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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x1106 (work).  My email address is 
kamkeblj@shawanoschools.com.  Topics or features we would 
like to promote in the upcoming newsletters include (and are not 
limited to) trainers' column, medical column, book/software 
reviews, student column (results of thesis, highlighted accom-
plishment), "post-retirement" articles, and "kudos" articles.  If 
you have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.
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Greetings from your WSPA President!
It was wonderful to see many of you at the 

Spring  2013 WSPA conference in  Appleton  in 
March.  It proved to be a wonderful conference with 
high satisfaction ratings from participants.

Now some updates on how WSPA has been 
advocating for you!  
1. The NEW WEBSITE IS UP!   Check it out if 

you have not done so yet!  PLEASE send Don 
Juve (technology chair) any recommendations 
for additions or changes to the website.   Again, thank 
you to technology chair, Don Juve, and Rob Dixon for 
getting the new website launched!  

2. WSPA is drafting a proposal for a School Safety/Crisis 
Prevention and Intervention Certificate.  This certifi-
cate would provide comprehensive training that is ap-
propriate for school psychologists and other school per-
sonnel who are involved with safety planning and/or 
crisis prevention and intervention in their schools. Look 
for information in upcoming newsletters.

3. WSPA Board Member Scott Woitaszewski from UW-
River Falls is drafting a proposal for a Wisconsin Crisis 
Intervention Team with the assistance of Todd Savage 
of UW-River Falls, Kim Knesting of UW-Whitewater,  
Heather  Hurd  and  John  Humphries  and  possibly 
WCASS Executive Director, Gary Myrah.

4. I advocated for school psychologists at the Wisconsin 
Council Administrators of Special Services (WCASS) 
meeting in February.  Dr. Richard Van Acker from the 
University of Illinois at Chicago presented on the role of 
the school in addressing mental health needs of Ameri-
can’s children and youth in a general session.  During 
his presentation Van Acker mentioned that pupil ser-
vices personnel such as school psychologists have vari-
able levels of skills in providing mental health services 
and suggested working with the community to provide 
mental health services in the schools.  Although it was 
unlikely intended as a slam against school psychologists, 
I felt compelled to speak.  I pointed out that school psy-
chologists may vary in how much training and experi-
ence they have in mental health services, but that most 
school psychologists have base training in counseling 
and mental health that they bring with them.  Addition-
ally, I noted that WSPA has a mental health strand at 
every conference and offers a mental health certificate 
for  those interested in  documenting their  continuing 
education in this area.  I noted that school psychologists 
know the children, families, peers, teachers and school 
climate in a way that outside professionals could never 
approximate.  I acknowledged that it is important to 
work collaboratively and call  on community mental 
health providers when appropriate, but noted that the 
services of the school  psychologists are most  likely 
more efficient and cost effective.  Afterwards, several 
administrators approached me to thank me for pointing 
these important matters out.

5. I have been communicating with Gary Myrah, 
former school psych and current Executive Director 
of WCASS, and Greg Nyen, former school psy-
chologist and current Director of Student Services in 
Stevens Point, about potential collaboration between 
WSPA and WCASS.   One possible area of collabo-
ration is school safety.
6. WSPA board members attended a variety of 
leadership  and  advocacy  trainings  at  NASP.  
Danielle Brown, Rob Dixon, Heather Hurd, John 

Humphries, Don Juve and I attended trainings and net-
worked with leaders from other states to learn how to 
further the goals of our association.   Additionally, I 
spoke with Scott Poland (author of Coping with Crisis) 
and later with NASP leaders about WSPA’s plans re-
garding school safety and a possible Wisconsin Crisis 
Team. The leadership trainings and discussions have 
paved the path for the many endeavors WSPA is now 
taking on.

7. WSPA was invited to the table!  The Department of Pub-
lic Instruction (DPI) and the  Association of Wisconsin 
School Administrators (AWSA) announced that State 
Superintendent  Tony Evers  is  sponsoring a  School 
Safety Summit at Wingspread in Racine, Wisconsin.   
This event is limited to 35 people and is by invitation 
only.  WSPA will have a seat among representatives 
from the Association of Wisconsin School Administra-
tors, Wisconsin Association of School District Adminis-
trators, Wisconsin Association of School Boards, Wis-
consin Association of School Business Officials, Wis-
consin  Education  Association  Council,  Wisconsin 
School Public Relations Association, Wisconsin School 
Safety Coordinators  Association,  and the  Wisconsin 
Council of Administrators of Special Services as well as 
from Wisconsin law enforcement agencies and emer-
gency responders,  tribal  governments,  mental  health 
providers, pupil service organizations, parents and stu-
dents. 
YOUR MEMBERSHIP makes this advocacy possible.  

PLEASE join WSPA if you are not a member.  THANK 
YOU for BEING a member, if you are one!

In other good news, thanks to your participation, we 
now have a new president- elect, John Humphries, who will 
take office in June 2013 and then serve as president in June 
2014.   Ben Burns will serve as our new treasurer starting in 
June 2013, taking over for Don Juve who has served in 
that role for MANY years.  Don initially served as treasurer 
for 6 years from 1989 to 1995. He took a break from the 
board from 1995 to 2005 but could not keep himself away 
and returned to serve again as treasurer for 8 years from 
2005 until 2013! Luckily for all, Don will continue as tech-
nology chair of WSPA.

Happy Spring!

Your WSPA President,
Betty DeBoer

President’s Message
By

Betty DeBoer



Upcoming Events

ISPA 35th Annual 
School Psychology Conference

July 17-20, 2013
Porto, Portugal

Early Bird Registration available until April 15th. 
Keynote speakers include:
Celene Domitrovich presenting Strategies to Enhance 

the Social, Emotional, and Academic Learning of All 
Students

Bill Pfohl presenting Crisis Intervention: ISPA’s 
Response

Alexandre Grob presenting Assessing Cognitive and 
Developmental Functions Across Childhood

For more information, go to:
http://www.ispaopp2013conference.pt/

HELP WANTED:
WSPA needs a reliable person with 
website skills to help develop and 

maintain the new website.
Please email Betty DeBoer 

if you are interested: at bdeboer@uwlax.edu

Join the WSPA board at our annual 
long-range planning (LRP) meeting!

Contact: Danielle Brown 
at Danielle.Brown@pwssd.k12.wi.us if you'd like to 
attend 

(WSPA covers the costs for all attendees)
Dates:

June 18th evening session,
19th daytime sessions and then recreation in evening
20th morning session then afternoon trip to capital.

Location: Holy Wisdom Monastery
Website:

http://benedictinewomen.org/
Map it to: 4200 County Road M, Middleton WI
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Douglas K. Smith
Memorial Summer Institute 2013

Wisconsin School Psychologists 
Association Presents

Brief Solution-Focused Intervention in Schools: 
Practical Skills and Strategies

By
John J. Murphy, Ph.D.

This practical workshop trains participants in the 
skills and strategies of Brief Solution-Focused Counsel-
ing, an efficient, research-supported, culturally responsive 
approach to working with students and others to resolve 
behavioral and social-emotional problems from preschool 
through high school. Participants will learn how to: build 
cooperative relationships with “resistant” students and 
adults; develop goals that matter to students, build inter-
ventions from “what is right” with students, do something 
different vs. more of the same, and collect systematic 
feedback to adjust and evaluate services. Videotaped and 
live demonstrations, experiential exercises, and practice 
activities are used to increase the practical application of 
techniques “the very next day on the job.”

John J. Murphy, Ph.D., is a professor of psychology 
at the University of Central Arkansas and an internation-
ally recognized trainer and practitioner of brief therapy 
approaches with young people and school problems. He is 
a former finalist for NASP School Psychologist of the 
Year and author of several books that have been translated 
into several languages including Brief Intervention for 
School Problems (with Barry Duncan), the award-
winning Solution-Focused Counseling in Schools and a 
brand new book entitled, Conducting Student-Driven In-
terviews.

John is a sought-after workshop presenter who has 
trained thousands of school psychologists, counselors, 
teachers, parents and school administrators throughout the 
United States and many other countries. His passion for 
helping young people and caregivers change in dignified 
ways is central to his writings and training workshops.

June 20-21, 2013; 8:30 am to 4:15 pm
Chula Vista Resort & Conference Center, 

Wisconsin Dells, WI
Graduate Credit available through the 

University of Wisconsin-La Crosse
Detailed Institute information and registration 

available online www.uwlax.edu/conted/wspa
The Wisconsin School Psychologists Association is 

approved by the American Psychological Association to 
offer continuing education for psychologists and by the 
National Association of School Psychologists to offer con-
tinuing professional development to school psychologists. 
The Wisconsin School Psychologists Association main-
tains responsibility for the program.



NASP Information and News
Robert J. Dixon, NCSP

Your Wisconsin NASP Delegate!

Greetings! That opening should look very familiar to all 
members of the Wisconsin NASP family. I appreciate the 
opportunity that NASP affords with monthly email updates 
that can promote both NASP and WSPA information. Since I 
last wrote to you in this email, we have had a very successful 
NASP convention in Seattle. For those of you that missed the 
keynote  by  Richard  Gerver,  it  is  online  at:  http://
www.nasponline.org/conventions/2013/keynote-address.aspx

Plans have been underway for the next NASP conven-
tion in Washington, DC. Please mark your calendars for Feb-
ruary 18-21, 2014.  If you cannot wait that long, there is the 
Summer Conferences in Cincinnati (July 8-10) and Albany 
(July 22-24). Both have an awesome lineup!

In an ongoing effort to better acquaint NASP members 
and others to the structure and opportunities that NASP cre-
ates through program areas and workgroups, I have been 
highlighting different components. I have already introduced 
you to professional development as well as advocacy so that 
you can better understand the inner workings and, if inter-
ested, presented an opportunity for you to lend your exper-
tise. This month, I want to bring you the Professional Stan-
dards  program  area.  Past  NASP president,  Rhonda  Ar-
mistead, chairs the Professional Standards program area. One 
of the key areas this group has been involved in is the 2010 
Model for Integrated and Comprehensive Services by School 
Psychologists. The group is currently in a multi-year roll out 
plan that focuses on helping members understand the model 
and implement it in local schools. WSPA has advocated and 
endorsed the model for psychological services in Wisconsin. 
In addition to this major task, there are a number of specific 
work groups in this area. If you wish to volunteer for a spe-
cific group, please let me know.
Ethics and Professional Practices Committee. This group 

is responsible for interpreting and applying the standards 
of professional conduct of NASP members and school 
psychologists that are credentialed by the National School 
Psychology Certification System. This group is always 
looking for  members to bounce specific concerns and 
gather feedback. 

Program Approval Board. This group is responsible for 
approving programs that  meet  the NASP standards of 
graduate training. There are two cycles a year. I have been 
a program reviewer since 2001. I know the group is always 
looking for interested practitioners to provide feedback on 
the current state of training and how programs are meeting 
those needs. If you are interested in program reviewing, 
please drop me an email and I can talk more about it or 
connect you with the people that oversee this area.

Graduate  Education  Workgroup.  This  newly  formed 
group is interested in working to promote graduate educa-
tion within NASP.  There is a technical assistance team, 
sharing program resources, and technology use in graduate 
education.

NASP Accreditation Advisory Group.  This group was 
formed in February 2012 as a joint undertaking of the Pro- 5

gram Approval Board and the Graduate Education Work-
group. The primary purpose is to consider and provide 
recommendations  for  continuous  improvement  of  the 
NASP program review and approval process and provide 
suggestions  for  improvement.  With  the  changes  to 
NCATE and the formation of the Council for the Accredi-
tation of Educator Preparation (CAEP), this group will be 
providing important information back to NASP.

National and State Credentialing Workgroup. This group 
is responsible for keeping on top of the ever-changing state 
credentialing requirements. It also tracks continuing pro-
fessional development expectations for each state as well 
as reciprocity with the NCSP credential.

