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Wisconsin School Psychologists Association Editorial Policy

1. This editorial policy shall apply to all WSPA publications 
regardless of originating committee, and to all written edito-
rial material distributed as official WSPA activity. This in-
cludes (but is not limited to) the newsletter, monographs, con-
ference newsletters, and committee bulletins. Committee re-
ports, minutes of meetings, conference announcements and 
details, and similar material documenting organizational ac-
tivities are not included. This policy shall be published annu-
ally in the Fall issue of the WSPA newsletter. 

2. Articles and reports of factual information may be edited to 
conform to space limitations, format specification, or to im-
prove clarity, without permission of the original writer as long 
as the article has not been previously published. 

3. Expressions of opinion as in editorials, reviews, and letters 
may be edited only with the original writer’s consent, unless 
in excess of one page of newsletter text. Writers may request 
approval of such modification prior to publication. No edito-
rial commentary will be published without citing the source. 

4. All original sources will be credited; material used with per-
mission from other sources will identify and credit that 
source, and note any approved modifications from original. 

5. All items submitted to the appropriate editors/chairs for inclu-
sion in a publication are subject to acceptance or rejection at 
the editor’s discretion. Long articles may be returned to the 
writer for revision or condensing. Every effort will be made to 
insure the content of any WSPA publication provides a bal-
anced viewpoint and that space is allotted for member re-
sponse. 

6. Material that appears in WSPA publications may not always 
represent official organization policy. Statements of policy of 
Executive Board positions will be so identified. 

7. Editorial statements and subjective reviews should reflect 
ethical and professional standards. Comments that might be 
offensive, personal, or reckless will not be published or will 
be returned to the writer for appropriate revision. 

8. All editorial material distributed by WSPA will be reviewed 
by the chair of publications or designee to assure adherence to 
this policy and to provide consultation regarding publication. 

President:
Betty DeBoer
(608) 785-6891
bdeboer@uwlax.edu

President-Elect :
John Humphries
johnhumphriesncsp@gmail.com

Secretary:
Christine Peterson
W (715)232-2182
petersonchris@uwstout.edu

Treasurer:
Don Juve,
W (608) 789-7900
djuve@lacrosseschools.org

At-Large Executive Board Member:
Lisa Hanson-Roche
(608) 742-5531 x 2453
rochel@portage.k12.wi.us

For information on contacting committee chairpersons, 
check the WSPA website at www.wspaonline.net.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  mem-
bership.  

The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, pro-
motion, or endorsement on the part of the newsletter or the 
Wisconsin School Psychologists Association, Inc.  Articles, 
announcements, and letters should be submitted to the Edi-
tor, Jennifer Kamke Black, N4212 Townline Rd., Shawano, 
WI  54166, 715-524-4180 (home), 715-526-2175 x1106 
(work), e-mail: kamkeblj@shawanoschools.com.  RE-
MINDER: regional chapters may receive a stipend of $75/
year for submitting an article about their region to the news-
letter. 

Deadlines for receipt of material by the editor:  

#1--September 1 #2--November 15
    #3--January 15      #4--April 15
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Greetings from your WSPA President!

Congratulations!   It  looks  like  everyone 
survived “the sunset” on December 1!  Please 
check out the WSPA Discussion Board for hot 
discussion on this and other current topics

I hope you have your calendar marked for the upcoming 
WSPA conference at Ho Chunk Casino in Wisconsin Dells/
Baraboo March 26-28, 2014.  Please make sure to bring 
your pupil services team to the preconference PREPaRE 
2 training.  Remember that you do NOT need to have PRE-
PaRE 1 training to take the PREPaRE 2 training.  This out-
standing PREPaRE 2 training will help your team re-
spond to the immediate and long-term mental health 
needs of students after a crisis.

Here are the highlights of what I have been involved 
in since the last Sentinel.

WSPA jumped into action on 2 pieces of proposed 
legislation with 24 hours to act. These bills would further 
limit access to pupil records, not allow for schools to gather 
biometric data on pupils, and (among many other things) 
significantly limit the amount of information DPI could col-
lect on students.  Please see John Humphries article on our 
response to these bills elsewhere in this newsletter.

I appeared as a guest panelist on the PBS television 
show, “Teen Connection.”  This television show focused on 
school safety and bullying.  It was aired live in Green Bay on 
December 17 and will be re-aired several times in 5 states.  I 
was asked to represent WSPA on this show given my prior 
participation in the 2013 State Superintendent’s Summit on 
School Safety and other DPI sponsored events.  Steve Fernan 

(Head of Prevention and Wellness at DPI), a 
mother and sister of a boy who died by suicide 
after being bullied, a Latino girl who was bullied 
for  her  race  and  immigration  status  in  high 
school, and another teen working to end bullying 
in her school were panelists.  Please check out 

the show at http://wpt.org/TeenConnection/main if you are 
interested.  I appear in the second half of the hour-long show. 

I worked with Veronica Milling, Danielle Brown, Linda 
Servais and Mike Lackas (WSPA mental health committee, 
other WSPA board members and our association manager) to 
coordinate efforts with the Wisconsin School-Based Mental 
Health Coalition  (SBMHC) in Madison.  This coalition, 
headed by Dr. Katherine Halley, is starting to advocate for 
school-based mental health services in Wisconsin.  Dr. Hal-
ley offered to give WSPA a role in this important advo-
cacy work.

The Department of Public Instruction invited me to 
represent WSPA at an upcoming Universal Design for 
Learning (UDL) Strategic Planning Meeting on January 
28, 2014 in Madison.  WSPA was invited to play a role in 
providing training on UDL in Wisconsin schools.  

I wish you a wonderful winter/spring and look forward 
to communicating again soon.  Please check our website 
www.wspaonline.net for updates!  I hope to see you in Wis-
consin Dells/Baraboo at the WSPA conference!

Your WSPA President,
Betty DeBoer

President’s Message
By

Betty DeBoer



Upcoming Events
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WSPA SPRING CONVENTION
March 26-28

Everybody is going to the convention at Ho-Chunk Resort & Casino!!!    
(near Baraboo & Wisconsin Dells)

THE TOPICS AND SPEAKERS ARE EXCITING!

                      You just can’t miss this convention!!!!

Exhibitor Registration 
For the WSPA Spring Convention Opens Monday January 13th

Online registration is available by going to either 
uwlax.edu/conted/wspa or wspaonline.net.

Wisconsin School Psychologists Association
Presents

An Employment Fair for School Psychologists
(in conjunction with the Spring WSPA Conference)

The only Employment Fair in Wisconsin devoted exclusively to the field of School Psychology! The fair will bring together 
employers and candidates/interns to get acquainted through screening interviews. School districts and CESA’s from around the 
state will be invited to meet with both experienced school psychologists seeking a new district and school psychology students 
seeking an internship. 

Check in for employers will be between 12:15 and 12:30 pm; includes lunch. 
At 12:45, job seekers will be allowed to sign up for screening interviews based on a random number order and 

availability.
From 1 pm to 2:30, school district and/or CESA representatives will have 15-minute screening interviews with 

candidates.
Opportunities for Job Seekers/Students

Meet potential employers from around the State
Interview with several potential employers in a single day
No additional fee for conference attendee

Opportunities for School Districts
Find and attract the most qualified candidates from a pool of applicants
Save time and money in recruiting. 

**********Advance Registration Required**********
Details and Registration for both Employers and Job Seekers: 

www.eventbrite.com/e/wspa-employment-fair-2014-tickets-9487353931

March 28, 2014
1 pm to 2:30 pm
Ho-Chunk Convention Center
S3214 County Road BD
Baraboo, WI

Job Seekers: Free with Paid Conference Registration
$30 if only attending the employment fair

Districts/CESA’s: $100

Here’s who’s coming:

Sally Bass (incoming NASP President)
Dr. Ed Shapiro, Nancy Mather

Scott Wotasziewski, Kathryn Bush
Dr. Peggy Scallon, Dr. Kathleen Koth

Dr. John Walsh, Patrice Voskuill
& more

Here’s what they’re talking about:

Restorative Justice
What’s Your Ethical Dilemma?

