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Advertising Rates:
The newsletter of the Wisconsin School Psychologists Association, Inc., is published four times per year.  We are the pre-

mier association for the more than 1000 certified school psychologists in the state.  Thus, advertisers reach a majority of prac-
ticing school psychologists and university trainers in the state of Wisconsin, making advertising in the newsletter of the Wis-
consin School Psychologists Association, Inc., the best means of reaching this potential market.  Rates established are as fol-
lows:

1/4 page - $25 1/2 page - $50 3/4 page - $75 1 page - $100
For additional information, please write or call Jennifer Kamke Black (editorial board) 715-524-4180 (home), 715-526-

2175 x1106 (office), N4212 Townline Rd., Shawano, WI  54166, or email kamkeblj@shawanoschools.com.
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Wisconsin School Psychologists Association Editorial Policy

1. This editorial policy shall apply to all WSPA publications 
regardless of originating committee, and to all written edito-
rial material distributed as official WSPA activity. This in-
cludes (but is not limited to) the newsletter, monographs, con-
ference newsletters, and committee bulletins. Committee re-
ports, minutes of meetings, conference announcements and 
details, and similar material documenting organizational ac-
tivities are not included. This policy shall be published annu-
ally in the Fall issue of the WSPA newsletter. 

2. Articles and reports of factual information may be edited to 
conform to space limitations, format specification, or to im-
prove clarity, without permission of the original writer as long 
as the article has not been previously published. 

3. Expressions of opinion as in editorials, reviews, and letters 
may be edited only with the original writer’s consent, unless 
in excess of one page of newsletter text. Writers may request 
approval of such modification prior to publication. No edito-
rial commentary will be published without citing the source. 

4. All original sources will be credited; material used with per-
mission from other sources will identify and credit that 
source, and note any approved modifications from original. 

5. All items submitted to the appropriate editors/chairs for inclu-
sion in a publication are subject to acceptance or rejection at 
the editor’s discretion. Long articles may be returned to the 
writer for revision or condensing. Every effort will be made to 
insure the content of any WSPA publication provides a bal-
anced viewpoint and that space is allotted for member re-
sponse. 

6. Material that appears in WSPA publications may not always 
represent official organization policy. Statements of policy of 
Executive Board positions will be so identified. 

7. Editorial statements and subjective reviews should reflect 
ethical and professional standards. Comments that might be 
offensive, personal, or reckless will not be published or will 
be returned to the writer for appropriate revision. 

8. All editorial material distributed by WSPA will be reviewed 
by the chair of publications or designee to assure adherence to 
this policy and to provide consultation regarding publication. 

President:
Betty DeBoer
(608) 785-6891
bdeboer@uwlax.edu

President-Elect :
John Humphries
johnhumphriesncsp@gmail.com

Secretary:
Christine Peterson
W (715)232-2182
petersonchris@uwstout.edu

Treasurer:
Don Juve,
W (608) 789-7900
djuve@lacrosseschools.org

At-Large Executive Board Member:
Lisa Hanson-Roche
(608) 742-5531 x 2453
rochel@portage.k12.wi.us

For information on contacting committee chairpersons, 
check the WSPA website at www.wspaonline.net.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  mem-
bership.  

The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, pro-
motion, or endorsement on the part of the newsletter or the 
Wisconsin School Psychologists Association, Inc.  Articles, 
announcements, and letters should be submitted to the Edi-
tor, Jennifer Kamke Black, N4212 Townline Rd., Shawano, 
WI  54166, 715-524-4180 (home), 715-526-2175 x1106 
(work), e-mail: kamkeblj@shawanoschools.com.  RE-
MINDER: regional chapters may receive a stipend of $75/
year for submitting an article about their region to the news-
letter. 

Deadlines for receipt of material by the editor:  

#1--September 1 #2--November 15
    #3--January 15      #4--April 15
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Greetings from your WSPA President!

This has been an exciting quarter for WSPA!  I 
am still reeling from our amazing WSPA confer-
ence!  Thank you to the entire conference plan-
ning committee for all their work!   If you at-
tended this conference, I am optimistic that you 
will want to attend the next one in March at Ho 
Chunk  Casino  in  Wisconsin  Dells/Baraboo 
March 26-28,  2014.  Make sure to bring your 
pupil services team to the preconference PRE-
PaRE 2 training.  You do NOT need to have 
PREPaRE 1 training to take the PREPaRE 2 training.

Here are the highlights of what I have been involved in since 
the last Sentinel.

The sunset is upon us December 1! WSPA provided train-
ings at the Fall WSPA conference to help school psycholo-
gists with their transitions to RtI.  Please check out the Dis-
cussion Board (more on this below) for hot discussion on the 
topic!

WSPA was invited to attend training for school response on 
school shooters.  This 2-day training was based on the AL-
ICE (Alert, Lockdown, Inform, Counter, Evacuate) Model 
and was provided by a former SWAT team member.  After 
attending the training, the district and I consulted with the 
Department of Public Instruction about our thoughts on the 
approach. The sponsoring school district is training staff to 
use components of the model.  The full ALICE model in-
cludes strategies that are somewhat controversial such as 
training students on making their own decisions on how to 
respond and allowing students to distract or  counter  the 
shooter if the individual student chooses to do so.  I appreci-
ated their expressed feeling that schools need more than just 
lockdown as an  option,  however,  some of the methods 
seemed contradictory to schools’ efforts to make school 
seem like a psychologically safe place.  I will write more 
about this in a future Sentinel.  I am communicating with 
national experts in crisis management about writing a fact 
sheet on crisis management to help schools sort through cri-

sis management approaches.

WSPA’s new Public Relations committee chair, 
Katie  Ashley,  is  working  on  a  brochure  on 
school psychology that is scheduled to be com-
pleted early in 2014. The brochure will be avail-
able for printing from the website.

The WSPA website now has a Discussion Board 
for Members Only.  Check it out!  Members are 
discussing topics related to transitioning to RtI, 
fidelity checks for interventions, PREPaRE and 

ALICE training, math interventions, compensatory services 
and MUCH more.   This effort was spearheaded by Presi-
dent-Elect John Humphries and allows for members to prob-
lem solve and get timely information on current issues.  

Lisa Hanson-Roche, John Humphries, Rob Dixon and I rep-
resented Wisconsin at the NASP Central Region Meeting on 
October 7-10th.  This leadership meeting provided training on 
advocacy and allowed 13 state leaders (in Central US) to 
discuss advocacy, membership services, technology and so-
cial media, RtI, best practices in conferencing, and more.  
Other  states were impressed with Wisconsin’s successful 
conferences, new research policy for those who want to sur-
vey members,  and legislative  involvement.  We brought 
home plans for upgrading services in other areas discussed.  

WSPA was invited to participate on a panel for a PBS radio 
show on bullying and mental health in school.  This show 
will be recorded and aired in Green Bay on December 17 and 
will be re-aired at times to yet be announced.  I was asked to 
personally represent WSPA on this radio show given my 
prior  participation in  the summer  State Superintendent’s 
Summit on School Safety and other DPI sponsored events.

I wish you a wonderful fall and look forward to communicat-
ing  again  soon.   Please  check  our  website 
www.wspaonline.net for updates!

Your WSPA President,
Betty DeBoer

President’s Message
By

Betty DeBoer



Upcoming Events
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WSPA SPRING CONVENTION
March 26-28

Everybody is going to the convention 
at Ho-Chunk Resort & Casino!!!    

(near Baraboo & Wisconsin Dells)

THE TOPICS AND SPEAKERS ARE EXCITING!
Here’s who’s coming:

Sally Bass (incoming NASP President)
Dr. Ed Shapiro, Nancy Mather

Scott Wotasziewski, Kathryn Bush
Dr. Peggy Scallon, Dr. Kathleen Koth

Dr. John Walsh, Patrice Voskuill
& more

Here’s what they’re talking about:
Restorative Justice

What’s Your Ethical Dilemma?
Concussions

Academic Skills & Interventions
PREpare II

Q-Interactive
Problem solving with the new SLD law

Assessment and Intervention for Students with Specific 
Reading Disabilities

You just can’t miss this convention!!!!

Wisconsin School Psychology Association
leaders are needed!