National  School  Psychology Certification Board.  This 
board is responsible for all NCSP applications – whether 
from a NASP-approved program or individuals seeking 
certification. This board also reviews individual applica-
tions. Of the 33 that were received by January 2013, only 7 
were approved. Makes me thankful that all the programs in 
Wisconsin are NASP-approved! As of January 2013 there 
were approximately 12,700 NCSP credentials in the coun-
try. This board also keeps a close eye on the ETS Praxis II 
exam for School Psychology. Expect a new electronic for-
mat that reflects the 2010 standards to be up and running 
by October 2014.

NCSP Appeals Board. This group manages any appeals in 
the NCSP application process. It also seeks to ensure con-
tinuity and consistency between the application and ap-
peals process.

School  Psychology Leadership Roundtable.  This is an 
inter-organizational group with representatives from all 
school psychology organizations. This group meets twice a 
year – once at APA and once at NASP. The Affordable 
Care Act (ACA; aka ObamaCare) was the central topic of 
conversation this past year.

School Psychology Specialty Council. This is another inter-
organizational group with representatives from all national 
school psychology organizations. The primary purpose of 
this group is to represent the major stakeholders if the 
school psychology specialty to APA’s Council of Special-
ties in Professional Psychology, other professional psy-
chology organizations, and the general public. A major 
task last year was to revise the doctoral “specialty defini-
tion of school psychology” for submission to APA.

School Psychology Futures. This inter-organizational group 
supported the Futures Conference. The estimated attendees 
at the fall series of conferences were 4,330. All of the ses-
sions have been archived and can be viewed at any time.

So there you have it. A lot of groups of individuals 
working on your behalf to ensure the quality of school psy-
chologists remains at a high level. Next month: Information 
Services. Finally, I wanted to let you know that Wisconsin is 
going to have an additional voice in the NASP Executive 
Council. I have been elected as the Delegate Representative 
for the Central Region to serve a two-year term.
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DPI update
Children’s Mental Health Awareness

By Kathryn Bush
DPI School Psychology Consultant

kathryn.bush@dpi.wi.gov

“National Children's Mental Health Awareness Day is a 
key strategy of the Caring for Every Child's Mental Health 
Campaign, which is part of the Public Awareness and Sup-
port Strategic Initiative by the Substance Abuse and Mental 
Health Services Administration (SAMHSA), U.S. Depart-
ment of Health & Human Services. In 2013, Awareness Day 
will be held on Thursday, May 9.”

“The effort seeks to raise awareness about the impor-
tance of children's mental health and that positive mental 
health is essential to a child's healthy development from 
birth..”

“Communities around the country participated  last year 
by holding their own Awareness Day events, focusing either 
on the national theme, or adapting the theme to the popula-
tions they serve.” 

- SAMHSA National Children’s Mental Health Aware-
ness Day site
http://www.samhsa.gov/children/national.asp

Who among us would have thought there would ever be 
a day when the phrases “gun control” and “mental health 
services” would ever be paired in the same sentence? Yet, 
after the mass murder of 20 children and six educators last 
December, our linguistic pairings have changed.  The call for 
better mental health care seems almost drowned by the me-
dia domination over the debate on gun control.  Yet, a new 
day is dawning: never in my lifetime have I heard  the call 
for better mental health care, especially for children, than at  
its current volume.  

The National Children’s Mental Health Awareness Day  
is an opportunity for school psychologists and others to pro-
mote the momentum that has started.  What can we do to 
raise mental health awareness for children?

Familiarize yourself with current Wisconsin initiatives:
Two major initiatives show promise.  

ASSEMBLY
In February, Assembly Speaker Robin Vos created a 

Speaker's Task Force on Mental Health at a press conference 
at the state Capitol.   He asked Rep. Erik Severson (R-
Osceola), an emergency room physician, to serve as chair, 
and Rep. Sandy Pasch (D-Shorewood), a mental health nurse 
and former nursing professor, to serve as vice-chair of the 
task force.  The Task Force on Mental Health will be an 11-
member committee, which also includes Rep. Joan Ballweg 
(R-Markesan), Rep. Jim Steineke (R-Kaukauna), Rep. John 
Jagler (R-Watertown), Rep. Kevin Petersen (R-Waupaca), 
Rep. Joe Sanfelippo (R-West Allis), Rep. Paul Tittl (R-
Manitowoc), Rep. Chris Danou (D-Trempealeau), Rep. Josh 
Zepnick (D-Milwaukee), and Rep. Debra Kolste (D-
Janesville).  The committee is charged with:

Eliminating barriers to treatment, and promoting early 
and voluntary intervention for juveniles and adults in 
need of mental health services

Improving coordination of care among those who treat 
people with mental illness

Increasing awareness and reducing the stigma that often 
accompanies mental health diagnoses

Identifying and promoting best practices for addressing 
the link between mental illness and substance depend-
ence and abuse

Addressing mental illness in the prison population

In a late March public hearing of this Task Force, these 
were the invited speakers:  Theda Care; Wisconsin Psychiat-
ric Association; Wisconsin Hospital Association; Marshfield 
Clinic; Gundersen Lutheran; Wisconsin Academy of Family 
Physicians; Wisconsin Medical Society; Wisconsin Primary 
Health Care Association; Wisconsin Nurses Association; 
Wisconsin Chapter of the American College of Emergency 
Physicians. Video is available on Wisconsin Eye (Part 1   
http://www.wiseye.org/videoplayer/vp.html?sid=9792 ) (Part 
2 http://www.wiseye.org/videoplayer/vp.html?sid=9806 )  
While future meetings have not been announced, once sched-
uled dates, times and locations can be found here: http://
legis.wisconsin.gov/Pages/comm-info-items-all.aspx?c=1180 

While identification and promotion of prevention strate-
gies are not part of the current charge of this task force, a 
better awareness of prevention work may help legislators 
understand the full complement of services needed to help 
children and youth be mentally healthy.

GOVERNOR
Speaking at the Wisconsin Counties Association, Gover-

nor Walker announced he will be making a $28.9 million 
investment in mental health in his next biennial 
budget.  Walker said the first issue to address is to break the 
stereotype of mental illness.  Walker said he felt announcing 
the investment at WCA was appropriate because the counties 
are on the front line of delivering services.  Walker’s budget 
proposals offer a increased services for children (see first 
four proposals) and adults (see last two initiatives):
$3.7 million in Coordinated Service Teams. (CST): Ex-

pands CST program statewide and funds CST coordina-
tors on a regional basis to integrate and coordinate com-
munity-based care for juveniles in multiple systems of 
care.  Coordinated Services Teams provide wraparound 
models of care for children with behavioral health is-
sues, as well as their families, when the children are 
involved in two or more systems of care, including men-
tal health, long-term care, juvenile justice, child welfare, 
substance abuse, and special education systems.



$535,000 creates an Office of Children’s Mental Health 
focused on ensuring program policies and services are 
best meeting the needs of children throughout the 
state.  It will assist agencies in developing and deliver-
ing effective services for children.  The Office will coor-
dinate initiatives, monitor program performance, and 
increase integration of services provided to children 
across all state agencies.

$524,000 in in-home counseling for children. In-Home 
Counseling for Children: Provides funding to broadly 
cover in-home counseling services under the Medicaid 
program.  Expanding coverage will allow earlier inter-
ventions, particularly for children and families with less 
acute conditions, and will make it easier for families to 
access necessary services, resulting in a reduction of 
out-of-home placements and improved outcomes for 
children.

$10.2 million in Comprehensive Community Services 
(CCS) Comprehensive Community Services (CCS): 
Expands intensive, targeted community-based care for 
adults and children with severe mental illness.  The CCS 
program delivers enhanced, individualized services 
helping reduce hospitalizations, improve primary health 
outcomes, improve relationships, increase meaningful 
employment, and improve overall life satisfaction.

$12.5 million in Forensic Treatment units at Mendota 
Mental Health – will open two additional inpatient units 
providing  funding and positions to increase the capacity 
of  the state forensic treatment units to meet the growing 
demand for inpatient evaluation and treatment services.

$1.3 million in Peer Run Respite Centers. Peer-Run Res-
pite Centers: Develops Peer-Run Respite Centers to im-
prove outcomes of individuals in crisis or individuals 
having difficulty coping with mental illness through 
services such as peer supports, 24/7 hotlines, wellness 
activities, respite, and hospital diversion.

Joint Finance Budget hearings were completed in April.  
Contact with your legislators prior to the final budget vote 
are opportunities for additional public comment on these and 
other issues.

Raise Awareness among  your legislators, community 
partners, school board members, administrators and oth-
ers about your prevention and mental health promotion 
activities at your school

Raise awareness about the work you do.  A letter or arti-
cle informing your legislator (particularly if they are on one 
of these critical committees or task forces) , your commu-
nity partners,  school board, administrators and col-
leagues, and families about your work can be useful in rais-
ing awareness about children’s mental health.
why this day is important to children, youth, families, 

and your community;
brief, general information about your work in schools, 

including the rare work of prevention
  whom you help;

  what your program does and how it is unique 
(compared with community based programming); and

how you collaborate with families and community-based 
services

your program's successes.

Some people may not be aware of these facts:

“In the largest study of children’s mental health service 
use and psychopathology, of the 16% of children or adoles-
cents receiving any mental health service, less than 25% re-
ceived them through the general medical care sector whereas 
75% received them within the schools.  This contribution of 
the schools to mental health care for children has been sub-
stantiated repeatedly” (Hoagwood & Erwin, 1997, p. 436).

“The state [of Wisconsin] estimates that over 100,000 
school age children in Wisconsin have mental health issues 
that substantially impact their functioning at home, at school 
and in the community. Unlike most chronic illnesses, mental 
health disorders affect the young, with half of all cases start-
ing by age 14 and three-quarters by the age of 24.  ‘As with 
any illness, the earlier in the course of a mental illness that 
we intervene, the better the outcomes,’ said Dr. Michael 
Witkovsky, a child and adolescent psychiatrist and Wiscon-
sin Family Ties board member…” (Wisconsin Family Ties, 
2013)

School psychologists are trained to help teachers address 
the “domino effect” of academic and behavior problems, e.g. 
school adjustment difficulties, gradual disengagement from 
school life, and inevitable school failure and dropout (Dwyer 
& Van Buren, 2010, p. 45).

“Mental health promotion is distinct from traditional 
“mental health treatment” in that the purpose is to maintain 
positive mental health outcomes for all” (Dwyer & Van Bu-
ren, 2010, p. 46).

“Studies have shown that in communities burdened by 
poverty, at least 18% of the school student population have 
severe mental and behavioral problems, needing intensive-
level interventions and 40% are at risk with moderate behav-
ioral and academic problems, needing planned early inter-
ventions, leaving only 42% having the foundations to re-
spond to universal school-wide interventions and instruc-
tion” (Dwyer & Van Buren, 2010, p. 46). In Wisconsin, the 
number of schools with more than 50% of their students who 
are economically disadvantaged has increased dramatically 
in the last decade. http://dl.dropbox.com/u/1811289/
evenFRLmap.gif

Promote Children’s Mental Health Awareness widely 
throughout May.

Materials to promote May as Mental Health Awareness 
Month are available at http://www.mentalhealthamerica.net/
go/may Materials to promote National Children’s Mental 
Health Awareness Day are available at http://
www.samhsa.gov/children/   Resources and toolkits are also 
available through those two sites, and of course our Mental 
Health Toolkit is available on our Mental Health site http://
sspw.dpi.wi.gov/sspw_mentalhealth7



The work you do to raise awareness of mental health 
issues among children this May, can have a powerful affect 
on the growing momentum we are seeing this past winter 
and spring.  The better understanding of what you and your 
student services colleagues do to promote mental health  can 
only serve to help children.  

