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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x1106 (work).  My email address is 
kamkeblj@shawanoschools.com.  Topics or features we would 
like to promote in the upcoming newsletters include (and are not 
limited to) trainers' column, medical column, book/software 
reviews, student column (results of thesis, highlighted accom-
plishment), "post-retirement" articles, and "kudos" articles.  If 
you have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.
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Greetings from your WSPA President.  
Since our last newsletter, a school tragedy has 
occurred and WSPA has moved forward in a 
variety of areas.  First, school psychology lost 
a valued member of our professional commu-
nity, Mary Sherlach, in the tragic shooting 
that took place at Sandy Hook Elementary 
School in Newtown, Connecticut.  Our hearts 
and thoughts go out to the Newtown commu-
nity and all those connected to them.  

As with any shooting tragedy, there have 
been numerous reports on the need to limit 
access to guns and to increase mental health services across 
the country.   In Wisconsin, Governor Walker¶s response 
focuses on identifying and treating mental health issues that 
are associated with gun violence by forming a mental health 
committee.  Coincidently, one of my stated goals as Presi-
dent of WSPA has been to increase mental health services in 
Wisconsin schools.  After the shooting in Connecticut, I sent 
Governor Walker a letter, on behalf of WSPA, asking him to 
invite WSPA to the table when he forms his mental health 
committee.  In response to this letter, WSPA was invited to 
speak with the Governor¶s Education Policy Advisor, Mi-
chael Brickman, and with the Governor¶s Director of Exter-
nal Communications, Andrew Davis.  WSPA Legislative Co-
chairs, Heather Doescher and John Humphries, as well as 
WSPA Association Manager, Michael Lackas, represented 
WSPA at this meeting.  The WSPA representatives provided 
information on school psychologists and outlined possible 
ways to increase funding for mental health services in the 
schools.  (Please see article on this meeting elsewhere in this 
newsletter).  We are awaiting a response from the Governor 
regarding an invitation to join his mental health committee.

Since our last newsletter, WSPA has received some 
good news as well.   Thanks to the hard work of the technol-
ogy chair, Don Juve, and technology committee, Rob Dixon 
and me, the new website is almost ready to be launched!  
The website will be unveiled to WSPA board members at 
their first ever ³online´ January 26th work meeting.  Mem-
bers will be sent an email once the new website in launched 
inviting you to peruse it.

Finally, we have an exciting agenda for the 
March 20-22, 2013 conference at Paper Val-
ley in Appleton thanks to the diligence of 
Convention Chair, Linda Servais and her 
committee.  See http://www.uwlax.edu/
conted/wspa/springhome.htmlw for more in-
formation and to register. NASP President, 
Amy Smith, will be presenting the keynote 
and a sectional. There will be many excellent 
presentations on a variety of relevant topics.  
The offerings that count for the mental health 
certificate this spring include:  

x� Providing Trauma-Informed Care in Schools to 
Children with Abuse and Neglect Histories within 
the Response to Instruction (RtI) Model | Betty V. 
DeBoer, Ph.D., Christin Nelson, M.S., Sarah Coo-
lidge, EdS (6 hours)

x� What is Evidence-Based intervention? Choosing 
and Implementing Academic and Behavior Inter-
ventions That Work | T. Chris Riley-Tillman, Ph.D. 
(1.5 hours)

x� Beyond CBM: Behavior Measurement Options for 
Measuring a Child¶s Response to Intervention | T. 
Chris Riley-Tillman, Ph.D. (3 hours)

x� Mental Health Screening: Procedures, Tools and 
School Readiness | Kathy Halley, Ph.D. (3 hours)

I hope you are as excited as I am about WSPA¶s in-
volvement with the Department of Public Instruction and the 
Governor¶s office in making Wisconsin schools a better 
place for children. Please continue to support WSPA and 
encourage your colleagues to do so as well!  

Thank you so much for your membership!  I look for-
ward to seeing you at WSPA in Appleton on March 20-22!

Your WSPA President,
Betty DeBoer

President¶s Message
By

Betty DeBoer



Upcoming Events

ISPA 35th Annual School Psychology 
Conference

July 17-20, 2013
Porto, Portugal

Early Bird Registration available until April 15th. 

Keynote speakers include:
x� Celene Domitrovich presenting Strategies to Enhance 

the Social, Emotional, and Academic Learning of All 
Students

x� Bill Pfohl presenting Crisis Intervention: ISPA¶s Re-
sponse

x� Alexandre Grob presenting Assessing Cognitive and 
Developmental Functions Across Childhood

For more information, go to:
http://www.ispaopp2013conference.pt/

HELP WANTED:
WSPA needs a reliable person with website skills to help develop and 

maintain the new website.

Please email Betty DeBoer if you are 
interested: at bdeboer@uwlax.edu

2013 WSPA Spring Convention
March 20-22, 2013

Radisson Paper Valley Hotel
Appleton, WI

Pre-Convention Keynote Speakers (March 20th):
Kelly Schwegel, MSE, EdS ± Traversing the RtI Jour-

ney Toward Educational Excellence
Betty DeBoer, PhD, Christin Nelson, MS, Sarah Coo-

lidge, EdS ± Providing Trauma-Informed Care in 
Schools to Children with Abuse and Neglect Histo-
ries within the Response to Instruction Model

Convention Keynote Speakers (March 21-22):
Amy Smith ± Building Leaders
Dave Cattoi, PhD ± There is NO Crying in the Teach-

ers¶ Lounge

Registration Deadline is Friday March 1st. 

For more Information, go to: 
http://www.uwlax.edu/conted/wspa/springhome.html
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NASP Information and News
Robert J. Dixon, NCSP

Your Wisconsin NASP Delegate!

Earlier this year I promised to cover the 
four program areas of NASP. If you recall, I 
focused my first article on Professional Devel-
opment. The other areas are Advocacy, Profes-
sional  Standards  and  Information  Services. 
This month, in the wake of Sandy Hook, I want 
to focus on Advocacy. First of all, I am very 
grateful to my extended family in NASP and all 
the things that they did for the students and 
community to help and assist in the emotional 
recovery of the event. The fact that we lost 
³one of our own,´ Mary Sherlach, makes this event even 
more somber for me. The fact that this has touched off a new 
focus on the mental health of the communities and the 
schools is long overdue. Advocacy, as a program area fo-
cuses on helping to spread the word. It is not about school 
psychologists, it is about the kids and the services that are 
provided to the kids. The advocacy program area, similar to 
professional development, is organized around a number of 
specific workgroups. The groups are always looking for 
more hands to increase the impact of NASP so if you are 
interested in any of the following areas, let me know and I 
can pass your name onto the contact person.

Committee of Child and Profession. This work group fo-
cuses on writing the position papers of NASP. These 
position papers define the practices that NASP advo-
cates for. The Delegate Assembly is the final group that 
approves the documents after numerous revisions are 
made. The documents have a shelf life of about 5 years 
before they are reconsidered, updated to dropped.

Communications Workgroup. This group works on the 
communication goals of NASP. Numerous articles ap-
peared in the Communiqué about professional compe-
tency, advocacy and member services. This group is 
responsible for the monthly handouts that you find in the 
Communiqué that are designed to be ³user friendly´ and 
something that you can pull up and immediately use in 
the schools. This group is also responsible for the mate-
rials for School Psychology Awareness Week in No-
vember.

Committee on Gay, Lesbian, Bisexual, Transgender, and 
Questioning Issues.  This committee was established to 
identify actions NASP can take to fulfill the organiza-
tion¶s position statement that calls for providing a safe 
and secure emotional atmosphere for sexual minority 
youth through interventions, program development and 
research. The group planned a membership survey on 
gender expression/bias in the schools. They are also 
working on guidelines for NASP members to research 
this topic area and coordinate efforts with the commit-
tee. The group was very active at the Philadelphia con-
vention sponsoring a number of activities. Publications 
were another focus of the group and it included posters, 
a book proposal for NASP/Corwin Press. There are ef-
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forts  to  coordinate  with  APA  Division  44 
(Society for the Psychological Study of LGBT 
Issues) on welcoming packets for schools.
Government  and  Professional  Relations 
Committee. This group hosts the GPR booth at 
NASP Conventions and is always looking for 
help and assistance with members who were 
able to produce 4,411 letters to government 
officials during the convention. This group also 
helped provide guidance, advocacy training and 
resources in a number of states ± including Wis-

consin! This group also coordinates a number of special 
awards that recognize Special Friends of Children and 
Certificates of Appreciation.