Now is the time to nominate yourself or a fellow school psy-
chologist for the Wisconsin School Psychologists Associa-
tion board. An on-line election for WSPA Secretary will 
take place in February 2014. WSPA board membership is an 
excellent way to help lead school psychology’s growth in 
Wisconsin. Please, take a moment now to submit a nomina-
tion! 

WE ARE MAKING THIS EASY…Nominations for the 
following officer can be submitted through a simple email or 
phone call to Scott Woitaszewski at the contact below. 

Secretary…………2-year term

The term for this office will begin on July 1, 2014. Elected 
WSPA officers typically meet quarterly to address the needs 
of the organization.

Questions about these positions may be directed to me.

Regards,
Scott Woitaszewski, WSPA Nominations and Elections 
Chair
scott.woitaszewski@uwrf.edu
(715) 425-3883

From the Membership Committee—WE NEED YOU!
In the history of WSPA, the benefits of WSPA membership have perhaps never been more important 

than they are currently.  All School Psychologists practicing in Wisconsin need to have a voice regarding 
issues like Response to Intervention, APA’s Model Licensure Act, and the provision of school-based men-
tal health services.  In addition to the many tangible benefits of WSPA membership…quality conventions 
and professional development opportunities… four issues of the WSPA Sentinel… 
online resources at http://wspaonline.net  … networking through regional groups... 
WSPA leaders are taking an active role in advocating for Wisconsin School Psy-
chologists on topics important to our practice in Wisconsin.  In meetings with other 
educators and in advocacy visits at the Capital in Madison, WSPA is advocating for 
you and the work that you do.  This is the time to be a WSPA member.  We need 
you and each of your School Psychology colleagues to continue to build a strong 
state organization that supports our hard work as school psychologists in this state.



HELP WANTED:

WSPA needs a reliable person with website skills to 
help develop and maintain the new website.

Please email Betty DeBoer if you are interested
 at bdeboer@uwlax.edu

Scholarships, Grants and Awards

Wisconsin School Psychologists Association   
Lifetime Achievement in School Psychology 

A Distinguished Service Award 
This award is designed to recognize those unique individuals who deserve special attention by virtue of their broad and 

significant contributions to the welfare of children and the field of school psychology in a number of areas (i.e., professional
practice; research; state, regional and national leadership; training and supervision; community service, etc.). Candidates must 
be current members of WSPA who are school psychology practitioners, trainers, supervisors, administrators, state consultants, 
or researchers and have made major local, state, and national contributions with 25 years or more of service to the field of 
school psychology. Nominations must be received by January 20, 2014. Criteria and nomination forms can be found at 
www.wspaonline.net under the AWARDS section.  

Student Scholarships
WSPA offers three student scholarships:
The Allard Award. Intended for a graduate (non-doctoral) student.
The WSPA Minority Scholarship ($500). Intended for a graduate student recognized as having a minority status.
The Bernice Krolasik Memorial Scholarship ($1,500). Intended for a non-traditional graduate (non-doctoral) student.

Candidates must be members of WSPA. Completed nomination packets must be received no later than January 20, 2014.   
The scholarships will be presented at the WSPA 2014 Conference awards luncheon in March.  For more information and appli-
cation forms, check wspaonline.org under AWARDS.  Applications will also be mailed to university trainers in November.

WSPA Friend of Children Award
WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public 

servants who have made a significant contribution to children, education, children’s mental health, and/or the field of school 
psychology.  An award is presented annually and nominations are accepted throughout the year.  More information and nomina-
tion forms are available at www.wspaonline.net under AWARDS section.

Seeking the 2014 WSPA School Psychologist of the Year

Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psycholo-
gist of the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. 
Please nominate practicing school psychologists who you think should be candidates for this award. Nominees must be mem-
bers of WSPA and practicing school psychologists who spend the majority of their time providing direct services to students, 
teachers and parents in school setting.  Trainers, researchers, or administrators are not eligible for this award.  The NCSP is de-
sirable.  Completed nomination packets must by submitted by January 20, 2014.  Nominations are online at 
www.wspaonline.net.
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WSPA Special Award Nomination Form

The WSPA Special Award is intended for a person who has made a significant contribution to the profession of school psy-
chology and/or the welfare of children. This might be a legislator, school administrator, teacher, parent, or some other person 
who has made a significant contribution. School psychologists who are currently employed or retired are not eligible for this 
award.  Previous award winners have included the school nurse, the special education director, and a special education advocate.

To nominate someone, submit this completed form along with a 2-3 page letter of recommendation, citing your reasons for 
nominating this individual for the WSPA Special Award. Nominations must be submitted by January 20, 2014 to:
Shelley Albright
WSPA Awards Chair
PO Box 129
Roberts, WI  54023

Candidate Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone

Nominator Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone
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DPI update - Two Old Issues on the Front Burner Once Again:
The Achievement Gap & School Based Mental Health

By Kathryn Bush
School Psychology Consultant and Student Services/ Prevention & Wellness Team

kathryn.bush@dpi.wi.gov

Achievement Gap
The results from the National Assessment of Education 

Progress (NAEP) showed Wisconsin black students scored 
lower this year than two years ago in every category of the 
nation's benchmark reading and math test.  Overall, Wiscon-
sin statewide scores ranked in the top third of states in math.  
Reading scores, statewide, were average, but have not nota-
bly improved in the last two decades. Reading scores for 
Wisconsin eighth grade black students were the worst in any 
state by any ethnic group. Wisconsin ranked second worse in 
the country in reading scores for black fourth graders. In 
math, Wisconsin ranked fourth worst in the county among 
black fourth- and eighth-graders.

The “gap” analysis tells an equally serious story.  The 
gap in achievement in all test areas is the widest for Wiscon-
sin black and white student of any other state in the country.  
The gap in math for Wisconsin white and Hispanic students 
in fourth grade was also the widest in the nation.

To  look more closely at NAEP results, visit the Depart-
ment of Public Instruction’s (DPI) NAEP  webpage http://
oea.dpi.wi.gov/oea_naep.  To further examine state by state 
comparisons, visit http://nces.ed.gov/nationsreportcard/
statecomparisons/

While these data are sobering, they are not exactly news.  
When I first began working at DPI, then-consultant John 
Humphries told me Wisconsin had been in 50th place, and 
had hovered near there for a number of years.  This news has 
since been punctuated, however, by an increasing awareness 
of NAEP, when Wisconsin began reporting WKCE results 

using the NAEP cut scores.  WISEdash for Districts makes it 
possible for pre-approved public school psychologists to 
access their own district data, including disaggregated data 
regarding attendance, WKCE, graduation, and other data 
reported to DPI.  The Wisconsin Council on Children and 
Families hosted the Racial Justice Summit in October, where 
a new report of racial disparities in Dane County schools was 
released. These, and other factors, continue to add urgency to 
our need to examine practices, promote achievement for 
struggling students, and collaborate to remove barriers to 
school engagement and success. 

School-Based Mental Health
There was a stir of reaction when the Wisconsin Depart-

ment of Health Services (DHS) memo on co-locating satel-
lite mental health clinics in schools was released to school 
psychologists /directors via the Wisconsin School Psychol-
ogy News listserv in early November.  Some exclaimed ex-
citement; others horror.   It may be helpful to know that the 
memo released in mid-October by the Department of Health 
Services http://www.dhs.wisconsin.gov/rl_DSL/
Publications/pdfmemos/13-020.pdf does not, as mistakenly 
stated in the listserv, represent a new policy.  A consultant 
from the Division of Quality Assurance reported that this 
memo outlines issues surrounding an old policy, along with a 
new rate structure.  The policy, itself, of allowing clinics to 
apply to DHS to co-locate in public school buildings, has 
been around. This policy memo offers specific guidance for 
outpatient clinics to follow in the establishment and opera-

“Through Agenda 2017 we will close graduation and 
achievement gaps, reduce the number of students who drop 
out of school, and fix our broken school finance system,” 
said State Superintendent Tony Evers. “These goals will 
require hard work. They are right for our kids and their fu-
ture.”

Wisconsin’s education reforms are focused on every 
child a graduate ready for further education and the work-
place.

