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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x1106 (work).  My email address is 
kamkeblj@ssd.k12.wi.us.  Topics or features we would like to 
promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-
views, student column (results of thesis, highlighted accomplish-
ment), "post-retirement" articles, and "kudos" articles.  If you 
have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.

President:
Danielle Brown
(262)-268-5925
Danielle.Brown@pwssd.k12.wi.us

President-Elect :
Miguel Colón 
(414) 902-7300
colonma@mail.milwaukee.k12.wi.us
colon.miguel86@yahoo.com

Past President:
Mitch Lambert
W (262) 662-1454 (x7421)
mLambert@mnsd.k12.wi.us

Secretary:
Christine Peterson
W (715)232-2182
petersonchris@uwstout.edu

Treasurer:
Don Juve,
W (608) 789-7900
djuve@lacrosseschools.org

For information on contacting committee chairpersons, 
check the WSPA website at www.wspaonline.net.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  member-
ship.  The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, promo-
tion, or endorsement on the part of the newsletter or the Wiscon-
sin School Psychologists Association, Inc.  Articles, announce-
ments, and letters should be submitted to the Editor, Jennifer 
Kamke Black, N4212 Townline Rd., Shawano, WI  54166, 715-
524-4180 (home), 715-526-2175 x1106 (work), e-mail: kam-
keblj@ssd.k12.wi.us.  REMINDER: regional chapters may re-
ceive a stipend of $75/year for submitting an article about their 
region to the newsletter. 

Deadlines for receipt of material by the editor:  

#1--September 1 #2--November 15
    #3--January 15      #4--April 15
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Advocacy-My Sweet Potato Pie

It was wonderful to see so many of you at 
our fall convention. If you were unable to attend 
we hope to see you in spring. As a reminder, our 
board meetings are open to all members. Our 
next one is in Steven’s Point on January 28th. It 
is an amazing step toward advocating for kids. 
Please join us. Call me with questions. I’m 
happy to answer.

Many of you were able to see me speak at 
the convention. If so, you could easily tell that 
my passion is advocating for children. As part of my vision, 
I have allocated resources to send members to NASP Public 
Policy Institute (PPI) each summer. I’m going to give you a 
down and dirty overview of this amazing opportunity. If 
you’re interested in attending let me know as we have a few 
spots each summer for interested members. 

I’ll start with a quick review: Advocacy 101 by Danielle 
Brown

Advocacy - It’s my sweet potato pie and it’ll get me 
every time. You want to see my eyes light up? Talk about 
sticking up for kids. Talk about giving them voices when 
they don’t have any. 

Here is how I do it…so you can too  ☺
● Wear your name badge at work that says “School 

Psychologist”.
● Have a sign visible for parents outside your door 

that says “School Psychologist”.
● Talk to parents and administrators about what you 

do and how it helps kids.
● Use data to show the impact school that psycholo-

gists have on children
○ KIDS COUNT data center by the Annie E. 

Casey Foundation
http://datacenter.kidscount.org 

So now how do I get comfortable doing more of this? 
● WSPA offers advocacy sessions at every con-

vention 
● WSPA has an opportunity to send some mem-

bers to the NASP Public Policy Institute in 
Washington D.C each summer.

● Call me and ask

So what is this Public Policy Institute (PPI)?

PPI is a 3 day leadership conference in Washing-
ton D.C hosted by NASP and George Washing-
ton University. It focuses on teaching school 
psychologists the importance of advocacy. In 
addition, it gives the participants specific, user-
friendly tools for advocacy at any level. 

Goals of Public Policy Institute
○ Explore how schools can promote safe and 

healthy environments for children and youth in 
public policy and in practice 

○ Develop personal or organizational action 
plans to promote advocacy agendas

○ Learn how to develop advocacy campaigns 
which can influence legislation, administrative 
policy and professional practices.

○ Learn about how public policies are made and 
the changing federal role in education

○ Experience firsthand how legislation is created 
and advanced on Capitol Hill

○ Visit Capitol Hill with new skills!

I want to help every school psychologist identify them-
selves as an active child advocate. It feels amazing. I prom-
ise you that it will be well worth it.  Start small, the kids 
need you.

Warmest,
Danielle

Danielle Brown Ed.S; NCSP
WSPA President
262-268-5925

President’s Message
By

Danielle Brown
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Wisconsin School Psychologists Association
Spring Convention
March 14-16, 2012

Come Join Us in La Crosse at the Radisson (right on the 
Mississippi River, of course)

We have a great line-up of spectacular speakers!!

Phil Lazarus, NASP President will be the keynote speaker 
on Thursday with a presentation entitled "Advocating for the 

Emotional Well-Being of our Nations's Youth"

 Beth Doll will be presenting on "Population Based Mental 
Health" at pre-convention.

Sally Bass from NASP will also be a pre-convention 
speaker helping us learn about Advocacy.

And Much Much More!!!!
Don't forget to put WSPA Spring Convention, 
March 14-16, 2012 on your calendar today!!

Did you graduate from the 
University of South Dakota? 

We are planning a School Psychology Alumni reunion April 
27-28, 2012 and we need your help with locating alumni. 
Contact Amanda Barton at abarton@usd.edu for more infor-
mation about the event. We hope to see you there!

I have been a member of WSPA for most of the last 36 
years and President during the 2007/08 school year. The 
struggles we are currently experiencing in Wisconsin, our 
public schools and in WSPA, are unprecedented. 2011 has 
been a challenging year. Personally I retired six years earlier 
than I had anticipated and it has been a difficult adjustment. 
My hope is to spend my unexpected available time by in-
creasing my involvement in WSPA. I know that during these 
challenging times it is critical that we all work together. It is 
imperative that Madison and Milwaukee school psycholo-
gists join WSPA this year. The entire state of Wisconsin 
needs to work together as a team. Danielle (current President 
of WSPA) has emphasized advocacy and we need to advo-

Tumultuous Times!
 Calling all Retired School Psychologists!

cate now more than ever before, for the children of Wiscon-
sin. Regardless of which political party ends up leading Wis-
consin; it is imperative that we work closely with the leader-
ship to keep the focus on the welfare (including mental 
health) of the children.

It is my hope that other retired school psychologists 
might chose to become involved. If you are a retired school 
psychologist, know a retired school psychologist, or you are 
considering retirement; please email me so we can add you 
to the force.

Kay Altfeather
kaltfeather@msn.com
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NASP Convention Details

Register Now for the NASP 2012 Annual Convention. With 1,000 Sessions, Your Questions Are Covered  
The NASP 2012 Annual Convention, held February 21–24 in Philadelphia, gives you tools that help you confidently ad-

dress your professional challenges. With more than 1,000 reviewed presentations on a wide variety of topics, you’ll find ses-
sions that expand your knowledge and give you practical skills. Find out more about sessions that will help you advocate for the
emotional well-being of children on the National Association of School Psychologists’ website www.nasponline.org/
conventions. 

The NASP 2012 Annual Convention offers a unique opportunity to hear from authorities in the profession, learn about 
breakthrough school psychology strategies, and get hands-on experience at workshops. You’ll gain practical experience that will 
help you meet the complex demands of your job while staying in the heart of historic Philadelphia. 

Get In-Depth Training by Registering for NASP Convention Workshops. 
Workshops at the NASP 2012 Annual Convention give you intensive training in areas that interest you. Topics focus on 

challenges and issues in school psychology and are designed to give you practical field-tested strategies to help you easily im-
plement what you’ve learned. 

Expand your knowledge, improve your skills, and connect with peers at the NASP 2012 Annual Convention. The conven-
tion is the perfect place to: 

• Attend sessions hosted by the leading authorities in the profession 
• Hear from education experts, including keynote speaker Diane Ravitch 
• Gain practical skills that enhance your ability to meet the complex demands of your work 
• Learn about breakthrough school psychology strategies 
• Explore topics that interest you at in-depth half- and full-day workshops 
• Network with thousands of your colleagues 
• Earn NASP-, APA-, and NBCC-approved hours at Workshops and Documented Sessions 
• Experience the best of Philadelphia, all within two miles of the hotel

Hear What Others Have to Say About the NASP Annual Convention!

“The NASP annual convention is an amazing learning experience and opportunity for networking with other school psycholo-
gists.” -Erin Strasil Larson, EdS, Green Hills Area Education Agency

“I am always impressed with the level of expertise and depth of offerings at NASP conventions.” -Nadine Woodle, NCSP, Na-
perville School District 203

“I always come away from the NASP conventions with energy and a renewed excitement about being a school psychologist.” 
-Alice Wellborn, MA, NCSP, Transylvania County Schools

Join the National Association of School Psychologists and Save on Convention Fees! 
Save big on fees for attending the NASP 2012 Annual Convention by becoming a member of NASP! Plus, enjoy year round 

member benefits including easy access to resources, information on cutting edge findings in the field, and more! Find out more 
about membership and the NASP 2012 Annual Convention at the National Association of School Psychologists’ website 
www.nasponline.org/conventions. 

FOR STUDENTS: 
Attend the NASP Convention in Philadelphia for Greater Professional Success! 