Concussions
Academic Skills & Interventions

PREpare II
Q-Interactive

Problem solving with the new SLD law
Assessment and Intervention for Students 

with Specific Reading Disabilities



Douglas K. Smith
Memorial Summer Institute

Wisconsin School Psychologists Association
Presents A Special 2-Day Conference on School Safety

Violence Risk Assessment (½Day)
- and -

Advanced Administrative Skills in 
School-Based Crisis Preparedness and Response (½Day)

Suicide Assessment & Intervention (Full Day)

Speakers
Dr. Melissa Reeves is a Lecturer at Winthrop University (Rock Hill, SC), school psychologist and counselor at a pre-K-
12th grade school, and consultant to Department of Defense Educational Activity (DoDEA) schools. Dr. Reeves is a co-author of 
the PREPaRE Crisis Prevention and Intervention curriculum. In addition to responding to various crises over the years, she trav-
els both nationally and internationally training professionals in the areas of crisis prevention and intervention, threat and suicide 
assessment, the impact of trauma and PTSD on academic achievement, and cognitive-behavioral interventions.

Dr. Steve Brock is a Professor and school psychology program coordinator at California State University, Sacramento (CSUS). 
Before joining the CSUS faculty, he worked for 18 years as a school psychologist with the Lodi Unified School District (Lodi, 
CA). As a school psychologist, Dr. Brock helped to develop the district's school crisis response protocol.  Dr. Brock's academic
work has included study of school-based crisis intervention; system level school crisis response; suicide prevention, interven-
tion, and postvention; violence prevention; threat assessment; and PTSD.

August 7-8, 2014; 8:30 am to 4:15 pm

Madison Marriott West, Madison, WI
Graduate Credit Available through the University of Wisconsin-La Crosse. 

Participants should plan on receiving credit after the June 30, 2014 DPI Licensing deadline
Detailed Institute information and Registration available online www.uwlax.edu/conted/wspa

The Wisconsin School Psychologists Association is approved by the American Psychological Association to offer continuing education for 
psychologists and by the National Association of School psychologists to offer continuing professional development to school psychologists. 

The Wisconsin School Psychologists Association maintains responsibility for the program.

Violence Risk Assessment Advanced Administrative Skills

Violence risk interviewing techniques
Using interviews and other data to determine appro-

priate responses
Conducting risk assessment and creating safety 

plans for violent behavior

Cutting-edge tips on conducting crisis exercises 
and drills

Strategies for effective communication during and 
after a crisis

Strategies for effective recovery after a crisis event

Suicide prevention and intervention programming options
Conducting risk assessment for suicidality
Triage procedures, making referrals, and suicide intervention techniques

5
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DPI update 
Be A Good Consumer of Research

By Kathryn Bush
School Psychology Consultant and Student Services/ Prevention & Wellness Team

kathryn.bush@dpi.wi.gov

The framers of Wisconsin’s Specific Learning Disabili-
ties (SLD) Rule gave us definitions for Intensive Interven-
tion (PI 11.02 (6m)), Evidence Based Intervention (PI 11.02 
(4e)), Scientific, Research Based (PI 11.02 (12)), and Probes 
(PI11.02 (9)) [https://docs.legis.wisconsin.gov/code/
admin_code/pi/11].  The definition of Scientific, Research 
Based is the same as in federal code under section 20 U.S.C. 
7801 (37) [https://docs.legis.wisconsin.gov/document/
usc/20%20USC%207801].

These definitions help us make a determination about 
whether an intervention, administered as part of a general 
education program, meets the requirements of the SLD rule.  
At first glance that seems simple enough.  However, a closer 
look reveals a possible systemic issue.  What happens if a 
member of an Individual Educational Program (IEP) team 
for a referred student is concerned that the intervention in 
place does not meet the requirements of the SLD rule?  What 
happens if a member of an IEP team for a referred student 
becomes concerned that the second intervention being put in 
place does not meet the requirements of the SLD rule?  

No one wants an IEP team eligibility determination 
meeting in which a concerned IEP team member states s/he 
cannot make an eligibility determination because the inter-
vention or the progress monitoring (pm) probe did not meet 
the requirements of the rule.  That places the district at risk 
of a complaint, and corrective action.  It is recommended 
that scientific, research- or evidence-based interventions 
(SRBIs) and pm probes are in place systemically so IEP 
team members are not put in a situation where one or more 
members are not confident of the interventions, the probes, 
or of course, the fidelity data. The decisions and work of 
choosing interventions, the probes, or assuring fidelity are 
NOT a responsibility of the IEP team, yet IEP teams are re-
sponsible for determining whether the SRBI and pm probe 
data are consistent with the rule, such that an eligibility de-
termination can be made.  It benefits all when the IEP team 
can be confident that progress monitoring data collected dur-
ing interventions are suitable for such a decision. 

It is recommended that general education teams who are 
responsible for making data-based decisions for the school 
be prepared to create decision rules to help determine the 
interventions for struggling students.  These decisions are 
made systemically for students who are struggling, and will 
include students who will never be referred for a special edu-
cation evaluation along with students who may someday be 
referred, and others already in referral for an evaluation.  
People on this team will want to understand several concepts 
appropriate to Response to Intervention (RtI) methodology:  
(1) the intent is for students to receive what they need when 
they need it; (2) the more serious the struggle, the “better” 
the intervention and progress monitoring tool  (3)  the data is 
used as the dependent variable to assess the effects of the 

intervention; (4) school teams can distinguish generally ef-
fective from ineffective practices, thereby providing opportu-
nities to enhance practice.   While not difficult concepts, we 
often get lost in the forest arguing about the trees. 

This also means we are in the process of moving from a 
one-child-at-a-time referral system to multilevel system of 
support for groups of children.  Transition is difficult enough 
for all of us but particularly for those who do not yet realize 
we are weaning ourselves from the one-child-at-a-time men-
tality.   At this early stage of change, there are a number of 
initial SLD referrals for students who have not had the bene-
fit of increasingly intense interventions to determine whether 
they can benefit in their struggles. [Of course, no referral 
may be forestalled in order to provide such interventions 
once someone suspects a disability or puts the referral in 
writing.]  Once we get stronger in our schools at providing 
multilevel systems of support for struggling students, we can 
imagine that only a very few students (3-6% of the popula-
tion) will be referred for evaluation in the area of SLD.  
While the SLD rule does not require a multilevel system of 
support to implement the rule, it is much easier to imagine a 
well-functioning referral system when a district has a well-
defined multilevel system of support, along with decision 
rules for guidance and flexibility for exceptional circum-
stances. 

How does the Data-Based Decision Team develop these 
skills?  We must recognize there is a continuum of interven-
tions, along with a continuum of progress monitoring tools, 
culminating in SRBIs and progress monitoring probes.  Once 
the Data-Based Decision Team decides a student needs an 
SRBI and progress monitoring with probes, it should be pre-
pared to provide those in a manner consistent with the SLD 
rule, regardless of whether the student will ever be referred.  
There are many good reasons to use an SRBI with probes 
aside from a possible SLD evaluation referral.  For example, 
see 1-4, especially 3 and 4, above.

Since we are all struggling to some degree or another 
with the definitions of  SRBIs and probes, it is important for 
us to understand how to be a good consumer of research. 
SRBIs and progress monitoring with probes are scientific 
processes.  We must look to research to help us.  Let’s take 
an example for SRBIs. 

Does every intervention on the National Center for In-
tensive Intervention [http://www.intensiveintervention.org/
chart/instructional-intervention-tools]  meet the standards of 
Wisconsin’s SLD rule?  Absolutely not.  Research in educa-
tion is difficult, and it doesn’t always meet our needs. Think 
about whether there is more than one study supporting an 
intervention. If not, look at the study carefully. What was the 
effect size in the study?**  We encourage an effect size of .4 
or greater.  Was the .4 or greater effect size in an important 
outcome?  It is a good idea for your Data-Based Decision 
Team to consider the validity and reliability of the outcome 



measure.  If the outcome measures of the only study identi-
fied for the intervention were not valid or reliable, the inter-
vention does not meet the standards of the SLD rule.  Of 
course, that does not mean that the program cannot be used 
in an earlier level of support.  It means that you cannot use it 
as an SRBI consistent with the SLD rule.  

**”What is effect size?,” one might ask.  In achievement 
research, a positive effect size (above zero) means that 
achievement has been raised by the intervention. Since 
almost all interventions work at least a little, one might 
also need to ask, “How great should the positive effect 
size be?”.  At least average, right?  An effect size of .4 is 
the average effect size of meta-analyses of over 800 
achievement research studies reported by John Hatties, 
in his 2009 book,  Visible Learning.
This means that Data-Based Decision Teams, operating 

within general education, must work collaboratively to select 
interventions and progress monitoring tools that are on their 
continuum, assuring that on the most intense end of the con-
tinuum they have SRBIs and probes in which IEP teams can 
be confident. 