While unrelated to Wisconsin’s Agenda 2017, this logo, 
the brainchild of Howard Adelman & Linda Taylor, helps us 
visualize the place of school psychologists and other school 
staff specialists in the ultimate goals of education.  We are 
among those who provide a wide range of services to re-
move barriers to educational success. For example, we sup-
port data-based decision making for academic success as 
well as promote population-based mental health services.  
Two longstanding concerns which demonstrate the breadth 
and complexity of the learning supports we provide in 
schools have returned to the front burner.  Both identify ar-
eas of focus to promote higher graduation rates and greater 
success of Wisconsin students as learners and as citizens. 



Trainers’ Corner
Students Getting "PREPaREd”

Christine Neddenriep, UW-Whitewater
Professional Preparation and Training Representative

At the fall convention, students were highly visible par-
ticipating in various aspects of the convention. Dr. Scott 
Woitaszewski offered a session for students titled, “An Intro-
duction to School Crisis Prevention & Intervention: A 
Graduate Student's Guide to Getting "PREPaREd.” This ses-
sion was very well received and provided students with the 
opportunity to discuss a very relevant and timely topic while 
introducing them to the school psychologist’s role in crisis 
prevention and intervention. A

At the spring conference, we will have a panel discus-
sion titled, “You’re Hired!”: Tips to a Successful First Year 

as a School Psychologist. The panel will provide information 
regarding applying, interviewing, accepting, and being suc-
cessful in the first year of employment as a school psycholo-
gist. We will also have a juried poster session for students to 
present their research. Please take the opportunity to talk 
with students about their research at the spring convention.

As always, I welcome your input and feedback regard-
ing professional preparation and training. Please feel free to 
contact me at neddenrc@uww.edu with your comments or 
questions.

tion of a branch office in a school facility.
This approach to improving mental health services in 

schools is somewhat limited.  Perhaps first and foremost, it 
promotes treatment rather than prevention of mental health 
concerns.  There are few, if any, other places than schools 
where prevention and early intervention receive much pur-
chase.   Population-based mental health support is not the 
type of service that is promoted through the policy memo 
outlined by DHS.  The expressed concern about co-locating 
clinics may be worsened somewhat by the possibility that 
policy makers sometimes appear to overestimate the scope 
and effectiveness  of co-located mental health services com-
pared with the school specialist staffs’ work to address the 
full range of barriers to learning. Co-location of mental 
health clinics in schools is sometimes viewed by school spe-
cialist staff as discounting their skills and range of services.  

Where does DPI stand on Co-located Mental Health 
clinics?  

Wisconsin is an educational “local-control” state.  It is a 
local decision whether to enter into an agreement with a 
clinic to allow them to use excess space in a school building.  
There are school districts in Wisconsin located so far from 
the nearest mental health services that the primary student, 
and perhaps siblings, must miss an entire day of school to 
receive mental health treatment.  To such a district, a co-
located satellite mental health clinic may improve outcomes 
for struggling students. 

Many districts who have entered into co-location agree-
ments have drafted memoranda of understandings that out-
line indemnity, liability insurance, assumption of risk, main-
tenance of licensure through DHS and for individuals 
through the Department of Safety and Professional Services, 
storage of records, requirement for authorization of release 
of information and other confidentiality issues, pragmatics 
(fees, hours of access, following school rules and procedures, 
etc.), compliance with the law, methods for termination or 
severance of relationship, statements of exclusivity or non-
exclusivity, and others.  These and other practical concerns 
are important considerations for a district when considering 
whether to enter into an agreement with one or more mental 

health clinics. 
Does this mean that districts are contracting for the 

mental health services?
No.  Since 1991, DPI has established it will not author-

ize the use of any state or federal funds the agency adminis-
ters for AODA treatment services (and, by extension, clinical 
mental health services).  Mental health clinics co-locating in 
schools are entering into space and use agreements.  They 
will provide mental health services to students, their own 
clients, using their own fee structure.  The district is not au-
thorized to pay for services in a co-located clinic. 

Can the community-based service provider be hired on a 
contracted basis to provide student support services?

Licensure is a primary concern in this situation.  
Whether a school counselor, psychologist or social worker is 
hired directly by the district or contracted, the provider must 
be licensed by DPI. Professionals who work in schools with 
students on an on-going basis are to be licensed by DPI, 
unless statutes specifically except that profession (e.g., 
school nurses are not required to be DPI-licensed).  In my 
experience, except for clinical social workers, few commu-
nity-based mental health providers also have DPI licensure.

How can I learn more about Population based mental 
health services in schools?

Beth Doll’s and Jack Cummings’ book, Transforming 
School Mental Health Services:  Population-Based Ap-
proaches to Promoting the Competency and Wellness of 
Children,  is an excellent start.  Howard Adelman’s and 
Linda Taylor’s treasure trove, UCLA’s School Mental 
Health Project at http://smhp.psych.ucla.edu/  is another.  
Finally, attend the Wisconsin School Psychologists Associa-
tion spring conference, March 26th – 28th at Ho Chunk south 
of the Dells.  The WSPA Conference always has a mental 
health strand. 

Kathryn Bush, Ph.D.
School Psychology Consultant
Wisconsin Department of Public Instruction
608-266-1999  kathryn.bush@dpi.wi.gov
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NASP Information and News
Robert J. Dixon, PhD, NCSP

Wisconsin Delegate

Greetings WSPA!! I have just finished the NASP Cen-
tral Leadership Conference in Grand Rapids, MI - actually 
writing this on the plane heading home! This is the time of 
year when the NASP Delegate, President (or designee), and 
interested board members attend professional development 
and networking opportunities from Friday through Sunday 
with their counterparts across 13 states. It is an awesome 
opportunity to connect with states that are going through 
similar issues and struggles as well as celebrate our suc-
cesses. This year, Betty DeBoer, John Humphries, and Lisa 
Hanson-Roche accompanied me and we were able to have 
the luxury of time devoted to thinking and talking about 
WSPA and delving into important board functioning topics. 
For me, there were two highlights. One was Friday night, 
when we were able to hear from each state on their celebra-
tions and challenges. I have included the "facts" of Wiscon-
sin as well as our celebrations and challenges (see our two 
page handout on the next pages!). The second highlight was 
on Sunday morning when we were in small groups and shar-
ing on a variety of important topics, including membership, 
promoting advocacy, website/e-connections with members, 
and where states  were  with  RtI  and PSW (patterns  of 
strengths and weaknesses). This is a dialogue between the 
state leaders where they can alternate between feeling good 
about their organization and leading the conversation to ask-
ing questions and acknowledging blind spots or  learning 
opportunities. In between those two highlights there were a 
number of times that I leaned over to John to say, "we have 
to bring this back to a board meeting" or "this would be per-
fect at LRP." I look forward to this conference every year 
because it is an opportunity to build board capacity and bring 
our high functioning state association to a new level. Of 
course, the weekend would not be complete without the so-
cial opportunities and informal opportunities to get together 
with leaders and swap stories. As one of two delegate repre-
sentatives from the Central Region, it was my task to make 
sure that things were on track and ran smoothly. Of course, if 
you know me, I am always asking the question about how 
the weekend went. More than a number of leaders finished 
up Sunday with comments like, “this is exactly the questions 
I had and needed to have answered” or “my brain is full of 
possibilities that I can bring back to my state!” I would en-
courage WSPA board members to put this weekend on your 
calendar for next year. Building our board capacity and func-
tioning in order to complete our important work for school 
psychologists across the state should be our number one 
goal.

Life within the larger NASP community is going very 
well. If you have been receiving the NASP monthly email 
updates, your membership is paying off! NASP continues to 
advocate for school psychologists over the Affordable Care 

Act (i.e., ObamaCare). Professional Development activities 
continue to be offered in the Online Learning Center with 
more developed all the time. Last month, there was a free 
member webinar by the authors who wrote, "School Psy-
chologist as Counselor" and writing counseling IEP goals 
and objectives. Of course, on the horizon is the NASP annual 
conference in Washington, DC (February 18 to 21, 2014). 
Because we are in the nation's capital, there are going to be 
additional opportunities for advocacy and visits to the Capi-
tal. Plan now to attend DC to learn, network, and advocate! 
Sign up today and save on convention fees. In January, 
NASP members will be heading to the electronic polls to 
select new leaders for the future. I would encourage you to 
read the statements that are being published in the Commu-
niqué and participate in this important process. 