Join over 2,000 school psychology graduate students at the NASP 2012 Annual Convention, held February 21–24 in Phila-
delphia, to hear tips on handling academic and internship challenges and get tools to help you jump start your career. With over
1,000 sessions to choose from, you can focus on the issues of greatest interest to you. 

FOR NCSPs: 
The Convention Is the Perfect Place to Get the Credits You Need for Your NCSP. 

The NASP 2012 Annual Convention is the perfect place to earn NASP-, APA-, and NBCC-approved continuing profes-
sional development hours to apply toward your certification renewal. 

Visit the National Association of School Psychologists’ website www.nasponline.org/conventions for more information and to 
register.
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Scholarships, Grants and Awards

Suzanne Allard Award
The Allard Award ($1000.00 and a framed certificate) will be presented to a graduate (non-doctoral) student enrolled in a 

university school psychology training program.
Qualifications:

1.  The nominator and the graduate student need to be current members of the Wisconsin School Psychologists Association.
2.  The recipient must be in good standing and actively pursuing a Master’s Degree leading to certification as an entry level 
School Psychologist.
3.  The recipient must be nominated by a professor or instructor from a University of Wisconsin System school psychology 
training program.
4.  Priority will be given to applicants agreeing to practice in the state of Wisconsin for a period of not less than one aca-
demic year after internship.

Nomination packets for either award requires the following:
1.  Completed Candidate Information form
2.  A two-page nomination statement completed by the nominator from the university training program.  The nomination 
statement needs to address the nominee’s academic achievement, their skills in conducting research, and their skills in re-
lating with peers, instructors, and professionals.
3.  The nominee needs to author a candidate statement which addresses his or her professional goals, commitment to the 
discipline of school psychology, and involvement in WSPA.
4.  Current Resume
The selection of the recipients will be decided by the Awards and Scholarships Committee.  The nominator and/or univer-

sity professor will be asked to present the certificate and monetary award to the student selected to receive this award.
Completed nomination packets need to be submitted to the committee by January 23, 2012.

Please send to:  Shelley Albright, WSPA Awards Chair
                           PO Box 129
                           Roberts,  WI  54023 

Wisconsin School Psychologists Association   
Lifetime Achievement in School Psychology: A Distinguished Service Award 

This award is designed to recognize those unique individuals who deserve special attention by virtue of their broad and 
significant contributions to the welfare of children and the field of school psychology in a number of areas (i.e., professional
practice; research; state, regional and national leadership; training and supervision; community service, etc.). Candidates must 
be current members of WSPA who are school psychology practitioners, trainers, supervisors, administrators, state consultants, 
or researchers and have made major local, state, and national contributions with 25 years or more of service to the field of 
school psychology. Nominations must be received by January 23, 2012. Criteria and nomination forms can be found at 
wspaonline.org under the AWARDS section.  

Student Scholarships
WSPA offers three student scholarships:
The Allard Award ($1000). Intended for a graduate (non-doctoral) student.
The WSPA Minority Scholarship ($1000). Intended for a graduate student recognized as having a minority status.
The Bernice Krolasik Memorial Scholarship ($1,500). Intended for a non traditional graduate (non-doctoral) student.

Candidates must be members of WSPA. Completed nomination packets must be received no later than January 23, 
2012.   The scholarships will be presented at the WSPA 2012 Conference awards luncheon at the Radisson in La Crosse on 
March 15, 2012.  For more information and application forms, check wspaonline.org under AWARDS.  Applications will also 
be mailed to university trainers in November.

WSPA Research Grant
In an effort to support the ongoing research of its members in the discipline of school psychology, the Wisconsin School 

Psychologist Association has allocated $1,000.00 to be used by nominated/selected members for their projects.  All members 
who are currently conducting research in the field are invited to apply for this money. Examples of possible research topics 
might be determining effectiveness of a program you are implementing, establishing background for the exclusionary factors in 
SLD criteria, etc.  Deadline is January 23, 2012.  More information is available at www.wspaonline.net under the AWARDS 
section.
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WSPA Minority Scholarship Award
The WSPA Minority Scholarship Award ($1000.00) is offered to encourage and support the growth of minority repre-

sentation in professional school psychology. The WSPA Minority Scholarship Award follows NASP’s ethnic minority scholar-
ship description. While there is no federal statute specifically regulating the use of racial, ethnic or similar criteria under schol-
arship programs administered by private organizations, WSPA and NASP uses the Federal Government and their definitions of 
minority as guideline.  

Qualifications:
1.  Recipient must be a WSPA student member enrolled in good standing in one of the Wisconsin school psychology programs 

at both the time of application and award presentation.  Newly admitted students are eligible and encouraged.  Interns and 
first-year psychologists are ineligible.  A single recipient may receive the award more than once.

2.  Recipient must be recognized by the university as having minority status in any of the following groups:  American Indian 
or Alaskan Native (All persons having origins in any of the original peoples of North America and maintaining identifi-
able tribal affiliations through membership and participation or community identification.); Asian and Pacific Islander 
(All persons having origins in any of the original peoples of the Far East, Southeast Asia, the Indian Subcontinent, or the 
Pacific Islands.); Black (All persons having origins in any of the black African racial groups not of Hispanic origin.); and 
Hispanic (All persons of Mexican, Puerto Rican, Cuban, Central or South American, or other Spanish culture or origin, 
regardless of race.)

3.  Recipient must be nominated by the individual School Psychology Program Director or Coordinator with a one-page Letter 
of Nomination.  It is the responsibility of the Director or Coordinator to adhere to the spirit of this award and restrict their
nominees to those deserving students with the greatest financial needs.

4.  Recipient must agree to proceed directly to certification.  Priority will be given to applicants agreeing to practice in the state 
of Wisconsin for a period of not less than one academic year as a level 62 School Psychologist.

Nomination packets require the following:
1.  Completed Candidate Information form.
2.  A one-page Letter of Nomination submitted by the University Program Director or Coordinator detailing the individual’s 

academic record, honors, and accomplishments.  Undergraduate record and accomplishments may be referenced and will 
be considered.

3.  A one-page Letter of Application by the candidate addressing his or her record of personal commitment to children, profes-
sional goals, and involvement in WSPA.

4.  One Letter of Support from university faculty or other individuals.
5.  Current Resume

The selection of the recipient will be decided by the Awards and Scholarships Committee.  The monetary award and certifi-
cate will be presented at the Spring Convention.  Completed nomination packets need to be submitted to the committee by 
January 23, 2012.

Please send to:  Shelley Albright,  WSPA Awards Chair, PO Box 129, Roberts, WI  54023

Seeking the 2012 WSPA School Psychologist of the Year
Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psycholo-

gist of the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. 
Please nominate practicing school psychologists who you think should be candidates for this award. Nominees must be mem-
bers of WSPA and practicing school psychologists who spend the majority of their time providing direct services to students, 
teachers and parents in school setting.  Trainers, researchers, or administrators are not eligible for this award.  The NCSP is de-
sirable.  Completed nomination packets must by submitted by January 23, 2012.  Nominations are online at 
www.wspaonline.net or to request a nomination packet contact:
Shelley Albright, WSPA Recognition and Scholarship Chair
PO Box 129
Roberts, WI  54023
715-749-3119 or
salbright@scc.k12.wi.us

WSPA Friend of Children Award
WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public 

servants who have made a significant contribution to children, education, children’s mental health, and/or the field of school 
psychology.  An award is presented annually and nominations are accepted throughout the year.  More information and nomina-
tion forms are available at www.wspaonline.net under Awards section 



WSPA Special Award Nomination Form

The WSPA Special Award is intended for a person who has made a significant contribution to the profession of school psy-
chology and/or the welfare of children. This might be a legislator, school administrator, teacher, parent, or some other person 
who has made a significant contribution. School psychologists who are currently employed or retired are not eligible for this 
award.  Previous award winners have included the school nurse, the special education director, and a special education advocate.

To nominate someone, submit this completed form along with a 2-3 page letter of recommendation, citing your reasons for 
nominating this individual for the WSPA Special Award. Nominations must be submitted by January 23, 2012 to:
Shelley Albright
WSPA Awards Chair
PO Box 129
Roberts, WI  54023

Candidate Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone

Nominator Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone



NASP Information and News
Robert J. Dixon, NCSP

Your Wisconsin NASP Delegate!

Greetings! For you NASP members this is my opening 
salutation to all of you through the monthly email blasts. 
Hopefully all Wisconsin NASP members have been receiv-
ing them as I have been trying to catch the ones that are 
bouncing. As of November there are 488 NASP members; 
however, the goal for Wisconsin is to have 573 – clearly my 
work lies ahead of me! Please take a moment and consider 
the many benefits of being a NASP member.