What if, after a thorough examination, a school is not 
able to find an SRBI or probe that meets the requirements of 
the rule?  Question 29 of the Frequently Asked Questions 
document [http://sped.dpi.wi.gov/files/sped/pdf/sld-faq.pdf] 
offers guidance:

29. What if an SRBI does not exist for an area of con-
cern under consideration or reliable and valid probes do 
not exist to assess a student’s response to interventions?

When making SLD eligibility decisions, the LEA should 
make every effort to locate and use interventions and 
progress monitoring probes that meet the standards in 
the rule. If it is not possible to find SRBIs, or technically 
adequate probes for an area of concern appropriate for 

the student’s grade, the most  technically adequate inter-
ventions and progress monitoring tools should be used. 
LEAs should be prepared to support their choice of 
SRBIs and progress monitoring tools. 

Districts are encouraged to put in place systems to en-
sure students receive SRBIs and progress data is  col-
lected in accordance with the rule. Ultimately, the IEP 
team decides if the data collected is sufficient for mak-
ing an eligibility decision or if additional data is needed. 
IEP teams must document the basis for its eligibility 
decision as part of the evaluation report.

School psychologists often serve on both the Data-
Based Decision Teams and IEP teams in schools, and have 
training in consuming research.  Given this unique profile, it 
is incumbent on school psychologists to be role models of 
collaboration to support a seamless process. 

***********************

New SLD Consultant
In the next issue of the Sentinel, Debra Heiss, the new 

Wisconsin Department of Public Instruction Educational 
Consultant for Specific Learning Disabilities, will introduce 
herself.  At the time of this writing, she has been on the job 
for 5 days. If you need to reach her, please send her an email 
at  dpisped@dpi.wi.gov .  With ongoing questions and con-
cerns, please feel free to contact her via this email, or contact 
me:  
Kathryn L. Bush, Ph.D.,  Psychologist
School Psychology Consultant
Student Services/Prevention and Wellness
Wisconsin Department of Public Instruction
(608) 266-1999
kathryn.bush@dpi.wi.gov
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Wisconsin School Psychology Leaders Are Needed!

Now is the time to nominate yourself or a fellow school psychologist for the Wisconsin School Psychologists Association 
board. An on-line election for WSPA Secretary will take place in February 2014. WSPA board membership is an excellent way 
to help lead school psychology’s growth in Wisconsin. Please, take a moment now to submit a nomination!

WE ARE MAKING THIS EASY…Nominations for the following officer can be submitted through a simple email or phone 
call to Scott Woitaszewski at the contact below.

Secretary…………2-year term

The term for this office will begin on July 1, 2014. Elected WSPA officers typically meet quarterly to address the needs of the 
organization.

Questions about these positions may be directed to me.

Regards,
Scott Woitaszewski, WSPA Nominations and Elections Chair
scott.woitaszewski@uwrf.edu
(715) 425-3883



Trainers’ Corner
“You’re Hired!”

Christine Neddenriep, UW-Whitewater
Professional Preparation and Training Representative
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At the spring convention, we will have a student session 
titled, “You're hired!": Tips to a Successful First Year as a 
School Psychologist.” During this session, a panel of current 
interns, practicing school psychologists, and district repre-
sentatives involved in the hiring process will answer student 
questions regarding future employment. Students will learn 
what current employers are looking for in school psychology 
candidates as well as what questions to ask of districts with 
whom they are interviewing. If your district is anticipating 
an opening and you’d like to serve as a panelist, please con-
tact me.

In addition, at the spring convention we will also have a 
juried poster session for students to share their research. I 
strongly encourage you to walk through the poster session 
and talk with students about the research they are doing.

As always, I welcome your input and feedback regard-
ing professional preparation and training. Please feel free to 
contact me at neddenrc@uww.edu with comments or ques-
tions.

WSPA Research Recognition Award

In an effort to support the ongoing research of its members in the discipline of school psychology, the Wisconsin School 
Psychologist Association would like to recognize nominated/selected members for their projects.  All members who are cur-
rently conducting research in the field are invited to apply for this recognition. Examples of possible research topics might be
determining effectiveness of a program you are implementing, establishing background for the exclusionary factors in SLD 
criteria, etc.    More information is available at www.wspaonline.net under the AWARDS section.

Your Support Helps WSPA…
By Kim Knesting-Lund

We have met the 400 member milestone again.  Thank 
you for your support of WSPA and the work its members do 
for you.  

Do you have a question about your work as a school 
psychologist for which you haven’t been able to find 
an answer?  Your support helps WSPA to host the new 
Members Only Discussion Board on the WSPA web-
site (wspaonline.net), providing a place for you to get 
answers to your questions about the practice of school 
psychology in Wisconsin from experts in Wisconsin.  

Are you looking for resources to more effectively 
advocate for the children and adolescents with whom 
you work?  Your support helps WSPA post on its web-
site position statements (some written and adopted by 
WSPA, others written by NASP and adopted by 
WSPA) that provide important (and readily accessi-
ble) resources for you. 

Your support helps WSPA to contribute to the devel-
opment of future school psychologists (and future 

colleagues) through scholarships and research support. 

Is there a specific activity, school-wide initiative, 
training opportunity, or extracurricular endeavor that 
one of your schools wants to implement but funding is 
not available?  Your support helps WSPA to provide 
Children’s Services Grants that support these opportu-
nities.

Do you want to attend a PREPaRE Workshop II?  
Learn more about assessment and interventions for 
students with significant reading disabilities?  Listen 
to a panel discussion of the new SLD law?  Learn 
more about the new DSM-V, the management of con-
cussions, or restorative justice?  Your support helps 
WSPA to offer two quality conventions each year and 
your membership lets you register for both at a re-
duced rate.    

Without you, WSPA could not do the work that it does.  
Thank you for your membership and for your support.  Pass 
the word and tell someone who is not a member how much 
more we could do with their support.
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NASP Information and News
Robert J. Dixon, PhD, NCSP

Wisconsin NASP Delegate and Executive Council Member

Legislative Update
What’s Next for CCSS?

By John Humphries, NCSP, WPSA President-Elect and Legislative Co-Chair

Greetings and welcome to January and the snow and 
cold weather. Looking for a bright spot, at least the passing 
of the winter solstice is bringing a few minutes of sunshine 
every day to warm us up.

The NASP annual convention is next month (Feb 18-
21, 2014) in Washington, DC.  With NASP entering the digi-
tal age there is a ton of information on Facebook and Pinter-
est to get caught up on what is happening in DC. Besides the 
1,000 sessions on intervention and assessment, ethics, au-
tism, school crisis (and more!) take some time to check out 
the museums, tours and the nightlife in the capital city. In 
fact the National Zoo is just three blocks from the hotel! For 
those of you thinking about summer options, The NASP 
2014 Summer Conferences were just announced. July 7-9 
will be in Pittsburgh and July 21-24 will be in Las Vegas.

NASP is always very active in advocating for school 
psychology. The latest NASP Congressional Briefing was 
December 11, 2013 on “Rethinking School Safety: Schools 

and Communities Working Together.” This theme is one that 
we have extended to the local level with WSPA President, 
Betty DeBoer, focusing on school safety as well as the crea-
tion of a new Certificate in Professional Development: Crisis 
Preparedness and Response that includes the PREPaRE I and 
PREPaRE II training. In the NASP Briefing the argument 
was made that effective school safety is critical to student 
learning and includes access to mental health services to deal 
with the physical and psychological threats. One of the most 
powerful highlights (in my opinion) was a video of Nelba 
Márquez-Greene – her daughter was killed in Newtown, CT. 
You can access the video and the comments of each of the 
panelists’ statements on the right side of the webpage: http://
www.nasponline.org/advocacy/congressional-
briefing/2013/12/index.aspx

Take 7 ½ minutes out of your day to click on Nelba’s 
video. If you are a mental health advocate you must watch 
this video.

As you probably know, DPI has been under fire for the 
process used in the adoption of the Common Core State 
Standards (CCSS) for about a year. The concerns seem to 
stem from people who feel that the CCSS is going to lead to 
a national curriculum, with a lack of privacy of data, and the 
elimination of state control of education, or in Wisconsin, 
local control. A group of legislators held public hearings 
around the state this past fall, and also brought in a handful 
of experts who had some serious concerns about how the 
CCSS were created. I personally have also been concerned 
after hearing Dr. Louisa Moats, an esteemed reading re-
searcher who participated in the creation of the reading 
CCSS. She spoke at a workshop last spring in CESA 1 that 
was co-sponsored by WCASS. She discussed her issues with 
many aspects of CCSS, including a lack of emphasis on ba-
sic reading skills as would be emphasized in RtI systems. 
You can read a great article by Dr. Moats online by search-
ing “Reconciling the Common Core State Standards with 
Reading Research.” It’s important stuff.