Membership is the lifeblood of NASP and I am pleased 
to report that we have over 500 members in Wisconsin! 
AND there is room for more!! NASP offers a wealth of pro-
fessional development (e.g., online learning center, School 
Psychology Review), networking (e.g., NASP communities, 
interest groups), and advocacy (e.g., Advocacy Action Cen-
ter, fact sheets and resources) where you can participate from 
your school desk to gain the best information that school 
psychology has to offer. Society and school expectations are 
changing fast and NASP is there to keep your school psy-
chology knowledge and skills at the highest level. Please 
consider joining (or rejoining) today. All the membership 
benefits and opportunities to join almost 25,000 other school 
psychologists are at your fingertips. Start your journey today 
at www.nasponline.net.

Seated (L-R): Stacy Skalski (NASP Assistance to States), Lisa Hanson-
Roche, Betty DeBoer.  Standing (L-R): John Humpries, Sally Bass (NASP 
President), Rob Dixon 



WSPA information for the NASP Leadership Conference: November 2013

Wisconsin Team
NASP Delegate: Rob Dixon (rdixon@uwlax.edu)
President: Betty DeBoer (bdeboer@uwlax.edu)
Pres.-Elect: John Humphries (johnhumphriesncsp@gmail.com)
Executive/At-Large: Lisa Hanson-Roche 
(rochel@portage.k12.wi.us)

5 Year GOALS (Established 2010)
Member perceptions of high value 
Delivery of high quality professional development opportunities 
Advocacy for school psychology in Wisconsin 
Effective communication of accomplishments & public relations

Executive
President: Betty DeBoer
Past-Elect: John Humphries
Treasurer: Ben Burns
Secretary: Chris Peterson
At-Large: Lisa Hanson-Roche

NOTES
President: two-year term
At-Large elected from Board to fill 5th spot
Past Pres. and Pres-Elect rotate.
HOPE: At-Large is a leadership pipeline for presidency.

Board
Regional Representatives

Standing Committees
Awards & Scholarship
Continuing Professional Dev.
Legislative Affairs
Publications (Newsletter)
Mental Health 
Trainers Representative
Regional Representative
Children's Services 
Long Range Planning
Convention 
Membership 
Nominations and Elections
Technology

Association Manager: Mike Lackas
Hired: Feb 2010; Duties

- Assistance to President (e.g., Board Meetings, Special Projects, etc.)
- Assistance to Committees (e.g., Vendors – Convention, Position Papers, etc.)
- Liaison to other groups; Other Duties as Assigned

Hours: ~30 per quarter (down from 45 because of budget cuts)
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Education Specialist Doctorate

UW-Eau Claire
UW-La Crosse
UW-River Falls

UW-Stout
UW-Whitewater

UW-Madison
UW-Milwaukee

Training Programs

Membership (as of June)

Category Price 2013 2012 2011 2010
Full $60 240 292 259 291
Student $20 55 78 65 84
Intern $40 11 25 21 13
Associate $30 4 4 4 4
Lifetime Free 48 46 43 35
Leave $30 0 1 1 0

Total 358 446 393 427
Employed School Psychologists in Wisconsin: ~ 950

Conferences
Fall (End of Oct). Preconference (2 options; 1-day)+ Conference (2 keynotes, 4 concurrent speakers; 2 days). N = 300 

+ 50 attendees
Spring (End of Mar). Preconference (2 options; 1-day)+ Conference (2 keynotes, 4 concurrent speakers + Job Fair & 

Student Research Posters; 2 days). N = 200 + 25
Summer Institute. 2 days with one speaker and one topic. Summer 2014 will be on School Safety and be two topics 

over two days. N = 40 + 15

Celebrations
New Logo (see above)
New Website: check us out! www.wspaonline.net

New Discussion Board
New Executive Structure (1 year in!)
Mental Health Certificate attracting professionals to conferences (started in Spring 2011)

48 Hours over 5 years
New School Safety Certificate (PREPaRE 1 and 2; Suicide Assessment & Intervention; Violence/Risk Assessment; and Ad-

vanced Administrator Skills) 29.5 Hours in 1 year
Advocacy Efforts – Gaining a seat at the table!

Collaboration with Administrators of Special Services
President attended State Superintendents School Safety Summit
School Psychologist on the Governor’s Task Force on Mental Health
Invited to a Bullying/Mental Health Presentation on PBS in December
Collaborating with DPI on PREPaRE training
Capital Visits with Conference (March) and Board (June)

Procedural Handbook
New Job Fair in Spring 2013 a success

Challenges
Budgeting Process & Finding More Money
Overall Education Climate
New School Report Cards
New SLD criteria (exclusively RtI) - December 1, 2013
Extreme Shortages, especially in rural areas
Membership (?) – Lifeline of the association!

Transitioning to new website/database structure
Folded membership into conference fees
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Legislative Update: Use of CBM Tools for SLD Evaluation
By John Humphries, NCSP, WPSA President-Elect and Legislative Co-Chair

Some school psychologists have run into 
problems implementing CBM tools like 
AIMSweb, DIBELS Next, or EasyCBM for pro-
gress monitoring. How can they reliably measure 
progress without a CBM?

Answer: In my opinion, they can’t. Schools 
need reliable and valid progress monitoring tools. 
To also be efficient and specific, they should be 
aligned to the areas of SLD found in IDEA. Some 
computer adaptive tests appear to have adequate statistical 
properties to generate a reliable slope of a trend line, but 
schools still need to consider alignment with the areas of 
SLD in IDEA.

Federal regulations to IDEA, and Wisconsin SLD rule 
definitions are very clear about requirements for progress 
monitoring. Federal regulation § 300.304 “Evaluation proce-
dures” requires that assessment tools be used only for “the 
purposes for which the assessments or measures are valid 
and reliable.” Running records and the assessment tools used 
as part of some interventions like LLI should not be used for 
progress monitoring because they do not provide a reliable 
trend line that meets the definition in federal regulations and 
the WI SLD rule and are not reliable for the purpose of pro-
gress monitoring. According to personal communications 
with Ted Christ (in the spring of 2010), reliability coeffi-
cients for screening tools should be above 0.8 and for pro-
gress monitoring tools used in disability determinations 
above 0.9. Matt Burns and colleagues at the University of 
Minnesota recently published a study (in press in Reading 
and Writing Quarterly) showing that the Fountas & Pinnell 
Benchmark Assessment System has about the same diagnos-
tic accuracy for screening as flipping a coin (overall correct 
classification of risk = 0.54). Obviously, this would be unac-
ceptable.

The SLD rule (PI 11.36) requires that IEP teams, “…
shall base decision(s) of whether a child has a specific learn-
ing disability on formal and informal assessment data regard-
ing…academic achievement and learning behavior from 
sources such as standardized tests, error analysis, criterion 
referenced measures, curriculum−based assessments, student 
work samples, interviews, observations, and an analysis of 
the child’s response to previous interventions, classroom 
expectations, and curriculum in accordance with s. 115.782, 
Stats.” Progress monitoring is therefore just one element of 
data for a complete evaluation. Informal assessments like 
running records and other data also serve an important, albeit 
different role in SLD Assessment. The definitions below are 
included in the SLD rule:

(9) “Probes” mean brief, direct measures of specific 
academic skills, with multiple equal or nearly equal forms, 
that are sensitive to small changes in pupil performance, and 
that provide reliable and valid measures of pupil perform-
ance during interventions.

(10) “Progress monitoring” means a scientifically-based 
practice to assess pupil response to interventions.

(11) “Rate of progress” during an intervention means the 

slope of the trend line using least squares regres-
sion on the baseline and all subsequent data points 
during each intervention.

The only tools that fit these requirements 
are CBMs. They take just a few minutes to admin-
ister, are direct measures of specific skills like 
reading fluency or math computation, are very 
sensitive to change, and can reliably show small 
changes in skill level. They were developed over 

many years of research at the University of Minnesota and 
have been rigorously evaluated for the purpose of progress 
monitoring. Compare this to running records which usually 
take 5-10 minutes or more, are focused on broad skills and 
error identification, and do not use equal forms. You cannot 
use a running record for reliable progress monitoring. If this 
is not convincing for decision-makers in your district (and in 
too many cases it’s not), they should recognize the following 
risks:
Progress monitoring using other tools puts your district 

in jeopardy of being sued by parents if a child fails to 
qualify for SLD (false negative).