This past weekend, Linda Servais, Katie Johnson and 
myself attended the NASP Central Region Meeting. It is an 
opportunity to gather with 12 other states to share informa-
tion and identify common concerns and action plan. It is also 
an opportunity to hear from NASP Leaders and upcoming 
plans for the association. There were a few things that I 
would like to highlight for WSPA. First, some of the states in 
our region have vastly different demographic characteristics. 
For example, in North Dakota there are less than 80 school 
psychologists for the state and less than 30 that belong to the 
state association. Yet the challenges of implementing the 
Practice Model or how RtI is being conceptualized and rolled 
out to the districts brought home some similar points of un-
certainty and concern for what the future will hold. With our 
December 2013 deadline looming before us, it is important 
that we continue to ask questions and seek guidance. State 
discussions about RtI dominated the “hot topics” this year.

From NASP there have been several advancements in 
the area of advocacy to states with a specific emphasis on the 
NASP Practice Model. We are going to take advantage of 
this at our spring conference. However, I learned this week-
end there have also been advancements in the area of Con-
tinuing Professional Development with the unveiling of the 
Online Learning Center (OLC). NASP has put together nu-
merous podcasts and other distance learning opportunities 
that can be accessed by members or at a discounted rate to 
members. This may come in handy if you need a few CPDs 
for the renewal of your NCSP. You can access it directly at 
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http://www.nasponline.org/profdevel/online-learning.aspx
While I feel that I have just started as your Delegate, 

NASP Elections are coming up and there are two candidates 
running for President this year: Sally Bass (MN) and Mark 
Mecca (NY). I would encourage NASP members to get in-
volved and read their position statements on the NASP elec-
tion site: http://www.nasponline.org/about_nasp/elections/ It 
is important to remind everyone that NASP promotes a posi-
tive campaign expectation of each candidate and his/her sup-
porters. In addition, there can be no State endorsements of 
candidates or group broadcasts that support a specific indi-
vidual. Elections will be held the month of January. Look for 
more information to be sent out in the coming weeks.

It would not be a NASP column without the plug for 
upcoming conventions. We have NASP in Philadelphia on 
February 21-24, 2012. The NASP Summer Institute will be 
held in Denver and Minneapolis in July 2012. Finally, the 
NASP Central Region meeting is an awesome time to meet 
colleagues from other states and work to improve school 
psychology in Wisconsin. It is always the second week of 
November and if you have an interest in attending next year, 
I would love to hear from you!

WSPA Survey 2011: Directions for WSPA
Robert J. Dixon, NCSP

As I promised in the last issue of the newsletter, this 
is the continuation of analyzing the WSPA survey that we 
distributed in the spring. Last issue, I discussed the demo-
graphic and practice variables of the participants. This issue, 
I am going to be looking at the feedback and suggestions that 
you have for WSPA as an organization. If you recall, there 
were 416 school psychologists that responded to all or part 
of the survey with just over 300 responding to the questions 
about WSPA. The respondents tended to include both WSPA 
Members (n = 177; 57%) and non-WSPA Members (n = 
121; 39%). There were a few members scattered across other 
WSPA categories (n=10; 3%) that rounded out the total num-
ber of respondents to 309.

The first questions had to do with who pays for 
your membership and who pays for your conference fees? It 

was clear that individuals pay for the membership to the as-
sociation with 79% responding in that direction. However, 
the professional conference tended to be picked up by the 
district by a similar majority (72%).  These numbers have 
changed very little over the years.

We then went on to ask about the services that you 
asked for and this was rated on a 5-point scale (i.e., never, 
rarely, sometimes, often, and very often). As I stated in the 
last article, there are two ways that this could be analyzed. 
The first way could be to look at the items that received the 
highest number of “very often” responses. Another method is 
to examine the rank order that includes all the categories that 
would result in an average ranking. I have included the table 
below using both methods.



It was clear from the results that Conferences and the 
Newsletter were the top two services that were accessed. It 
was somewhat disappointing to see Children Services that 
provides grants to school psychologists through the annual 
auction and Board Advocacy scored so low in comparison to 
the other areas. Board Advocacy in terms of advocating for 
children has been the theme for our current president, Dan-
ielle Brown, so it will be interesting to see if this turns 
around in the future.

So if items endorsed above represent the WSPA services 

that are being accessed, a more important question would be, 
what should be focused on in the future? Just as there can be 
a discrepancy between what we do in our practice and what 
we would like to do, this question addressed the same di-
lemma from the organizational perspective. Similar to the 
question above, I will provide a ranking of the items on the 
basis of how many times they were selected as very often 
and how much they were selected across the mean of all re-
sponses. The table below reflects both perspectives.

Rank by number of “Very Often” Rank by Mean of all Responses
1 Conference Planning Conference Planning
2 WSPA Newsletter (Sentinel) WSPA Newsletter (Sentinel)
3 Graduate Credit WSPA Website
4 WSPA Regional Representation Graduate Credit
5 CPD Certificate: Mental Health Other
6 WSPA Website WSPA Regional Representation
7 WSPA Board Advocacy WSPA Board Advocacy
8 Children Services Children Services
9 Other CPD Certificate: Mental Health

Rank by Very Often Rank across Mean of all Responses

1 Conference Planning Conference Planning

2 WSPA Website WSPA Website

3 CPD Certificate: Mental Health WSPA Board Advocacy

4 Graduate Credit CPD Certificate: Mental Health

5 WSPA Board Advocacy Children Services

6 Children Services Graduate Credit

7 WSPA Newsletter (Sentinel) WSPA Newsletter (Sentinel)

8 WSPA Regional Representation WSPA Regional Representation

9 Other Other

Again, conference planning was the number one service 
that participants in the survey thought that WSPA should be 
focusing its efforts. Conference planning was one that we 
decided to take a close look at given the important role that it 
plays for the Association and the continuing professional 
development of all members. The message from the respon-
dents was loud and clear: keep it the way it is – Fall confer-
ence should be in October and spring at some point in the 
spring. The options of a one-day regional conference, two 
conferences that vary, and a fall only conference were virtu-
ally a tie and a distant second to the current arrangement. 
The only option that respondents did not like was a spring 
only conference. Given that NASP is placed in the spring, I 
doubt that the WSPA board would go in that direction any-
way. The Summer Institute was asked as a separate question 
regarding if it was important to continue to offer this oppor-
tunity. You answered with that classic response, “it de-
pends.” It depends on content, location, topic, speaker, etc. 
Graduate credits being offered at a convention seemed to be 
a priority for respondents with 48% agreeing or strongly 
agreeing that the offering of graduate credits was critical for 

attendance.
The second clear favorite was the WSPA website and 

that it should be a focus of WSPA board efforts. To improve 
the website, many respondents offered helpful comments. 
These included more resources (with more links), improve 
the navigation of the site to make it easier to find important 
information, ensure that the information is updated regularly 
and frequently paying special attention to broken links and 
out of date information, and focusing some links on special 
topics. One theme that came through the comments was to 
create a “What’s New” page that can ease the navigation and 
highlight important topics that are covered in more detail in 
the rest of the site. The WSPA board has recognized that the 
website contains some out of date information and even 
board members recognize the need for it to be more func-
tional. The January board meeting is expecting to take up 
this issue and create a process to update the material in a 
timely manner. In addition, if there are some things that you 
would like to see on the website that is currently not there; 
please let your regional representative or board member 
know.
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Speaking of regional representatives, respondents to the 
survey listed them as a last priority of the Board. Interest-
ingly, the WSPA newsletter was just above it. This brings up 
a couple of possibilities. Respondents could be pleased with 
the current services and thus feel the board needs to focus on 
other areas. A competing thought, at least for the regional 
representative, is that it is up to the local area and not the 
board to be concerned with it. 

The newsletter was a specific area that we wanted to ask 
additional questions in order to ensure that this primary 
means of communication with the membership focused on 
the important information that you were looking for. In this 
question, we asked you to check all that apply. Here are the 
results of what you are looking for with each issue that ar-
rives at your doorstep:

Looking over the numbers (as well as the comments), it 
is reassuring to see that the school psychologists that are 
receiving the newsletter through member benefits are reading 
it. In reading the comments provided to this question, many 
were looking for practical guidance and “nuts-and-bolts” 
types of articles to improve their skills in the schools. In a 
similar vein, many wanted to hear from our own colleagues 
in Wisconsin on what was working in our state. Finally, re-
spondents thought that it was important to include some arti-
cles  directed to the practitioner (e.g.,  supporting mental 
health, preventing burnout, etc.). 