Thank you for all you do.  Now, stretch yourself to pro-
mote a better understanding of what can be and is being done 
for school age children and youth. 
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Promoting Evidence-based Practices
Spotlight on:  Association for Science in Autism Treatment (ASAT)
Website address: http://www.asatonline.org/about_asat/about_asat.htm

In recognition of Autism Awareness Month:
From the webpage: “ASAT is a not-for-profit organiza-

tion of parents and professionals committed to improving the 
education, treatment, and care of people with autism. Since 
autism was first identified, there has been a long history of 
failed treatments and fads, levied on vulnerable individuals 
as well as on their families.  From the scandal of the 
“refrigerator mother” theory, to the ongoing parade of 
“miracle cures” and “magical breakthroughs,” history has 
been dominated by improbable theories about causation and 
treatments.

Many of these treatments have been too quickly adopted 
by professionals, too readily sensationalized by the media, 
and too hastily embraced by hopeful consumers – well be-
fore supporting evidence or reasonable probability existed 
for their effectiveness or safety. 

Since ASAT was established in 1998, it has been our 
goal to work toward adopting higher standards of account-
ability for the care, education and treatment of all individuals 

with autism.
Our Board and Advisory Board are committed to assur-

ing that families who receive the diagnosis of autism have 
access to credible information as they navigate the theories 
and choices that abound in autism intervention. Click for 
information related to autism treatments, service providers, 
strategies for making informed decisions, and the published 
results of expert panels and task forces.”

Click on the Treatment tab at the top of the homepage 
for a wealth of resources related to autism treatments.  The 
Descriptions and Research Summaries tab offers accurate, 
succinct evidence-based summaries of both the nature of the 
intervention and the empirical evidence available.  There is 
also a Video Examples tab that offers a variety of clips to 
help illustrate the core deficits of Autism, as well as diagnos-
tic comparisons of neurotypical versus at-risk for Autism 
behaviors.
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From the Membership Committee chairperson Kim Knesting-Lund:

The Wisconsin School Psychologists Association is currently 347 members strong.  Of these, 55 are 
student members and 11 are intern members.  Welcome to WSPA!    

Congratulations to our Life Members!  Life Membership requires an individual to be a Full WSPA 
member for the five years prior to his or her retirement.  Currently, there are 49 life members.

WSPA’s current membership year runs from September 15, 2012 to September 14, 2013.  Remember 
to renew your membership when school starts in the fall!

Recruiting new members… if one of your colleagues is not currently a WSPA member, please encour-
age him or her to consider joining the association.  Membership forms are available at wspaonline.net 
under the Membership tab.  

WSPA offers many benefits to its members, including discounted rates on the fall and spring WSPA 
conventions and four issues of the WSPA Sentinel.  Additionally, there are Children’s Services grant 
opportunities… representation at NASP Central Region meetings, NASP conventions, and ISPA con-
ventions… opportunities for continuing professional development at conventions and the Summer In-
stitute… opportunities for professional collaboration and networking through regional group activi-
ties… and collaboration with school psychology training programs to enhance the practice of school 
psychology in our state.  Of increasing importance is WSPA’s advocacy on the part of all school psy-
chologists in the state of Wisconsin related to current educational and legislative issues.

11

Trainers’ Corner
Student Researchers and Future School Psychologists

Christine Neddenriep, UW-Whitewater
Professional Preparation and Training Representative

At the spring convention, students were highly visible 
participating in various aspects of the convention. Eight stu-
dents representing UW-La Crosse and eight students repre-
senting UW-Whitewater presented their research. A wide 
variety of topics were presented including class-wide social 
skills interventions for students with autism and their peers; 
social connectedness and school persistence; the experience 
of students and their families who are homeless; as well as 
the relationship between social skills and early literacy skills 
in preschoolers. The poster session was juried and several 
WSPA members graciously provided feedback to the stu-
dents regarding their presentations. The Outstanding Poster 
Awards were given to Saycha Basken of UW-Whitewater for 
her poster titled, “School Connectedness and Extracurricular 
Involvement” and Karisa Weske of UW-La Crosse for her 
poster titled, “Student Engagement in High School: Impact 
of Teacher Support.” Please see pictures below.

Students also participated in a panel discussion titled, 
“You’re Hired!”: Tips to a Successful First Year as a School 
Psychologist. Panelists included Allison Beyer, Fond du Lac 
School District; Dave Burke, CESA 10; Eddie Campbell, 
Milwaukee Public Schools; Rosin Lahiff, Lake Geneva Area 
Schools; and Joe Monroe, School District of Monroe. They 
provided invaluable information regarding applying, inter-
viewing, accepting, and being successful in the first year of 
employment as a school psychologist. The session was very 
well received, and the students and I are very appreciative of 
the panel’s expert contributions to the success of the session.

As always, I welcome your input and feedback regard-
ing professional preparation and training. Please feel free to 
contact me at neddenrc@uww.edu with your comments or 
questions.

Saycha Basken, UW-
Whitewater, Presenting 

Karisa Weske, UW-La Crosse, 
Presenting 
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Abstract
The objective of this study was to investigate the attitudes school psychologists who practice or reside in Wisconsin have 

toward lesbians and gay males. Facets of school psychologists’ knowledge, beliefs, current practices and level of preparedness 
related to issues of sexual orientation were also examined. A sample of 93 school psychologists (78 females, 15 males; mean 
age = 38 years of age) who were members of the Wisconsin School Psychologists Association (WSPA) participated in this 
study. Participants completed three online surveys questioning their attitudes, beliefs, and knowledge about issues of sexual ori-
entation. The results indicated that, overall, this group of Wisconsin school psychologists possessed relatively positive attitudes 
towards lesbians and gay males. They conveyed low-to-moderate levels of knowledge about lesbian and gay issues, were will-
ing to tackle lesbian and gay male issues on the job, were  by-and-large aware of how these issues impact schools, and they  
were prepared to deal with lesbian and gay male issues. The results are discussed with regard to their impact on the field of 
school psychology and in terms of the implications for graduate-level education.

According  to  Savage,  Prout,  and  Chard  (2004), 
“homosexuality is one of the most controversial issues in 
American society today” (p. 201). Cultural awareness and 
understanding of issues relating to human diversity are sig-
nificant in the field of school psychology. “Today’s school 
psychologists face a population of referred youth that is 
growing  in…diversity,  including  sexual  orienta-
tion” (Lieberman, Poland, & Cassel, 2008, p. 1459). Subtle 
to extreme forms of homophobia, bigotry, and bullying to-
ward those who do not identify as heterosexual continue to 
be significant problems in today’s society, especially in the 
education  system.  Stephan Russell (as cited in Cathcart, 
2008), a University of Arizona professor who has studied 
issues facing lesbian, gay, bisexual, and transgender youth 
(LGBT), suggested that, in most schools across the country, 
middle school and high school students are more likely to be 
harassed because of sexual orientation or gender identity 
than their peers who identify as heterosexual. Unfortunately, 
harassment can often lead to more serious consequences. In 
2008, Lawrence King, a fifteen-year-old gay male, was 
killed by a fellow student in what was later referred to as a 
hate crime. “In interviews, classmates… said Lawrence had 
started wearing mascara, lipstick and jewelry to school, 
prompting a group of male students to bully him” (Cathcart, 
2008, p. 1). In another recent event, “a Mississippi county 
school board announced… it  would cancel its upcoming 
prom after a gay student petitioned to bring a same-sex date 
to the event” (Joyner, 2010, p. 1). Additionally, an analysis 
by the Massachusetts Department of Education found that 
LGBT youths were five times more likely to have attempted 
suicide  in  the  past  year  than  their  heterosexual  peers 
(Lieberman et al., 2008). Given such recent happenings and 
the ongoing issue of bullying of LGBT youths, it is clear that 
issues regarding sexual orientation and gender identity con-
tinue to be controversial today and it is imperative for all 

educators, including school psychologists and school coun-
selors, to be aware of these issues and be equipped with the 
necessary knowledge and resources to address these issues.

Attitudes toward Gay Men and Lesbians
General Attitudes toward Gay Men and Lesbians

According to Herek (1988), “lesbians and gay men are 
the targets of considerable prejudice, which is manifested in 
a wide range of behaviors ranging from verbal expressions of 
dislike to violet attacks” (p. 451). In an effort to understand 
better  heterosexuals’ reactions to lesbians and gay men, 
Herek (1988) conducted a study to determine if there were 
significant  gender  differences  regarding  attitudes  toward 
lesbians and gay men. The research concluded heterosexual 
men were often more hostile toward lesbian and gay males 
than heterosexual females. Herek suggested the notion of 
how social psychological variables (i.e., religiosity, adher-
ence to traditional ideologies of family and gender, percep-
tion of friends’ agreement with one’s own attitudes, and past 
interactions with lesbians and gay men) can influence one’s 
attitudes toward lesbians and gay males (Herek, 1988). 
Educators and Attitudes toward Gay Men and Lesbians

Expanding on Herek’s ideas, Sears (1992) interviewed 
gay and lesbian youth to determine their perceptions of coun-
selors’ and school teachers’ attitudes toward gay and lesbian 
students and their abilities to adequately deal with issues 
regarding homosexuality. “As a compliment and a contrast, 
[the study] also present[ed] educators’ personal beliefs about 
homosexuality, and how the attitudes are actualized in the 
schools” (p. 29). Results indicated that counselors and teach-
ers agreed about the importance of being more proactive and 
involved in issues regarding homosexuality. However, Sears 
(1992) noted that high levels of personal prejudice, igno-
rance, and fear on the part of the counselors and teachers 
interviewed resulted in  low professional  interventions in 
many cases. 
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One of the first studies that examined counselor train-
ees’ attitudes and training experiences regarding bisexuality 
was conducted by Mohr, Israel, and Sedlacke (1994). The 
results of this study varied in terms of counselor trainees’ 
attitudes and training experiences. One outcome suggested 
that counselor-trainees’ attitudes regarding bisexuality may 
be correlated to their clinical work with bisexual clients. In 
general, participants portrayed positive attitudes. Sadly, a 
number of participants also revealed negative attitudes. The 
results from this study have potentially significant implica-
tions for the field of counseling because counselors with 
disapproving attitudes might have trouble forming a good 
working bond with bisexual clients and inflict their personal 
values on the client. 
School Psychology and Attitudes toward Gay Men and 
Lesbians

Children in our schools who have gay and lesbian par-
ents are becoming more visible. According to estimated fig-
ures from the 2000 Census, there were 601,209 gay and les-
bian families in the United States (Human Rights Committee 
[HRC], 2001). From these statistics and others, present esti-
mates of the number of children residing in gay and lesbian 
homes ranges from six to 14 million (Patterson, 2000; Patter-
son & Friel, 2000; Ryan & Martin, 2000). Furthermore, and 
probably the most pertinent figure is that gay and lesbian 
families live in 99.3% of all counties across the United States 
(HRC, 2001). With such limited research and literature on 
this topic, these statistics provide the argument for the im-
portance of investigating school psychologists’ attitudes and 
feelings towards gay or lesbian parents and their children 
because it is mostly likely school psychologists will work 
with this population of students and their families. 

Choi, Thul, Berenhaunt, Suerken, and Norris (2005) 
noted school psychologists, as child advocates, are to pro-
mote the emotional and educational well-being of children in 
our schools, including those who are sexually diverse and/or 
who are being raised by gay and lesbian parents. They envi-
sion the school psychologist’s role as a communicative rep-
resentative between schools and families. School psycholo-
gists would optimistically work towards constructing a posi-
tive partnership between home and school, as well as foster-
ing a school environment in which all children, including 
those who identify as gay or lesbian, and/or are growing up 
in a gay or lesbian household flourish with a sense of belong-
ing and security (Choi et al., 2005). However, to be able do 
so, school psychologists must possess a common understand-
ing of sexual orientation; acknowledge concerns significant 
to gay and lesbian youth, as well as children with gay and 
lesbian parents; be cognizant of their own attitudes and feel-
ings  towards  persons  who identify as  lesbian  and  gay, 
whether they be youth or parents, and examine how their 
personal background may influence her or his ability to en-
gage productively in the roles delineated above (Savage et 
al., 2004). Savage et al. (2004) explored school psycholo-
gists’ attitudes toward lesbians and gay males. Additionally, 
information  regarding  school  psychologists’ knowledge, 
beliefs, current practices, and levels of preparedness related 
to issues of sexual orientation were researched. After survey-
ing a random national sample of school psychologists, the 
results suggested that school psychologists endorse relatively 

positive attitudes toward lesbians and gay males, report low-
to-moderate levels of knowledge about lesbian and gay male 
issues, are willing to address lesbian and gay male issues on 
the job, are generally aware of how such issues impact 
schools, and are inadequately prepared to deal with lesbian 
and gay male issues (Savage et al., 2004).