International  Affairs  Committee.  This  group exists  to 
bring the broader context of an international backdrop to 
school psychology. Working between NASP and ISPA, 
this group works to enhance the awareness and commu-
nication among the member groups and focus on the 
development of tools that can be used globally. One area 
that the group is specifically working on is the global-
ization of the PREPaRE curriculum.

Multicultural Affairs Committee. This group is dedicated 
to enhancing the association¶s responsiveness to the 
needs of families and students from diverse backgrounds 
through a focus on behavior, attitudes and policy.  They 
have been working on a number of publications (e.g., 
Improving the Outcomes for Children in Foster Care) as 
well as policy documents (e.g., Racism and Discrimina-
tion Position Statement). They sponsored a number of 
convention presentations to bring the membership up to 
speed on cultural competence. This group spearheads 
NASP¶s efforts to provide recruitment incentives to en-
courage students from cultural and linguistically diverse 
backgrounds to join the field.

National Emergency Assistance Team (NEAT) Commit-
tee. This is the group that has responded not only to 
school shootings over the years, but has developed an 
expertise with helping school communities overcome 
natural disasters as well. They have developed a close 
working relationship with the Red Cross Disaster Men-
tal Health Training and continue to coordinate the PRE-
PaRE activities. 

In summary, from writing various references, presenting 
at conferences, connecting to the membership and extending 
the good name of NASP and school psychology to positively 
impact the welfare of children is the focus of all of these 
groups. It is a large responsibility and one that is frequently 
looking for assistance through NASP members. If you are so 
inclined to put something back into the profession of school 
psychology, this would be a great place to start. Let me know 
what you are interested in doing and I will make sure that 
you connect with the right people!
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DPI update
Mental Health Services in Schools

By Kathryn Bush
DPI School Psychology Consultant

kathryn.bush@dpi.wi.gov 608-266-1999

Population-based, as opposed to referral-based, mental 
health services in the schools has been a focus of Beth Doll¶s 
work when she worked in Madison at the University of Wis-
consin school psychology clinic,  now in Nebraska and na-
tionally.  ³Population-based school mental health services 
are services that have been carefully designed to meet the 
mental health needs of all students enrolled in a 
school´ (Doll & Cummings, 2008, p.3).

Who among us did not think of the shortage of mental 
health services as we reflected on the tragedy at Sandy Hook 
Elementary School in December?  ³In the largest study of 

children¶s mental health service use and psychopathology, of 
the 16% of children or adolescents receiving any mental 
health service, less than 25% received them through the gen-
eral medical care sector whereas 75% received them within 
the schools.  This contribution of the schools to mental 
health care for children has been substantiated repeat-
edly´ (Hoagwood & Erwin, 1997, p. 436).

Yet, in Wisconsin, indicators suggest a shortage of 
trained care providers both in the community as well as in 
the schools.  The mental health care professional shortage 
areas for Wisconsin by county are illustrated in this map.

Wisconsin Department of Health Services (2010)



Shortages of pupil services are evidenced by the unfilled positions in schools for the current school year, as well as by the 
student to practitioner statewide ratio.   

*750 to 1 for students in the general population, 225 to 1 in the student populations requiring daily pro-
fessional school nursing services or interventions, 125 to 1 in student populations with complex 
health care needs, and 1 to1 may be necessary for individual students who require daily and con-
tinuous professional nursing services (National Association of School Nurses, 2010)

Pupil Services Wisconsin Pupil Services 
Ratios 2012

National Organization 
Recommendations

School Counselors 466:1 250:1

School Nurses 1,596:1 750:1*

School Psychologists 956:1 500-700:1

School Social Workers 1,050:1 400:1

The National Association of School Psychologists in its 
Recommendations for Comprehensive School Safety Policies
(2013) calls for additional student services providers  [While 
NASP does not provide recommended ratios for school 
nurses, we all know our school nurse partners are often the 
frontline mental health service provider in our schools.]:

 ³Recommendation 1:  Increase access to mental 
health services and supports in schools.

Only a fraction of students in need actually receive men-
tal health services, and among those that do, the majority 
access those services in school. Nevertheless, the availability 
of school-based mental health professionals remains inade-
quate to meet the mental health needs of our children and 
youth. Schools should be enabled to hire more school-based 
mental health professionals (e.g. school counselors, school 
psychologists and school social workers) and funds should 
be allocated specifically for hiring these professionals. The 
recommended ratio of students to school counselor is 250:1; 
the recommended ratio for school psychologists is 500-700:1
(NASP Model for Comprehensive and Integrated School 
Psychological Services), and the recommended ratio for 
school social workers is 400:1. Schools and districts should 
be held accountable for making an effort to meet or at least 
work toward these ratios each year. Increased access to men-
tal health services and supports in schools, including the in-
fusion of social±emotional learning in our classrooms, is 
vital to improving the physical and psychological safety of 
our students and schools, as well as academic performance 
and problem-solving skills. Additionally, close collaboration 
between school-employed (e.g., school counselors, school 
psychologists, and school social workers) and community-
employed mental health services providers (e.g., professional 
counselors, clinical psychologists, and clinical social work-
ers) is critical to meeting the range of mental health needs. 
School psychologists play an integral role in providing direct 
services to students and teachers, while coordinating with 
community resources to ensure that all students receive the 

support they need to be successful.´
Every CESA in our state has at least one district below 

the recommended ratio for school psychologists.  Every 
CESA in our state has at least one district with at least twice 
the recommended ratio.  One district¶s ratio is 1 to 3970 
(2010 data).  Staffed at these levels, it is no wonder we find 
so little time to plan, promote or provide the comprehensive 
and prevention mental health services we see are needed. 

When Dr. Doll presented at the Wisconsin School Psy-
chologists Association convention last year, she offered 
models for delivering population-based school mental health 
interventions.  At the universal level, she recommends 
³infrastructure building activities to anchor population-based 
services in the community´ and ³universal mental health 
services.´  At the next tiers she recommends ³selective men-
tal health services´ and ³remedial services´  (Doll, 2011) . 
She outlines ten essential school mental health services:

1. Monitor students¶ mental health status including their 
academic, social-emotional and relational compe-
tence

2. Diagnose and investigate psychological disturbance in 
students

3. Inform, educate and empower students and their fami-
lies about mental health issues

4. Mobilize school-family-community partnerships to 
identify and solve psychological disturbances

5. Develop policies and plans that support student, fam-
ily, school and community mental health efforts

6. Implement policies and practices that protect students 
mental health and ensure developmental compe-
tence

7. Link students and their families to universal, selective 
and intensive interventions as needed

8. Provide appropriate staff training and monitor 
throughout intervention

9. Evaluate effectiveness, accessibility, and quality of 
school mental health services7



10. Research new insights and innovative approaches to 
promoting mental health

These suggestions are complementary to a positive be-
havior support system, and provide a link to data-based deci-
sion-making and other school psychology services outlined 
in NASP¶s Model for Comprehensive and Integrated School 
Psychological Services (NASP 2010).

Dr. Doll suggests a resource-mapping approach to ana-
lyze available services and plan for what is needed. 

What is available?
What relevant services are already provided?
Who provides them?
When and where?
Which students are eligible?
How many students are served?

What is effective?
What are the outcomes for students?
Is the service outcome worth the cost?

What is needed?
What identified student needs are not matched to any 
services?
What identified needs are far larger than the services 
available?
(Doll, 2011).

The Center for mental Health in the Schools offers sugges-
tions for resource mapping.

1. First map services in the school
2. Then map community services
3. Coordinate and integrate existing services
4. Identify redundancies and work to synchronize 

these
5. Identify gaps, and work to fill these in over time
6. Identify ineffective services, and work to reallo-

cate these resources to effective services
7. Implement systems to reduce unnecessary referrals 

and reliably follow through with necessary ones

While the available literature to promote this is plentiful, 
our discretionary time in schools is limited.  Yet we all know 
that promoting wellness is time well spent.  Helping children 
and others learn compassion, self efficacy, pro-social behav-
ior, and effective problem solving promotes mental health in 
our schools and community.  As we reflect on the loss of 
life, innocence, and sense of wellbeing in Newtown, let us 
also reflect on how to work together to improve mental 
health services for all children in each of our schools.
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Trainers¶ Corner
³You¶re Hired!´

Christine Neddenriep, UW-Whitewater
Professional Preparation and Training Representative

At the spring convention, we will have a stu-
dent session titled, ³µYou're hired!¶: Tips to a Suc-
cessful First Year as a School Psychologist.´ Dur-
ing this session, a panel of current interns, practic-
ing school psychologists, and district representa-
tives involved in the hiring process will answer 
student questions regarding future employment. 
Students need to know what current employers are 
looking for in school psychology candidates as well 
as what questions to ask of districts with whom 
they¶re interviewing. If your district is anticipating 

an opening and you¶d like to serve as a panelist, 
please contact me.