Since communication is an important component to the 
services that are supplied to members of WSPA, a closer 
examination of the WSPA website drew another series of 
questions that allowed members to select multiple categories. 
From top to bottom, here are the things that respondents are 
looking for in the WSPA website:

Content Area Percentage
1 DPI Updates 89%
2 Articles for WI School Psychologists 83%
3 Upcoming Events 79%
4 NASP Update 73%
5 President’s Message 67%
6 Regional Reports 53%
7 Reprints from Other State Newsletters 50%

Content Area Percentage

1 Convention Information 87%

2 Position Papers 47%

3 Member Only Services 38%

4 NCSP Information 28%

5 Jobs 22%
6 Becoming a Member 13%
7 WSPA Board Members 7%

8 Other 7%

9 WSPA Awards 4%
10 WSPA Merchandise 4%

It was clear for the survey that there is a big drop-off 
from the convention information. The next item, position 
papers is something relatively new that the WSPA board has 
pursued beginning with anticipated changes in the SLD leg-
islation. In the survey, 60% of the respondents reported that 
he/she read the position papers and the website seemed to 
play an important role for individuals to find those position 
papers. Respondents were open to a number of new position 
papers that the WSPA board should consider. In no particu-
lar order, the following were identified as potential targets: 
1) assessment including progress monitoring, 2) RtI and SLD 
criteria, 3) Interventions including quality, type and research 
base, 4) PBIS, and 5) a system focus that could include the 
new NASP Practice Model as well as looking at the compo-
nents of system change. We specifically asked the question 
about the challenges that were on the horizon as schools 
made the transition to the new SLD criteria. Respondents 
indicated there needs to be a framework or system buy-in to 
the process, developed evidence-based practices for a school 
to draw upon with associated fidelity checks, and finally they 
were looking to DPI to provide some needed guidance.

To conclude this article, the survey asked what was one 
thing that WSPA could do to improve services and there 
were a number of comments that were supplied. In examin-
ing these suggestions, there were a number of themes that 
came through. First, communication through multiple ave-
nues was the strongest theme to what WSPA could improve. 
The second prominent theme was advocacy. This included 
advocacy for the role of the school psychologist in the state 
as well as legislative advocacy. The conventions were listed 
as the third point to be improved. Finally, providing re-
sources to the membership was seen as an important aspect 
that could be improved. This included not only the product 
(e.g., resources on RtI, evidence-based instruction, etc.) but 
also the process of getting that in the hands of school psy-
chologists (e.g., conferences, website, newsletter, etc.).

On a final note, WSPA continues to need good school 
psychologists to fill vacant board positions and to help move 
the association along. If you are interested in becoming a 
board member, you are always welcome to attend a board 
meeting. In addition, WSPA conducts a two day long-range 
planning (LRP) in mid-June that allows board members, 
regional representatives and interested school psychologists 
to weigh in on important directions that the board should be 
going. While you may be asked to participate and provide 
some support to initiatives and current board practices, I 
guarantee that you will get far more out of the board in terms 
of professional development and personal connections. In the 
next issue I will explore the important area of professional 
development.
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DPI Update
Educator Effectiveness Initiative and Learning Support Professionals

By Wisconsin School Psychology Consultant
Kathryn Bush

Kathryn.Bush@dpi.wi.gov 

“School improvement policy is currently 
dominated by a two-component model. That is, 
the primary thrust is on improving instruction and 
school management,”

Howard S. Adelman and Linda Taylor 
(2008)

Adelman and Taylor, of the Mental Health in 
Schools UCLA Center, argue that local and state 
policy are dependent on a model of school im-
provement in the areas of instruction and school 
management.  Even federal grants focus on 
school improvement in these two areas.  They 
argue that it is essential, on a policy basis, to include a con-
solidated and cohesive focus on addressing barriers to learn-
ing and re-engaging disconnected students.  Their model is 
sometimes called the three-legged stool, which adds to the 
two components of instruction and school management an 
essential third:   learning supports.  

One example of the federal government two-component 
model is the Educator Effectiveness Initiative, which focuses 
on teachers and building principals.  It is a major part of fed-
eral education reform, as presented in the Blueprint for 
ESEA reauthorization (USDOE, 2010).  The Wisconsin Edu-
cator Effectiveness Design Team was appointed by State 
Superintendent Tony Evers in December, with the charge to 
conduct the following business in the next six months.

Definitions of key guiding principles of a high-quality 
educator effectiveness program.

Model performance-based evaluation systems for teach-
ers and principals.

A regulatory framework for implementation that in-
cludes how student achievement data will be used.

Recommendations for methods to support improvement 
and incentives for performance.

Wisconsin is part of a 28-state consortium working to-
gether to develop evaluation tools. 

Wisconsin Department of Public Instruction staff to this 
design team met with the Wisconsin Alliance of Pupil Ser-
vices Organizations (WAPSO) last spring to discuss the need 
for student services professionals to be a part of this initia-
tive.  A list of the identified stakeholders is available on 
DPI’s website, and does not include the Wisconsin Alliance 
of Pupil Services Organizations (WAPSO), an organization 
to which the Wisconsin School Psychology Association 
(WSPA) is a member.  At that time, staff indicated that the 
speed of the work required that the design team focus on the 
targets identified by the federal initiative:  teachers and prin-
cipals (i.e., the two-component model).  However, recogniz-
ing the importance of student services personnel in the work 

of schools, a WAPSO representative was invited 
to the Symposium on Educator Effectiveness in 
June of 2011. 

Tim Schwaller, a representative of the 
Wisconsin School Social Work Association 
(WSSWA), attended this meeting representing 
WAPSO, and shared a report at the September 
2011 WAPSO meeting of WAPSO.  While the 
focus of this initiative is on the teachers and prin-
cipals, not student services professionals, the pro-
posed Danielson Framework (2007) does now 
have a section designed for pupil services.  There 
was acknowledgement by Symposium participants 

that 1) a teacher evaluation tool is often used for student ser-
vices professionals and that is not appropriate, and 2) many 
students have serious mental health and behavioral chal-
lenges.  There was interest expressed by the group in having 
professional evaluations tied to the whole child and overall 
student progress, rather than solely on test scores. Synopsis 
of the feedback from the symposium is available on the DPI 
website at http://dpi.wi.gov/tepdl/pdf/eesymp_fdbk.pdf  

The design team continued their work through the sum-
mer.  A preliminary report is now available, indicating that 
student services rubrics may be developed:

For teachers, the domains and components of Char-
lotte Danielson’s A Framework for Teaching will be 
used to provide definition and specificity to the In-
TASC standards [2011 Interstate Teacher Assess-
ment and Support Consortium Model Core Teach-
ing Standards]. Rubrics for observing teacher prac-
tice will be developed, adapted, or identified to ad-
dress each component. Danielson’s work and other 
models based on InTASC will be used as a starting 
point in rubric development. The domains and com-
ponents identified in the model will be required by 
school districts. Each domain represents a distinc-
tive area of effective teaching practice. The compo-
nents provide a detailed, but manageable, list of 
teaching skills that are consistent with the 2011 In-
TASC standards.

Appropriate adaptations to the domains and compo-
nents will be developed for certified professional 
staff that have out-of-classroom assignments as part 
or all of their duties, or for those who work with 
special populations.

WAPSO is considering their involvement in developing 
these adaptations.  Indiana has started its own educator effec-
tiveness initiative earlier than Wisconsin and included the 
pupil services professions. The school psychology effective-
ness rubric is being developed by the Indiana Association of 13



School Psychologists (IASP).   Dr. Leah Nellis, a professor 
at Indiana State, and past president of IASP graciously 
agreed to share the draft.  She states “Attached is a draft that 
has been developed by a small working group including my-
self, several school psychology practitioners, supervising 
school psychologists, special education directors, and a 
building principal.  This is our first draft and we’ve shared it 
with many stakeholders for feedback.  We shared it with the 
state association of special education directors, members of 
our state school psychology association, and staff at IDOE 
[Indiana Department of Education].  Philip Lazarus, NASP 
[National Association of School Psychologists] President, 
was recently at our fall conference where we held sessions 
on this topic so he provided some feedback as well.  We are 
in the process of reviewing all the feedback and will use that 
to make additional changes in preparation of the next draft 
which will be piloted in spring 2012.”   Indiana’s draft rubric 
has been shared with the WSPA Board. 

Where do we go from here?  Nic Dibble, DPI’s social 
work consultant, spoke last month with one of the DPI con-
sultants who is staffing the Educator Effectiveness Design 
Team.  He shared we had obtained draft evaluation tools 
from Indiana and she was pleased to hear that WAPSO 
might be interested in helping to identify/adapt/develop tools 
for pupil services professionals.  If WSPA members know of 
other evaluation rubrics for school psychologists even if 
drafts, please contact me at Kathryn.Bush@dpi.wi.gov 

One caution is the Wisconsin Legislature expects that 
at least half of these evaluation tools will be tied to student 

outcomes, which is easier to do for classroom teachers and 
building principals than for pupil services profession-
als.  However, if WAPSO chooses to work on this, WAPSO 
will need to identify student outcomes that are impacted by 
each of the 4 professions in order for any evaluation tools we 
identify/adapt/develop to be considered.  While a difficult 
task, this would be a great service to pupil services, the 
learning support professionals, and our respective profes-
sions.

References/Resources:
Adelman, H.S., & Taylor, L. (2008)  Rebuilding for learning:  

Addressing barriers for learning and teaching, and re-
engaging students. New York:  Scholastic;  digital im-
age (http://smhp.psych.ucla.edu/rebuild/
RebuidlingV11RD28.pdf; accessed 1 Nov 2011).