Using tools with inadequate technical properties can 
lead to misidentification (false positive). Every student 
who qualifies for special education carries significant 
associated costs and their likelihood of falling farther 
behind substantially increases.

Using tools that are not consistent with the IDEA regu-
lations about reliability and validity could subject your 
district to an IDEA complaint. The same could be true if 
you use a tool that is not aligned to the areas of SLD that 
you are intervening in.
In summary, federal laws and regulations, as well as 

state rules, appear to require the use of CBM tools for pro-
gress monitoring.
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School-Based Restorative Justice: A Summary of the Literature
LeeAnn Marien

Marshall Public Schools

Zero tolerance policies were first implemented in the 
1990’s as an attempt to curb neighborhood crime in New 
Jersey (Moore, 2010).  The popularity of zero tolerance poli-
cies grew as New York, the federal government and schools 
across the United States began implementing these policies 
to deter people from committing acts of greater severity 
since there would be harsh consequences imposed for low-
level offenses.  In 1999, the shootings at Columbine High 
School further solidified the role of zero tolerance policies in 
schools, as a student would face automatic expulsion if he or 
she brought a gun to school (Moore).   However, zero toler-
ance policies have critics and, therefore, zero tolerance poli-
cies are at the center of debate for schools and communities.  

Currently, many schools utilize zero tolerance policies 
as a response to extreme student behaviors.  The National 
Association of School Psychologists (2008) published a fact 
sheet on zero tolerance that provided a summary of studies 
about suspensions.  Results from these studies have consis-
tently documented that at-risk students do not change their 
behavior as a result of suspension, that suspension is associ-
ated with school dropout and juvenile incarceration, and that 
schools with higher rates of suspension and expulsion tend to 
have lower test scores and a less satisfactory school climate.  
The zero tolerance policies that are popular in schools can 
further alienate students and increase the potential for nega-
tive outcomes (Gonzalez, 2012).  A poignant question asked 
by Moore (2010) likely reflects the feelings of many admin-
istrators across the US: “How could a school district strike a 
balance between taking a hard line on crime in school yet 
still meet its constitutional role of educating a child?” (p. 9).   

Evans and Lester (2013) reported the need for alterna-
tive strategies due to the ineffectiveness of zero tolerance 
policies in school settings.  One potential alternative to zero 
tolerance policies that appears to be increasing in popularity 
is restorative justice. Restorative justice is defined as “a phi-
losophy based on a set of principles that guide the response 
to conflict and harm” (Ashley & Burke, 2013, p. 6).   In a 
guide for schools, Ashley and Burke state a school may 
choose to use restorative justice to “provide ways to effec-
tively address behavior, offer a supportive environment that 
can improve learning, improve safety by preventing future 
harm and offer an alternative to suspension and expul-
sion” (p. 7).  The degree to which schools implement restora-
tive justice is unique to each setting and schools may employ 
either preventative measures, which focus on values and 
philosophies, or responsive measures, which focus on proc-
esses (Reimer, 2011).
What is Restorative Justice?

Howard Zehr is considered to be the pioneer of restora-
tive justice.  In Zehr’s concise, yet thorough, The Little Book 
of Restorative Justice (2002), he states restorative justice has 
been practice as long as man has been on Earth.  As natural 
as these practices may have been to our ancestors, the first 
well-documented implementation of restorative justice began 
in the 1970’s.  Restorative justice has been employed in the 

criminal justice system as an alternative to the historically 
punitive process and is increasingly popular in schools.  

While there are common aspects to restorative justice 
systems, Zehr (2002) points out that creating and maintain-
ing policies of implementation are less important than under-
lying philosophies and principles that guide each interaction.  
At its core, the person liable for the harm must be willing to 
accept responsibility for his or her actions; without recogniz-
ing responsibility, the process cannot begin.  Restorative 
justice aims to meet the needs of the offender, victim and 
community while keeping in mind what needs to take place 
in order for the relationships to be repaired. 
Restorative Justice Practices in Schools

Restorative justice has been explored in schools for the 
past 20 years, however most of the research that has been 
conducted on restorative justice in school settings has oc-
curred outside of the United States (Evans & Lester, 2013).  
According to Gonzalez (2012), while implementation within 
schools in the United States is growing, “the emergence of 
school-based restorative justice in the United States as an 
educational practice...is a more recent phenomenon” (p. 
281). Furthermore, there is a lack of peer-reviewed articles 
that explore its efficacy in the school setting and even less 
that are based on schools in the United States (Evans & Les-
ter).  However, valuable information can still be gleaned 
from the articles that have been published, such as values, 
philosophies and processes that will allow a school to begin 
implementation and case studies that offer compelling rea-
sons to consider restorative justice.  In addition, there are an 
increasing number of organizations that provide guidance 
and support for schools interested in exploring restorative 
justice practices.   

The core goals of restorative justice include repairing 
harm, reducing risk and empowering community (Pavelka, 
2013).  Any type of wrongdoing involves harm and restora-
tive justice assumes that harm can spread beyond what may 
be expected for the victim; for example, other students may 
not feel safe in the school.  Restorative justice aims to repair 
the harm done to the victim(s), but also meet the needs of the 
larger community including other students, staff and commu-
nity members in the process of repairing the harm.  Further-
more, reducing the risk of future harm is met by helping the 
offender understand the harm he or she caused and address-
ing potential root causes of the behavior.  Finally, the inclu-
sion of community members opens a dialogue that connects 
members of the community and allows them to feel invested 
in the process and outcomes.       

As outlined by Pavelka (2013), there are several prac-
tices that can be implemented to meet the goals of restorative 
justice: peer mediation, conferencing, peer boards and cir-
cles.  Peer mediation resolves a conflict between two or more 
parties and is facilitated by a trained person. The goal is to 
resolve the conflict and prevent future misunderstandings.  
Conferencing is similar to mediation, but opens the conver-
sation to members of the community.  Mediation and confer-
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encing apply problem-solving techniques.  Peer boards are 
also called peer court, peer jury and the like.  Peer boards 
work with the offender to develop an agreement to repair the 
harm caused by the incident.  Circles involve a group con-
versation that is facilitated and often allows participants to 
speak only when they have been given designated object to 
hold.  According to Reimer (2011), circles are usually used 
as a preventative measure. 

The situations in which these practices are potentially 
implemented can be decided based on an individual school’s 
needs and can start as small as using circles to resolve class-
room-based issues.  A benefit of restorative justice is that it 
can be implemented on many levels and the degree to which 
it is implemented can match any level of commitment.  
Key Findings Pertaining to Schools

Working with Youth
Choi, Greene and Gilbert (2011) reported that restorative 

justice programs aimed at juvenile offenders are associated 
with positive results.  Particularly, Choi et al. interviewed 
and observed four Victim Offender Mediation (VOM) cases 
in which the victim was an adult and the offender was a 
youth.  Briefly, they found that majority of juveniles stated 
they were able to understand the imperceptible results of 
their actions.  While this study did examine community-
based offenses, “this study provides some evidence about 
how restorative conferences help [the offenders] identify and 
empathize with the victims by putting a human face to their 
crimes...the youths were able to see the previously unseen 
effects of their crimes on the victims” (p. 350).  The main 
benefit to the offenders seems to be the development of em-
pathy toward the victim, which according to other research 
cited in this study, can result in safer, positive future choices.   

Bullying
News of bullying in schools is reaching new heights and, 

therefore, Ahmed and Braithwaite (2006) specifically exam-
ined the role restorative justice could play in reducing inci-
dents of bullying.  Restorative justice is an enticing approach 
to bullying, since many cases of bullying are built on rela-
tional difficulties (Ahmed & Braithwaite, 2006).  Further-
more, Admed and Braithwaite hypothesize that forgiveness, 
reconciliation and shame management, which are key pieces 
of restorative justice, will reduce bullying.  To test their hy-
potheses, Ahmed and Braithwaite used a version of the “Life 
at School Survey”, which was developed by Ahmed, with 
Bengali students in 7th to 10th grade.  Items specific to per-
ceived forgiveness, reconciliation, shame management and 
bullying were included on the self-report survey.  Results 
from Ahmed and Braithwaite “highlight the direct links be-
tween forgiveness, reconciliation and reducing bullying” and 
indicate that “relationships of support concerns, and care are 
important for the prevention of offending” (p. 363). In addi-
tion, this study highlights the importance of the environment 
when implementing restorative justice practices, specifically 
the parent-child relationship was examined in regards to 
shaming and reconciliation, and “reconciliation appears to 
play a vital role in providing adequate emotional scaffolding 
for acknowledging shame over mistakes and for learning 
self-regulation...it is also the case that maladaptive shame 
management - blaming others, being angry at the world -
predicts less forgiveness and less reconciliation” (p. 364).   