Today (1/15/14) in Madison, the Assembly Education 
Committee held a public hearing about Assembly Bill 617 
that would require DPI to establish model academic stan-
dards in mathematics, English, science, advanced mathemat-
ics, social studies, and arts. The bill requires DPI to appoint 
an advisory committee consisting of education professionals 
and members of the public and to hold a public hearing in 
each of the state's congressional districts.

The bill requires that the academic standards be clear, 
concise, objective, measurable, and grade-level appropriate; 

not require a particular teaching method or curriculum; and 
raise pupils' academic performance. Under the bill, the 
model academic standards are phased in over a six-year pe-
riod beginning with mathematics in the 2016-17 school year. 
Finally, the bill prohibits DPI from establishing academic 
standards except as provided in the bill and prohibits DPI 
from revising or repealing the rules promulgated under the 
bill.

So, could this spell the end of the CCSS in Wisconsin? I 
don’t think so. It appears that DPI could start with CCSS as a 
baseline, and then modify or offer additions, which is exactly 
what WSPA had proposed in our comments at the original 
public hearings. DPI shared some concerns at the hearing 
today, including:
Under AB 617, many districts may not have fully im-

plemented a set of standards in the classroom before a 
statewide team would begin the process of revising 
them again.

Under the bill, other standards such as science and 
social studies would be forced to wait years to begin 
this process, despite many from the field calling for 
standards revision in these areas.

Under the process outlined in the bill, certain content 
areas would occupy most or all of the state and district 
resources while other content areas would never be 
revised.

We will keep our eyes on this bill as it moves forward. 
Watch for emails from WSPA!



WSPA Opposes Two Bills 
by John Humphries, President-Elect

Privacy. Big Data. Biometrics. 
All of these hot-button issues and more were wound into 

two bills that went to a public hearing in Madison this week. 
WSPA responded quickly, opposing two of them, and mak-
ing no comment on a third. After discussing the contents of 
the bills with President DeBoer, the following comments 
were prepared.

Assembly Bill 618 would have prohibited school dis-
tricts from sharing information with consultants and contrac-
tors. WSPA found this to be a major problem. Here’s our 
comment:

“In addition to implementing state and federal special 
education laws and practices, school psychologists provide 
consultation, assessment and intervention services in 
schools. Many school districts contract with school psy-
chologists to provide these services, and AB 618 would cre-
ate a significant barrier to provision of these services by 
eliminating the free sharing of information with contracted 
school psychologists. Clearly, as the state works to ensure 
that youth have access to disability-related services and men-
tal health care in schools, creating additional barriers to in-
formation sharing would be seriously problematic. WSPA 
requests that the proposed 118.125 (2) (d) 1 specifically in-
cludes contracted and consulting school psychologists and 
those in training as school psychologists as school officials 
to whom pupil records can be made available.”

You may also recall some of the hearings about Com-
mon Core State Standards and the privacy concerns ex-
pressed in that setting. If you read our last Legislative up-
date, you know that there was some significant misinforma-
tion about privacy that we attempted to refute those con-
cerns. Well, the proposed AB618 addresses data-sharing in 
great detail. Here’s our response to that issue:

“The Wisconsin School Psychologists Association be-
lieves that student- and system-level data are critical to 
school improvement. The state’s implementation of a SIS 
along with district data systems will provide the information 
we need to make good educational decisions. Prohibiting 
DPI from collecting any additional data not currently 
required may have a significant negative effect. For exam-
ple, as districts attempt to use PALS data for reading screen-
ing in later grades, DPI would be prohibited from collecting 
this information. With PALS information, it would be possi-
ble to identify the most effective interventions and calculate 
cut scores that predict proficiency on the new Smarter Bal-
anced Assessments. In the future, perhaps we will have a 
screening tool that is more accurate than PALS, or perhaps 
we will want to begin screening in writing or math. As you 
know, going back to change state law at that time may be 
very challenging.”

We concluded by offering to participate in further study, 
saying that, “Wholesale changes such as the proposal de-
serve more study and a deeper understanding of their impli-
cations. WSPA offers to provide expert testimony or partici-
pation in a task force on the use of student data as an alterna-
tive.”

Assembly Bill 616 
would prohibit schools 
from “collecting any 
biometric data from a 
pupil, or from using any 
device or mechanism to 
assess a pupil's physio-
logical or emotional 
state, unless the pupil's 
parent or guardian con-
sents in writing.” After 
talking with DPI, we were very worried that this could be 
misconstrued to prohibit screening for mental health prob-
lems. Therefore, we opposed the bill and provided the com-
ments below.

“School psychologists often rely on the collection of 
screening data to identify students who are struggling or 
are at-risk for certain negative outcomes. For instance, 
school psychologists, in their role as experts in learning, rely 
on PALS and other reading screening data to identify chil-
dren who are at-risk for reading difficulties. Interventions are 
then provided and monitored for their effectiveness. In the 
mental health arena, school psychologists may rely on 
screening for mental illness, bullying, suicide risk, etc to 
determine the need for prevention programming as well as 
intervention. Wisconsin has a longstanding problem with 
youth suicide, and screening for suicide risk is one of the 
most effective ways for schools to identify students at risk 
for this critical concern.”

“WSPA is opposed to this proposed legislation as it 
would greatly stymie the efforts of schools to identify and 
subsequently address with students who are having suici-
dal or homicidal thoughts, dealing with bullying, or ex-
periencing other serious emotional challenges. Once 
needs are identified, schools can work with families to 
establish which concerns the school can potentially ad-
dress internally and can then help interested families find 
additional, outside resources to address their child’s 
needs.  We believe school safety is an important public inter-
est and that parental consent is an important interest as well.  
Parents of children who are experiencing serious emotional 
distress may, however, be least likely to receive, read and 
then return active consent for screening for a variety of rea-
sons.  Their child may not bring home the permission form, 
they may not make time to read the consent form, they not be 
aware of how schools can help, and, in other cases, they may 
be contributing to the their child’s poor functioning (e.g., in 
cases of abuse).  WSPA believes these children’s voices 
should also be heard when screenings are conducted.”

“The Governor has stated his intent to increase mental 
health services in the state of Wisconsin and has appropri-
ated funding for community services in mental health.  This 
proposed bill would actually put up barriers for schools 
wishing to help identify and address mental health needs of 
pupils.”
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Advocacy at the Highest Level 
by Lisa Hanson Roche

On November 8th I had the opportunity 
to join other School Psychologists from the 
Central Region for a NASP Regional Basic 
Advocacy Training in Grand Rapids, Michi-
gan. Sally Baas,  NASP President, Stacy 
Skalski, NASP Director  of Public Policy, 
Betty DeBoer, WSPA President, and Char-
lotte Smith were our presenters/facilitators.

The Four Big “Take Aways” were that 
you have the ability and responsibility to 
advocate for your role, services and for 
kids. Advocacy and effective communica-
tion may feel outside your comfort zone; you 
can do it. There are skills and strategies that contribute to 
effective advocacy and communication. The fourth is that 
NASP has resources that can help. NASP has a framework 
for Advocacy. 

The first key focus of advocacy is to build partnerships 
between parents, families, schools and communities. The 
second would be to support effective learning environments 
for the academic/social-emotional success of all children. 
The third is to promote education among members and other 
stakeholders at the local, state, and federal levels. 

We spent time talking about the types of advocacy that 
are important to School Psychologists. One key type of ad-
vocacy is helping people to know who school psycholo-
gists are, what we do and why we matter. This is where 
you, as a school psychologist, have an opportunity to advo-
cate for our profession every day. The other key type of 
advocacy is legislative, which is helping policy makers 
understand school psychology and infuse our services 
into law and regulation so that it helps students and 
schools.  This is where WSPA helps you advocate and where 
you can make a difference through WSPA membership, writ-
ing legislators, or joining the WSPA board. When influenc-
ing the legislation we need to build a relationship with an 
elected official by garnering his/her support for your issues, 
request that they sponsor a bill, support the development of 
that bill and support other legislative priorities of the offi-
cial. Other ways to influence legislature are to lobby for 
support of the bill by communicating with influential deci-
sion makers and to activate grassroots networks to expand 
support for the bill.