Danielson, C.F. (2007). Enhancing professional practice: A 
framework for teaching (2nd ed.). Alexandria, VA: 
ASCD

2011 Interstate Teacher Assessment and Support Consortium 
(InTASC) Model Core Teaching Standards, http://
www.ccsso.org/Resources/Programs/
Interstate_Teacher_Assessment_Consortium_
(InTASC).html

United States Department of Education (2010)  A Blueprint 
for reform:  The Reauthorization of the Elementary and 
Secondary Education Act.  Washington DC;  digital 
image (http://www2.ed.gov/policy/elsec/leg/blueprint/
blueprint.pdf;  accessed 1 Nov. 2011).

Regional Representative’s Corner: 
A Spotlight on Lisa Roche and The Vacationland Region 

By: Joci Newton, Regional Representative Coordinator and Lisa Roche, Regional Representative

Lisa Roche is the Vacationland Regional 
Representative on the WSPA Board.  The 
Vacationland Region is located in the CESA 
5 area of the state, extending from New Lis-
bon in the North to Columbus in the south, 
east to Princeton and west to Sauk Prairie.  
There are approximately 21 schools and 28 
school psychologists total within the region.  
The region is named the “Vacationland” re-
gion due to having the Wisconsin Dells, the 
big waterpark vacation spot in the nation. 

About the Regional Group: There is a 
core group of about 10 school psychologists 
who meet four times per year.  The group 
generally keeps in contact via e-mail more frequently 
throughout the year.  Meetings generally take place at a local 
restaurant for lunch, typically in the Wisconsin Dells since it 
is the most central location for the group. Discussion gener-
ally revolves around current topics at WSPA and/or at the 
state level.  The group also recently discussed the use of 
technology in the profession (iPads), RtI, manifestation de-
termination, American Indian issues, etc.  The group is also 

working toward planning for the upcoming 
spring convention in La Crosse, as they will 
be hosting—as such, they are generating lists 
of possible speakers, ideas for entertainment, 
etc.
About Lisa: Lisa currently works in the Port-
age school district, where she has been for 
22 years.  She works with the preschool-6th

grade populations.  Prior to working in Port-
age, she worked in the School District of 
Omro for one year.  She went to UW-
Whitewater for both her bachelor’s and mas-
ter’s degrees.  Her professional interests in-
clude PBIS, RtI, neuropsychology, and pre-

vention.  She is an internal coach for PBIS, is on the district 
leadership team for RtI, and on inclusion and Early Child-
hood committees within her district.  Lisa lives in the Fall 
River area on a 24-acre farmette with her husband, two dogs, 
and a cat.  Her daughter is a freshman at UW-La Crosse, 
who is majoring in psychology.  She loves sports, traveling, 
music, scrapbooking, and reading books.  She is in a book 
club that meets once a month.  14
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Continuing Professional Development Corner
Robert J. Dixon, NCSP

Chair, WSPA Professional Development Committee

Continuing Professional Development is a critical com-
ponent of keeping your skills updated and documenting that 
you are extending your knowledge and talents. This is an 
important component and responsibility of being a profes-
sional. We were happy to just provide you with the opportu-
nity for updated training through the Fall WSPA Conference. 
All of the presenters were very well received! I have sent out 
the Verification of Attendance forms – look for the postcards 
in your mailbox. I needed to go in this direction because of 
the changes in our email prohibits the email merge I have 
done in the past. Plus with ever-changing spam filters, this 
seemed a more reasonable way to go. Remember, WSPA can 

only verify your attendance if your both sign in and out of a 
session. If you have any questions about this procedure, 
please contact me at rdixon@uwlax.edu.

I also recently found the NASP Summer Institute is 
coming to Minneapolis July 23-25, 2012. Given the close 
proximity to Wisconsin, the WSPA Board has decided to 
cancel the Douglas K. Smith Memorial Summer Institute in 
2012 to allow you to attend the NASP Summer Institute. 
NASP will be providing documented CPD so you can meet 
NCSP requirements. WSPA is also making arrangements to 
allow you to attend the NASP Summer Institute for graduate 
credit. Look for details in the next issues of the newsletter.

Promoting Evidence-based Practices
Spotlight on: NASP – Online Learning Center
Website address:  http://nasp.inreachce.com/

By Christine Peterson, Ph.D.
Continuing professional development for school psy-

chologists is an accepted part of staying current with chang-
ing trends and evolving information related to our broad and 
fascinating field. It is also required for NCSP certified and 
other licensed professionals. While state, regional and na-
tional conferences are great places to receive professional 
development and/or CPD credits on a wide variety of topics, 
NASP recognizes that barriers may exist that limit access to 
such events. In response, they have created a wonderful re-
source for members and non-members alike, to obtain high 
quality online training on a diverse array of content. There 
are a wide variety offerings to choose from, including such 
topics as: Assessment of English Language Learners, Con-
cussion Identification and Management: The Role of the 
School Psychologist, Finding and Evaluating Research for 
Behavior Interventions, and Current Topics in Neuropsy-
chiatric Conditions: Diagnoses, Treatments, and  School 
Psychology. There is a charge for most offerings, however 
NASP will be offering selected webinars free of charge to 
members. 

You can also access this site from the NASP homepage. 
From the menu on the left, scroll over “Continuing Profes-
sional Development”, and then click on the “online learning 
center” link.



Wisconsin RtI Center Updates submitted to WSPA
November, 2011

W-RtI Demonstration Schools
The Wisconsin RtI Center, in collaboration with the Wisconsin Department of Public Instruction and the National Center on 

Response to Intervention, has started a demonstration school project.       
In the first year, the demonstration project will focus on the selected school’s current RtI efforts on reading at the elementary 

level.  Schools applied to become demonstration sites and this year six schools have been selected based on their strong imple-
mentation of an RtI framework.   Those schools are:

● Barton Elementary School, West Bend
● Community Elementary School, Edgerton
● Denmark Elementary School and Early Childhood Center, Denmark
● Marshall Public Elementary Schools, Marshall
● Northern Hills Elementary, Onalaska
● Stanley-Boyd Elementary, Stanley

The outcomes of the partnership for the school is to Improve and refine their current RtI implementation via assistance and 
resources of the W-RtI Center and via partnership with the other demonstration schools. The outcomes for all schools, the WI 
RtI Center and State are a concise consistent “W-RtI Implementation Story” including: 

1. Description of each level of reading support regarding instructional resources and practices, collaborative structures, 
and balanced assessment tools and process

2. Outcomes of RtI implementation on student data, system structures and staff climate.
Screening Tools in Reading

In September 2011, a Wisconsin RtI Center survey asked schools to identify universal reading screening tools and practices 
for each grade level including how frequently students are screened each year, what screeners are used, and the year the school 
started screening for reading. For schools that screen students for reading, we also asked permission to post on our web site the 
name of the school and school contact person to foster peer-to-peer sharing among Wisconsin schools.

Two hundred and fifty-two Wisconsin schools completed the Universal Reading Screening Survey: seven schools were at the 
early childhood level, 125 were elementary schools, 43 were middle schools, 18 were high schools, and 59 schools identified 
themselves as multi-level (e.g. K-8, 6-12). The result was a compiling of the most commonly identified tools for screening in the 
area of reading at different grade levels and an overview of assessments, their applicable grade levels, and the publishers infor-
mation.  For more details see http://www.wisconsinrticenter.org/assets/files/resources/1318872514_Universal%20Reading%
20Screener%20results.pdf.

Please note: the Wisconsin RtI Center is reporting this data for the benefit of Wisconsin schools and does not endorse any spe-
cific reading screening tools nor is the list intended to be a comprehensive listing of available reading assessments.

ATTENTION PLEASE
In order for the board to function effectively we need 

skilled individuals from across the state.  There are currently 
several important board committee opportunities as well as 
several regional representative positions available.  Please 
consider being a part of WSPA’s amazing advocacy move-
ment for children.  

Current Board committee opportunities, contact Mike 
Lackas, Association Manager, (920)924-2149:

Technology Chair – Involves working with our web de-
signer to make updates/changes, maintaining the asso-
ciation’s listserv, and troubleshooting in case of system 
issues.  Technical skills, a passion for this type of work 
and time to donate are needed.

Urban Initiative –We need one or more psychologists 
who serve in urban districts to help the Board identify 
and work on urban issues.

Public Relations – We are seeking one or more psycholo-
gists to assist WSPA to market the organization and 
become more visible among psychologists in the state. 

Available Regional Representative Positions: Joci Newton 
is the current Regional Representative Chair 
(newton.joce@uwlax.edu)

South Central Region
SPAWN (Stevens Point) Region
Northeast Region
Lake-to-Lake Region
PINES (CESA 8)

Thanks for your anticipated help. 
WSPA Executive Board
Danielle Brown, President                                               
Christine Peterson, Secretary
Don Juve, Treasurer
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I’ve been thinking a lot lately 
about how WSPA President Danielle 

Brown’s theme of advocacy fits in with the NCSP.  
We school psychologists are, by and large, a humble group.  
We share our skills freely without asking for recognition.  
NASP characterizes ours as a stealth profession.  But what 
are the consequences of a stealth profession?  Remaining a 
stealth profession jeopardizes vital services for students.  It 
hurts the students that we spend our careers trying to help.