A study conducted by Choi et al. (2005) was the first 
national survey to examine the attitudes, feelings, and expo-
sure to gay and lesbian parents and their children endorsed 
by school psychologists. The conclusions of this study indi-
cated that largely, school psychologists have positive atti-
tudes and feelings with regard to gay and/or lesbian parents. 
With that being said, findings also indicated that a school 
psychologist’s attitudes and feelings toward gay or lesbian 
parents were notably linked with the variables of gender, 
race, sexual orientation, student-to-school psychologist ratio, 
fraction of time conducting assessments, and region of em-
ployment (Choi et al., 2005).

With the aforementioned information in mind, a clear 
need continues to exist in regards to school psychologists’ 
attitudes towards lesbian and gay males due to the small 
body of research that exists surrounding this topic. “It has 
been estimated that of the approximately 45 million school-
age children in the United States, over 1 million of those 
student are gay, lesbian, or bisexual” (Reis & Saewye, 1999, 
as cited in Lasser, et. al, 2006). There are also a large num-
bers of students who are questioning or struggling to come to 
terms with their sexual identities, which makes that number 
even higher (DePaul, Walsh, and Dam, 2009). Therefore, a 
clear need exists to provide these students with necessary 
supports, especially in schools, as they face hostile and even 
violent social and academic environments on a daily basis. 
Given that school psychologists are in a position to help 
meet the needs of these students, little information continues 
surrounding school psychologists attitudes to lesbian and gay 
males, level of knowledge about lesbian and gay male issues, 
level of awareness in regards to how such issues impact 
schools and how prepared school psychologists are to deal 
with lesbian and gay male issues. 

Purpose of the Present Research
The overall purpose of this research was to learn about 

the attitudes Wisconsin school psychologists possess toward 
lesbians and gay males, in general. Other objectives associ-
ated with this research include gaining insight into the train-
ing school psychologists received in their graduate education 
programs about lesbian and gay male issues as they pertain 
to the school setting; to examine how school psychologists 
are dealing with lesbian and gay male issues in their employ-
ment settings; and to describe the level of preparedness 
school psychologists endorse to address lesbian and gay 
male issues in their employment settings.

Learning more about these issues is of particular impor-
tance in the current educational climate, given matters of 
bullying and the spate of recent suicides by youths who iden-
tify as lesbian and gay, as well as the variability of adminis-
trator, teacher, and community responses to these matters. 
School psychologists are in an ideal position not only to ad-
vocate for lesbian and gay individuals in schools, but to cre-
ate a climate that is supportive for all and to address issues as 
they arise. However, their own attitudes as well as the lack of 
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awareness, training, and preparedness to deal with lesbian 
and gay issues on the job may be inhibiting their ability and 
effectiveness to do so. 

In developing this study, as well as the original study on 
which this investigation is based (i.e., Savage et al., 2004), 
the researchers reviewed the literature in the area of attitudes 
heterosexual persons have toward lesbian and gay individu-
als. As may be expected, these attitudes have historically 
been negative, overall. Variables affecting one’s attitudes 
toward lesbian and gay individuals include age, gender, resi-
dential status, and religiosity, with those who are older, male, 
from the South, and religiously identified being more likely 
to report negative attitudes in this regard. 

School psychologists, as persons raised in a heterosexist 
society and exposed to homophobic beliefs, are not necessar-
ily immune from the negative attitudes toward lesbian and 
gay individuals noted above. And, while the Savage et al. 
(2004) investigation found the attitudes of school psycholo-
gists towards lesbian and gay individuals to be positive, 
overall, the present investigators have not been able to find 
other reports that support or refute these findings. Further-
more, the previous study found most school psychologists: 1) 
had not received any training in their graduate education 
programs surrounding sexual minorities; 2) that lesbian and 
gay issues were being raised in schools; and 3) they did not 
feel adequately prepared to deal with issues of non-majority 
sexual orientations as they arose in their jobs. As such, the 
present investigators wish to learn the current state of school 
psychologists’ attitudes toward lesbian and gay individuals 
and to learn where the field has come in 10 years in terms of 
training, preparing, and encountering issues of sexual orien-
tation on the job.
Research Questions

Specific research questions that guided this investigation 
were as follows:

What are the attitudes of Wisconsin school psycholo-
gists towards lesbians and gay men?

 What are the attitudes and feelings of Wisconsin school 
psychologists towards gay and lesbian parents?

How willing and prepared do practicing school psy-
chologists believe themselves to be in terms of addressing 
lesbian and gay males issues in academic environments?

Are the attitudes and feelings of Wisconsin school psy-
chologists toward lesbian and gay men related to demo-
graphic variables such as age, gender, race, sexual orienta-
tion, setting of school district (rural, suburban, urban), num-
ber of years as a school psychologist, or level of education?

What are Wisconsin school psychologists’ beliefs con-
cerning the ways lesbian and gay male issues impact schools 
and how have they encountered lesbian or gay male issues in 
their employment setting?

Method
Participants

All 396 school psychologists who were members of the 
Wisconsin  School  Psychologists  Association  (WSPA)  in 
spring 2011 were invited to participate in the current re-
search investigation. Of this population, 93 school psycholo-
gists (78 female and 15 males; mean age = 38 years; mean 
years practicing = 11 years) volunteered to participate. Most 
of the participants identified as being European American (n

= 84, 86 %) and exclusively heterosexual (n = 85, 92 %). In 
terms of highest level of education achieved, most partici-
pants listed having an M.A./M.S. degree (n = 46, 49%), 
and another 37 participants (39%) identified having a spe-
cialist’s degree. An overwhelming number of participants 
indicated a public or private school (n = 93, 100%) as their 
primary work setting. In terms of residency of participants, 
there was a slightly higher number of participants residing in 
rural and suburban settings (suburban= 39%, rural= 38%, 
urban= 24%). This trend was also evident in participants’ 
work setting (rural= 42%, suburban= 33%, urban= 27%). 

Materials
Attitudes toward Lesbians and Gay Men Scale. Herek 

and McLemore’s (2011) Attitudes toward Lesbians and Gay 
Men (ATLG) scale was utilized by the current authors to 
determine participants’ attitudes toward lesbians and gay 
men. It has a broad and well-documented (Balkin, Schlosser, 
& Levitt, 2009; Herek, 1994, 1998; Herek & McLemore, 
2011) history of research establishing it as a psychometri-
cally-strong instrument. That is, in terms of internal consis-
tency, reliability coefficients have been reported to range 
from .70 to > .85 (Herek & McLemore, 2011). Furthermore, 
discriminant validity has been established through studies 
involving LGBT participants and non-LGBT identified par-
ticipants in previous studies (Herek & McLemore, 2011). 
Participants recorded their responses to 10 statements regard-
ing different views about female and male homosexuality 
according to a 9-point Likert-type scale. Respondents pro-
duce a score ranging from 9 (extremely negative attitudes) to 
90 (extremely positive attitudes).

Survey of School Psychologists' Attitudes, Feelings, and 
Exposure to Gay and Lesbian Parents and Their Children. 
Choi et al.’s (2005) Survey of School Psychologists’ Atti-
tudes, Feelings, and Exposure to Gay and Lesbian Parents 
and Their Children was adopted by the authors to measure 
participants attitudes and feelings toward such a population. 
In developing the scale, prior to data collection, Choi et al. 
(2005) conducted a pilot study to ensure the questions were 
understood by the respondents, questions measured what 
they were intended to, and to attain feedback from the re-
spondents in regards to the layout and contents of the ques-
tionnaire. After data were collected, Cronbach’s alpha coeffi-
cients for the questions addressing attitudes and feelings on 
this questionnaire were .90 and .81 (Choi et al., 2005). Re-
spondents record their responses to 15 statements related to 
attitudes and feelings towards gay and lesbian parents ac-
cording to a 6-point Likert-type scale. Also part of this origi-
nal questionnaire was 15 closed-form questions addressing 
school psychologists’ training, exposure, and services of-
fered to gay and lesbian parents and their children. The au-
thors of this survey opted not to use this part of the question-
naire. Respondents can achieve scores on the total Survey of 
School Psychologists’ Attitudes, Feelings, and Exposure to 
Gay and Lesbian Parents and Their Children ranging from 15 
(extremely negative attitudes) to 90 (extremely positive atti-
tudes).   

Demographics/Descriptive/Knowledge  Questionnaire. 
Savage,  Prout,  and  Chard’s  (2004)  Demographics/
Descriptive/Knowledge Questionnaire was utilized by the 
current  authors  to inquire  information  from respondents 
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about their personal and professional identities (i.e., sex, age, 
sexual orientation, residential status, education level, place 
of employment), and beliefs and preparation regarding issues 
relating to sexual orientation. The three-page questionnaire 
includes open-ended, closed-ended, and Likert-type ques-
tions inquiring as to the respondents’ opinions about how 
lesbian and gay male issues impact schools; how the respon-
dent has encountered lesbian and gay male issues in schools; 
how prepared the respondent feels in terms of handling such 
issues as they arise in schools; how willing the respondent is 
to address lesbian and gay male issues as they arise in 
schools; and what specific education and training respon-
dents have received in their graduate programs regarding 
lesbian and gay male issues. 

Procedures
Each  prospective  participant  received  an  electronic 

cover letter of introduction that stated by completing three 
electronic surveys, he or she consented to participate in the 
study. The e-mail included a link for participants to complete 
two  attitude  surveys  regarding  lesbian  and  gay  males 
(parents and children). The first survey completed was Herek 
& McLemore’s (2011) Attitudes toward Lesbians and Gay 

Men (ATGL) scale. The second survey utilized was the one 
developed by Choi et al. (2005): the Survey of Attitudes, 
Feelings, and Exposure to Gay and Lesbian Parents and 
Their  Children.  Finally,  a  link  to  the  demographics/
descriptive/ knowledge questionnaire was also included. A 
follow-up e-mail was be sent three weeks following the ini-
tial e-mail thanking those participants who had already com-
pleted the study materials and to remind others about the 
study opportunity.

Results
Attitudes of School Psychologists toward Lesbians and 
Gay Men

Basic descriptive analyses were conducted to determine 
participants’ general attitudes toward lesbians and gay males. 
Based on the entire sample, the participants reported a mean 
total scale composite score on the Attitudes toward Lesbians 
and Gay Men (ATLG) scale of 59.95 (SD = 7.43), ranging 
from 42 to 90. On the subscales, favorable attitudes were 
reported toward lesbians (M = 29.87, SD = 3.79) and gay 
males (M = 30.08, S = 3.77), with both scores well within 
the positive range, according to the Herek & McElmore 
(2011) guidelines (see Table 1).

Attitudes and Feelings of School Psychologists toward 
Gay and Lesbian Parents

Basic descriptive analyses were conducted to determine 
participants’ general attitudes and feelings toward gay and 
lesbian parents on the Survey of School Psychologists’ Atti-
tudes and Feelings toward Gay and Lesbian Parents and 
Their Children. School psychologists’ attitudes towards gay 
and lesbian parents were calculated by the mean response to 
seven Likert-style questions (see Appendix; questions 1, 4, 7, 
8, 10, 12, & 15) (Choi et al., 2005). School psychologists’ 
feelings towards gay and lesbian parents were determined by 
the mean response to eight Likert-style questions (see Ap-

pendix; questions 2, 3, 5, 6, 9, 11, 13, & 14) (Choi et al., 
2005). Based on the entire sample, school psychologists’ 
attitudes toward gay or lesbian parents were generally posi-
tive with a mean score of 1.87 (SD = 1.01) on a scale of 1 
(more positive) to 6 (more negative). School psychologists’ 
feelings toward gay and lesbian parents were also mostly 
positive with a mean score of 2.27 (SD = 1.03). (See Table 
2). This study yielded a Person-product correlation of .67 
between attitudes and feelings of school psychologists, sug-
gesting that as school psychologists’ attitudes become more 
positive toward gay and lesbian parents, their feelings also 
become increasingly positive.