It all starts with building an Advocacy Agenda. This 
agenda needs to include KNOWING: Assess the Situation & 
Identify your stakeholders (what do you believe, why it mat-
ters, what you want to do, and who cares about your is-
sue). PLANNING: Craft Messages and Select your strate-
gies. This means to develop a strategic plan for action, de-
velop your key messages and “ask for(s)”, develop support-
ing materials and handouts and organize your “troops.” Last 
of all is the DOING: Implement and Evaluate. Engage in 
purposeful actions targeting people with influence and prac-
tice the “Three P’s”: patient, polite and persistent. I think 
patience with this whole process is what is needed in poli-
tics. 

We spent quite a bit of time going through 
what assessing the situation, identifying al-
lies and key stakeholders, developing key 
messages,  identifying  effective  strategies, 
implementing your plan and evaluate your 
progress all mean. Assessing the situation is 
just like what we do daily in our jobs. It in-
volves  deciding  what  our  priorities/
challenges are for the state/district. It in-
cludes deciding what your objectives are, the 
potential opportunities,  what obstacles are 
there, timeframe, available resources,  who 
else cares about this issues and where will 

your efforts be most effective. Other factors in assessing are 
understanding how your training as a school psychologist 
makes you relevant, Rural vs. Suburban vs. Urban, who are 
the champions or the people of influence and who are your 
internal/external stakeholders. The next step is building rela-
tionships  with  those  identifies  as  allies  and  key stake-
holders. Internal, External and Either/Both categories are 
made. Internal examples would be students, teachers, other 
student support personnel and principals. External examples 
would be school board members, the media, state education 
groups, state legislature and congress.  Both internal and 
external stakeholders are parents, other school staff, district 
leaders,  community providers  and  state  education  lead-
ers. We need to build relationships with these groups keep-
ing in mind the focus on outcomes for students and fami-
lies. Emphasize the strengths of each group and collabora-
tive work with each other when talking publicly.

Developing key messages is very important. Building 
an advocacy team with the right people and allocating a 
budget to support advocacy activities. Develop key mes-
sages using supporting data. Who is your audience, how you 
communicate your message, and what are your short and 
long term goals are all important pieces to the planning proc-
ess. Effective key messages are created by knowing what is 
the most important thing you want people to know, why does 
it matter, why should they care, connect it to what they have 
going on currently and what do you want people to do about 
it. We want them to know our value. Using social math, and 
personal stories are helpful to making your points, not just 
data. An example of social math is… In an average class-
room of 25 students, 5 have experiences significant mental 
health issues. Personal stories of our students are powerful 
and make those statistics real.

Effective strategies involve considering what type of 
communication is most effective to reach your goal. Then 
determine your audience, identify reasonable short and long-
term goals and consider available resources. Next develop 
an Action Plan. There are specific strategies for school-
level,  district-level  and legislative.  For example at  the 
school-level, engage parents and families, be mindful of the 
time  of  year,  provide  data/examples  from  neighboring 
schools or districts, present your case at a staff meeting and 
be persistent. When implementing your plan there are six 
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Bullying, Suicide, and School Psychologists:
A Gentle Reminder 

Jim Larson, Ph.D.
UW-Whitewater

larsonj@uww.edu

The following headline appeared on the media website 
BuzzFeed recently:

9 Teenage Suicides In The Last Year Were Linked To 
Cyber-Bullying On Social Network Ask.fm

The article went on to describe the suicides of nine 
young people, photos and all, and placed the blame squarely 
in the lap of a popular social media site where the cyberbul-
lying occurred. 

In the time before the internet when print journalism 
involved just ink and newsprint, those in the journalism com-
munity who were professionally responsible adhered to a set 
of ethical guidelines with regard to the reporting of suicides. 
These guidelines were designed to allow the news to be writ-
ten but also designed to prevent unintended consequences 
that could lead to a copycat suicide or larger scale, 
“contagion suicides.”  (See Reporting on Suicide: Recom-
mendations for the Media written by the Centers for Disease 
Control and Prevention, et al. The document is available by 
searching the title.)  Currently, news blogs and e-zines per-
meate the internet and exist in much greater number than 
when print newspapers were the sole outlet. With this growth 
has come an unfortunate decline in media attention to the 
possibility of unintended consequences when reporting on 
suicide. 

As scientist-practitioners, school psychologists should 
be particularly concerned with the current focus on teen sui-
cide and its much publicized connection to bullying.  The 

popular media over-simplifies both the internal and external 
complexities of individuals who have died by suicide when it 
draws too strong of a connection to bullying as a principal (if 
not in some cases, exclusive) causal agent. School psycholo-
gists understand suicide to be the result of a complex interac-
tion of within-person variables (e.g., mental illness, perva-
sive thoughts of hopelessness and helplessness) in interaction 
with multiple environmental variables and stressors (e.g., 
significant loss, relationship problems, lack of support, sub-
stance abuse). Suicide may best described as the often pre-
ventable outcome of complicated but distressed people trying 
unsuccessfully to manage complicated lives.  

The Centers for Disease Control and Prevention reported 
that over 38,000 people in the United States completed sui-
cide in 2010 (CDC).  From a journalistic perspective, indi-
vidual events that occur with that level of frequency do not 
become a “story” unless some manner of human interest or 
other “hook” can be attached to it. Irresponsible journalists, 
in their zeal to turn an event into a story, have seized upon 
bullying as an emotional and highly relatable hook that will 
draw readers. 

“Was He Bullied to Death?” 
“Bullied About Her Weight, Teen Hangs Herself.” 
“Cyber-bullied Teen Jumps to her Death. Sheriff Arrests 

Two.”
It is certainly true that, in some cases, prior to having 

died by suicide a teen may have been the victim of bullying 

components to do. One, assign roles/responsibilities, two, 
periodically check progress, third, keep detailed communi-
cation records, fourth, maintain relationships, fifth, consis-
tently follow-up and finally, rework your messages and 
“ask fors” (as appropriate) to address opponents concerns. 

The last step is to evaluate your effectiveness. This 
means to assess progress toward objectives, thinking about 
whether you engaged the right stakeholders, evaluating your 
key messages and strategies. When evaluating implementa-
tion you are looking at your measurable outcomes, whether 
you completed your action plan and the tough question in the 
end, do you have the right people on your advocacy leader-
ship team? This seems like a huge job to accomplish and it 
is; however the timeframe would be a three to five year plan 
as a good amount of time before reviewing how you are do-
ing as a school district, state organization or a national one.

Why is advocacy so important? What would you do if 
you  couldn’t  use  the  title ‘School  Psychologist’ in  our 
state? What if a mass shooting happened at a school near 
you? What if policy makers proposed providing guns to 
teachers as a way to protect students? What would you 
do? What if a bill was introduced in your state that proposed 
retaining every 3rd grader who couldn’t read? What could 

you do? Individuals and state associations face these types 
of questions every day. Knowing what to do is at the heart 
of effective advocacy. 

As a state organization we learned about how to utilize 
the SAFE tools. This checklist is used to evaluate our capac-
ity for advocacy. Recently some of the executive board 
members completed this checklist in regards to where we are 
at in WSPA’s advocacy. When we receive the results we 
will use it to guide our journey of advocacy.

The day of intensive training ended with an activity to 
practice a situation requiring advocacy on two bills coming 
before the state legislature. It involved role playing a Capitol 
Hill visit. It was very enlightening and the best way to ex-
perience some of the components we learned throughout the 
day. NASP has many links to materials and resources for us 
to use  in  advocacy.  A good  starting place  is   http://
www.nasponline.org/advocacy/index.aspx

Overall, the Central Region NASP advocacy training 
was an excellent opportunity to learn more about how to 
advocate and the individual and state level.  It was exciting 
to see that WSPA is already doing an excellent job of ad-
vocacy compared to most state associations in our region 
and to learn ways we can do an even better job.
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Promoting Evidence-based Practices
Spotlight on:  National School Climate Center and GLSEN

Website address: National School Climate Center: www.schoolclimate.org
                                 GLSEN Anti-Bullying:  www.glsen.org/resouces/lesson-plans

What IS school climate anyway and why does it matter??
From the National School Climate Center: “School climate refers to the quality and character of school life. [It] is based 

on the pattern of students’, parents’, and school personnel’s experience of school life and reflects the norms, goals, interper-
sonal relationships, teach and learning practices, and organizational structures [of the system].”  