In addition, at the spring convention we 
will also have a juried poster session for students to 
share their research. I strongly encourage you to 
walk through the poster session and talk with stu-
dents about the research they are doing.

As always, I welcome your input and 
feedback regarding professional preparation and 
training. Please feel free to contact me at ned-
denrc@uww.edu with comments or questions.

Keeping the Psychology in School Psychology:  
WSPA Certificate in Professional Development: School Mental Health!                                       

By Veronica Milling
WSPA continues to offer  mental health training at each 

conference as part of the Certificate in Professional Develop-
ment:  School Mental Health.  Sessions are open to all.   For 
those who desire to earn the Certificate,  please document the 
sessions you attend on the form found on the WSPA web-
site-http://www.wspaonline.net under Conventions tab:  Pro-
fessional Development.  Be sure to sign in and out for each 
session you attend so that there will be verification of your 
attendance when it comes time to issue the Certificate.  It is 
not too late to start to earn the certificate.  We have another 6 
more conferences through 2016 for you to earn the 48 hours 
of coordinated training the certificate requires. Even if you 
are not interested in earning the Certificate, attendance at the 
sessions can also be used  to stay current on the latest effec-
tive school based mental health services to improve student 
outcomes.  With the focus on mental/behavioral health, there 
may be sessions you and/or your district team attend to gain 
skills that can be used in implementing increasingly inten-
sive interventions in a tier system such as PBIS. For those 
completing a PDP, individual sessions may be helpful in 
reaching your goals.   With a graduate credit offered for at-
tending a complete convention, the training track also offers 
an opportunity to get credits to renew your license.  More 
information on the certificate can be found on the WSPA 
website http://www.wspaonline.net under Conventions tab:  
Professional Development. 

Lastly, registration has just begun for the Spring 2013 
Convention!  Sessions selected and approved by the Mental 
Health committee to fulfill requirements for the Certificate at 
the   WSPA Spring Convention March 20-22 in Appleton 
include:  
x� Trauma-Informed Care in Schools to Children with 

Abuse and Neglect Histories within the Response to 
Instruction (RtI) Model | WSPA President Betty V. De-
Boer, Ph.D., Christine Nelson, M.S., Sarah Coolidge, 
EdS (6 hours)

x� What is Evidence Based intervention? Choosing and 
Implementing Academic and Behavior Interventions 
That Work |University of Missouri T. Chris Riley-
Tillman, Ph.D. (1.5 hours)

x� Beyond CBM: Behavior Measurement Options for 
Measuring a Child¶s Response to Intervention | T. Chris 
Riley-Tillman, Ph.D. (3 hours)

x� Mental Health Screening: Procedures, Tools and School 
Readiness | Madison School District Kathy Halley, 
Ph.D. (3 hours) 

Also just recently announced:  WSPA Summer Institute 
will feature John Murphy presenting on Brief Solution Fo-
cused Therapy!
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WSPA Goes to the Capitol
By Heather Hurd, John Humphries WSPA Legislative Co-chairs and 

Mike Lackas WSPA Association Manager

The recent events of the shootings in New-
town, CT have turned the country¶s attention to 
school safety and prevention of school violence.  
As school psychologists we promote safe, sup-
portive learning environments that protect both 
the physical and psychological safety of students 
and staff.

In the light of the Newtown tragedy Presi-
dent Obama has committed to identifying con-
crete and comprehensive strategies to ensure that 
we meet the above responsibilities for every 
school child, family, and community in the coun-
try.  He has charged Congress to craft solutions 
that will improve this process and he has acknowledged that 
new policies and solutions should be evidence-based strate-
gies and practices.  Governor, Scott Walker also expressed 
need to address mental health concerns in our state and has 
talked about the development of a mental health task force in 
Wisconsin.

Betty DeBoer, WSPA President, sent two letters to Gov-
ernor Walker in December highlighting the role that Wiscon-
sin school psychologists could play in the solution process 
and respectfully requesting a meeting to discuss our training 
and potential contributions to a mental health task force. 

The Governor¶s office responded to Betty¶s letters and 
as a result on Thursday January 3, 2013 Heather Hurd and 
John Humphries, WSPA legislative co-chairs and Mike 
Lackas, WSPA Association Manager met at the capitol with 
Michael Brickman, Policy Advisor and Andrew Davis, Ex-
ternal Communications Specialist for Governor Walker. 

We provided the two gentlemen with packets of infor-
mation pertaining to our training, mental health needs in 
Wisconsin, school-based mental health services and school 
psychologists and suggestions to address barriers to learning.  
The following summarizes the discussion.

x� We indicated we were prepared to discuss the training of 
school psychologists, mental health in the schools, cur-

rent funding sources, new funding sources and 
allocation of resources.

x� We discussed school safety and mental health 
supports for students and the impact of continued 
funding on the success of these supports and pro-
grams.  We highlighted the fact that we are already 
in schools and trained to deal with and collaborate 
on student mental health issues. 

x� Current categorical aid for school psycholo-
gists was explained and a specific option for ex-
pansion of categorical aid to support mental health 

services was offered. 

x� We discussed student outcomes and comprehensive ser-
vices and pointed out our skills relative to resolving bar-
riers to learning.

x� We asked for specific information on Governor 
Walker¶s budget proposals and the development of a 
Mental Health Task Force.  Mr. Brickman indicated that 
because the budget process is in its early stages, the 
Governor¶s office staff was unable to share many de-
tails.  We were told that a Mental Health Task Force 
may be contrived in the near future.  We urged the Gov-
ernor to include school psychologists on this task force 
due to our expertise and acknowledging that schools are 
where children spend the majority of their waking hours.

We were encouraged by the meeting with the Gover-
nor¶s staff as a first step to addressing mental health prob-
lems for children and in order to place violence prevention 
measures in our schools.  We will work to maintain commu-
nication with the Governor¶s office and are committed to 
working together to keep children safe at school!
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Disaggregation of Data in a RtI/PBIS Framework
By Kent Smith, regional technical assistance coordinator²PBIS focus, 

Wisconsin RtI Center/Wisconsin PBIS Network

The use of data within a Response to Intervention (RtI) 
framework (for behavior, this is called Positive Behavior 
Interventions and Supports, or PBIS) is as essential to the 
development and sustainability of a healthy RtI framework 
as air and water are to the human body. If teams are not 
looking for patterns and trends in their data and are, rather, 
plodding along and making decisions on systems and prac-
tices because they ³seem right,´ then they are perpetuating 
inefficiency and ineffectiveness.  This article reviews the 
creation of precision statements, action planning based on 
precision statements, and disaggregating the typical data sets 
for a PBIS framework. 

As they start to review data, school teams typically ex-
perience a phenomenon called ³paralysis by analysis.´ They 
have an abundance of data but are generally unsure where to 
start with action planning. Tier 1/universal teams are trained 
to look at their fidelity and outcome data to identify and plan 
around system needs. At a universal level, this generally 
means looking for large data patterns and then drafting a 
precision statement that allows the team to create an action 
plan that will target any troublesome patterns that emerge. It 
also means considering subgroups of data.

For example, when looking at the initial data, a school 
team may see that they have a significant number of office 
discipline referrals (ODR) on the playground or during pass-
ing time in a middle school. But that doesn¶t tell the team 
much other than the location. However, if the team looks 
deeper into the data, they would be able to create a precision 
statement such as: ³During transition time between third and 
fourth hours, we have had 35 ODR for µdisrespect.¶ Of the 
35 ODR for µdisrespect,¶ 27 of those were from seventh 
graders, and the ODR was given by eighth grade teachers 
monitoring that hallway. The purpose of the behavior ap-
peared to be to get peer attention.´ 

In the previous example, the precision statement would 
allow the team to develop an action plan that would address 
things to do differently with the students (create a cool tool 
to teach to the seventh grade students and target the ac-
knowledgement system on this new skill), as well as what to 
do differently with the staff (at next staff meeting conduct a 
fluency check on how disrespect is defined, revisit what is 
considered major and minor behavior). It also allows the 
team to set a measure for accountability (decrease the ODR 
for seventh grade disrespect in the hallway by 35 percent 
within the next two weeks).