School psychologists have special expertise in areas that 
directly affect school improvement initiatives and student 
success.  We are uniquely trained to support school mental 
health and social-emotional learning.  School psychologists 
can affect school climate and school safety.  We are experts 
in data-based decision making and school accountability.  
School psychologists have a breadth of knowledge about 
RTI processes and components.  We have long been the 
leaders in special education evaluation, decision-making, 
planning, interventions and consultation.  Finally, we work 
from a systems theory in developing collaborative partner-
ships between schools and communities.  

We have a unique opportunity within the state of Wis-
consin right now to advocate for the vital services students 
and schools need.  Many school districts are in the process of 
developing staff handbooks that delineate working condi-
tions for school employees.  Eliminating collective bargain-
ing may allow school districts to become more competitive 
in their hiring processes.  Attracting and maintaining quality 

employees will become an increasing priority, which will be 
reflected in these handbooks.  In that effort, many districts 
will offer stipends for National Board Certified Teachers.  
School boards know that quality teachers are the key to qual-
ity school districts.

What many school boards do not know is how school 
psychologists can have a similar educational impact.  Many 
do not know what school psychologists do, or sometimes 
even more importantly, the extent of our expertise.  Now is 
the time to advocate, not for school psychologists, but for the 
students whom we impact on a daily basis.  Our students 
cannot afford for us to fly under the radar.  We need to let 
stakeholders know who we are and what we do for schools.  
It’s time to equate the Nationally Certified School Psycholo-
gist with the National Board Certified Teacher.  We need to 
have conversations with administrators and school board 
members.  We need to serve on handbook committees.  Stu-
dents NEED for districts to attract and retain highly qualified 
school psychologists.  WE need to help make that happen.

Look to the NASP website under “advocacy” for more 
resources about what you can do to advocate for kids.  Also 
see the chart below for a comparison of the National Board 
Certified Teacher Certification and the NCSP.  This is a re-
source that could be used in talking with administrators and 
school boards.

You have the ability – and the responsibility – to advo-
cate for your role and services.  Kids need you. 

Book Review: Family HOPE Parent Handbook
Positive Behavior Support for Families with Children with Challenging Behavior

Published by Research Press
Reviewed by Kay Altfeather, School Psychologist

Written by Karolyn King-Peery and Lynn K. Wilder, the 
main goal of this parent handbook is to teach parents a gen-
eral process for decreasing their child’s problem behaviors 
and replacing these behaviors with new, appropriate ones. 
The handbook is divided into seven steps:

Step 1 Choose a Problem Behavior for Change
Step 2 Measure Behavior by Collecting Data
Step 3 Determine the Problem Behavior’s Function
Step 4 Create a Functional Behavior Assessment
Step 5 Design a Behavior Plan
Step 6 Teach the Alternative Competing Behavior
Step 7 Measure Behavior By Collecting Data (One 

More Time!)
The handbook includes many charts and discusses 

various tools, such as: social stories, visual task folder, and 
creating a role-play. The book is written in a workbook fash-
ion and has clear, easy to understand directions. As part of 
my review, I gave the handbook to parents I have worked 

with over the past year. They reviewed the handbook. These 
parents are highly educated. They described the handbook is 
being clear and concise in its presentation and thought the 
information could be very helpful. But they didn’t follow or 
use any of it themselves.

I do not believe most parents would utilize this hand-
book on their own. I do think it could be used as a workbook 
when a school psychologist is providing consultation/therapy 
with parents individually (or possibly in a small group).  
When you add the professional, working closely with the 
parents over multiple weeks; this handbook would be very 
informative and become a positive intervention tool. So I 
would recommend that this parent handbook be considered a 
workbook for a school psychologist to use 
with individual families. This assumes that 
the handbook cost isn’t prohibitive to using 
it as a consumable tool.
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Comparison of National Credentials

NATIONAL BOARD
CERTIFIED TEACHER (NBCT)

NATIONALLY CERTIFIED SCHOOL 
PSYCHOLOGISTS
(NCSP)

AWARDED BY The National Board for Professional Teach-
ing Standards (NBPTS)

National Association of School Psycholo-
gists (NASP)

PURPOSE The National Board for Professional Teach-
ing Standards (NBPTS) is an independent, 
nonprofit, nonpartisan organization created 
in 1987, whose purpose is to improve stu-
dent learning in America’s schools by devel-
oping a new system of advanced voluntary 
certification for elementary, middle, and 
secondary school teachers.

The NCSP is a credential awarded through 
the National School Psychology Certifica-
tion System of the National Association of 
School Psychologists (NASP), which is an 
independent, not-for-profit professional or-
ganization who created the NCSP for the 
purpose of credentialing school psycholo-
gists who meet rigorous, nationally recog-
nized standards of training and continuing 
professional development.

WHY BECOME NATION-
ALLY CERTIFIED

NBPTS certification is a way for the teach-
ing profession to define and recognize 
highly accomplished practice. A certificate 
awarded by the National Board attests that a 
teacher has been judged by his or her peers 
as one who meets high and rigorous profes-
sional standards in five core propositions:
1. Teachers are committed to students and 

their learning
2. Teachers know the subject they teach and 

how to teach those subjects to students
3. Teachers are responsible for managing 

and monitoring student learning
4. Teachers think systemically about their 

practice and learn from experience
5. Teachers are members of the learning

The NCSP certification aims to promote 
excellence in the field of school psychology 
by acknowledging school psychologists who 
meet rigorous nationally recognized stan-
dards of training and competency. Specifi-
cally, national certification:
1. Advances training and practice standards 

to promote best practices in service to 
children and youth

2. Provides uniform national standards to 
measure professional qualifications of 
individuals

3. Encourages continuing professional 
growth and development

4. Enhances professional opportunities for 
credentialed school psychologists

5. Facilitates state certification through re-
ciprocity with states that accept the NCSP

PRE-REQUISITE REQUIRE-
MENTS

To qualify for national certification candi-
dates must have a bachelor’s degree, a state 
teacher certification, and 3 years teaching 
experience.

To qualify for national certification NCSP 
candidates must have completed a minimum 
of 60 semester hours of graduate study in 
“School Psychology,” culminating in a MA, 
Ed.S., Ph.D. or other recognized post-
baccalaureate degree. All candidates must 
also complete a rigorous program of study 
including supervised practica and a culmi-
nating 1,200 clock-hour supervised intern-
ship. Graduates of NASP approved pro-
grams have met all national coursework re-
quirements. All other applicants must pro-
vide documents of having met these pre-
requisite standards.
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Comparison of National Credentials Continued
NATIONAL BOARD
CERTIFIED TEACHER (NBCT)

NATIONALLY CERTIFIED SCHOOL 
PSYCHOLOGISTS
(NCSP)

REQUIREMENTS FOR 
CERTIFICATION

To determine if a teacher meets the standards to 
become Nationally Board Certified, the following 
two-part assessment process must be completed:
The first component, done at a teacher’s school, 
is a portfolio:
• Portfolios may include videotapes of class-

room interactions or discussions, and col-
lections of certain kinds of student work.

• An analysis of the teaching reflected in the 
videotape or student work is also required.

• The portfolio also documents teachers’ work 
outside the classroom with families, col-
leagues, and the community.

The second component involves a written assess-
ment which is comprised of six exercises de-
signed to demonstrate content knowledge, up to 
30 minutes per exercise.

NASP standards require that school psychol-
ogy candidates demonstrate competency in 10 
domains of professional practice:

1. Data-based Decision-Making and Ac-
countability

2. Consultation and Collaboration
3. Interventions and Instructional Support to 

Develop Academic Skills
4. Interventions and Mental Health Services 

to Develop Social and Life Skills
5. School-Wide Practices to Promote Learn-

ing
6. Preventative and Responsive Services
7. Family-School Collaboration Services
8. Diversity in Development and Learning
9. Research and Program Evaluation
10. Legal, Ethical, and Professional Practice

• Candidates must complete a NCSP Case 
Study. This requirement demonstrates that 
the candidate possess the professional skills 
necessary to deliver effective services that 
result in positive, measurable outcomes for 
clients.

• Candidates must have completed a 1,200 
clock-hour supervised internship in school 
psychology of which 600 hours must be in a 
school setting.

• Candidates must achieve a passing score on 
the National School Psychology Examina-
tion, administered by the Educational Testing 
Service (Praxis II: NTE)

COST The cost of the NBPTS National Board Certifica-
tion is $2,500.00 with an additional $65 non-
refundable application fee, and a $500 initial fee. 
There are federal, state, and local funding sources 
as well as scholarships from corporations and 
organizations that will reimburse up to $2000.

There are two separate fees for the initial certi-
fication process: the application fee is $110 for 
NASP members ($60 for student, $85 for early 
career members, and $210.00 for non-
members), and the examination fee $115 ($40 
registration fee plus $75 test fee) payable to 
ETS.

RENEWAL REQUIRE-
MENTS

National board certification is valid for a period 
of 10 years
• NBCT holders can only renew certification in 

the original certificate area.
• NBCT holders can only formally begin working 

on certification renewal as early as year eight 
of the certification period.