Promoting, establishing and maintaining a positive school climate is critical for a healthy learning environment, in which 
all students are safe and free to focus their energy on learning and development. 

The National School Climate Center website has a multitude of resources for learning more about the nature of and 
research behind school climate, reports on the current state of school climate around the nation, as well as guidelines, pro-
grams and services to support educators and families looking to learn more.  Click on the Bully Prevention tab at the top of 
the homepage for data, self-inventories, and a “Breaking the Cycle Toolkit”.

LBGTQ students are particularly vulnerable in settings that have not established clear expectations and standards for 
positive school climate.  The Gay, Lesbian & Straight Education Network (GLSEN) offers a wealth of free resources to 
address anti-bullying measures, leadership tools, and a variety of other curriculums and lesson plans designed to foster a 
positive school climate for all students. Their Educator Resource page offers print and use lesson plans that span the K-12 
grade range, across a variety of topics.  

behavior.  It is also possible that the effects of bully victimi-
zation contributed to a critical mass of stressors that eventu-
ally led to the decision to complete suicide. But when inter-
net journalists seize upon that one environmental element for 
the sole purpose of creating a “story,” an unintended mes-
sage is sent across the globe to other vulnerable teens: "She 
was bullied, so she killed herself, and now her picture and 
story are getting 100,000 hits a day."

In that, to a distressed adolescent mind, there is a glorifi-
cation of the act in concert with a meta-message that conveys 
that suicide is both a viable and frequently used response to 
the temporary problem of being victimized by others. Glam-
orizing suicide, normalizing it, or simplifying it to a single 
cause is ethically irresponsible and at odds with the pub-
lished literature in psychology and the published ethics of 
journalism.

Bully behavior is a problem among young people. Sui-
cide is also a problem.  We make strides in addressing both 
of these problems when we attend carefully to and systemati-
cally apply the best science that surrounds them.  There are 
many reasons to support an effective bullying prevention 
program in schools, but as yet there is no research-confirmed 
direct link between bullying and suicide (see for instance, 
Kim & Leventhall, 2008).  

At the same time, school psychologists should be aware 
of the potential contribution that bullying victimization may 
have in the constellation of risk factors that surround vulner-
able students who are on watch for possible suicide.  The 
National Institute of Mental Health estimates that 90 percent 
of individuals who die by suicide have diagnosable depres-
sion, some other mental disorder, and/or a substance abuse 
problem (NIMH). Students with mental health problems can 
be - and are - frequent targets for mean-spirited teasing and 
other bullying behaviors, including perpetration.  Along with 
an effective bullying prevention program, this knowledge 

should bring increased support for a strong mental health 
screening and service delivery component in the school.

For school psychologists, the possibility is always there 
that one morning the word will go out that a student has died 
by apparent suicide. Among the many critical responsibilities 
that the hours, days and weeks to come will bring for that 
professional will be to work actively to prevent the next sui-
cide.  Essential to that effort will be a strong voice of science 
that communicates very clearly and perhaps in the face of 
social and other media voices to the contrary: “Students do 
not complete suicide solely because they are being bullied.” 
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Research Summary: WSPA Survey on Supporting the Needs of LGBTQ Students
By Matthew Krusack, EdS. and Christine R. Peterson, PhD

University of Wisconsin-Stout

Introduction and Purpose of Study
This article serves to provide a brief follow-up to WSPA 

members and school psychologists who participated in a 
recent online survey on the topic of LGBTQ students and the 
role of the school psychologist in supporting this student 
population. 

Central to the role of the school psychologist is to sup-
port efforts that ensure all students feel safe and secure in the 
school setting. This includes students from underserved and/
or underrepresented  populations, including LGBTQ stu-
dents. Studies have consistently found however, that school 
service professionals in general, lack formal training in 
LGBTQ issues and are often times unaware of , and unpre-
pared for how to handle the challenges these students may 
face. (Savage, Prout, & Chard, 2004).  

The purpose of this study was to explore current knowl-
edge and perceptions on the part of school psychologists  
regarding LGBQT students, including their beliefs about 
application  and/or relevance of that knowledge in their daily 
practice.  This project sought to investigate the following 
research questions: 1) How do school psychologists rate their 
knowledge in the following areas, related to LGBTQ stu-
dents: LGBTQ student demographics, psychological well-
being, academic and educational factors, and school cli-
mate)? 2) How much training do school psychologists report 
having received regarding LGBTQ students? 3) Do school 
psychologists report using this knowledge in their daily prac-
tice and role? 4)  How accurately do school psychologists 
identify known data regarding LGBTQ students? 5) Is there 
a relationship between reports of knowledge, reports of train-
ing, and use of knowledge in practice?

Subject Selection and Methodology
This project was conducted via an online survey of 

school psychologists in the state of Wisconsin and distrib-
uted by the Wisconsin School Psychologists’ Association 
(WSPA) to their email list of 350 WSPA members.  The 
survey was developed and disseminated via Qualtrics online 
survey application. Prior to the start of this project, the sur-
vey and  research proposal was reviewed and approved by 
the UW-Stout Institutional Review Board (IRB). An  appli-
cation and proposal to conduct research was then submitted 
and approved , as per WSPA policies and procedures.   Sur-
vey materials, including a survey introduction and a follow-
up 1-week survey reminder, were sent to WSPA and then 
distributed it among its members in the Spring of 2013.  The 
survey introduction and 1-week reminder included a link to 
the Qualtrics-based survey instrument that participants fol-
lowed to the survey itself.  

The survey included 5 primary sections, that asked a 
variety of quantitative and qualitative questions.  The first 
section of the survey asked participants to rate their level of 
Knowledge of issues relevant to understanding and serving 
the needs of LGBTQ students, on  a four point Likert scale.  
Response selections included “No Knowledge,” “Little 

Knowledge,” “Some Knowledge,” and “Thorough Knowl-
edge.”  The second section of the survey asked participants 
to rate their level of Formal Training on similar topic areas 
using a four-point Likert scale.  Response selections included 
“No Training,” “Little Training,” “Some Training,” and 
“Thorough Training.”  The third section of the survey asked 
participants to rate how often they used their knowledge in 
the four areas using a four point Likert scale.  Response se-
lections included “Never,” “Seldom,” “Sometimes,” and 
“Often.”  The fourth section of the survey asked participants 
to answer questions probing their general knowledge areas 
about supporting the needs of  students with LGBTQ .  This 
section included True / False and multiple choice questions.  
The fifth and final section of the survey requested the re-
spondents’ demographic information.  This information in-
cluded questions regarding grade level of students worked 
with, respondent age, gender, years of practice as a school 
psychologist, settings worked (Urban, Suburban, Rural), and 
in which areas (Demographics, Psychological Well-being, 
Academics, School Climate) was more training desired.  A 
final, text-box style question prompted the respondents to 
share any additional information regarding knowledge and 
training they had of LGBTQ students and the use of that 
knowledge in their practice.

Results and Analysis
A total of 146 school psychologists participated in the 

survey, which represents a 42% response rate. Descriptive 
statistics, such as frequency, percentage, mean, median, and 
standard deviation were used to analyze reported Knowl-
edge, Formal Training, and Use of Knowledge sections of 
the survey.  Questions from each of the four areas were intra-
group correlated using a 2-tailed Pearson Correlation at the 
0.01 significance level.  Frequency and percentage correct / 
incorrect were used to analyze each Knowledge Survey item; 
mean, median, and standard deviation were used to analyze 
each area in the Knowledge Survey (Demographics, Psycho-
logical Well-being, Academic and Educational Factors, 
School Climate).  To analyze the inferential questions of this 
research, T-tests at the 0.01 level were used.  Pearson Corre-
lations at of 2-tailed significance at the 0.01 level and paired 
samples test were used to test for discrepant group correla-
tions.

School psychologists generally endorsed having “some 
to thorough” knowledge of LGBTQ students and needs. This 
correlated overall with the accuracy of their responses to 
fact-based questions, in which there was 93% accuracy for 
the area of Academic and Educational Factors, 87% for 
School Climate, and 73% for Psychological well-being.  One 
area that did not correlate generally between level of per-
ceived knowledge and accuracy was Student Demographics. 
While respondents identified having “strong to thorough” 
knowledge of LGBTQ student demographics, they answered 
only 48% of questions related to student demographics with 
accuracy.
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Majority of respondents indicated they had “little to 
some” formal training in this area, while even fewer identi-
fied as using their knowledge as part of their daily role 
(“seldom to sometimes”).