Parental Involvement
Losoncz and Tyson (2007) explored the concept of rein-

tegrative shaming, which recognizes that “that the wrong-
doer is a good person who has done a bad act; and although 
the wrongful act will be confronted, after the confrontation 
special efforts will be made to show the wrongdoer that he/
she is still valued and respected.” (p. 161).   Australian High 
School students completed a survey consisting of items from 
previously developed scales and items developed specifically 
for this study.  Specifically, Losoncz and Tyson found that 
“parents with close relationship with their children are more 
likely to use reintegration and less likely to use stigmatiza-
tion.” (p. 173), which lends credence to the approach of in-
volving members of the community, or, more specifically, 
members of the victims and offenders families. Furthermore, 
“a youth shamed by a person whom she does not respect is 
unlikely to feel shame, and may even feel pride” (p. 174).  

Perspectives from Adults in the School 
Reimer (2011) explored the attitudes of teachers in On-

tario, Canada, in a school where restorative justice practices 
were currently being implemented.  Specifically, she used 
school documents, questionnaires and school documents, 
which resulted, through data analysis, in the development of 
four theoretical constructs.  The theoretical constructs were:  
(a) constructing a personal understanding of restorative jus-
tice; (b) facilitating the adoption of new personal practical 
theories; (c) complicating contextual factors of structure and 
culture; and (d) inconsistent support from gatekeepers of 
change (p. 29).  Reimer found that because restorative justice 
was mostly implemented after the harm had been done 
(reactive rather than proactive) and was a formal duty mostly 
assigned to administrators, they felt it had limited application 
in their day-to-day duties; however, the participants voiced 
personal commitment to restorative justice.  In addition, the 
participants stated that the broader institutional constraints, 
mostly time, negatively impacted implementation.  Finally, 
Reimer noted that while teachers may be personally commit-
ted to any culture or structure, “actual educational reform 
cannot be achieved through a commitment by teachers 
alone” (p. 35); the administrative staff must make it a prior-
ity too. 

Restorative versus Conventional Approaches 
Calhoun and Pelech (2010) spent four years collecting 

data from youth in Calgary, Canada who were involved in 
either conventional or restorative justice practices as the re-
sult of an offense; the youth involved with conventional jus-
tice practices received traditional consequences which were 
assigned by either the community court and the youth in-
volved with restorative justice practices participated in a 
community conferencing intervention through a community 
organization. Specifically, Calhoun and Pelech were inter-
ested in investigating the variables of accountability, rela-
tionship repair and closure and how those variables are asso-
ciated with offender outcomes.  Calhoun and Pelech found 
that participation in a restorative justice program results in 
positive long-term outcomes, as well as intermediate and 
immediate benefits; however the authors stated their results 
had methodological flaws that should be considered and 
more research is necessary to validate their findings.  
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Discussion and Conclusion
Restorative justice practices in schools are in the early 

stages of development, however the research cited above 
reveals potentially positive outcomes for its use within 
schools.  Specifically, there seem to be three main themes 
that emerge from the resources examined: offender empathy, 
parental/community involvement and allocation of resources.  
Choi, Green and Gilbert (2011), as well as Ahmed and 
Braithwaite (2006), highlighted the importance of the of-
fender developing a sense of empathy. As mentioned previ-
ously, the offender must be willing to accept responsibility 
for his or her behavior in order for restorative justice prac-
tices to be implemented; in order for the offender to accept 
responsibility, they must be able to understand that they 
harmed the other person and empathy is a necessary part of 
emotional understanding.  Therefore, social-emotional learn-
ing programs that teach children, from an early age, about 
recognizing emotions and managing feelings may be an im-
portant foundation for implementation of restorative justice 
practices.  As we have learned through the implementation 
of Positive Behavior Implementation and Supports, we can-
not assume students know how to behave; they must be ex-
plicitly taught.   

In addition, schools cannot function in isolation and it 
truly takes a village to raise a child.  The involvement of 
parents and community members is a key point of restorative 
justice practices (Ahmed and Braithwaite, 2006; Losoncz 
and Tyson, 2007).  Parent-child relationships can provide 
insight as to how a child will function within the school envi-
ronment and if the parent-child relationship is dysfunctional, 
the school may need to provide education to the parent in 
order for the parent to successfully participate within restora-
tive justice practices.  

Finally, as with any instances of institutional change, 
there must be resources allocated in order for implementa-
tion to reach a consistent and high level; good intentions or 
the dedication of a few people is simply not enough (Reimer, 
2011).  While financial resources are necessary to provide 
training and time, key stakeholders within the school must be 
committed to restorative justice.      

However, despite the obstacles, restorative justice atti-
tudes can be useful in day-to-day interactions.  As Howard 
Zehr (2002) so eloquently stated, “above all, restorative jus-
tice is an invitation to join in conversation so that we may 
support and learn from each other.  It is a reminder that all of 
us are indeed interconnected.” (p. 63). 
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Congratulations NCSPs!
The Nationally Certified School Psychologist credential is the highest standard in our field.  To 

qualify for national certification, a school psychologist must meet the established standards of the Na-
tional Association of School Psychologists (NASP): Standards for Graduate Preparation of School Psy-
chologists, Standards for the Credentialing of School Psychologists, Principles for Professional Ethics, 
and the Model for Comprehensive and Integrated School Psychological Services.  The NCSP requires 
completion of a 60 graduate semester/90 quarter hours through an organized program of study that is 
officially titled “School Psychology.” NCSPs must have successfully completed a 1200-hour internship 
in school psychology, of which at least 600 hours must be in a school setting. NCSPs also must achieve 
a passing score on the National School Psychology Examination administered by the Educational Testing Service.  Renewal of 
an NCSP credential requires 75 hours of continuing professional development within a three-year period.

The Wisconsin School Psychologists Association salutes the following school psychologists in Wisconsin that are recog-
nized as Nationally Certified School Psychologists (NCSP):

Craig A. Albers
Dr. Julianna M. Alitto
Michelle K. Altehberger
Gail Karin Anderson
Tonia L Anderson Ruskin
Regina Arenz
Dr. Michael I. Axelrod
Charlie Bagdassian
Blythe A. Becker
Andria L. Bena
Jill M. Bennett
Rosin Lahiff Bergdoll
Sheila A. Binder
Roberta Bjork-Mathiesen
Stacy Lynn Blasko
Dawn Bleimehl
Sara Boldt
Janet L. Born
Dr. Barbara M. Bornstein
Jon G. Bowman
Michael J. Breen
Dr. Robert B. Breyer
Richard E. Brigham
Elliot Lewis Broch
Gregory A. Brock
Mary Ann G. Brodjeski
Danielle Marie Brown
Jessica Lynn Brumm-Larson
Erin Katherine Bunten
Miranda E. Carrier
Dr. Susan E. Cassatt
Melissa Coolong Chaffin
Christine Christofferson
Dr. James C. Collins
Dr. Miguel Colon-Charneco
Dr. Susan Alexandria Craft
Teresa Davenport
Susan K. Davis
Amanda Rashel DeCaire
Karalyn Dehn
Dr. Milton J. Dehn
Gina K. Deutscher
Dr. Robert J. Dixon
Sara Drewniak
Heather Drumm
Sara E. Durtschi

