a reliable and 

valid universal screening measure. Consider the amount of 

time wasted on students who most likely would have been 

proficient without intervention. 

Second, for each existing measure, evaluate whether it 

has adequate classification accuracy, efficiency, and conse-

quential validity. If measures are present that could serve as 

a universal screening tool, refer back to the Universal 

Screening Tools Comparison chart (NCRTI) to prioritize the 

measures with the highest levels of accuracy, validity, and 

reliability. Also, consider the needs of your population. For 

high achieving districts, CBMs may lack a sufficient ceiling 

to accurately assess the majority of the population. Set a pri-

ority to fill in gaps within content areas (writing, language, 

and behavior). Additional measures may be required. Repeat 

this process for each area. 

Next, establish ‘cut points’ to accurately identify stu-

dents who are likely to demonstrate proficiency along with 

those who require more time or instruction (intervention) to 

meet grade level benchmarks. Silberglitt & Hintze (2005) 

provide an extensive explanation how to develop cut points 

based on CBM; this information may also be applicable to 

CATs. Seek linking studies provided by the test developer or 

other information that will assist in establishing cut points. 

Linking studies typically provide scores or cut points where 

the probability is high that if students earn a score at or 

above a score, they are likely to demonstrate proficiency on 

the state assessment. If linking data are not present, consider 

using Excel to align existing data with WKCE data to esti-

mate or establish preliminary cut points. Publicize that the 

process is evolving and will require frequent revision. Estab-

lish cut points that align with predicted proficiency. 

Finally, design a method to triangulate data within the 

problem solving process. For example, if a district uses two 

measures for screening (CAT and IRI) along with WKCE, 

require two out of three measures to fall below selected crite-

ria when considering students for inclusion in intervention. 

When a district has two universal screening measures and 

resulting data are discrepant, administering a CBM (three 

probes, using median) would be recommended as a tiebreak-

er. Although reliability and validity are understood as neces-

sary “ingredients” in the selection of any measure, the reality 

is that some measures will be included that lack sufficient 

psychometric properties. In this situation, school psycholo-

gists should seek inclusion of additional measures to increase 

classification accuracy in an efficient manner. This would be 

an ideal opportunity to introduce CBM as a general outcome 

measure (GOM). 

The process presented is a hypothetical design that 

school psychologists may wish to consider or modify based 

on the needs and structures in place within their district. The 

ideal would be to align district practices with Best Practices 

to ensure all students are provided the most accurate and 

efficient measures leading to the most accurate and targeted 

intervention and instruction. However, many factors and 

individuals have input and influence into process develop-

ment in school districts. In this proposal, classification accu-

racy, efficiency, and consequential validity are present as 

basic necessary elements. Furthermore, strategies to incorpo-
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First WSPA Convention Experience 
By Bobbi Schiller, M.S.E., UWRF Student Representative to the WSPA Board 

My first experience at a WSPA Convention was…fun! 

Not a word I originally expected to describe my experience, 

but accurate nonetheless. I am a third year UW-River Falls 

student in the midst of my practicum experience. One other 

student from River Falls went to the convention in Eau 

Claire, but she was only able to attend morning concurrent 

sessions. So, for the most part, I attended WSPA solo. 

I had heard from past UWRF students that WSPA was 

“informative”, but I didn’t know if that was a nice way to say 

it was like reading a textbook? Well, I can’t disagree that 

WSPA was “informative.” It was. I couldn’t write fast 

enough to keep up with practicing school psychologists’ 

questions and real-life scenarios relating to the new SLD 

criteria. I observed so many knowledgeable and caring 

school psychologists express concern over how to best serve 

students under the upcoming legal changes. From all of the 

sessions I attended, the discussions were a mix of theory, 

legal codes, data, experience, empathy, and down-to-earth 

wisdom that helped me better understand the (dis)

connections among best practices, legal issues, and the real-

life of school psychologists’ roles. In this respect, WSPA 

was informative in that I was impressed by the sense of com-

munity among school psychologists and all the meaningful 

roles they fill in a variety of school settings across the state. 