Willingness and Preparedness at Addressing Lesbian and 
Gay Male Issues

The final area examined from a descriptive standpoint 
had to do with the participants’ preparedness and willingness 

to address lesbian and gay male issues in their employment 
settings. Approximately 23% of the participants reported 
having preparation or education in their graduate training 
programs related to lesbian and gay male issues, and 88 per-
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cent stated they felt “somewhat prepared” to “very prepared” 
to address such issues as they encountered them in the work-
place. Moreover, 98% of the participants identified as being 

“somewhat willing” to “very willing” to address lesbian and 
gay male issues in the course of their jobs (see Table 3).

Attitudes and Feelings related to Demographic Variables
A one-way analysis of variance (ANOVA) was per-

formed to determine if the school psychologists’ mean scores 
on the ATLG and Attitudes and Feelings toward Gay and 
Lesbian Families scale would differ based on ethnicity, geo-
graphic region of residence (urban, suburban, rural), employ-
ment setting (urban, suburban, rural), number of years prac-
ticing in the field, age, sexual orientation, and sex. Prior to 
conducting the ANOVA, several necessary tasks were com-
pleted. Inspection of the raw data revealed only 10 respon-
dents who identified their ethnicity as something other than 
European American (e.g., African American, Asian Pacific 
American, Hispanic). Therefore, the ethnicity variable was 
not included in the analysis. Additionally, as a note of cau-
tion, the sex variable had a total of 15 respondents who iden-
tified their sex male. Upon further discussion and inspection, 

it was decided the sex variable would be included in the 
analysis.

Results of the ANOVA revealed there were mean differ-
ences in scores of the ATLG Total Score for men (M = 
63.92, SD = 10.85) and women (M = 58.82, SD = 7.31); F = 
4.244, p = .043, η2 = .05. The effect size for this analysis (η2

= .05) was found to exceed Cohen’s (1988).
Convention for a small effect (η2 = .02), meaning 5% of 

what was endorsed by participants in this regard can be ex-
plained by the gender of the participant. Results suggest 
men’s attitudes were slightly more positive overall toward 
lesbians and gay men than women’s attitudes overall toward 
lesbians and gay men. This result should be interpreted with 
caution, though, due to the low number of participants identi-
fying themselves as male. No other variables emerged as 
being statistically significant (see Table 4). 

Results of the ANOVA revealed there were not mean 
differences in scores of the Attitudes toward Gay Men. No 

variables emerged as being statistically significant (see Table 
5).17



Results of the ANOVA revealed there were mean differ-
ences in score of the Attitudes toward Lesbians for men (M = 
32.00, SD = 5.410) and women (M = 29.51, SD = 3.261); F = 
4.801, p = .031, η2 = .06. The effect size for this analysis (η2

= .06) was found to exceed Cohen’s (1988) convention for a 
small effect (η2 = .02), meaning 6% of what was endorsed by 
participants in this regard can be explained by the gender of 
the participant. Results suggest men’s attitudes toward lesbi-

ans were slightly more favorable that females attitudes to-
ward lesbians. This result is slightly different than the previ-
ous finding, but as mentioned previously, the results of the 
sex variable should be read with caution due to the low num-
ber of participants identifying themselves as male. No other 
variables emerged as being statistically significant (see Table 
6).

Results of the ANOVA revealed there were no signifi-
cant mean differences in scores on the Attitudes toward Gay 

and Lesbian Parents. No variables emerged as being statisti-
cally significant (see Table 7).

Results of the ANOVA revealed there were significant 
mean differences in scores on the Feelings toward Gay and 
Lesbian Parents for  residence; urban (M = 12.25, SD = 
4.908), suburban (M = 17.14, SD = 6.598), and rural (M = 
11.93, SD = 5.401); F = 7.089, p = .002, η2 = .16. The effect 

size for this analysis (η2 = .16) was found to exceed Cohen’s 
(1988) convention for a medium effect (η2 = .13), meaning 
16% of what was endorsed by participants in this study in 
terms of their feelings toward lesbian and gay parents can be 
explained by their geographic location of residence. Results 
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suggest school psychologists residing in urban and rural set-
tings likely have more positive feelings toward lesbian and 
gay parents than do school psychologists residing in subur-

ban settings. No other variables emerged as being statisti-
cally significant (see Table 8).

Impact of Lesbian and Gay Male Issues at Schools
The participant responses to qualitative questions target-

ing the their opinions as to how lesbian and gay male issues 
impact schools, in addition to how they had encountered 
lesbian and gay male issues in their jobs, were examined by 
the investigators and categorized, as well. The investigators 
looked at each answer and summarized it according to a 
theme or category that seemed to capture the essence of the 
response. Regarding participants’ opinions as to how lesbian 
and gay male issues impact schools, the following themes 
were identified: Bullying; harassment; discrimination; lack 
of tolerance amongst peers and adults; high rates of suicides 
and depression; misunderstandings and misinterpretations; 
self-esteem and identity development issues for students who 

identify as gay lesbian; lack of openly LGBT role models in 
the school setting, negative effect on learning, emotional and 
social functioning for students who identify as gay or les-
bian; and lack of knowledge, resources and support for fac-
ulty and staff. Responses to the question inquiring about how 
they had encountered lesbian and gay male issues on the job 
mirrored those to the opinion question with one additional 
theme. A number of school psychologists reported having 
both positive and negative experiences in their work with 
lesbian and gay males. Others reported that issues surround-
ing lesbian or gay males are not discussed or addressed in the 
school setting. Still others remarked that they have not en-
countered lesbian or gay male issues in their work setting 
(see Table 9).

Discussion and Conclusions
Attitudes

Based on the results of participant responses on the full 
scale of the ATLG and the Choi surveys, school psycholo-
gists in Wisconsin endorsed positive attitudes and feelings, 
overall, toward lesbians and gay males. These findings gen-
erally mirror the previous empirical research data suggestive 
of a positive trend in attitudes of school psychologists toward 
individuals that identify themselves as lesbian or gay (Choi 
et al., 2005; Savage et al., 2004). A possible factor contribut-
ing to these positive attitudes and feelings of school psy-

chologists toward the gay and lesbian population is likely 
due to the increased visibility of persons identifying them-
selves as gay and lesbian in schools today (Choi et al, 2005; 
Savage et al, 2004). Other contributing factors to these find-
ings may include how prepared one feels in terms of working 
with an LGBT population; having had specific education in 
the area of working with LGBT person; and expressing a 
personal willingness to deal with gay and lesbian issues as 
they arise in school settings. 
Implications for Training

A majority of participants in the present study (i.e., 19



98%) stated they were somewhat willing to very willing to 
address lesbian and gay male issues in the course of their 
job. Approximately 77 percent of the participants reported 
not receiving adequate training in their graduate program. 
This result suggests that graduate training programs need to 
place a higher emphasis on ensuring their school psychology 
graduates are adequately prepared to deal with these issues in 
the field in a positive and proactive way. As issues of sexual 
orientation continue to become more prevalent in the field of 
school psychology, it is imperative for graduate training pro-
grams to continue providing training regarding all issues of 
human diversity, particularly sexual orientation. 

More often than not, students who either identify as or 
are made out to be a lesbian or gay male in our schools today 
experience a negative school climate versus that of a hetero-
sexual peer. Because school psychologists are advocates for 
all students, it is imperative that school psychologists have a 
basic knowledge of the issues lesbian and gay male students 
encounter, such as sexual identity development; challenges 
LGBT youths encounter related to family and peers; aca-
demic matter; school climate issues; public policy matters; 
substance abuse; and bullying, amongst others. The present 
study, like others, indicates a lack of training and knowledge 
related to the area of lesbian and gay male issues in school 
psychology training programs. School psychologists have a 
distinctive role in that they are advocates for lesbian and gay 
male students in schools. Therefore, it is imperative to the 
field that school psychologists are provided with the knowl-
edge and skills necessary to promote change in this area on 
both an individual and systematic level. This meaning that 
school psychologists need to be trained in specific strategies 
(counseling, intervention, assessment, consultation, and oth-
erwise) and furthermore given specific resource in training 
programs that can be utilized when advocating for and con-
sulting with those who also advocate for lesbian and gay 
males at all grade, professional, and familial levels.
Implications for Wisconsin School Psychologists

A majority of Wisconsin school psychologists who par-
ticipated in the current study (i.e., 77%) reported not having 
received adequate, nor specific training in lesbian and gay 
male issues in their graduate programs. Similar to other areas 
of the United States, Wisconsin school psychologists are 
responsible for playing a part in creating safe and affirmative 
schools for all students, including those who identify as les-
bian or gay. Furthermore, they are responsible for interven-
ing in the harassment, discrimination and anti-bullying of 
lesbian and gay male students, as well as providing support 
for lesbian and gay male students. If school psychologists 
deny the existence and unique needs of this population of 
students  due  to  any negative  attitudes  they may hold 
(reported or otherwise), a lack of knowledge and training on 
their part, or an unwillingness to address them due to per-
sonal biases, then they place lesbian and gay male students’ 
mental health and education at risk. Therefore, it is impera-
tive to the field and to the practice of school psychology in 
Wisconsin that school psychologists increase their knowl-
edge and understanding of lesbian  and gay male issues 
through continuing education, training, supervision, and con-
sultation. Additionally, school psychologists must use and 
apply their knowledge and training to inform other educators 

who typically may not possess positive attitudes due to lack 
of information or comfort level on these issues. It is crucial 
that school psychologists in Wisconsin administer this level 
of support, in terms of knowledge about protective factors 
and the needs of lesbian and gay males, to school personnel 
in order to provide them with the proper support systems and 
to reduce biases that result due to lack of knowledge.
Recommendations for Future Research 

The need for further research exists in the area of issues 
regarding sexual orientation as they relate to families, chil-
dren, and educational professionals within the school setting. 
To date, there have only been two nationally-published stud-
ies that focus on school psychology and issues of sexual ori-
entation. The current study supplemented those studies with 
similar conclusions indicating how it is imperative for school 
psychologists to become more culturally responsive in their 
work with students and families. School psychologists also 
need to be more cognizant of how diversity associated with 
lesbians and gay males affects the school setting. As this 
study, like others, indicates, one challenge continues to be a 
lack of training in school psychology graduate education 
programs on LGBT issues, in general, and how to deal with 
them as they arise in the field, specifically.
Strengths and Limitations of the Study

This investigation contains several strengths that make it 
an important part of current literature in the area of lesbian 
and gay issues in the school setting. While this study is not 
the first of its kind in terms of specifically focusing on 
school psychology and its practitioners, its findings correlate 
with  the literature in  regards to the imperativeness that 
school psychologists possess the ability to be self-reflective 
and aware of the attitudes they hold towards issues of diver-
sity. Likewise, how these abilities contribute to a practitio-
ner’s ability to be effective and responsive in their work with 
culturally diverse students, families and staff. The authors of 
this study utilized measures that had been developed and 
used in previous studies (i.e., ATLG and Choi) and they se-
lected participants from members of the Wisconsin School 
Psychologists Association (WSPA) who were available at 
the time of data collection. Several limitations need to be 
acknowledged, including the sample size and source. This 
study is not reflective of a national sample; instead, it fo-
cused only on school psychologists who were members of 
WSPA at the time of data collection. The potential for school 
psychologist  participants’ responses  being  influenced  by 
social desirability is also noted. That is, because it is ex-
pected that school psychologists respect diversity and advo-
cate for LGBT-identified students, faculty, colleagues, fami-
lies, and others, participants in the present study may have 
responded in a manner consistent with these expectations, 
regardless of how they really believe or feel so as to avoid 
perceived negative consequences. Despite limitations, the 
findings of this exploratory study allow a snapshot into Wis-
consin school psychologists’ attitudes and feelings toward 
lesbian and gay males. These attitudes, whether positive or 
negative, may help to shape future research, as well as cul-
turally-responsive and -competent practice.
Conclusion