No meaningful correlations were found between level of 
knowledge, formal training, accuracy of responding, and  
school psychologist demographics, including age and years 
of service.

Conclusions
Overall results of this survey were encouraging in terms 

of school psychologists awareness and knowledge of  
LGBTQ students and their support needs. Despite lower 
rates of formal training, school psychologists appear to be  
responsive to the need for understanding this under-served 
student population.  Less encouraging was the overall report-
ing of use or relevancy of this important topic to the daily 

role or function of the job. The ability to be responsive to 
students in need is important, and  the implications of this 
survey suggest that school psychologists are prepared to act 
when the need arises. However, school psychologists are 
further encouraged to view the needs of LGBTQ students 
through the lens of school climate and overall school safety 
and well-being efforts, which ideally occur on a much more 
frequent, if not daily basis as part of our role and function. 
With an eye toward positive direct student interactions and 
school environmental health, the training of school psycholo-
gists to better understand the who of LGBTQ students may 
lead to more specific use of knowledge in practice.

Thanks to all who participated in this survey. If you 
have an interest in viewing the full thesis, which  provides 
results and analysis in greater detail, please contact: Mathew 
Krusack  (author) at mkrusack@npsd.k12.wi.us or Christine 
Peterson (advisor) at petersonchris@uwstout.edu.

Helping Children with Incarcerated Parents
By Dr. Leo R. Sandy, former director of the School Psychology Program 

at Plymouth State University in New Hampshire
(Reprinted from New Hampshire’s NHASP Protocol, Volume 30, Issue 3, Winter 2013)

One important focus of intervention is children of incar-
cerated parents because this population is at high risk for 
learning and behavior problems as well as criminal behavior. 
Thus, it would behoove school counselors and school psy-
chologists to do all they can to bring preventive and correc-
tive interventions to these children who may suffer in silence 
about their parent’s incarceration due to feelings of shame. 

Due to the high rate of imprisonment in the U.S., one in 
forty children have incarcerated parents and a much larger 
percent have parents involved with the criminal justice sys-
tem as in the case of parole and probation. Most recent statis-
tics indicate that over 1.5 million minor children have a par-
ent in prison in the U.S. Twenty two percent of these chil-
dren are under 5 years old and 58% are under 10. Many of 
these children believe that they are the cause of their parent’s 
imprisonment. Others feel anger that their parents made their 
lives more difficult. In these respects the incarceration of the 
parent is a loss similar to what children experience during 
divorce or the death of a parent.  Boys separated from their 
parents because of parental incarceration are five times more 
likely to be incarcerated by the time they are adults, are more 
likely to struggle with internalizing behaviors such as de-
pression and anxiety, and externalizing behaviors such as 
aggression and conduct problems. They may also exhibit 
characteristics of trauma-related stress such as difficulty 
sleeping, concentrating and forming attachments with care-
givers and other individuals.  Other maladaptive behaviors 
include learning problems, truancy,  early pregnancy , and 
drug abuse. Long term psychological effects may include 
withdrawal, hypervigilance, shame, guilt, anger, aggression 
and hostility towards caregivers and siblings. A combination 
of fear, resentment and the sense of loss makes it extremely 
difficult for the child to focus on school tasks and to main-
tain a normal social life. Decreasing school performance, 

acting out at school, problems with peer relationships -
sometimes even criminal behavior - are quite common 
among these children. The most profound effect of parental 
incarceration may be the loss of a child’s sense of stability 
and safety and a feeling that his or her whole world has 
fallen apart; the trauma of abandonment and insecurity may 
last for a very long time. Children of prisoners are more 
likely than other children to show antisocial and mental 
health problems and have about twice the risk of antisocial 
behavior and poor mental health outcomes.

Thus, there are both moral and practical considerations 
in intervening on behalf of children of incarcerated parents. 
The existence of so many children enduring psychological 
pain and inflicting pain on others  comes at a high cost and is 
a sufficient reason for great concern. While not all children 
whose parents are in prison exhibit problem behavior, 
enough of them do to warrant our immediate attention. 
Those children who have endured the experience of a parent 
in prison and have been left relatively unscathed have in all 
likelihood developed resiliency through the existence of pro-
tective factors. These same protective factors need to be im-
plemented for those experiencing stress so that they can 
come out of the experience emotionally stronger and not 
repeat the cycle of crime for which they are at high risk. So-
cial competence, problem-Solving Skills, autonomy,  a sense 
of purpose, and hope for the future are the main criteria for 
resiliency, and all can be taught.

There are a number of interventions that can be taken 
once children have been identified as having a parent in 
prison. They include:
providing a positive role model within the school such 

as a mentor
initiating small group counseling to include children 

whose parents are no longer incarcerated as well as chil-18



dren who have adjusted well to the experience
maintaining periodic telephone or mail contact with in-

carcerated parents once it has been determined that there 
are no restraining orders against them and that they have 
a legal right to exchange information with school per-
sonnel. Such contact and communication should also be 
extended to primary caretakers

doing discussions in classrooms about parental incar-
ceration and its effects on children so that children can 
learn to empathize with children whose parents have 
been imprisoned

providing literature in the library and for all children to 
access about the effect of parental incarceration on chil-
dren. Such material should also be on hand in the office 
to be given to specific children

writing articles in the school newspaper,  local newspa-
per and/or professional journals to raise awareness of the 
problem

presenting at local, state, regional, national and/or inter-
national conferences on the topic of parental incarcera-
tion

collaborating with organizations that specifically focus 
on helping children with incarcerated parents

teaching children how to respond to questions about the 
incarceration of their parents

helping children process before and after prison visits
educating students and school personnel to reduce the 

stigma of having an incarcerated parent
advocating at the local, state, regional and national level 

for policies and practices that will reduce recidivism  by 
providing more rehabilitation, mental health services 
and fair sentencing

Resources on the topic of parental incarceration include 
the following:
Amber was Brave, Essie was Smart: The Story of Essie and 

Amber Told Here in Poems and Pictures by Vera B. 
Williams (Greenwillow Books, 2001). 

Dad’s in Prison by Sandra Cain, Margaret Speed & Zui 

Mukjia (A&C Black, 1999). 
Maybe Days: A Book for Children in Foster Care by Jenni-

fer Wilgocki, Marcia Kahn Wright, Alissa Imre Geis 
(American Psychological Association, Magination 
Press, 2001). 

My Mother and I Are Growing Stronger by Inez Muary 
(Volcano Press, www.volcanopress.com) Nine Candles 
by Maria Testa (Carolhoda Books, 1996). 

Visiting Day by Jacquelyn Woodson (Scholastic Books, 
2002). 

When Andy’s Father Went to Prison by Martha Whitmore 
Hickman and Larry Raymond  (Albert    Whitman & 
Company, 1990). 

An Inmate’s Daughter by Jan Walker (Raven Publishing, 
2006). 

Breadwinner by Deborah Ellis (Groundwood Books, 2001). 
Breaking Out by Barthe Declements (Demco Media, 1993). 
Habibi by Naomi Shihab Nye (Simon Pulse Books, 1999). 
Looking for X by Deborah Ellis (Groundwood Books, 2001). 
The Other Side of Truth by Beverly Naidoo (Amistad, 2002). 
The Same Stuff as Stars by Katherine Peterson (Clarion 

Books, 2002).
The Center for Children of Incarcerated Parents (CCHIP).  

Offers an extensive list of free resources available to 
parents and families dealing with a family member who 
is incarcerated as well as several different services, from 
therapy to family reunification services ( http://e-
ccip.org/index.html )

The National Resource Center for Children and Families of 
the Incarcerated at Families and Corrections Net-
work .The FCN has extensive list of programs, a re-
source library, and fact sheets created to help children 
and families all over the nation. There is also a 
“spotlight” section highlights informational articles that 
are of use to families dealing with an incarcerated loved 
one (http://fcnetwork.org/) 

The Annie E. Casey Foundation: Provides services for at risk 
children in New England and Baltimore. This site also 
provides a list of books for adults on the subject of chil-
dren with incarcerated parents (http://www.aecf.org/
ChildFamilyServices.aspx) 
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HELP WANTED:

WSPA needs a reliable person with website skills to 
help develop and maintain the new website.