Amy Scheuermann Dwyer
Kelsey Kristine Peterson 
Dybevik
Bruce F. Dykeman
Neal Roger Eklund
Katie Ann Engel
Sandy Eskrich
Jessica Faust
Kristi J. Fenning
Dr. Crystal H. Feral
Margaret Filkins
Joanne L. Folcik
Sandra L. Folgers
Nicole L. Forsythe
Britny Gabert
Elizabeth R. Gaebler
Emily Elizabeth Gallun
Jennifer Galvin
Lacey Ganser
Julie A. Gapp
Travis S. Gardner
Jamie Ghere
Melissa Glodoski
Christy K. Glysch
Angela Shari Goethel
Jessica Golburg
Michael Joseph Gontarz
Karyn L. Gust-Brey
Mary Lou Haas
Sarah M. Hagen
Rebecca Haggith
Dr. Ruth E. Hammiller
Michelle L. Hanna
Rachael A. Hansen
Lisa Lynn Hanson-Roche
Katherine R. Lieske Harder
Ann Hatch
Dr. Jan M. Heinitz
Cynthia K. Henriksen
Tara L. Hogseth
Kristi R Hooyman
Kimberly Ann Hopkins
Heidi Horton
Tracy J. Hougum
William L. Howlett
Karlene A. Hrenak

Julie Lori
Michaela Lee Mack
Shyre Christensen Mann
Jessica M. Martin
Judy A. Martin
Margaret O'Malley May
James McCarrier
Dana R. McConnell
Dawn Meissner Wheeler
Connie Schlies Menchal
Amy L. Menchl
Melissa Mae Metzger
Caroline Ashley Michelson
Caroline A. Mihalski
Laura M. Miller
Tami L. Mlodik
Taylor Nicole Morello
Amanda Lynne Myers
Shirley G. Natzel
Patty L. Nesheim
Dr. Jocelyn Horn Newton
Kathleen J. O'Connor
Dawn S. O'Handley
Lisa O´Keefe
Leah Joy Oleniczak
Sara J. Olson
Mary Kay Olston
Heather A. Olwig
Ken Ortery
Stephanie M. Oster
Gary J. Ostertag
Lynda Thompson Palecek
Sheri Pease
Paul Pedersen
Jason Neil Penry
Susan B. Phelps
Dr. Eugene P. Philipp
Ellisen Masters Poelzer
Erin Prey
Amy J. Quaschnick
Jana G. Reich
Ann M. Reyes
Jessica Lee Rice
Marcia A. Riopelle
Antonio Rottino
Margaret Roush

Todd J. Hrenak
Melissa Kathleen Hromada
John P. Humphries
Kathryn Ann Jackson
Kristin Jacobson
James Jaeger
Sarah Rae James
Kathleen E. Jensen
Anne K. (Katie) Johnson
Lori J. Jones
Margaret S. Jones
Traci A. Joslyn
Dawn M. Kalsow
Patrick T. Kane
Christine A. Kasbohm
Katherine Kaye
Mary A. Kees
Janet M. Kent
Herbert James King, III
Tonya D. Klem
Dr. Kimberly Knesting-Lund
Marlene L. Koch
Anna LaLoggia Koenigs
Amy J. Kohl
Peter J. Kores
Kelly Lynn Korn
Nancy Kostecki
Jeanne Kozlowski
Isadore Kozochowicz
Dr. Thomas R. Kratochwill
Daniel J. Krenzer
Jen Krenzer
Rosemary A. Kropp
Dawn Rebecca Kuehl
Dr. Patrick J. Kumke
Jamie M. Kupkovits
Lynda K. Lacina
Philip Larkowski
Michael J. Lasee
Robert Latterman
Milaney J. Leverson
Dr. Timothy W. Lichtenwald
Katie Anna Lindemann
Amber L. Lindsay
Janice K. Lippitt
Diane M. Lonsdale
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Michaeleen K. Roy
Ann J. Rumpf
Jan Margaret Rupe
Kathy L. Rusch
Sharon K. Sanderson
Dr. Todd A. Savage
Dr. Barry R. Schakner
Dr. Tracey G. Scherr
Julie A. Schmidt
Rita M Schmitt
Kelly L. Schmitz
Tara Schrage
Dan J. Seaman
Zach S. Secrist
Michelle J. Seligman
Judith Seliskar-Benzel

Joshua D. Severson
Elika Anne Shapiro
Erin Elizabeth Shinners
Shawna Siripalaka
Stephanie B. Skolasinski
Daniel J. Small
Brooke Jean Fails Soupenne
Christine M. Sprotte
Lisa M. Sromek
Meghan Starr
Dr. Rene E. Staskal
Ann E. Steele
Elizabeth Ann Stegemann
Sherri Stengel
Dr. Delarious O'Neal Stewart
Richard M. Stillman

Dr. Jacalyn W. Weissen-
burger
Brenda L. Weitermann
Laura K. Wilde
Brandee L. Wilker
Craig Wille
Susan A. Williamson
Marisa A. Winder
David Winter
Dr. Scott Woitaszewski
Dr. Gregory Gerard Wolak
Robyn A. Wood
Karen Corning Wydeven
Oi Win Noelle Yeung
Caitlin Zozakiewicz

Wendy Sue Stuttgen
Andrea Taylor
Connie M. Taylor
Mrs. Rachel Tiffany
Shaun Tjossem
Claire M. Topp
Raechel Torf
Candice Truesdell Nokes
Dr. Mary E. Tusing
Andrew James Van Sistine
Nancy S. Vanderloop
Melissa Vasquez
Amber Voit
Gregory A. Walczyk
Amanda Kay Weinkauf
Christopher J. Weins

NCSPs Continued:

Certificate in Crisis Preparedness and Response
By Katie Johnson, EdS, NCSP

School psychologists and other school mental health 
providers are often on the front lines of school safety initia-
tives.  Unfortunately, violence and trauma are hot topics in 
schools these days due to current events (e.g., Newton school 
shooting, Aurora theatre shooting, etc.). In crisis situations, 
students, families, and communities may experience pro-
found reactions that can seriously affect their ability to func-
tion.  Preparing school systems adequately, using best prac-
tices and research-based methods, can help heal current diffi-
culties, as well as mitigate future trauma in our students and 
communities.  Having systems of support in place in the 
event of a trauma can also reduce the possibility of develop-
ing chronic symptoms in the future.  

Administrators look to school psychologists to provide 
direct and indirect services regarding school safety and pre-
vention.  They also expect school psychologists to have cut-
ting-edge skills in violence and suicide risk assessment/
intervention.  These efforts are often also part of district So-
cial and Emotional Learning and/or PBIS initiatives.  WSPA 
has created a 29.5-hour Certificate in Crisis Preparedness 
and Response to support school psychologists and other 
school mental health providers in their preparation, interven-
tion and response efforts.  

The crisis prevention, intervention and recovery portion 
of the training uses NASP’s PREPaRE model.  In addition to 
information about crisis, participants in the certificate pro-
gram will learn specific skills related to suicide and violence.  
The suicide strand will include prevention and intervention 
practices, conducting risk assessments for suicidality, and 
best practices in recovering from a suicide event.  The vio-
lence strand will include conducting violence risk interviews 
and assessments, determining appropriate levels of response 
to violence threats and creating safety plans in schools.  Fi-
nally, an advanced administrative skills strand will present 
cutting edge skills for administrators and school psycholo-

gists alike in conducting crisis exercises and drills, dealing 
with communication, and strategies for recovery after a crisis 
event.

This WSPA Crisis Preparedness and Response training 
strand is open to all interested participants, though its content 
is geared toward school mental health providers.  Individual 
components are stand-alone sessions, each offered for con-
tinuing education credit (graduate credit may be available 
through the convention).  School mental health providers 
(i.e., school psychologists, school social workers, school 
counselors, and school nurses) are eligible for the certificate 
and may submit their certificates of attendance from the 
trainings along with their current DPI Pupil Service provider 
license number to WSPA for recognition.

Trainings that lead to the certificate are available at up-
coming WSPA conventions or through other similar provid-
ers. PREPaRE I was offered at the Fall convention, and there 
are a number of additional NASP-approved trainings around 
the state sponsored by CESAs or school districts. PREPaRE 
II will be held at the Spring WSPA convention or can be 
taken through another NASP-approved provider.  The rest of 
the certificate content sessions will take place at the WSPA 
Summer Institute, which will follow the WCASS Academy 
for New Special Education Leadership, held in Madison this 
summer:
Violence Risk Assessment AND Advanced Administra-

tive Skills in School-Based Crisis Preparedness & Re-
sponse - WSPA Summer Institute (August 7, 2014)

Suicide Assessment & Intervention - WSPA Summer 
Institute (August 8, 2014)

Katie Johnson, EdS, NCSP
Crisis Preparedness and Response Certificate Chair
katie.johnsonncsp@gmail.com
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WSPA Provides Testimony on the Common Core 
by John Humphries, WSPA President-Elect

Have you heard about the legislative hearings on the 
Common Core State Standards? To coin a phrase, it’s com-
plicated. Some legislators have become concerned about the 
lack of formal public input and privacy of data generated 
through Smarter Balanced Assessments. In that context, 
WSPA provided the following testimony on the CCSS. The 
hearings in Eau Claire were on the same day as the WSPA 
Board meeting at the preconference, so I was able to attend 
the hearings and provide the following testimony. Check it 
out—our Association took a remarkable stand on the CCSS!