 The findings of this exploratory study are positive and 
hopeful in regards to Wisconsin school psychologists pos-
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sessing positive attitudes and feelings toward lesbian and gay 
males, as well as a willingness to address issues that arise 
within the school environment. However, this study offered 
insight into the insufficient level of preparedness school psy-
chologists have in terms of addressing issues that effect les-
bians and gay males, be they students, faculty, colleagues, or 
families. It is imperative that those entering the field obtain 
knowledge and training in this area so they can provide ef-
fective support systems and advocate for lesbian and gay 
students. Furthermore, providing adequate training on les-
bian and gay male issues will equip school psychologists 
with a knowledge base to educate other adults, as well as 
these students’ peers to reduce bias and thus create a more 
positive learning environment, as well as overall school cli-
mate.
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“WSPA Responds to Offensive RtI Summit Speaker” 
by John Humphries, Regional Rep Chair

By now many of you will be aware that a keynote 
speaker at the RtI summit last month made numerous disre-
spectful, inappropriate, and inaccurate remarks about RtI and 
school psychologists. Dr. Barbara A. Marinak is associate 
professor in the School of Education and Human Services at 
Mount St. Mary’s University, where she teaches reading 
courses. She was sponsored by WI State Reading Associa-
tion, approved by DPI, and put on the stage by WASDA. 
Here are some general consensus points about what she said, 
based on accounts of people in the audience:

1. Fidelity of implementation is not important; in fact 
she said she didn’t know what fidelity of implemen-
tation even was. 2. She talked about using running 
records for progress monitoring. 3. School psy-
chologists should receive professional development 
from reading specialists. 4. School psychologists 
should not be the ones speaking at meetings, it 
should be the teachers. 5. She said we should not be 
assessing specific skills, but looking at the child's 
whole reading to determine progress.

Numerous people walked out of the presentation in frus-
tration, including many staff from the RtI Center. There was 
also an immediate professional response generated by sev-
eral of the WSPA board members who were in the audience. 
One talked with Miles Turner of WASDA afterward and told 
him how she felt about the speaker. He said he felt “a little 
squeamish” about having a speaker sponsored by the WSRA, 
but thought it would be okay if he had the speaker approved 
by DPI. After two or three speakers were turned down, DPI 
approved Dr. Marinak! She told him how upset we were and 
pointed out the offensive and inaccurate things she had said 
about school psychologists and about RTI. He apologized 
and said he would let the new executive director of WASDA 
know so this doesn't happen again.

After getting a call about this issue, I made numerous 
contacts with leadership and staff of DPI, the RtI Center, and 
WASDA. Miles Turner sent a very gracious response. 
“John…thank you for your letter regarding the speaker at the 
RTI Summit. First let me assure you that WASDA does not 
support any of the negative assertions that the speaker made. 
Next let me confirm that we ran all the speaker names by 
DPI in an attempt to avoid a divisive and contentious presen-
tation from a ‘reading’ presenter. Several speakers were re-
jected due to the potential divisive stances they may have 
taken in the past. The speaker who was selected was spoken 
to immediately before her presentation and specifically 
warned not to address the areas of sensitivity and she did not 
adhere to that request.” Miles offered a sincere apology, 

erased the video of the presentation so that her misinforma-
tion would not be spread, and assured us that this speaker 
would not be invited back.

I’m happy to report that our concerns have made it al-
most all the way to the top of the DPI hierarchy, and they are 
responding. On April 29th, we’re meeting with Mike Thomp-
son, Deputy State Superintendent, Carolyn Stanford Taylor, 
Assistant Superintendent, Kathryn Bush, School Psychology 
Consultant, and others to express our frustration and disap-
pointment. We also are planning to request that DPI take a 
number of steps to remedy this situation. These are still be-
ing developed, but will probably include:

DPI support for the NASP Practice Model that includes 
explicit RtI roles

Public statements about the need for collaboration in 
implementation of RtI

Inclusion of all elements of the SLD rule in the guidance 
documents, including the requirement for “A psycho-
metrically valid and reliable methodology (that) relies 
on (multiple) data sources, analyzing progress monitor-
ing data that exhibit adequate statistical accuracy for the 
purpose of identification of insufficient progress as com-
pared to a national sample of same-age peers.” Check 
the SLD Guidance document—you won’t find this criti-
cal statement included, but it’s in the rule! Further, the 
multiple data sources include both formal and informal 
assessment data, so running records are a perfectly ac-
ceptable form of data to be included as part of an SLD 
evaluation, in addition to progress monitoring data that 
are nationally normed.

Finally, I have reached out to two WSRA leaders to ask 
for their collaboration. This has been attempted in the past, 
when Norm Andrews from Elmbrook, Kathy Champeau 
from Muskego, and Deb Zarling from Oshkosh met with 
WSPA leaders at a meeting sponsored by DPI at the DPI 
offices a few years ago. WSRA actually refused to acknowl-
edge any role at all for CBM, saying that the data obtained 
were counterproductive! I am hopeful that WSRA will have 
a more collaborative approach moving forward, and that 
these incidents of professional disrespect coupled with mis-
information about scientifically-based RtI systems can be 
relegated to history. Watch your email for information about 
our progress, and if you have information to share about how 
this situation is playing out in your district, please contact me 
at johnhumphriesncsp@gmail.com.
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Abstract

An in-depth review on how the language we speak leads to stereotypes and assumptions about one’s own intellectual abili-
ties or social class is explored in Delpit and Kilgour Dowdy’s (2008) The Skin that We Speak: Thoughts on Language and Cul-
ture in the Classroom. The present review and critique of Delpit and Kilgour Dowdy’s work examines the themes of how lan-
guage can negatively impact students in our education system, how individuals are judged based on their language use, and the 
encouragement of advocacy efforts to respect and support all students. This paper also highlights the implications for school 
psychology training programs and on my own professional development.  

Keywords: cultural-linguistic, standard 
English, advocacy, school psychology 

It comes as no surprise that our popula-
tion is growing in diversity. However, rather 
than embracing and celebrating our differ-
ences especially, when languages other than 
standard English are expressed, Delpit and 
Kilgour-Dowdy (2008), in their book, The 
Skin that We Speak, state children are “hurt 
from the stereotypes that this country perme-
ates about them” (p. IX). The book not only 
points out the often times blatant disadvan-
tages of using anything other than standard English but also 
demands a call to action for change. This idea is also echoed 
in Tatum’s (2003) challenge to the adults for them to ac-
knowledge that “we have the responsibility, and the re-
sources available, to educate ourselves if necessary so that 
we will not repeat the cycle of oppression with our chil-
dren” (p. 51). The Skin that We Speak: Thoughts on Lan-
guage and Culture in the Classroom, by Delpit and Kilgour-
Dowdy (2008) is filled with examples of how language can 
negatively impact children in our own education system. The 
book highlights how individuals are judged by his or her 
spoken language. Also, advocacy efforts are encouraged 
because they are vital to turn an “unconscious intolerance of 
difference” (p. 210) into a conscious embrace of respecting 
all students. 

This review and critique will examine the themes, topic, 
and ideas Delpit and Kilgour-Dowdy expressed and how this 
newfound education is beneficial to school psychology train-
ing programs. I will also provide my own reactions and re-
flections I experienced from Delpit and Kilgour Dowdy and 
the impact on my professional development.  

Examination of Common Themes, Topics, and Ideas
Delpit and Kilgour-Dowdy (2008) discussed the effects 

of language use upon a student’s educational experience. For 
example, implications were mentioned of how “testing and 
assessment, as we now see them in education, are rooted in 
and dependent upon language” (p. 97). Furthermore, “the 
results of standardized testing favor children who speak 
common American English” (p. 98). This is because “the 

right children—upper class, wealthy—tend 
to get the top scores, it is assumed that the 
I.Q., reading, speech, language acquisition, 
and other tests are valid” (p. 98). The argu-
ment about measuring vocabulary, general 
information, and comprehension, were of 
particular interest because the “constructs are 
ambiguous and the specifications of items are 
arbitrary!” (p. 100). This brings a great ques-
tion to the forefront by asking “how can the 
assessment process be purified so as to oper-
ate in the service of African American chil-

dren rather than against them?” (p. 91). Also, rather than 
seeing low scores on standardized tests as deficits we should 
see them as “difficulties stemming from a lack of actual ex-
perience” (p. 129), which is not due to a fault of his or her 
own or the culture in which the student was raised (p. 129). 
The harsh reality was realized when a contributor of the 
book stated “if school considers someone’s language inade-
quate, they’ll probably fail” (p. XIX). 

Another theme Delpit and Kilgour-Dowdy (2008) ex-
pressed was how the language we speak plays a major role in 
how we are perceived by others. For example, “just as our 
skin provides us with a means to negotiate our interactions 
with the world…our language plays an equally pivotal role 
in determining who we are” (p. XIX). Furthermore, “our 
language skin provides an even more precise mechanism for 
determining status” (p. XX). In fact, “people judge a 
speaker’s intelligence, character and personal worth on the 
basis of his or her language” (p. 67). Additionally, “the lan-
guage one speaks is the clearest and most stable marker of 
class membership” (p. 133). Despite this reality it is impor-
tant to note “no language or dialect is inherently superior or 
inferior to any other, and that all languages are dialects are 
suited to the needs of the community they serve” (p. 70). 

Lastly, the call to educators to bring about reform in 
educational settings resonated throughout this book. For ex-
ample, if we “stay silent while others proclaim language su-
periority, how do we help our students” (p. 216)? “All that is 
required for oppression to take hold is for good and well-
meaning folk to do nothing” (p. 168). Additionally, “all stu-
dents need to learn that notions of supremacy, whether they 
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come in the shape of superior races or superior languages, do 
not fit into that grand scheme of things” (p. 217) so we must 
begin to educate and support all individuals. Rather than 
trying to correct differences we need to embrace them be-
cause we need to teach our student that “it is about maintain-
ing the confidence to defy the official intuitional messages 
and to construct’s one own standards, standards rooted in 
cultural and experimental common sense” (p. 201). 
Reactions and Reflections

I found this book to be quite an eye-opening experi-
ence from the very start. I was surprised by the study of 
young children from three to five years old preferring to 
want presents from the standard English speaker to thinking 
the speaker of Black English needed crayons more. These 
children are not even of school age yet they “have developed 
attitudes toward African American language and assump-
tions about its speakers that closely parallel adult American 
views” (p. XVII). As I continued to read through the book, I 
kept marking passages that stuck out to me and in the end 
my book was covered in sticky tabs. I was really struck by 
the quote “unconscious intolerance of difference” (p. 210) 
for language use because I never really considered how I did 
make snap judgments about others as soon as the person 
started to speak. This book has brought a new awareness to 
me and how I need to stop contributing to the problem. 
When I read about “perhaps we have reached a stage in 
which some of the American populace is willing to see be-
yond skin color to assess intelligence competence, but there 
are as yet few pockets which can listen beyond language 
form” (p. 38) I immediately thought about my own actions. I 
appreciate this awareness to help me become more cultur-
ally-sensitive, especially when I want to be a positive influ-
ence in the lives of all students and families I serve. 

I could relate to the argument about standardized tests 
being unfair for students from diverse backgrounds. In my 
urban practicum site, I have witnessed not only how lan-
guage is spoken differently when giving verbal answers but 
how varying experiences of students from diverse back-
grounds do impact the students’ scores. For example, I have 
noticed how the word “lumber” is not as well known to mid-
dle school students in an urban setting but doesn’t seem to be 
as challenging to middle school students in a rural setting. I 
do find myself getting quite frustrated about scoring stan-
dardized tests on the verbal responses such as vocabulary, 
comprehension, and similarities because of how biased the 
test answers can be because not all students use standard 
English but the answers assume standard English responses 
so it can be hard to determine point values. 