This is an example of basic disaggregation of data and 
the creation of a precision statement. However PBIS teams 
are also trained to disaggregate their Big 5 data (average 

number of referrals per day per month, by behavior, by date, 
by time, by location and by student), ethnicity, and disability 
status at a minimum. There are several reasons for this. 

On a national and state level, students of color and stu-
dents with disabilities tend to have much higher rates of dis-
ciplinary contact than white students, and when they have 
those disciplinary contacts the consequences tend to be more 
severe. Generally, because schools have tended to look at big 
picture data, they have missed the smaller patterns that drive 
the bigger trends. For example, white students tend to be 
referred for objective behaviors such as fighting, tobacco 
use, and skipping. Students of color tend to get ODR for 
subjective behaviors like disrespect, harassment, and loiter-
ing. 

One of the easiest and most startling data points comes 
in the calculation of ³risk ratio,´ which is applicable for re-
viewing data subgroups. To calculate risk, you identify the 
percent of students within each ethnicity group or disability 
status with ODR and divide their percentage by the percent 
of students within the control group (generally white ethnic-
ity or students without disability). The closer the score is to 
1.0 (the score for the control group), the more equal the risk 
for the group you are looking at. 

For example: In your building, 47 percent of students 
enrolled by their parents or guardians as Asian received 
ODR, and you are trying to determine their risk of getting 
ODR compared to white students, the largest enrolled group 
(of whom 65 percent received ODR). You would divide 47 
percent by 65 percent for a risk ratio of .72. In this example, 
students enrolled as Asian have a lower risk of getting ODR 
(.72) when compared to students enrolled as white, who have 
a risk ratio of 1.0. 

If schools do not disaggregate their data, they are miss-
ing the opportunity to make their systems more responsive. 
When teams see large data patterns at the universal level²
that is, large numbers of students or referrals²it is generally 
an indication of system needs, things that the staff need to 
address. 

When considering the national and state trend of African 
American students having higher ODR contact, and knowing 
that the data trend nationally and in Wisconsin is for these 
ODR to be for subjective behaviors, a PBIS team that calcu-
lated the school¶s risk ratios and found a higher risk for Afri-
can American students would then determine what the ma-
jority of ODR were for among the African American stu-
dents and address that within the system planning (e.g., flu-
ency checks of behavior definitions, increasing family en-
gagement, staff development). 
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Strength in Numbers
By Kimberly Knesting-Lund, WSPA Membership Chairperson

Many years ago I participated in a workshop that started 
off with participants getting into pairs and holding a piece of 
twine tight between them.  Workshop leaders then walked 
around the room throwing a ball towards the taut pieces of 
twine, asking partners to catch the ball with their twine and 
keep it off the ground.  Not surprisingly, no one was success-
ful.  Next, participants were placed into small groups and 
each group was given a ball of twine.  One member of each 
group was asked to hold onto the end of the twine and then 
toss the ball to another group member who held onto that 
³place´ on the twine and then tossed it to another person who 
did the same, and so on«.  Initially, the passing back and 
forth of the twine resembled a pretty anemic spider web ± a 
little bit of web and a lot of empty space.  But as we contin-
ued tossing the ball of twine back and forth, the web became 
more complex with contained much less empty space.  The 
web also became stronger.  After several minutes of working 
at our task, we were able to bounce a ball on the web of 

twine without it falling to the ground.
The point of the exercise is to demonstrate the impor-

tance of connectedness with others, of community, of 
strength in numbers.  I have found myself often thinking 
about this activity in recent weeks as I think about the work 
that school psychologists do.  We know the importance of 
building community ± between students, with teachers and 
school staff, among the families at the schools where we 
work.  But we shouldn¶t forget the importance of the com-
munity we share with other school psychologists.  We have 
strength in numbers, too.

Unfortunately, without disaggregation of data, it be-
comes easy to schools to overlook this system need and fo-
cus solely on the individual students. They miss the bigger 
trend. The use of disaggregated data is critical in making 
systems responsive to all students. It helps to identify the 
issues a system must address and helps the team plan their 

approach. 
More information on disaggregating data, specifically 

using School-wide Information System application, can be 
found on our website at www.wisconsinpbisnetwork.org/
educators/pbis-in-action/online-modules.html

Call for Papers from ISPA¶s editorial board!
1. Does your research have global implica-

tions?

2. Do your findings suggest how best to serve 
children, youth, and families?

3. Have you considered how you could (and 
perhaps should) help developing countries by 
providing evidence-based community services?

The International Journal of School & Educational 
Psychology (IJSEP), is now accepting papers. Researchers 
and practitioners are invited to contribute papers to the jour-
nal. IJSEP requires authors to follow the most recent APA 
Style Manual, meeting all stylistic and ethical guidelines. 
The Editor-in-Chief, Editors, and Editorial Board are made 
up of individuals from around the world and include promi-
nent scientists, senior practitioners, and student reviewers. 
These individuals make recommendations about what arti-
cles should be published. The journal is unique in that it at-
tempts to include the views of these different individuals. 

The journal accepts empirical papers that contribute to 
the knowledge base of teaching, learning, schooling, cross-

cultural psychology, school psychological 
services, applied educational psychology, 
assessment, special education, new models 
of instruction, and other related international 
topics. All forms of research are acceptable 
including quantitative and qualitative re-
search such as case reports, single-subject 
designs, and empirical and longitudinal stud-

ies. Authors should describe the practical implications of all 
work submitted.

International Journal of School & Educational Psy-
chology receives manuscript submissions electronically via 
its ScholarOne Manuscripts site located at: http://
mc.manuscriptcentral.com/ijsep . ScholarOne Manuscripts 
allows for rapid submission of original and revised manu-
scripts, and facilitates the review process and internal com-
munication between authors, editors, and reviewers via a 
web-based platform. ScholarOne technical support can be 
accessed at http://scholarone.com/services/support/ .

If you have any other requests, please contact the jour-
nal¶s Editor, Rik Carl D¶Amato at rdamato@umac.mo.

If you have questions about the journal or ISPA, please 
contact WSPA¶s Tracey Scherr at scherrt@uww.edu.
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The Spirit Catches You and You Fall Down: 
An Example of the Necessity of Cultural Competence

By Katelyn Oellerich
School Psychology Graduate Student, UW-Whitewater

³The Spirit Catches You and You Fall Down: A Hmong 
Child, Her American Doctors, and the Collision of Two Cul-
tures´ by Anne Fadiman is a true story about two cultures 
that came together for the health of Lia, a Hmong child with 
epilepsy. Describing events that took place in the early 
1980¶s, Fadiman¶s book illustrates the importance of cultural 
competence to the effective practice of school psychology.  
Lia¶s family believes that medicine can be harmful and they 
treat Lia by use of herbal remedies, animal sacrifices, and 
services from a trix neeb.  The United States (U.S.) doctor¶s 
do not agree with or understand the Hmong¶s beliefs.  When 
Lia is brought in to the hospital, they prescribe many differ-
ent variations of medications to help with Lia¶s seizures.  As 
illustrated in Fadiman¶s book, the difference in cultural be-
liefs, lack of cultural understanding, and difficulties in com-
munication ultimately lead to devastating results for Lia. 

Lia¶s parents attribute the beginning of her epilepsy to 
her older sister slamming a door.  They believed that the 
loud noise of the slamming door scared Lia¶s spirit and 
caused it to leave her body, which resulted in her falling 
down and having a seizure.  Although traditional Hmong 
culture believes in treating the soul through herbal remedies, 
animal sacrifices, and services from a trix neeb, Lia¶s parents 
took her to the hospital where she was born with hopes that 
the U.S. doctors might be able to help with Lia¶s illness.  
Lia¶s parents, Foua and Nao Kao Lee, did not speak English 
and there were no translators available most times when they 
arrived at the hospital.  U.S. doctors and nurses cared for Lia 
without fully understanding why she was brought in, or even 
truly receiving informed consent from her parents.  The doc-
tors and nurses were acting outside of their competencies, 
because they did not have an understanding of Hmong cul-
ture and beliefs and therefore most likely did not realize that 
they didn¶t fully understand why Lia¶s parents brought her to 
the hospital, and what sort of care was expected.  The hospi-
tal staff utilized their Western medical training, and assumed 
that their treatments were superior and therefore preferred by 
Foua and Nao Kao.  