The total fee for certificate renewal is $1,150.00, 
which includes a $300.00 non-refundable appli-
cation fee.

NCSPs must engage in activities designed to 
maintain, expand, and extend their professional 
training and skills
• Specifically, each NCSP must be renewed 

every three years with 75 contact hours of 
continuing professional development (CPD) 
activities

• The hours must be fulfilled through a variety 
of NASP, state affiliate, or equivalent pro-
grams.

There is a renewal fee of $199 ($99 for NASP 
Members).

Adapted from National Association of School Psychologists.  (2007).  A Comparison of National Certifications Across School 
Professionals [Document].  Retrieved from http://www.nasponline.org/advocacy/2007certcomparison.pdf.



COULEE REGION CELEBRATES 30-YEAR ANNIVERSARY!
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By: Joci Newton, Regional Representatives Coordinator

On October 7, 2011, the Coulee Region Asso-
ciation of Psychologists in the Schools 
(affectionately known as “CRAPS”) gathered to 
celebrate their 30th anniversary.  The event was 
held at the Myrick Park EcoCenter in La Crosse, 
Wisconsin.  Approximately 40 people attended, 
including many founding members of the organi-
zation, current school psychologists, trainers 
from the University of Wisconsin-La Crosse 
(UWL) School Psychology training program, as 
well as School Psychology graduate students 
from UWL.

Founding member Rick Albrechtson 
and La Crosse School Psychologist 

Ken Ortery.
Founding Member Barb Burgess and 

Holmen School Psychologist Lisa Hesch.

From L to R: Founding Members 
Jean Lund, Mary Jo Snow, 

and Lori Patros.



A review of the Aggression Replacement Training: 
A Comprehensive Intervention For Aggressive Youth

Published by Research Press
Review by Donald Lee Stovall, Psy.D., University of Wisconsin – River Falls

Aggression Replacement Training: A Review
Background

The aggression replacement training program (ART) is an 
intervention program based on cognitive behavioral compo-
nents. The program is designed for children and adolescents 
who have significant problems with social skills and diffi-
culty controlling their anger.

Goals of the program involve helping students gain control 
of their behavior, better manage their anger, decrease social 
stress and conflict, and reduce problematic interactions with 
others. According to the developers of the program, these 
goals are met through guiding participants through instruc-
tion, rehearsal, and training in the broad area of social skills, 
anger management, and moral reasoning.

Arnold P. Goldstein and Barry Glick designed the ART 
program, and the current update of the program (3rd. Edi-
tion) was authored by Barry Glick and John C. Gibbs (2011). 
The authors attribute much of the aggression replacement 
program to cognitive behavioral theory and social learning 
dynamics. The program was initially designed for adoles-
cents with aggressive and violent behavior in the age range 
from 12 to 17 remanded to juvenile institutions. Typically, 
students who participate in the program are those who have 
chronic problems with disruptive behavior, anger control, or 
violent tendencies. Over time the program has been adapted 
for use for children within public schools and mental health 
settings and also with the adult populations.

The ART program is in intensive intervention imple-
mented over 10 weeks for total of 30 sessions when the core 
program is followed as designed. Each session is expected to 
last for an hour. The design includes three sessions per week 
on a Monday, Wednesday, Friday format. Each session dur-
ing the week is designed to focus on one of the three primary 
modules of the program. The three areas of focus for the 
program are (1) social skills training, (2) anger management 
training, and education in moral reasoning.

The social skills training component focuses on interac-
tions with others and helping participants understand appro-
priate social behaviors. Within the social skills training mod-
ule, modeling and role-playing are combined with direct 
feedback on student interactions to provide participants with 
understanding age appropriate social behaviors. Within the 
anger control training module, the group facilitator helps 
participants understand anger, rate anger, and reinforce skills 
to defuse anger. Within the moral reasoning components 
participants are assisted in understanding the perspective of 
others and to understand how to view situations in a fair and 
equitable manner.
Review

The developers of the program focused on the treatment of 
adolescents with aggressive behavior. Aggressive behavior 
was defined as “simultaneously a behavioral, cognitive, and 
emotional phenomenon”  (Glick & Gibbs, 2011, p.3). These 
components are key to the foundation of treatment the pro-

gram is based on. Treatment for youth with disruptive and 
intrusive behavior requires a multi-modal approach, hence 
the emphasis on cognitive, behavioral, affective, and envi-
ronmental influences on behavior. The attention to these 
issues and addressing social skills deficits found in youth 
with behavioral problems is noteworthy.

 Biological factors and their contribution to the mainte-
nance of a problem behavior were minimally discussed. 
Similarly, following a modeling perspective, the impact of 
television violence, internet content that students and adoles-
cents have easy access to, and other forms of social media 
that provide disturbing messages to students, were not dis-
cussed in great detail. From a modeling perspective, these 
sources of influence should be considered when understand-
ing the factors that impact an adolescent. School psycholo-
gist working with students with aggressive behavior will 
need to be prepared to think broadly in terms of factors that 
sustain aggressive and other forms of problematic behavior, 
in addition to factors described in the manual.

This is the third edition of the program.  The authors are 
credited for discussing issues of treatment integrity and fidel-
ity. As school psychologists operate from a data-based per-
spective it is important to identify and work with evidenced-
based programs. The program provides clear guidelines as 
how it should be used, including scheduling of sessions, 
length of sessions, and specific content for each session. Re-
producible handouts and teaching materials are provided in 
the manual and on a companion compact disk. For those who 
work in a structured setting with youth with problems with 
anger management, social skills deficits, or aggressive be-
havior, the ART program would be a good fit if followed as 
designed. The integrity of the program is lost if one takes 
modules out of context or only uses portions of the training 
program.

Independent assessment and review beyond an author’s 
assessment is important when reviewing a program. One 
source of program review is the Promising Practices Net-
work. Promising Practices Network has not reviewed the 
ART program, yet information found on the network de-
scribes ART as “highly regarded by other credible organiza-
tions” (www.promisingpractices.net, November 1, 2011). 
The U.S. Department of Education of Education: Safe, Disci-
plined and Drug Free Schools program labeled the ART pro-
gram as “promising” in 2001 (p.41).

Several studies have been completed using the program 
with youth in juvenile justice settings. These settings in-
cluded placements for runaway youth and long-term treat-
ment facilities for adolescents with anti-social behaviors. 
Some of the participants within studies had DSM diagnoses 
of conduct disorder. A review of the studies can be found at 
PromotePrevent.org. Five studies were reviewed, with publi-
cation dates from 1998 through 2004. Overall, the aggression 
replacement training program was rated as effective in re-
ducing the frequency of problematic behavior in the short 
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term for a significant number of participants, or associated 
with a reduction in felony recidivism over an 18-month pe-
riod for a treatment group compared to a control group.

The Aggression Replacement Training program is a 
highly structured intervention program designed for youth 
and adolescents with severely disruptive behaviors. The au-
thors provide a specific curriculum with specific material 
that should be followed in the manner presented to ensure 
integrity and fidelity. For psychologists who work with 
youth in intensive programs, the program would be a good 
resource to support a behavioral intervention program de-
signed to reduce aggressive behaviors, improve social skills, 
and increase the participant’s awareness of the feelings of 
others.
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Mental Health in Schools: 
An Opportunity to Embed the Field into School Improvement Policy and Practice

(From Center for Mental Health in Schools at UCLA http://smhp.psych.ucla.edu/pdfdocs/mhopp.pdf )

One of the ironies of the extensive budget cutting across 
the country is the increasing interest in mental health in 
schools and ways to integrate programs and services and 
reallocate resources.

Clearly, mental health activity already is going on in 
schools. Equally evident, there is a great deal to be done to 
improve what is taking place. The current norm related to 
efforts to advance mental health in schools is for a vast sea 
of advocates to compete for the same dwindling resources. 
This includes advocates representing different professional 
practitioner groups within schools and from the community. 
Naturally, all such advocates want to advance their agenda. 
And, to do so, the temptation usually is to keep the agenda 
problem focused and rather specific and narrow. Politically, 
this makes some sense. But in the long run, it may be coun-
terproductive in that it fosters piecemeal, fragmented, and 
redundant policies and practices. However, as diverse school 
and community resources attempt to address complex, multi-
faceted, and overlapping psychosocial and mental health 
concerns in highly fragmented and marginalized ways, there 
has been considerable redundancy, inappropriate competi-
tion, and inadequate results.

The opportunity currently is to weave school owned 
resources and community owned resources together to de-
velop comprehensive, multifaceted, and cohesive systems 
that encompass the full continuum of interventions. To capi-
talize on this opportunity, it is essential to embed mental 
health into school improvement policy and practice. The 
Center for Mental Health in Schools at UCLA has discussed 
an approach for accomplishing this – see Embedding Mental 
Health into a Learning Supports Component: An Essential 
Step for the Field to Take Now – online at 

http://smhp.psych.ucla.edu/pdfdocs/embeddingmh.pdf
A health agenda (and especially a clinical health agenda) 

by itself is too narrow to fit into the broad mission of schools 
in our society and is inadequate for enabling equity of oppor-
tunity for all to succeed at school. We can continue to build a 
few islands of excellence (demonstrations, pilots) and 
“Cadillac models,” but with over 90,000 schools in the 
U.S.A., the scale of need demands moving quickly in funda-
mentally new directions. It is time for those who want to 
expand the focus on mental (and physical) health to adopt 
and embed their work under a comprehensive umbrella con-
cept that can be fully integrated into school improvement 
policy and practice.