Not to imply that I didn’t think school psychology was 

meaningful before going to WSPA, but please keep in mind 

that I had never before been in large rooms of all school psy-

chologists openly discussing difficulties, strengths/hope, and 

experiences. Time to get cheesy like the dairy state…it was 

inspiring! 

Speaking of the dairy state, I was not expecting to expe-

rience the fun interactions I had with different people at 

WSPA.  At The Livery, the local establishment selected for a 

social outing, I talked to a couple practicing school psy-

chologists about farming for well over an hour. However, 

among our conversations about farming practices, crops, and 

sentimentalism for small, family farms, I again had informa-

tive experiences where the practicing school psychologists 

shared their insight on how RtI/MTSS can be very meaning-

ful. Also, on the shuttle ride (which was a nice service) over 

to The Livery, I briefly talked with a couple WSPA Board 

members about WSPA membership and events, and their 

genuine enthusiasm made me want to grow into WSPA as a 

meaningful member, too. Then, of course, at The Livery I 

was able to meet more UW School Psychology students and 

that was definitely fun. Cheers to them! ;) I ended up riding 

back to the hotel with WSPA Board members and even the 

keynote speaker, Dr. Kathleen Minke. While all of these 

experiences were fun, they were also informative and helped 

me think about my future role as a school psychologist.  

As many school psychology students might, I have a 

variety of personal and professional experiences relating to 

school psychology - including being an older sister to a 

brother with Smith-Magenis Syndrome, which is challenging 

to this very day. Yet, attending WSPA made me feel hopeful 

for the field of school psychology and welcomed into the 

WSPA professional community. Overall, I felt like my 

WSPA Convention experience was a nice mix of the real 

deal on general difficulties that lie ahead for me as a student 

nearing internship and yet, considering those difficulties, 

how to be a meaningful influence in schools and the lives of 

students and families. Thank you, WSPA!  

rate CBM or balance less-than-adequate measures are also 

provided. Even if the initial process is not ideal, we urge 

school psychologists to continue monitoring data and student 

outcomes. From there, additional opportunities to advocate 

for better tools may become apparent. 

Summary 

We hope this article helps answer some questions and 

provides some guidance. Although we try to study these is-

sues in depth, we also know that the field is evolving rapidly 

and that these ideas are just a few of many that could be 

shared. Please feel free to contact John Humphries at 

johnhumphriesncsp@gmail.com with any comments or ques-

tions. 
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CHANGE SERVICE REQUESTED 

The WSPA Sentinel would like to feature school psychologists from across Wisconsin.  

Please contact Jennifer Kamke Black at kamkeblj@shawanoschools.com if you have suggestions for our next issue. 

From the Membership Committee: 

 Our numbers are growing.  The Wisconsin School Psychologists Association currently has 473 

members, more than a 25% increase in membership from last year.  Membership support is critical 

to the work WSPA does for school psychologists in Wisconsin.  Thank you for being a member 

and for your support! 

 Membership in WSPA provides you: 

Ψ Reduced registration rates for WSPA’s Fall and Spring Conventions and the Summer Institute 

which provide high quality professional development tailored specifically to the needs of 

school psychologists in Wisconsin 

Ψ Access to “Members Only” resources such as the WSPA Sentinel and the Discussion Forum 

Ψ Representation at NASP Central Region meetings and NASP leadership meetings 

Ψ Opportunities for professional collaboration and networking through regional group activities 

Ψ A place at the table, through WSPA’s advocacy on current educational and legislative issues, 

when statewide decisions are made about education and mental health services for children 

and youth  

 WSPA’s current membership year runs from September 15, 2013 to September 14, 2014.  Re-

member to renew your membership when school starts in the fall!  

 Recruiting new members… if one of your colleagues is not currently a WSPA member, please en-

courage him or her to consider joining.  Membership forms are available at www.wspaonline.net 

under the Membership tab.   

mailto:kamkeblj@shawanoschools.com