 There were many instances where Lia came into 
the hospital and no one was available for translating, unless 
Nao Kao and Foua took it upon themselves to ask a relative 
to come to the hospital with them for translations.  In addi-
tion to the translation services by the relative possibly being 
of low quality, the doctors and nurses were acting outside of 
their competencies by treating Lia without an understanding 
of her symptoms, and without appropriate consent from her 
parents.  At a minimum, the doctors should have worked to 
locate a translator so that verbal communication could occur 
between the family and the medical staff every time that Lia 
arrived.  However, an optimal approach would have been to 
use a cultural broker to serve as not only a translator but also 
an informant of beliefs and expectations of the Hmong cul-
ture. 

The many instances where translation services were not 

provided, give awareness to the necessity of understanding 
your own competence levels and when it is necessary to refer 
out or bring in outside services to best serve the client.  In 
the field of school psychology there will most likely be times 
where it is necessary to work with a different culture.   In 
these instances, it is best practice to act within your levels of 
competency (Jacob, Decker, & Harshorne, 2011).  The doc-
tors in this case should have realized that their work with Lia 
was limited in its effectiveness because they did not truly 
understand the family¶s culture and beliefs. Without under-
standing these crucial aspects of Lia¶s life, it was difficult for 
them to properly treat her.

Differences in cultural beliefs about the care of Lia, led 
to Lia temporarily being removed from her parents¶ care.  As 
she failed to respond to their treatment, the doctors continued 
to prescribe many different medications to Lia to help allevi-
ate her symptoms. However, Foua and Nao Kao believed the 
medicine was making her sick and would not give her the 
recommended doses.  After many battles with Foua and Nao 
Kao one of Lia¶s primary doctors, Neil, decided that by the 
Lees not following the doctor¶s prescription requirements, 
they were putting their child in danger and he reported them 
for abuse to child protective services.  Neil¶s report led to 
Lia being taken away from Foua and Nao Kao for ten 
months to live with a foster family.  The time that Lia was 
away from her parents took a toll on her health, and possibly 
even led to a worsening of her seizure symptoms.

Neil¶s report to child protective services regarding Lia 
was not acting in the best interests of Lia.  Instead, Neil 
seemed to be concerned with his own frustration and was not 
working to understand the concerns of the parents.  As 
school psychologists, our ethical guidelines require us to 
work with parents when making decisions about their chil-
dren, as well as to do no harm (Jacob et al., 2011).  In this 
case Neil did not work with the parents and therefore, possi-
bly contributed harm to both Lia, who presented with wors-
ening health concerns, and her parents, who were deeply 
saddened and lost trust in the hospital.  The Lees were good 
parents but because they did not conform to traditional west-
ern medicine does that make them negligent parents? Neil 
not only neglected to think about the best interests of the 
child, but he also acted incompetently because he did not 
understand the culture of the Hmong, and therefore, could 
not possibly understand why the Lee¶s chose not to give cer-
tain medications to Lia.  In addition, I would argue that had 
this been a U.S. family talking with Neil about their concerns 
of the medicine having ill side effects, Neil would have re-
spected the opinion of this family and worked to accommo-
date their concerns.  However, because Neil did not under-
stand the Lee¶s he immediately stereotyped them as being 
difficult and ignorant in their understanding of Lia¶s illness.

Once Lia returned home, her parents listened to the doc-
tor¶s orders out of fear that Lia may be taken from them 
again.  However, unfortunately Lia did not get better.  Lia 
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suffered from a grand mal seizure that ultimately resulted in 
her being in a vegetative state.  Interestingly, a medical re-
view of the cause of Lia¶s final grand mal seizure determined 
that it was not due to insufficient medication but actually to 
the administration of one of the medications the doctors had 
prescribed.  The medication affected Lia¶s immune system, 
which made her more susceptible to infection and eventually 
caused her septic shock resulting in her vegetative state.  
Therefore, the Lee¶s were correct in their assessment, the 
medicine had made Lia sicker.  Although, at least one of the 
forms of medicine may have made Lia sicker, the other 
medication may have actually prolonged Lia¶s life. Suggest-
ing that had both cultures been able to work together for the 
benefit of Lia, she may not have ended up in a vegetative 
state.  

³The Spirit Catches You and You Fall Down´, teaches 
the importance of having an awareness of potential biases, 
gaining cultural competence, and a need to respect all indi-

viduals. In the practice of school psychology, these values 
are of great importance.  When working with children and 
families of diverse cultures, it is important to work within 
your competencies so that children are receiving the best 
support possible.  When cases are outside of your compe-
tence it is important to refer the child and his or her family to 
someone who may be able to better support their situation, 
and then work to educate yourself on the subject so that next 
time you will be able to competently help with that situation.  
In addition, ³The Spirit Catches You and You Fall Down´ 
teaches the important lesson of collaborating with the people 
that you serve.  As a school psychologist, it is important to 
make the child and his or her family an active part in any 
intervention.  Above all else, we must strive to do no harm.  
Therefore, working to include a family¶s values is most 
likely going to be more beneficial than working against the 
family¶s values. 
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Cyberbullying: What school psychologists can do to help
By: Arielle D¶Aprile

(Reprinted from NYASP's newsletter New York School Psychologist Spring 2011, 
Volume XXIX, Number 2)

Sarah woke up one morning, anticipating a 
typical day at middle school. She felt prepared 
for her quiz in science and was looking forward 
to her softball game after school. Before leav-
ing to catch the bus she signed on to Twitter to 
check the most recent ³tweets´ of the latest 
gossip written by the ³cool´ kids. All of a sud-
den she came across a vicious rumor that was 
tweeted about her. At first she was furious, un-
til she had found that same post had already 
been spread to almost half the 7th grade and 35 
students even had the nerve to ³retweet´ it on their Twitter 
pages. Mortified and humiliated, she thought ³How am I 
going to face all my classmates today? Will they believe me 
if I try to explain the rumor isn¶t true? Or is it too late?´ 

This is an example of a cyberbullying incident. Al-
though Sarah is typically an A student and member of many 
extracurriculars, will this cyberbullying incident impact her 
socially and emotionally to the point of school avoidance, 
withdrawal, and possibly depression? The bullying behavior 
portrayed through just one ³tweet,´ ³wall post,´ ³instant 
message,´ ³E-mail´ or ³text´ can be more severe than a ver-
bal exchange in person. Cyberbullying is defined ³as the 
willful use of computers or computerized machines as tools 
to intentionally and repeatedly cause harm or discomfort 

through verbal or relational aggression that tar-
gets a specific person or group of per-
sons´ (Cook, Williams, Guerra, & Tuthill, 2007). 
Cyberbullying is bullying utilizing computerized 
technology as its venue. 

New Challenges
 This newer form of bullying can have dramatic 
emotional effects on students as cyberbullying 
behavior can be more intense than typical 
³school yard´ bullying behavior. A post, text, 

blog, or instant message enables the bully to circulate the 
information to multiple peers, faster. This can be over-
whelming for the victim. According to the National Institutes 
of Health, youth victims of cyberbullying are at a higher risk 
of developing depression than victims of traditional bullying. 
(NIH News, 2010)

The technological outlets for bullying behavior also 
make it more difficult for the victim to escape since it can 
take place at any time, not just during school hours (Hinduja, 
& Patchin, 2010) Because the bully doesn¶t have to look the 
victim in the eye as they say something hurtful, there is no 
immediate consequence to the bully¶s behavior. This pre-
vents the student from making the required behavioral asso-
ciations that impact our ethical decision making through 
various mistakes children and adolescents face in their social 



development (Willard, 2006). 
Cyberbullying can also be more difficult for schools to 

control as these incidents occur mainly outside of school 
through a variety of social media. Although much of the cy-
berbullying incidents that occur outside the school, school 
officials are often pressured by parents to resolve such is-
sues. Whether one views it¶s primarily the school¶s responsi-
bility or parent¶s responsibility to handle cyberbullying inci-
dents that take place outside the schools, the Dignity for All 
Students Act is set to go into effect the 2012-2013 school 
year. This will ensure New York State Public Schools are 
taking the appropriate measures to properly address issues of 
student harassment and discrimination. 