I fully agree we must take action to change our system 
of education to better all students. Our nation is increasing in 
terms of cultural and linguistic diversity and we cannot let 
students be set up for failure. I liked the concept of 
“accepting the children as learners, because it is necessary to 
accept their language as that with which they learn, and use 
that language to help them begin their education” (p. 137). It 
all comes down to creating cultural competence and how to 
build that in our students. Then, “rather than experiencing 
the alienating effects of education where school-based learn-
ing detaches students from their home culture, cultural com-
petence is a way for students to be bicultural and agile in the 

ability to move between school and home cultures” (p. 111). 
I feel as though we need to place greater emphasis on sup-
porting and respecting a child’s first language or mother 
tongue. However, “one cannot pretend to respect students’ 
home language” (p. 56). Also, encouraging students will not 
only make the classroom more culturally sensitive but it 
helps the students feel motivated to acquire multiple lan-
guages because “when formal English no longer threatens to 
demean them, students are more willing to master it” (p. 50). 

Relevance to School Psychology Preparation Program
I think the major takeaway this book highlighted was 

just how biased standardized assessments can be for students 
of linguistically diverse backgrounds. The information out-
lined by Delpit and Kilgour-Dowdy (2008) really remind me 
as a future school psychologist to proceed with caution when 
evaluating our diverse student population. I found it uplifting 
to read “knowledge and intelligence is more important than 
conformity to the norms of testing” (p. 149). I also feel the 
support and encouragement we are given in the program 
helps us feel confident in telling other evaluation team mem-
bers how these tests can be flawed for students. Being given 
this book as a resource to further school psychologists’ advo-
cacy efforts about the impact language has on assessment 
outcomes is crucial, too.  I do feel we have come further in 
our field than the story shared about the child who spoke 
Ebonics and how other children speaking Ebonics were re-
ferred to the “school psychologists for a diagnostic examina-
tion and treatment for possible congenital mental disor-
ders” (p. 18). 

I think the concept mentioned in this book about having 
high expectations for all students was important to note. As 
we work to build relationships with other educators in our 
buildings I think we have to be careful we continue to expect 
high standards from all students but be willing to help the 
students gain exposure to experiences to increase knowledge 
rather than suggest there is a learning deficit. Furthermore, 
“empathize with your students, but don’t allow their lan-
guage or attitudes to lower expectations of their abilities or 
to compromise your own willingness to seek creative educa-
tional solutions” (p. 108). 

Links to Professional Development
Throughout this book, I could not help but think back to 

reading Tatum’s (2003) Why Are All the Black Kids Sitting 
Together in the Cafeteria? And other conversations about 
race which primarily focused on how many of us including 
myself take power and privilege of belonging as a member 
of a dominant group for granted in many aspects of our lives. 
The ability to be in a state of unconscious occurs when 
you’re in a position of power and privilege. I found this same 
theme coming through in regards to having standard English 
as my first and primary language which unfairly entitles me 
to a perceived class status and level of intellect. The Skin that 
We Speak, allowed me to further my view and become more 
aware of how I treat others and how I help promote change 
within this unjust system. 

I am grateful I read The Skin that We Speak because I 
never fully realized how harshly individuals are judged 
based on the language he or she speaks. I admit I have a lot 



of work to do in this area of reducing bias based on spoken 
language; however, I now have an awareness and reason to 
work to eradicate this issue. I think being mindful of how 
language use also impacts students’ academic progress is 
helpful because as our population becomes more diverse so 
do the students and families we are to serve in the best possi-
ble way. 

Concluding remarks
To summarize, The Skin that We Speak: Thoughts on 

Language and Culture in the Classroom, made me realize 
how assumptions based on spoken language can negatively 
impact one’s educational experience. I also was not aware 
just how quickly individuals judge one another based solely 
on language use. I feel as a society we can no longer con-
tinue to sit back and allow such prejudice regarding linguis-
tic diversity to continue. Our population is changing and we 

need to change with the times. Rather than making students 
conform to standard English as the only preferred method of 
mainstream communication, we need to encourage children 
by respecting their mother tongue and celebrate the ability to 
speak multiple languages. As a future school psychologist, I 
look forward to expecting all children to achieve high stan-
dards with guidance and support while also advocating for 
less reliance on standardized tests which do not accurately 
reflect the abilities of students from diverse backgrounds. 
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Sarah A. Hughes, WSPA School Psych of the Year, Candidate Statement
January 2013

It is an honor to be nominated by the administrators and 
school principals in the Monona Grove School District for Wis-
consin School Psychologist of the Year. They are an outstanding 
group of leaders who have certainly shaped my development 
as a school psychologist.

I believe one of the most pressing issues in the field of 
school psychology is remaining relevant in the midst of the 
changes and challenges facing education. When I entered the 
field in 1996, my responsibilities were largely related to conduct-
ing individual psychoeducational assessments of students. Today, 
that type of work is a very small part of the contribution that I 
make to my school environment. In my present position I have 
many, varied responsibilities and roles. To cite some of my cur-
rent responsibilities at Winnequah School: I teach developmental 
guidance lessons, conduct Social Academic Intervention Groups 
(SAIG, part of PBIS interventions), lead our problem-solving 
team, coordinate universal benchmark assessment in reading and 
math, analyze and disseminate benchmark data for decision-
making, and organize our “student in crisis” response team. As the 
changes in my role suggest, I have found it necessary to be 
flexible and evolve to stay relevant.

School psychologists are well-suited to take on various roles 
in schools due to our broad training. However, some of these 
newer roles do not require school psychology licensure and there-
fore can be performed by other school professionals. It is impor-
tant for school psychologists to remain knowledgeable on current 
issues in education in order to be seen as leaders and to be in-
cluded in decision-making. Those issues may include: use of tech-
nology, PBIS, bullying, school safety, bilingual education, the 
Common Core, and accountability. Equally essential is for school 
psychologists to be aware of issues and concerns at the building 
level. Attending staff meetings and grade level meetings, partici-
pating on various committees and, of course, eating in the staff 
lounge are ways to ensure the school psychologist is con-
nected to the ever-changing needs of a school.

School psychologists are in a unique position to influence 
the goals and climate of a school when they take on leadership 

roles. Of particular importance to me has been facilitating 
growth on the part of staff and students in understanding ways in 
which institutional policies and individuals actions affect some 
groups (racial, sexual identity/preference, gender...) unfairly 
using both global and local examples. In addition to raising 
awareness, I have also worked to empower students and staff to 
stand up to inequities and unjust situations.

The achievement gap between white students and students 
from racial and linguistic minority groups and the disproportion-
ate placement of racial minority students in special education has 
been a growing focus in the Monona Grove School District. As a 
school psychologist, I have been involved in analyzing district and 
building data pertaining to these concerns, surveying staff mem-
ber's understanding of the concerns and their needs related to the 
issue, identifying training opportunities, providing training, and 
leading a building-based team geared toward staff development 
in culturally responsive pedagogy. Admittedly, our quantitative 
data related to disproportionality and the achievement gap has 
not shown consistent and marked improvement. Qualitatively, 
however, I can see staff awareness and 
attitudes have changed. I firmly believe it is 
only a matter of time before change will be 
seen in our quantitative data.

While there are many pressing needs 
in education, I believe the most pressing 
need in school psychology is for school psy-
chologists to remain relevant to education. To 
do so requires willingness to change and the 
ability to recognize where one can make a 
contribution. In addition to understanding 
child development, being able to administer 
a WISC, and being able to complete the 
DPI forms for a special education referral, 
today’s school psychologists need to be in-
formed of issues in education, stay con-
nected to local needs, and be committed to 
making a difference in their school.
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2013 WSPA Awards Presented at Spring Convention

WSPA awards recognize individuals who exemplify 
professional excellence in school psychology and/or support 
the mission of the profession in a significant way. In honor-
ing these individuals, WSPA seeks to celebrate their success, 
their contributions to the profession, and their efforts to im-
prove outcomes for children, families, and schools.

WSPA award nominations are reviewed according to 
established criteria by members of relevant WSPA leader-
ship committees. Submission requirements, processes, and 
deadlines are available online at wspaonline.net.  

In an effort to recognize the outstanding achievements 
and skills of students in School Psychology masters level 
training programs in Wisconsin, WSPA presents the follow-
ing awards.

Allard Award: Stacey Paulos from UW-Whitewater
The Allard Award is sponsored by one of our own mem-

bers, Ms. Suzanne Allard.  Candidates for this award are 
masters-level graduate students who are nominated by the 
faculty in their training programs based on outstanding aca-
demic and research skills and strong leadership skills.  The 
recipient of the 2013 Suzanne Allard Award is Stacey Paulos 
a student at UW-Whitewater.  Dr. Tracey Scherr nominated 
Stacey.

Anthony Frank from UW-La Crosses was also nomi-
nated for this award.

Bernice Krolasik Memorial Scholarship Award: Amanda 
Baumann, UW-Eau Claire

The Bernice Krolasik award is sponsored by the 

Krolasik family in memory of Bernice’s years of dedication 
to the field of school psychology and her commitment to the 
welfare of children.  Bernice Krolasik was a school psy-
chologist in the West Allis-West Milwaukee school district 
for 18 years before her untimely death in April 1998 at age 
55.  She was active in numerous NASP and WSPA commit-
tees and events, was highly interested in ethics and the edu-
cation and psychological needs of young children and her 
willingness to counsel young people interested in school 
psychology was responsible for the career choice of more 
than one practicing school psychologist.  The Bernice 
Krolasik Scholarship Award was established by Bernice’s 
husband, Casey Krolasik, and their daughter Lisa, in memory 
of her years of dedication to the field of school psychology 
and commitment to the welfare of children.  The scholarship 
hopes to support non traditional students pursuing graduate 
work in the field.   WSPA is very grateful to have the gener-
ous funding continuing to support students.  The recipient of 
the 2013 Bernice Krolasik Memorial Scholarship is Amanda 
Baumann from UW-Eau Claire.  Dr. Mary Beth Tusing from 
UW-Whitewater nominated Amanda.

Saycha Basken, UW-Whitewater, Paul Peterson, UW-
River Falls and Brenda Walker from UW-Eau Claire were 
also recommended for this award. 
Minority Scholarship Award:  Charlene Cardona Ave-
lares, UW- Eau Claire

The Minority Scholarship is awarded to masters level 
minority graduate students who are nominated by the faculty 
in their training programs based on outstanding academic 
achievement, commitment to children and the field of school 
psychology. Award winners demonstrate highest level of 
academic achievement and accomplishments, record of per-
sonal commitment to children and to the profession of school 
psychology.  The recipient of the 2013 Minority Scholarship 
Award is Charlene Cardona Avelares.  Dr. Mary Beth Tusing 
from UW-Eau Claire will present the award to Charlene.

Sandra Ramierez from UW-Whitewater and Brynn 
Parker from UW-La Crosse were also nominated for the 
2013 WSPA Minority Scholarship Award.
WSPA Outstanding Dissertation Award:  

Christina Dawson from UW-Madison was nominated by 
Dr. Tom Kratochwill.  See article on page 29.

From left: Dr. Tracey Scherr, Stacy Paulos (Allard Award Win-
ner), Dr. Christine Neddenriep, and Dr. Kim Knesting-Lund

From left: Charlene Cardona (Minority Award Winner) and 
Amanda Baumann (Krolasik Memorial Award Winner)

From left:  Dr. Tom Kratochwill, Matthew and Rachel Pankow 
(Christina’s parents), Christina Dawson (Dissertation Award 

Winner) and Patrick Dawson (Christina’s husband)



WSPA School Psychologist of the Year:  Sarah Hughes
Each year, WSPA recognizes one school psychologist in 

the state of Wisconsin who has been recommended by col-
leagues for his/her efforts and excellence in their profes-
sional practice.  The award of “School Psychologist of the 
Year” is presented to the candidate who demonstrates excep-
tional dedication, proficiency, and leadership in their work 
with children and colleagues.  The recipient of this award is 
Wisconsin’s nominee for the “NASP School Psychologist of 
the Year” award.  The 2013 WSPA School Psychologist of 
the Year is Sarah Hughes from the Monona Grove School 

District
Sarah was nominated to receive this statewide honor by 

Sara Totten, Director of Student Services & Ann Schroeder, 
Winnequah School Principal. 