WSPA’s Testimony on Common Core 
State Standards, October 23, 2013

Esteemed Legislators, State Superintendent Evers, Con-
cerned Citizens, and Educators:

Thank you for this opportunity to provide comments on 
the Common Core State Standards. My name is John 
Humphries, and I am here to offer solutions that respect the 
many positions on the important issues facing us today. I will 
be sharing the views of the Wisconsin School Psychologists 
Association, which I serve as President-Elect. I am also a 
former staff member of DPI, having served as the School 
Psychology consultant for 7 years before returning to the 
schools in 2011. I am a Nationally Certified and DPI-
Licensed School Psychologist and Director of Special Edu-
cation and Pupil Services. I currently work in that capacity in 
the Dodgeville, WI School District.

The primary purposes of WSPA are to serve the mental 
health and educational needs of all children and youth, and to 
facilitate and support the effective practice of school psy-
chology. School psychologists are scientists in the field of 
education. We know and understand research-based practices 
that use student-level and system-level data to improve stu-
dent outcomes. Wisconsin School Psychologists are required 
to hold at least an Educational Specialist level of training, 
with over 30 credit hours of Post-Master’s Degree, super-
vised practice. As opposed to some states, school psycholo-
gists in Wisconsin are eligible for private practice licensure 
through our Department of Safety and Professional Services. 
There are about 1,000 licensed school psychologists in our 
state. WSPA provides today’s comments with a unique per-
spective about the Common Core State Standards based on 
our backgrounds as scientist-practitioners. We agree with 
both the State Superintendent and with the Governor, and we 
have a recommendation for moving forward that takes both 
of perspectives into account.

First, we believe that the Common Core State Standards 
are a major step forward. Wisconsin’s history with the devel-
opment of standards for our state was messy at best, and 
never resulted in the types of high standards that resulted in 
improved outcomes for our students. As Governor Walker 
cited in his 2010 Budget Request and again in 2013, 
“Looking at National Assessment of Educational Standards 
data historically shows that Wisconsin has not been in the 
top 10 states for 4th grade reading since 1998. In fact, a re-
cent Harvard study measuring states' progress in both read-
ing and math shows Wisconsin ranks 38th out of 41 states 

with complete data between 1992 and 2011.” 
Very simply, if we want to improve outcomes for our 

students, we need higher, better, standards. WSPA believes 
that the Common Core does exactly that. Raising the aca-
demic bar through the Common Core will establish meaning-
ful targets to get Wisconsin’s students back to being among 
the best in the nation. The Common Core was developed 
with the strong involvement of business and education lead-
ers, Governors, and many teachers. There is broad agreement 
on the positive impact they have had already. I have seen 
firsthand the significant, positive impact these new standards 
have had on our work in schools. The Common Core has 
required us to refocus our efforts. In Dodgeville for example, 
our staff spent hundreds of hours this summer re-working 
our curricula in order to align with the new, higher standards. 
We allocated tens of thousands of dollars toward this effort, 
and already our Board has been thrilled to see the excellent 
work of our staff. We felt it was important for our students to 
have a full year of Core-aligned instruction before they are 
assessed using the new Smarter Balanced Assessments. And 
WSPA believes that implementation of the Common Core 
State Standards should proceed as quickly as possible to 
maximize the impact of higher expectations. There is truly 
no time to waste.

With regard to the Smarter Balanced Assessments, 
WSPA would like to refute any concerns about privacy, util-
ity, and scope of these assessments. The Smarter Balanced 
Assessments themselves are remarkably better than the cur-
rent WKCE tests, yet the data are treated in very similar 
ways. These new assessment tools allow us to measure real-
world educational skills rather than paper-pencil, rote learn-
ing.

Many students around Wisconsin have already taken the 
beta version of these tests, and in the process they have 
shown administrators, teachers, and parents the utility of 
advanced assessment tools. The assessments are focused on 
meaningful academic skills, and any concerns about testing 
outside of this scope are clearly unfounded. And finally, after 
the assessments are completed, the data are quickly used by 
educators to make important instructional decisions. All edu-
cators take our roles as data custodians very seriously, and 
WSPA would ask this committee to be very cautious about 
restricting the use of Smarter Balanced Assessments that 
align with the Common Core on the basis of unfounded con-
cerns.

And, while teachers and students across the state are 
reaching higher with improved standards and assessments 
that align with them, WSPA believes we can do better. The 
Common Core should be a baseline of expectations. The 
standards identify end goals, but there are places where more 
explicit definitions could be provided and where some of the 
assumptions of the document should be clarified. Dr. Louisa 
Moats, one of the participants in the group who created the 
Common Core Reading Standards recently spoke in Wiscon-
sin, elucidating several key assumptions that Wisconsin 
would be wise to clarify. These include the assumption that 
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Hearty WSPA members took to the streets on Friday morning of the fall convention. It was a beautiful run across the Chippewa 
River and through Carson Park. 23

Promoting Evidence-based Practices
Spotlight on:  Kids Count Data Center

Website address: Kids Count Data Center: www.datacenter.kidscount.org

If you are not familiar with this website, take a few minutes to get to know it. It might take a minute or two to orient 
yourself to just how much data is available and how to make use of it, but the learning curve is short, and the sheer amount of 
information available is invaluable to communities and schools trying to understand and allocate resources to support their 
local needs.

From the website: “A project of the Annie E. Casey Foundation, The Kids Count Data Center is the premiere source for 
data on child and family well-being in the United States. [Here you can] access hundreds of indicators, download data and 
create reports and graphics that support smart decisions about children and families.” The Annie E. Casey Foundation part-
ners with state agencies to collect data on an annual basis. The Wisconsin Council on Children and Families works to ensure 
timely data reporting for the Kids Count annual report (www.wccf.org).

The Kids Count Report, and it’s associated website, offers the single most comprehensive and thorough data collection 
and reporting on the status of child and family well-being, as measured across hundreds of dimensions. The webiste is sorted 
in a user-friendly and accessible way, and data can be filtered by location, by topic, and/or reviewed in the context of state/
national comparisons. 

Click on the By Topic link at the top of the homepage, and choose from several broad topic areas, including: Demo-
graphics, Economic well-being, Education, Family and Community, Health, and Safety and risky behaviors. Included within 
each of the domains are literally hundreds of statistics that can disaggregated to spotlight a particular area of interest (“4th

graders who scored below proficient in reading- by family income”, or taken as a whole (National Child Well-being rank”-
overall and by domain). Or select Wisconsin on the By Location link, to pull up all data related to our state. Selected infor-
mation is also available by county.

foundational (reading) skills are relatively easy to teach and 
acquire; the assumption that the field should be directed 
away from ineffective practices of the past toward better 
teaching of text comprehension; and finally the assumption 
that the use of more complex, informational texts to teach 
reading will result in better readers in all grades. While there 
are numerous significant problems with the Common Core, 
frankly, Wisconsin can and has done much worse in the past.
Our recommendation therefore is to identify those areas of 
the Common Core that can be improved and to provide more 
information to Wisconsin districts about how best to imple-
ment the new standards. We advocate the development of a 
task force to identify those areas, along with resources to 
support high-level implementation of the CCSS. These might 

be called "The Wisconsin CCSS Extension Standards." This 
would clearly identify those areas where our state wants 
Wisconsin students to excel beyond the national standards. 
Such a task force should include a broad and inclusive group 
of stakeholders, but also include national experts in reading 
and math skill acquisition who can guide Wisconsin as we 
move forward. Dr. Moats would both provide a critical opin-
ion such as this.

In summary, Wisconsin can do better. Let's identify 
those areas where we want our students to excel, provide 
resources to do so, use data wisely, and help our students 
once again have world-class academic skills.

Thank you again for your time and focus on these im-
portant educational issues.
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