Resources: 
Although cyberbullying may bring more challenges to 

the school setting, there are a number of resources and tools 
available for school psychologists and other mental health 
professionals to help. NASP has partnered with Cybersmart!
® to help make the Cybersmart! Cyberbullying Awareness 
Curriculum® available to school districts at no costs.  Log 
on to the NASP website (http://cybersmartcurr0iculum.org/
cyberbullying/NASP/) to obtain the Cybersmart curriculum, 
Lessons within this curriculum cover topics including inter-
net safety, activities to teach positive behavior, and helps 
facilitate good decision making and critical thinking skills so 
that students engage in safe and respectful technological be-
havior. 

School psychologists should play a leadership role in 
establishing anti-bullying or positive behavioral support pro-
grams in their districts to inspire respectful behavior. Re-
member, cyberbullying is another form of bullying as the 
students engaged in cyberbullying behavior do not differ 
from that of bullying (Cook et al., 2007). Efforts to prevent 
traditional forms of bullying should have a similar effect on 
preventing cyberbullying. If you already have an anti-
bullying program established in your building you can easily 
add anti-cyberbullying components to the program by incor-
porating such language and lessons into the curriculum. 
Whether your district adopts a formal program such as the 
Olweus Bullying Prevention Program or Bully Busters, or it 
develops its own curriculum, it is important lessons also fo-
cus on the role of the bystander. Whether it is in a chat room, 
wall post, or E-mail, or at recess, student bystanders carry 
the most influential power in  

Unfortunately, administrators, teachers, school psy-
chologists, teachers, counselors and other faculty are some-
what limited in how much we can control the social network-
ing our students engage in when they leave the school walls; 
however, it is important we educate parents of the resources 
available. For example, workshops dedicated to educating 
parents of the parent controls on social networking sites, 
communication with their children, and setting rules and 
guidelines within the home for internet and cell phone safety 
can help provide parents with the strategies needed. SCBT or 
³Stop, Copy, Block, and Tell a trusted adult´ are examples of 
language parents can use for teaching their children how to 
respond to a cyberbully. (Coloroso, 2005).

x� Stop -Don¶t respond
x� Block -Filter communication through IM contact list
x� Copy -Make copies of all messages, text, voice mes-

sages, and pictures 
x� Tell- a trusted adult

(Adapted from the bully, the bullied, and the bystander, 
Barbara Coloroso, 2005)

Parents can also establish an agreement with their chil-
dren by signing an internet behavior contract. A sample con-
tract parents can use may be viewed on the Get Net Wise 
website at http://kids.getnetwise.org/tools/toolscontracts. 

NYASP has also worked to prevent and intervene with 
this new form of cyberbullying. You may access our free 
Bully Prevention Toolkit located on the NYASP main 
page, as well as clicking on the Cyberbullying Resources 
link for more information.

Recommended Internet Resources
http://cybersmartcurriculum.org/cyberbullying/NASP/ 
http://www.cyberbullying.org/
http:cyberbully.org
http://www.stopcyberbullying.org/index2.html
http://www.nasponline.org/publications/cq/
cq342internetsafety_ho.aspx
http://www.bullies2buddies.com/
http://kids.getnetwise.org/tools/toolscontracts
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iPad Apps for School Psychologists
Ideas Posted on NASP Discussion Boards 

Compiled in February 2012
Reprinted from Minnesota School Psychologists Association's  newsletter 

School Psych Minnesota, Volume 43, Issue 3

Behavior LENS
There is also a new behavior observation iPad app called 

BehaviorLENS.  It was released last week and is getting rave 
reviews in the app store so far.  It has Interval Recording, 
Frequency, Duration, and ABC observation tools.  It also 
generates graphs in PDF format so they can be emailed, 
printed, or attached to documents.  The format is really so-
phisticated, but it is very intuitive for any school personnel to 
use (we have our paraprofessional track behaviors).  The 
website is:  www.behaviorlensapp.com.

I use BehaviorLENS for the iPad.  I should mention that 
I am the creator of the app (along with a friend who is also a 
school psychologist).  It is the most recent behavior observa-
tion iPad app - and we created it specifically to focus on tak-
ing clean, consistent behavioral data to make informed inter-
vention decisions.  Data is calculated and graphs are created 
with the touch of a button.  All of this output can easily be 
emailed to teachers or parents, or copied and pasted into 
psych reports.  We've gotten incredibly positive feedback, 
and the suggestions that we have received are currently being 
developed into an updated version of the app.  I'm very 
happy with it as the designer, but even more - I love using it 
as a practitioner.  It has saved me so much time and effort -
and the parents and teachers I work with are very impressed 
with the information I send them directly from the app.  The 
website for the app is:  www.behaviorlensapp.com for more 
information.  Or please feel free to email me any questions 
you may have.
iBAA Behavioral Assessment App

iBAA is a comprehensive app for doing the full range of 
behavioral assessments--qualitative observation, cumulative 
frequencies, interval recording with peer referencing option, 
and functional behavioral assessment.  We have added some 
new features to assess the learning environment, such as re-
cording positive-negative teacher to student interactions, 
teacher executive function prompts, and prompts for student 
responses.  All provide user friendly reports and graphs 
which can be integrated into your psych reports. No app is 
going to be more comprehensive in the types of behavioral 
assessments and customization you can do than the 
iBAA.  Of course I am biased because I was the content con-
sultant on the project and presented at the NASP conference 
twice on the app!  I know the price is a sticking point for 
many potential buyers.  Unfortunately, the developers are the 
ones who have control over the price, not me.  Seriously 
though, I think I can set my biases aside because I actually 
own and have used the apps you named and more.  They all 
have some strengths, but overall it was my dissatisfaction 
with the others was what led to my involvement in iBAA's 
development.  If I can answer any questions you might have 
with iBAA, feel free to contact me, either via these posts or 
at paul@futurehelpdesigns.com.
School Psychology Tools

I have just begun using School Psych Tools, http://
schoolpsychologytools.com/ on my iPad, and they say they 
will be getting an Android App soon. It's the best $35 I've 
spent; it's helped me organize my caseload. I've also emailed 
the creators with a suggestion, and they immediately an-
swered and said they would like to incorporate that in a fu-
ture version.

This one tracks your evaluations, timelines, etc.  This 
app is really fab! This link will take you to web page to learn 
about it: http://www.schoolpsychologytools.com/.

There is a School Psychology Tools app.........costs 
$40. This app has quite a few things: stopwatch, norm distri-
bution, observation, to do list, calendar, evaluation progress. 
For the observation, there are options (interval, ABC, dura-
tion...) and you can create your own templates. For evalua-
tion progress, it is a checklist of the different aspects 
(consent, parent contact, cognitive assessment, academic, 
observation, etc). You can add and delete from the list for 
each student. After you enter student info in, you can then 
sort by school, eval date, grade, teacher, name. This also 
automatically puts eval dates in the calendar on this app. So, 
you can see when things are due. I'm still learning how to 
make the most out of this. I do love it for observation. The 
app creates reports from the observation: percent on task or 
whatever behaviors were recorded. 
Behavior Assessment Pro

Lots of free apps out there but the one I purchased and 
use all the time and find very useful is "Behavior Assessment 
Pro" (as an initial first step to an FBA).
eCove Observation Software

I have been using the free eCove observation system as 
a trial and really liked it.  Our district recently purchased 
licenses for several people for the Special Education Edition 
of eCove and were also able to purchase "add-ons" to make 
it more customized.
KeepInMind

There is a companion app for behavior intervention, 
Keep In Mind (KIM).  KIM delivers customizable prompts 
to students or to BIP implementers.  It provides a level of 
feedback which can be used to assess fidelity of implementa-
tion.  For example, if you designed an intervention for a 
teacher to implement, prompts can be delivered to the 
teacher's device.  She must then respond to the prompt (e.g. 
did she do the intervention or not).  Then when the school 
psych or BIP developer meets with the teacher, the devices 
sync, and the developer has some data about how often the 
BIP was actually implemented.