This is a wonderful opportunity to honor all WSPA 
award recipients at one special event.

Please join WSPA members, leaders, and staff in ex-
tending our heartiest congratulations to each of the 2013 
WSPA Awards Recipients and nominees.

Congratulations!  

Don Juve Continues to Actively Serve the 
WSPA Board after 21 Years of Service

A BIG THANK YOU goes to outgoing treasurer, Don Juve.  Ben Burns 
will serve as our new treasurer starting in June 2013.  Don Juve has served 
in the role of treasurer for MANY years.  Don initially joined the WSPA 
board in 1982.  Don served as treasurer for six years from 1989 to 1995. He 
took a break from the board from 1995 to 2005 but could not keep himself 
away and returned to serve again as treasurer for eight more years from 2005 
until 2013!  Luckily for all, Don will continue as technology chair for 
WSPA.  Please thank Don for his 21 years of service (and counting) as a 
WSPA board member and as treasurer when you see him!
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Employment Fair a Success!
Robert J. Dixon, PhD, NCSP

The last Employment Fair was held 10 years ago and 
was a stand-alone event - it was also my first official duty for 
WSPA. This year, I dusted off the blueprint, redesigned it a 
little and offered it in conjunction with the WSPA spring 
conference. What a success story! Fourteen employers lined 
up to offer “screening” interviews to over 30 job seekers/
students. With 15-minute interviews, the operative word for 
the afternoon was “speed dating!” Employers met with an 
average of six potential new employees over the 90-minute 
time frame. It was gratifying to see the employers enjoying 
the opportunity to meet so many quality applicants in one 
place and time. Many commented that it provided them an 
opportunity to sell the merits of their district that may not 
have come through in a job advertisement. Job seekers/
students anxious about finding that first fit with a school 
district were rewarded with about three interviews each. 
They echoed the school districts/CESAs with comments that 
reflected an appreciation to meet a number of different em-
ployers and learn about the districts. From an organizational 
standpoint, this was great for WSPA to try to help connect 
employers and job seekers. The last few years have seen a 
rush in districts looking for  school  psychologists and I 

thought this was a great opportunity, filled with a lot of en-
ergy, to facilitate some of those connections.  You can look 
for this event to repeat next year at the WSPA spring confer-
ence.

Spring Convention Presenter, Dr. Rob Dixon



Amy Smith—NASP President, Betty 
DeBoer-WSPA President and John 
Humphries-WSPA President Elect

2013 WSPA Spring Convention Highlights

Presenter, Matthew Bell

Presenter, Elizabeth Mallegni

Sarah Hughes, School 
Psychologist of the year (center) 
with her school’s principal, Ann 
Schroeder, and special education 

teacher, Grace Kyllo

Presenter, T. Chris 
Riley-Tillman

WSPA Outstanding Dissertation Award:  Dr. Christina K. Dawson
By Christine Neddenriep

Each year, WSPA proudly recognizes the outstanding 
work of doctoral students in completing research that in-
forms and enhances the daily practice of school psycholo-
gists in the field. The criteria for the Outstanding Disserta-
tion Award require that the recipient is a Ph.D. student in 
school psychology or a school psychologist who has com-
pleted a dissertation that merits special recognition and has 
the potential to contribute to the science and practice of 
school psychology. Nominees must have successfully de-
fended their dissertation within the 12 months prior to the 
award nomination due date. School psychology faculty at 
each of the UW-System Doctoral Programs in School Psy-
chology may nominate one candidate for the outstanding 
research award. The recipient of the 2013 WSPA Out-
standing Dissertation Award is Dr. Christina K. Dawson, 
nominated by Dr. Tom Kratochwill of UW-Madison. Her 
dissertation titled, Bridging the Gap: Investigating the 
Transportability of an Evidence-Based School Engagement 
Program, truly merits special recognition as it contributes 

significantly to the science and practice of school psychol-
ogy. Understanding what variables contribute to an interven-
tion’s effectiveness in the classroom is essential in bridging 
the gap between research and practice. Dr. Kratochwill 
noted, “The focus of her work is one of the clearest links 
between research and practice that we have witnessed in 
many years.” Dr. Dawson has been invited to write an ap-
plied article for the WSPA newsletter regarding her work. In 
sum, Dr. Kratochwill noted of Dr. Dawson, “Christina is an 
extremely strong scholar who will excel in a school psychol-
ogy practice career. I believe that she will make not only an 
important contribution to this research area through publica-
tion of the dissertation, but will go on to make extraordinary 
contributions over her career as a school psychologist.” Dr. 
Dawson is currently practicing as a School Psychologist/
Post-Doctoral Clinical Fellow at the Hoffman Estates Dis-
trict 211, Hoffman Estates High School and will be pursuing 
a school psychology practice career following this post-
doctoral training experience.
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The Wisconsin School Psychologists Association salutes the following school psychologists in 
Wisconsin that are recognized as Nationally Certified School Psychologists (NCSP)!

Travis S. Gardner
Jamie Ghere
Melissa Glodoski
Christy K. Glysch
Angela Shari Goethel
Jessica Golburg
Michael Joseph Gontarz
Karyn L. Gust-Brey
Mary Lou Haas
Sarah M. Hagen
Rebecca Haggith
Ruth E. Hammiller
Michelle L. Hanna
Rachael A. Hansen
Lisa Lynn Hanson-Roche
Katherine R. Lieske Harder 
Ann Hatch 
Nichole Hebert 
Jan M. Heinitz 
Cynthia K. Henriksen 
Tara L. Hogseth 
Jenell Holstead 
Sherry K. Holt 
Kristi R Hooyman 
Heidi Horton 
Tracy J. Hougum 
William L. Howlett 
Todd J. Hrenak 
John P. Humphries 
Kathryn Ann Jackson 
Kristin Jacobson, EdS 
James Jaeger 
Sarah Rae James 
Kathleen E. Jensen 
Anne K. (Katie) Johnson 
Heather Marie Jones 
Lori J. Jones 
Margaret S. Jones 
Dawn M. Kalsow 
Patrick T. Kane, PhD 
Christine A. Kasbohm 
Katherine Kaye 
Mary A. Kees 
Janet M. Kent 
Herbert James King, III 
Tonya D. Klem 
Kimberly Knesting-Lund 
Marlene L. Koch 
Anna LaLoggia Koenigs 
Amy J. Kohl 
Peter J. Kores 
Kelly Lynn Korn 
Nancy Kostecki 
Jeanne Kozlowski 
Isadore Kozochowicz 
Thomas R. Kratochwill 
Rosemary A. Kropp 
Dawn Rebecca Kuehl 
Patrick J. Kumke 
Jamie M. Kupkovits 
Lynda K. Lacina 
Philip Larkowski 
Michael J. Lasee 

Craig A. Albers
Julianna M. Alitto
Michelle K. Altehberger
Darci M. Ament
Gail Karin Anderson
Michelle Suzanne Anderson
Tonia L Anderson Ruskin 
Regina Arenz
Michael I. Axelrod
Charlie Bagdassian
Andria L. Bena
Jill M. Bennett
Sheila A. Binder
Roberta Bjork-Mathiesen
Stacy Lynn Blasko
Dawn Bleimehl
Janet L. Born
Barbara M. Bornstein
Jon G. Bowman
Michael J. Breen
Robert B. Breyer, PhD
Richard E. Brigham
Elliot Lewis Broch
Gregory A. Brock
Mary Ann G. Brodjeski
Danielle Marie Brown
Jessica Lynn Brumm-Larson
Miranda E. Carrier
Rachel Ann Caven
Melissa Coolong Chaffin
Johanna Chenous
Christine Christofferson
Miguel Colon-Charneco
Teresa Davenport
Susan K. Davis
Karalyn Dehn
Milton J. Dehn
Gina K. Deutscher
Robert J. Dixon
Sara Drewniak
Heather Drumm
Sara E. Durtschi
Amy Scheuermann Dwyer
Kelsey Kristine Peterson 

Dybevik
Bruce F. Dykeman
Neal Roger Eklund
Katie Ann Engel
Sandy Eskrich
Jessica Faust
Kristi J. Fenning
Crystal H. Feral
Margaret Filkins
Joanne L. Folcik
Sandra L. Folgers
Scott S. Ford
Nicole L. Forsythe
Britny Gabert
Elizabeth R. Gaebler, MS
Emily Elizabeth Gallun
Jennifer Galvin
Lacey Ganser
Julie A. Gapp

Kelly L. Schmitz 
Dan J. Seaman 
Zach S. Secrist 
Michelle J. Seligman 
Judith Seliskar-Benzel 
Joshua D. Severson 
Elika Anne Shapiro 
Erin Elizabeth Shinners 
Stephanie B. Skolasinski 
Daniel J. Small 
Kay Leigh Sockrider 
Brooke Jean Fails Soupenne 
Christine M. Sprotte 
Rene E. Staskal 
Ann E. Steele 
Elizabeth Ann Stegemann 
Sherri Stengel 
Richard M. Stillman 
Wendy Sue Stuttgen 
Andrea Taylor 
Connie M. Taylor 
Jessica Thorson 
Mrs. Rachel Tiffany 
Shaun Tjossem 
Mrs. Claire M. Topp 
Raechel Torf 
Mary E. Tusing 
Russell Vaden 
Andrew James Van Sistine 
Nancy S. Vanderloop 
Melissa Vasquez 
Amber Voit 
Gregory A. Walczyk 
Christopher J. Weins 
Jacalyn W. Weissenburger 
Brenda L. Weitermann 
Laura K. Wilde 
Brandee L. Wilker 
Craig Wille 
Susan A. Williamson 
Carol A. Wilson 
Marisa A. Winder 
David Winter 
Gregory Gerard Wolak 
Robyn A. Wood 
Karen Corning Wydeven 
Oi Win Noelle Yeung 
Caitlin Zozakiewicz 

Robert Latterman 
Milaney J. Leverson 
Stephen G. Levine 
Timothy W. Lichtenwald 
Amber L. Lindsay 
Janice K. Lippitt 
Diane M. Lonsdale 
Julie Lori 
Shyre Christensen Mann 
Jessica M. Martin 
Judy A. Martin 
Margaret O'malley May 
James McCarrier 
Dana R. McConnell 
Dawn Meissner Wheeler 
Connie Schlies Menchal 
Amy L. Menchl 
Melissa Mae Metzger 
Caroline A. Mihalski 
Laura M. Miller 
Tami L. Mlodik 
Scott Moline 
Shirley G. Natzel 
Patty L. Nesheim 
Jocelyn Horn Newton 
Kathleen J. O'Connor 
Dawn S. O'Handley 
Lisa O´Keefe 
Leah Joy Oleniczak 
Sara J. Olson 
Mary Kay Olston 
Heather A. Olwig 
Ken Ortery 
Stephanie M. Oster 
Gary J. Ostertag 
Lynda Thompson Palecek 
Sheri Pease 
Paul Pedersen 
Jason Neil Penry 
Samantha Rae Penry 
Eugene P. Philipp 
Luke D. Pinion 
Ellisen Masters Poelzer 
Erin Prey, EdS 
Amy J. Quaschnick 
Jana G. Reich 
Ann M. Reyes 
Jessica Lee Rice 
Marcia A. Riopelle 
Antonio Rottino 
Margaret Roush 
Michaeleen K. Roy 
Ann J. Rumpf 
Jan Margaret Rupe 
Kathy L. Rusch 
Sharon K. Sanderson 
Todd A. Savage 
Meghan Saxine 
Barry R. Schakner 
Tracey G. Scherr 
Jennifer Schieffer 
Julie A. Schmidt 
Rita M Schmitt 
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