Send your views about this matter to us
( Ltaylor@ucla.edu or adelman@psych.ucla.edu );
we will synthesize and circulate what we receive.
*The Center co-directors are Howard Adelman and 

Linda Taylor; it operates under the auspices of the School 
Mental Health Project, Dept. of Psychology, UCLA, Write: 
Center for Mental Health in Schools, Box 951563, Los An-
geles, CA 90095-1563 Phone: (310) 825-3634 email: 
smhp@ucla.edu website: http://smhp.psych.ucla.edu

For More Center Developed Resources on Mental 
Health in Schools, see Resources & Publications – http://
smhp.psych.ucla.edu/materials/resources.htm

For an extensive list of published references related to 
MH in schools, see Mental Health in Schools - A Sampling 
of References – http://smhp.psych.ucla.edu/qf/references.htm

For more information about Mental Health in Schools, 
see the many online resources accessible by going to the 
Center’s website – http://smhp.psych.ucla.edu/
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PBS and Peer Mediation
By: Jennifer Hoag, PhD and Suzanne Tyler, LCSW

(Reprinted from The Connecticut School Psychologist, Volume 16, Number 1, 2010)

As Positive Behavior Support becomes more prevalent, 
schools are developing and implementing different strategies 
to help support student behavior both in and out of the class-
room setting.  At Newtown High School, we use peer media-
tion as one of those strategies.

Peer mediation is a negotiation-based process in which 
students take responsibility for their own conflicts and arrive 
at agreements. While self esteem and overall school climate 
are raised, young people gain skill sets in communication 
and conflict resolution.  According to research, peer media-
tion has been shown to reduce the number of conflict inci-
dences (Bell, Coleman, Anderson, Whelan & Wilder, 2000; 
Hart & Gunty, 1997; Johnson, Johnson, Dudley & Magne-
son, 1996). Lower incidences of conflict have been seen to 
result in less truancy and fewer retributive disciplinary ac-
tions (Smith,

Daunic & Miller, 2002).  Furthermore, research data 
indicates that peer mediation programs can help reduce disci-
pline referrals, and in-class fighting (Smith et al., 2002; Bell 
et al., 2000).

At Newtown High School, we started the Peer Media-
tion program as way to promote independence in problem-
solving, as well as provide an alternative and positive 
method for conflict resolution between students.  The pro-
gram is currently in its 3rd year.  For the first year, the pro-
gram was funded through a small grant from the community; 
however, since then we have not been funded.

At NHS, to become a peer mediator, students are recom-
mended by their Guidance Counselor.  Those students are 
then contacted and, if interested, can complete an application 
which includes short-answer questions and requires two rec-
ommendations.  Those students who are selected to be peer 
mediators then complete conflict resolution training. Train-
ing typically occurs after school (this year we met with me-
diators for training over the summer as well).  Peer mediators 
can put these training hours, as well as time dedicated to 
mediations, toward required community service hours.

We currently have 10 peer mediators who received 15 
hours of conflict resolution training.  Part of the training in-
cludes direct training from us, as well as role-playing.  Spe-
cifically, we use a training manual published by the New 
Mexico Center for Dispute Resolution.  Upon the completion 
of training, mediators are then part of a mock mediation as 
their final assessment of skills.  Students who demonstrate 
proficiency are then considered peer mediators.  Supervision 
meetings are conducted once a month to review mediations 
that have been completed, and to review conflict resolution 
skills.

Currently, we receive referrals for mediation through the 
Guidance Department and the Assistant Principal’s office.  
Having their support, we feel, is critical as these are the pro-
fessionals in the building that are aware of student conflicts 
that could benefit from this type of intervention.  Students 
can also self-refer.  Referral forms are completed and sub-
mitted to us.  We review the form and make sure that the 

dispute is appropriate for peer mediation.  If it is, we then 
have two peer mediators meet with the disputants together.  
One mediator is the lead mediator throughout the mediation.  
The second mediator is there for observation, support if 
needed, and if the mediators feel that adults need to be 
brought in, the second mediator can leave the mediation to 
find an adult supervisor.

We have had 6 successful mediations so far this year.  
Our greatest challenge in having a peer mediation program is 
having the program integrated into the school community.  
We are always looking for new ways to advertise the pro-
gram and find ways to incorporate the program into the cul-
ture of the school.  As PBS continues to be integrated in our 
schools, we hope our program will continue to grow as well.
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recognized for her long-standing involvement 
with the Wisconsin School Psychologists Asso-
ciation, where she has been an active regional 
representative and leader among school psy-
chologists in Western Wisconsin. She has men-
tored school psychology practicum students 
from multiple Wisconsin school psychology 
programs, and she has been a volunteer guest 
speaker numerous times at UW-River Falls. 
Katie brings energy and a positive approach to 
her work, exemplifying the type of involved 
professional that formed the basis of the criteria 
for the Douglas K. Smith award."
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On an annual basis the UW-River 
Falls School Psychology Program 

recognizes an alumnus who has 
made significant contributions to the 
field of school psychology. The 

award, named in memory of UWRF School 
Psychology professor Dr. Douglas K. Smith, is 
given to a person who has been an active leader 
in the field of school psychology at the local, 
state, or national level. This year the award was 
given to Katie Johnson, Ed.S, NCSP, school 
psychologist with the Amery, Wisconsin school 
district and a class of 2002 graduate. Katie was 

Gaining a Seat at the Table: WSPA Adds to WERAC
Robert J. Dixon, NCSP

We often lament, “Where was our invitation?” Or 
in the words of Stacy Skalski from NASP, “If you are 
not at the table, you are on the menu!” WSPA leaders 
were able to select Rob Dixon to sit on the Wisconsin 
Education Research Advisory Council (WERAC). 
This multi-disciplinary group is charged with (1) set-
ting the agenda by identifying important educational research 
project for the next three to five years, (2) fostering collabo-
ration among stakeholders involved in research, (3) serving 
an advisory role to DPI, and (4) supporting the broad dis-

semination of research to improve student learning. 
The work of the group is modeled after the Chicago 
Consortium of School Research that has published 
numerous important research projects (http://
ccsr.uchicago.edu/content/index.php). The Regional 
Education Laboratory Midwest also supports this 

group through disseminating information and providing tech-
nical support. WSPA joins other stakeholders in this impor-
tant endeavor that has the potential to positively impact chil-
dren across the state.

Katie also received the Outstanding Service Award last spring at UWRF's annual awards luncheon for her outstanding 
service and supervision of practicum students.  She consistently receives high praise and feedback from students for her knowl-
edge of the field, her proactive practices and her hard devotion to the development of students to professionals.

Double congratulations to Katie!

Wisconsin School Psychology Leaders Are Needed!
Now is the time to nominate yourself or a fellow school 

psychologist for the Wisconsin School Psychologists Asso-
ciation board! As we maneuver through this exciting time in 
the history of school psychology, we need leaders who will 
help plan and support the important initiatives that affect our 
profession. WSPA board membership is an excellent way to 
help lead school psychology’s growth in Wisconsin. Please, 
take a moment now to submit a nomination! WE ARE 
MAKING THIS EASY…A simple email or phone call to me 
will suffice.
Nominations are being sought for the following elected of-
fices:

President-elect……2-year term 
(1 year as President-Elect, 2 years as President, and one 
year as Past-President)

Secretary…………2-year term
An on-line election will be held, starting in January 

2012. The terms for each office will begin on July 1, 2012. 
Elected WSPA officers typically meet quarterly to address 
the needs of the organization.

Questions about these positions may be directed to me.

Regards,
Scott Woitaszewski, WSPA Nominations and Elections 
Chair
scott.woitaszewski@uwrf.edu
(715) 425-3883

Outstanding UW-River Falls Alum



Christine Neddenriep and Rob Dixon enthrall school psychology students.

Don Juve presents the 2011-2012 
budget.

25

Markeda Newell and Shannon Chavez-Korell speak 
about racial understanding.

2011 WSPA Fall Convention Highlights



Danielle Brown, Katie 
Johnson and Joci 
Newton discuss 

advocacy in school 
psychology.

Mark Shinn, Danielle Brown and Jim Ysseldyke Timothy Cleary talks about self-regulation. 

Jim Haessly, Kathy Conley and Patrice Bentley share information on the 
Madison Positive Support Team.
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CHANGE SERVICE REQUESTED

The WSPA Sentinel would like to feature school psychologists from across Wisconsin. 
Please contact Jennifer Kamke-Black at kamkeblj@ssd.k12.wi.us if you have suggestions for our next issue.

Don't forget to put WSPA Spring Convention, 
March 14-16, 2012, on your calendar today!!

Until then, may you go walking in a Winter Wonderland….