I have an app for iPhone / iPad called Keep In Mind 
which issues reminders to whomever is implementing a 
BIP. For example, if a BIP prescribes that a student is sup-
posed to receive an intervention on specified days/times, I 
can then send a reminder to the person (teacher) who is sup-
posed to do it. The person responsible for the BIP must re-
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spond to the reminder to indicate whether they did whatever 
they were supposed to do or not.  The app then can by 
synced with my device next time we're together, so I can see 
how they responded and obtain a report and graph.  It pro-
vides a level of feedback about implementation fidelity, but 
as with anything, you are relying on their truthfulness in re-
sponding.
You Can Handle Them All

For social skills & behavior problems, I recently bought 
"You Can Handle Them All."  There's a very thorough over-
view of it in the app store.  It cross-references related behav-
iors, offers suggestions for what to do and what NOT to do, 
and prompts you to consider the causes of the behaviors, as 
opposed to just addressing the symptoms.
PAR Assessment Toolkit

PAR has a free app now which includes a normal curve, 
conversion chart, age calculator, and stopwatch. However, 
one down-side is that this app is advertisement supported.
Super Duper Age Calculator

I like the free app SDAgeCalc to double check students 
ages.
Dropbox

One last tool I'll share (but this doesn't mean there aren't 
more) is Dropbox.  Because I have multiple buildings I had a 
resource binder with all kinds of information like special 
schedules, contact phone numbers, etc. but now I have that 
information scanned and uploaded to Dropbox. Now I can 
access it anywhere including my iPad. Also great for forms 
you need like consent forms, resources, etc.
Notesy

It is "Notesy". I use this app for typing all of my class-
room observations. It is directly linked to "Dropbox" so I do 
not have to email stuff to myself.
Evernote

I'd encourage you to try Evernote for notetaking.  I don't 

know if you have multiple buildings (I do) and I have a note-
book (which is a collection of individual notes) for each 
school. If I have an especially challenging case I create a 
notebook for the student but this is rare. I also have note-
books for resources specifically related to RtI and 
PBS.  You're able to install a program on your computer that 
automatically syncs your notes between iPad/iPhone and 
your computer. Another way I use Evernote is that I take 
anecdotal notes during observations (switching between an-
other observation app like others listed) but then at the end of 
the observation I can take a picture of what the student ac-
complished to have a frame of reference and the photo is 
attached to observation note.
Quick Office

Quick Office allows MSOffice docs to be edited on the 
iPad.
iAnnotate

If I have enough time to prepare for the reading fluency 
progress monitoring then I put the running record form in 
and use iAnnotate to mark the errors as the student reads
PDF Expert

This app allows full PDF capabilities on the iPad.
Dragon Dictation

One iPad app I currently use is Dragon Dictation.
Common Core App

I reference the Commoncore frameworks for curriculum 
(Commoncore app) which was free.
Other Ideas for iPad Use

When I start running my lunch bunch we're going to use 
the camera to take videos about different skills we're learn-
ing.  I'm using the audio recording capabilities to record kids 
while they read outloud.

IEar.org is a great website that "reviews" education 
apps.

20

Promoting Evidence-based Practices
Spotlight on: EBP for Mental Health Prevention and Intervention

Website address:  http://www.samhsa.gov/ebpwebguide/index.asp
By Christine Peterson,  PhD

From the webpage: ³SAMHSA provides this Web Guide 
to assist the public with simple and direct connections to 
Web sites that contain information about interventions to 
prevent and/or treat mental and substance use disorders.  The 
Web Guide provides a list of Web sites that contain informa-
tion about specific evidence-based practices (EBPs) or pro-
vide comprehensive reviews of research findings.´

The Web Guide can be used by stakeholders throughout 
the behavioral health field to promote awareness of current 
intervention research and to increase the implementation and 
availability of evidence-based practices (EBPs).

This resource is filled with descriptors and links to a 
variety of websites, such as the Technical Assistance Center 
on Social-Emotional Intervention for young children 

(TACSEI), a website that offers information, research and 
interventions geared toward social-emotional challenges in 
young learners: http://www.challengingbehavior.org/                                                                      
This is just one example of a variety of evidence-based re-
sources related to mental health that can be accessed via the 
SAMHSA web guide

You can either browse evi-
dence-based practices by area or by 
age group using the links in the left 
navigation menu.



School Crisis Planning: A Standardized Approach
By Christina Loomis

(Reprinted from School Psychology in Illinois June 2011, Volume 32, Number 4)

Christina Loomis is an Administrative Project Analyst for the Village of Mount Prospect Fire Department. Some of Christina¶s 
responsibilities include the preparation of fire department plans and reports, conducting research assignments, and managing 
special projects. For the past four years, Christina has spent a considerable amount of time working with schools throughout 
the Chicago suburbs on improving and implementing crisis management programs. Her tireless efforts have created a Stan-
dardized School Crisis Program that is now being used by over 100 schools. ± Brian Lazzaro  

Introduction
School crisis plans are often created in the vacuum of an 

individual school building, without the input of local emer-
gency responders. In Mount Prospect, a northwest suburb of 
Chicago, we found out first-hand that bringing together rep-
resentatives from our schools, police, and fire departments 
produces a more comprehensive and improved crisis plan. 
Schools deal with a variety of emergencies on a daily basis 
that require a comprehensive approach to crisis management. 
The Standardized School Crisis Program is one such ap-
proach that is used in 105 schools in 15 communities 
throughout the north and northwest suburbs of Chicago. 

The overriding goal of the Standardized School Crisis 
Program is to help schools become as self-sufficient as possi-
ble during any type of emergency. Depending on the type of 
incident, police and fire personnel may initially have insuffi-
cient resources to both manage the emergency and assist a 
school in caring for its students. Schools, not first respond-
ers, are ultimately responsible for ensuring the safety of their 
students; therefore, they need to be trained and equipped to 
do so. The Standardized School Crisis Program has been 
tested multiple times, both during drills and actual incidents, 
and has stood up to scrutiny, helping get schools through 
various crises. The program offers schools guidelines to help 
them provide a safe and coordinated response to emergency 
situations, while ensuring the safety and welfare of their stu-
dents and staff members. 

History and Background
Several times a month, I get phone calls and emails from 

schools in the Chicagoland area that have heard, in one way 
or another, about the Standardized School Crisis Program. 
The calls and emails come from a variety of school person-
nel, including superintendents, principals, and nurses, who 
are usually working on trying to rewrite their schools¶ crisis 
plans. Everyone is always looking for the same thing. They 
want a plan that joins the best practices of crisis manage-
ment, learned from police and fire operations, with the 
unique needs of schools tasked with ensuring the safety and 
security of children. They talk about their struggle trying to 
figure out where to begin the planning process and their dif-
ficulty finding the time to commit to this large-scale project. 
This is usually the point where I jump in and assure them I 
know exactly how they are feeling because we were at that 
same point just a few years ago. We lived through the same 
struggle trying to develop a crisis plan here in Mount Pros-
pect. 

The history of the Standardized School Program really 
began in 2004 when the Mount Prospect Fire Department, in 

partnership with its 16 public and parochial schools, was 
successful in obtaining a $225,000 Emergency Response and 
Crisis Management grant (now the Readiness and Emer-
gency Management for Schools grant) from the U.S. Depart-
ment of Education. The primary objectives of the original 
grant proposal were to purchase needed supplies, such as 
emergency backpacks and radios, and to hold a variety of 
crisis management training sessions. As we met with our 
schools, however, it became apparent that their existing cri-
sis plans did not provide a strong enough foundation on 
which to conduct all of the training we had proposed. Addi-
tionally, as each school¶s plan was different, trying to train 
staff members from each of the various schools together was 
going to be a challenge. What we realized was we needed to 
start from the ground up, and that ultimately meant a new 
crisis plan. 

From the perspective of police and fire departments, the 
fact that each of our schools and/or districts had its own, 
unique plan was problematic. Firefighters and police officers 
showing up on the scene of an incident at a school often had 
no idea what to expect because each school did things a little 
differently. A lockdown, for example, was called a ³code 
red´ at one school and a ³code blue´ at another. One of our 
schools even used a catch phrase that went something like 
³the superintendent has entered the building´ to notify staff 
of the need to lockdown in their classrooms. As a result of 
these issues, we came up with the idea of developing a stan-
dardized plan for use by all of the Mount Prospect schools, 
both public and parochial. We thought that a standardized 
plan would simplify things all the way around. Emergency 
responders and school staff would have mutual expectations 
on how incidents should be handled and schools could pool 
resources for training and future improvements to the plan. 