Please email Betty DeBoer if you are interested
 at bdeboer@uwlax.edu



Strategies for Student Success: Social Anxiety Disorder

By Amity Noltemeyer, Ph.D., NCSP, OSPA President-Elect, Assistant Professor in School Psychology , 
Department of Educational Psychology, Miami University, anoltemeyer@miamioh.edu

Kate Goforth, Undergraduate Student, Miami University, 
Special Education Program, gofortka@muohio.edu

(reprinted from The Ohio School Psychologist newsletter Volume 58, Number 1, Fall 2012)

Description of Behavior
Social anxiety disorder (SAD) is character-

ized by a persistent and substantial fear of social 
or performance situations (American Psychiatric 
Association, 2000). In children, this fear must be 
present with peers, and exposure to the feared 
situation must result in an anxious behavioral re-
sponse (American Psychiatric Association, 2000).  
There are two subtypes of SAD, nongeneralized 
and generalized. Generalized SAD is the fear of all social 
situations, whereas nongeneralized SAD is anxiety associ-
ated with specific social situations (e.g., public speaking or 
answering questions in class). Researchers have proposed 
that social anxiety falls on a spectrum in which the low end 
is shyness and the high end is avoidant personality disorder. 
SAD falls in the middle of this spectrum (Muller, Koen, & 
Stein, 2004).

Research
Research suggests approximately 1-2% of youth meet 

the criteria for SAD (e.g., Essau, Conrandt, & Petermann, 
1999), although a larger number of children may experience 
some anxiety in certain social situations.  Thirteen is the 
most common age of diagnosis with most diagnoses occur-
ring after age ten (Blanco, Garcia, & Liebowitz, 2004) and 
before age 25. (Detweiler, Comer, & Albano, 2010).   Girls 
have been found to have higher levels of social anxiety than 
boys (e.g., Essau et al., 1999; Ranta et al., 2007). Although 
there is no single cause of SAD, biological factors (Nader & 
Le Doux, 1996) and life experiences (McNeil, 2010; 
Schreier et al., 2010) may play a role.  

Students with SAD have an increased risk of a variety of 
negative outcomes.  For example, they are more likely to 
miss school and experience difficulties with academic per-
formance. One study found that students with anxiety and 
somatic symptoms had a mean score 6 points lower than then 
their typical peers on an academic performance subscale of a 
standardized rating scale (Hughes, Lourea-Waddell, Kendall, 
2008). SAD also can be detrimental to a child’s ability to 
build lasting friendships and to practice social skills. Chil-
dren with SAD tend to avoid social situations altogether with 
the intention of avoiding potentially negative social interac-
tions/performances. This avoidance takes away from the 
child’s opportunity to gain important developmental experi-
ence, which can have enduring consequences considering the 
importance of socializing and establishing friendships 
(Inderbitzen-Nolan, Walters, & Bukowski, 1997; Vernberg, 
Absender, Ewell, & Berry, 1992).  SAD is also associated 
with an increased risk for substance abuse and depression 
(Pine, Cohen, Gurley, Brook, & Ma, 1998). In fact, accord-

ing to one study, 50% of participants with SAD 
had comorbid depression (Beesdo et al., 2007).

Strategies for Home and School
Given the social nature of many activities that 
occur within the school setting, social anxiety has 
the potential to negatively impact students’ educa-
tional performance in many ways.  Educators and 
parents may need to use modifications and inter-

ventions to prevent or minimize this impact.  For example:
In order to develop effective intervention for social anxi-

ety, it is first important to identify those situations that 
seem to trigger or intensify social anxiety (e.g., public 
speaking, group projects), how the anxiety presents it-
self (e.g., avoiding the situation, hiding, negative self-
talk) and the degree of severity of the anxiety.  Inter-
views and observations may be used to identify these 
characteristics and monitor their improvement over 
time.

Depending on the anxiety-provoking situations identi-
fied through this process, there are several modifications 
that could be considered within the classroom setting to 
minimize the negative impact of social anxiety:

If the child is anxious about talking in front of the 
class, class presentations could be given to the 
teacher (either in preparation for or in place of giv-
ing them to peers) or to a smaller group of peers.  
The child could also be taught to use visualization 
or relaxation strategies before or during the presen-
tation.

If the child has difficulty talking with educators in 
the school or asking for help, the child could help 
identify a “secret signal” for help that could be used 
between the child and the teacher.  For example, the 
child could know that placing a blue folder on the 
edge of her desk is a sign that she needs teacher 
assistance with a task.  As this task becomes more 
comfortable for the child, the support could gradu-
ally be faded as the child is reinforced for verbally 
asking for help.

If the child experiences difficulty working with 
other children on group tasks in school, the teacher 
could select group members that are caring and en-
couraging, or assign one group member the role of 
helping the student.  Also, the teacher could assign 20



the student a particular “role” in the group project 
(e.g., note taker), practicing what that role entails 
prior to the group situation to increase the child’s 
confidence and comfort level.

If the child is excessively fearful of providing an 
answer in front of the class that is wrong, the 
teacher could ask that child for an answer that is 
easy or that the child has a strong knowledge about, 
to minimize the chance of an incorrect answer.  
Also, the teacher could give the child a signal that 
he or she is about to be called upon to help the child 
prepare before answering (e.g., “In just a minute I’ll 
ask Jon to tell me the characters, but first let’s talk 
about the setting…”).

Parents and teachers can model, prompt, and reinforce 
social skills that may alleviate some social anxiety 
(Spence, Donovan, & Brechman-Toussaint, 2000).  In 
addition, adults can ignore and not reinforce social anxi-
ety or avoidance (Spence et al., 2000).

It is important to encourage the child to participate in 
social activities.  However, a scaffolding approach may 
be needed initially, where the child is brought into the 
interaction with the comfort of a trusted adult, rein-
forced for participating, with the adult support gradually 
withdrawn as the child becomes more comfortable.  Per-
mitting a child to leave a social activity may serve to 
reinforce social anxiety, and should be avoided.

Some families may choose to seek counseling services 
for their child.  Integrated Cognitive Behavioral Therapy 
that incorporates cognitive restructuring, anxiety man-
agement, graded exposure, and social skills training has 
been demonstrated to be an effective approach within 
the therapeutic setting (e.g., Spence et al., 2000).

Graded exposure- Asking the child to participate in 
social situations that are increasingly challenging

Social skills training- Teaching the child social 
competencies (e.g., eye contact, initiating conversa-
tion) by modeling, prompting, and reinforcing them.

Anxiety management- Having the child practice 
relaxation strategies to reduce anxiety, such as us-
ing visual imagery, deep breathing, or progressive 
muscle relaxation.

Cognitive restructuring- Teaching the child to iden-
tify negative thoughts (e.g., “They are going to 
laugh at me when I talk”) and change them into 
positive thoughts (e.g., “I have an important opinion 
to share with others”).

In addition, when social anxiety is having a substantial 
negative impact on the child, some parents choose to 
discuss it with their physician.  Some research has docu-

mented positive effects of medication on social anxiety 
in children, although the effects were not as pronounced 
as they were for psychological interventions (Beidel et 
al., 2007).  Only a physician will be able to determine 
whether medication might be an appropriate approach to 
consider for a particular child.

Online Resources for More Information

http://www.worrywisekids.org/index.html- This website con-
tains many resources on anxiety in children.  In particular, 
there is a page focusing on social phobia, a page for parents 
on suggestions for raising an anxious child, and a page for 
schools on accommodations that can be made for children 
with anxiety.

http://www.adaa.org/understanding-anxiety/social-anxiety-
disorder- This website of the Anxiety Disorders Association 
of America contains information on SAD in children and 
adolescents.  Resources include symptoms, treatment, and 
research about SAD.  In addition, within a different section 
of the website there are tips for parents and schools about 
helping children and adolescents with anxiety disorders.
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WE NEED YOU!
In the history of WSPA, the benefits of WSPA membership have perhaps never 

been more important than they are currently.  All School Psychologists practicing in 
Wisconsin need to have a voice regarding issues like Response to Intervention, 
APA’s Model Licensure Act, and the provision of school-based mental health ser-
vices.  In addition to the many tangible benefits of WSPA membership…quality con-
ventions and professional development opportunities… four issues of the WSPA 
Sentinel… online resources at http://wspaonline.net  … networking through regional 
groups... WSPA leaders are taking an active role in advocating for Wisconsin School 
Psychologists on topics important to our practice in Wisconsin.  In meetings with other educators and in 
advocacy visits at the Capital in Madison, WSPA is advocating for you and the work that you do.  This is 
the time to be a WSPA member.  We need you and each of your School Psychology colleagues to con-
tinue to build a strong state organization that supports our hard work as school psychologists in this state.
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