Our initial discussion with all of the schools regarding 
the adoption of a standardized plan across the board did not 
go over so well. They had all invested a lot of time and effort 
in developing and then training staff on their plans, and the 
thought of starting over appeared daunting. The more they 
thought about it, however, the more it made sense. So they 
agreed to the idea in concept, but with one stipulation. Three 
of our five public school districts have schools in communi-
ties surrounding Mount Prospect. They said that if we were 
to develop this standardized plan they would want all of their 
schools, regardless of location, to adopt the plan as well, and 
this meant that the police and fire departments in these com-
munities would also have to sign off on the new plan. We 
found out that these school districts had been frustrated for 
some time with all of the area police and fire departments 
because they each wanted something a little different. They 
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said that if we could get all of the fire and police departments 
to agree on adopting this standardized plan, they would too. 
When we mapped it out we found that these school districts 
had schools in seven surrounding communities including 
Arlington Heights, Buffalo Grove, Des Plaines, Elk Grove 
Village, Prospect Heights, Rolling Meadows, and Wheeling. 
So we brought them all together to find out if they would 
support a standardized plan. 

Amazingly, everyone supported the standardized plan. 
They too saw the benefits of a standardized plan because, for 
any type of large-scale incident, area police and fire depart-
ments all share resources through their mutual aid systems. 
We had some battles over issues, but everyone ultimately 
agreed that the benefits of working from the same plan out-
weighed any drawbacks of needed compromises. The only 
stipulation these departments made was that they wanted the 
ability to take the plan and convince all of their schools to 
adopt it as well, and we agreed. So in the fall of 2007, we 
officially rolled out the new standardized plan in the 16 
original Mount Prospect schools. The following year, two of 
our districts rolled the plan out in the remainder of their 
schools outside Mount Prospect, and the third followed suit 
in 2009. Soon after, schools in the communities immediately 
surrounding us began approaching us about adopting the 
plan, and it continued to grow from there. Today the pro-
gram is used in schools as far north as Highland Park and as 
far west as Bartlett and, at present, there is no end in sight. 

Program Components
One of the most important things to understand about 

the Standardized School Crisis Program is that it truly is a 
³program´ and not just a ³plan.´  The crisis plan itself is 
obviously the central component of the program, but it is 
much more than that. When a school decides to adopt the 
plan, it is really adopting an entire program with multiple 
parts that all work together to assist a school in managing 
and responding to an array of potential emergencies. The 
crisis plan is a tool for administrators that maps out the 
framework for crisis management and response. Approxi-
mately 75% of the plan is standardized, meaning all schools 
using the program follow the same policies and procedures. 
The remaining 25%, however, is then customized for each 
school to reflect their unique student/staff population and 
facilities. The crisis plan is also compliant with the Illinois 
School Safety Drill Act and the National Incident Manage-
ment System (NIMS), especially as it relates to use of the 
Incident Command System (ICS). 

The ³meat and potatoes´ of the crisis plan, as we call it, 
is a system of tabs and guides that offers succinct guidelines 
on what to do in a variety of potential crises. The tab section 
includes a list of 22 emergency situations that then direct you 
to one of six procedural guides for more detailed instructions 
for both administrators and school staff. Previous crisis plans 
in Mount Prospect had a full-page policy for each and every 
type of emergency, which made training and quick decision-
making cumbersome. As a result, we worked to boil the long 
list of potential emergencies down to just six procedural 
guides ± a soft lockdown, hard lockdown, evacuation, reloca-
tion, shelter-in-place, and medical emergency. Regardless of 
the type of incident you are facing, you eventually choose to 

follow one of these guides, which have become the most 
vital part of the plan. 

While the crisis plan itself is a tool for administrators, 
the program also includes flipcharts, staff reference cards, 
and a training DVD that are tools for instructing staff mem-
bers. Every classroom using the program has a flipchart, 
which includes the six procedural guides from the crisis plan, 
and every staff member carries with them a reference card 
with the same information. We also developed a DVD, 
which trains school staff on their portion of the six proce-
dural guides. Training is vital to the success of the program, 
and the DVD offers schools the flexibility to complete re-
quired training according to their schedules, while also guar-
anteeing consistency.  

All of the schools using the program also utilize admin-
istrator ³go kits´ and classroom emergency backpacks. Each 
school is equipped with one administrator ³go kit,´ intended 
to be a sort of ³office on wheels´ for administrators during 
an emergency. The ³go kits´ are essentially a file box on 
wheels that includes items such as a copy of their school¶s 
crisis plan, basic office supplies, and laminated building 
floor plans. Each classroom is issued a classroom emergency 
backpack, filled with emergency supplies such as a first aid 
kit, water, snacks, and basic office supplies, all of which are 
designed to meet the basic needs of a typical classroom for 
up to four hours. 

While the program is generally designed for the school 
and its staff, it is important to include parents in the process 
as well. To ensure that parents are aware of the program and 
know what to do if there is an emergency at their child¶s 
school, each parent receives an instructional letter and two 
wallet cards. 

Lessons Learned
The actual process of developing and then testing the 

program provided us with the most valuable feedback and 
countless lessons learned. The most important for me person-
ally have been the following:

x� It is all about the relationships: The program itself has 
greatly improved schools¶ response to emergencies and 
their ability to work together with emergency respond-
ers. The greatest benefit of the program, however, is the 
fact that it forced school officials and first responders to 
get to know each other better. There is no greater com-
fort during a real emergency than already knowing and 
having trust in another school official or emergency 
responder. It makes decision-making a lot easier!  

x� Practice makes perfect: This seems like a no-brainer sort 
of lesson, but it is really true. We have learned the im-
portance of using the plan on the small, everyday type of 
incidents (and during drills) because it makes everything 
second nature when we are faced with a large incident. 
For example, our schools practice full-scale evacuations 
with their backpacks, vests, and radios when completing 
required fire drills because it helps develop good habits. 

x� You can never have enough resources: When we started 
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MPS School Psychologist Positions Available

Milwaukee Public Schools is anticipating openings for school psychology positions for the 
2013-2014 school year. We are looking for individuals eager to work in an urban school setting.  
We have a large department of 130 school psychologists allowing us to offer much support and 

professional development.

Go to www.supportstaff jobs.info for more information on the job description, our mandated 
and non-mandated activities, current salary and benefits, and the application process.

Questions can be directed towards Mary Esser at essermm@milwaukee.k12.wi.us and Jean 
Gatz at

sprengjm@milwaukee.k12.wi.us

We will have a recruitment table at the Spring WSPA conference!

holding drills and tabletop exercises, we soon realized 
that only the largest school districts come close to hav-
ing enough resources to handle most incidents. In most 
situations, schools will not have enough staff members 
to properly manage a crisis given all the necessary tasks. 
We have already begun dialogue with schools using the 
program about the possibility of implementing a mutual 
aid system so that schools can come to the aid of one 
another during emergencies. This concept is only possi-
ble because so many schools are using the same plan. 

x� Plain language is best: All of the research we did when 
developing the crisis plan indicated that the use of plain 
language, as recommended by NIMS, is the best option 
for both students and staff. This crisis plan uses words 
such as ³lockdown´ and ³evacuation´ in place of code 
language and catch phrases. We found that the best out-
comes come as a result of being upfront about the cir-
cumstances of an emergency, so that everyone takes the 
situation seriously and knows what is occurring. 

Future Directions
As the program has continued to expand into new 

schools every year, we realized that it would soon outgrow 
the Mount Prospect Fire Department. For the past five years, 
we have been managing the growth of the program and 

working on an annual basis with existing schools to update 
their plans. We have also been making decisions for all of 
these schools in regards to any needed revisions, something 
we are not entirely comfortable with given the scope of the 
program today. The truth is, we never anticipated the pro-
gram to take off like it has. We developed the program 
strictly for use in Mount Prospect, never anticipating it grow-
ing beyond the borders of our school districts. 

To address the program management issues, and ensure 
long-term sustainability of the program, we are currently in 
the process of transitioning oversight of the program to an 
advisory board. Our intention is to give control of the pro-
gram to those individuals that use it every day. The members 
of the board will be representatives from schools currently 
using the program as well as the police and fire departments 
that serve them. Our hope is that once the advisory board is 
up and running they will be able to hire an Executive Direc-
tor to run the day-to-day operations and assist new schools 
wishing to adopt the program. The current program is by no 
means perfect and we know there is a lot more we can work 
on to expand on the existing foundation. We are confident 
that this structure will allow us to continue to grow and im-
prove the program so that it serves everyone well for years to 
come.       

For more information regarding the Standardized School 
Crisis Program contact us at: crisisplans@gmail.com.
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