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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x1106 (work).  My email address is 
kamkeblj@ssd.k12.wi.us.  Topics or features we would like to 
promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-
views, student column (results of thesis, highlighted accomplish-
ment), "post-retirement" articles, and "kudos" articles.  If you 
have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.

President:
Mitch Lambert
W (262) 662-1454 (x7421)
mLambert@mnsd.k12.wi.us

President-Elect :
Danielle Brown
(262)-268-5925
Danielle.Brown@pwssd.k12.wi.us

Past President:
Linda Servais
W (920) 485-3616
lservais@horicon.k12.wi.us

Secretary:
Christine Peterson
W (715)232-2182
petersonchris@uwstout.edu

Treasurer:
Don Juve,
W (608) 789-7900
djuve@lacrosseschools.org

For information on contacting committee chairpersons, check the 
WSPA website at www.wspaonline.net.

Annual membership dues are $60 for full membership, $30 
for leave, $30 for associate, and $20 for student  membership.  
The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, promo-
tion, or endorsement on the part of the newsletter or the Wiscon-
sin School Psychologists Association, Inc.  Articles, announce-
ments, and letters should be submitted to the Editor, Jennifer 
Kamke Black, N4212 Townline Rd., Shawano, WI  54166, 715-
524-4180 (home), 715-526-2175 x1106 (work), e-mail: kam-
keblj@ssd.k12.wi.us.  REMINDER: regional chapters may re-
ceive a stipend of $75/year for submitting an article about their 
region to the newsletter. 

Deadlines for receipt of material by the editor:  

#1--September 1 #2--November 15
    #3--January 15      #4--April 15
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President’s Message: Informed Dissent ☺
By

 Mitch Lambert

The ultimate measure of a man is not where he 
stands in moments of comfort and convenience, but 
where stands at times of challenge and controversy.

–Martin Luther King Jr. 
The hope of a secure and livable world lies with 

disciplined nonconformists who are dedicated to 
justice, peace, and brotherhood.

–Martin Luther King Jr. 

As I sit down to write the president’s column for the 
latest WSPA newsletter, it is Martin Luther King Jr. day, 
which provided a serendipitous stimulus for the inspiring 
quotes that I use as a catalyst for writing these columns. I 
have found the quotes to be a helpful way to provide some 
focus for my unfocused mind while I write these columns 
that depart so substantively from the clean and impartial for-
mat of technical writing which I am now so accustomed and 
worked so hard to develop in graduate school and in psycho-
logical reports. 

In previous columns I have attempted to foreshadow that 
significant and substantial changes in the fundamental way 
education is practiced appear to be pending. I know that ob-
servation appears to state the obvious and school psycholo-
gists have been anticipating and advocating for many of the 
changes and reforms that we hope will take form. The pros-
pect of this moment of impending upheaval can be uncom-
fortable even when you believe in it and it is the “right” 
change. I stick with the abstraction of “change” rather than 
“RtI” or something else more conceptually solid because, to 
me, it is still entirely unclear what the specifics of what 
comes next will be and like any good force of nature it is 
partly out of our hands…we can build an ark, but not stop 
the flood. Water is a great metaphor for many things and 
when it comes to “what’s next” in education we can apply it 
insomuch as we can help direct the flow and direction, but 
not control. In the coming months, I hope our small but close 
knit community of school psychs and WSPA will serve as an 
industrious little family of beavers who are able to affect our 
environments by working collectively to direct the current, 
flow, and pooling of those changes; it is the only viable re-
sponse I can envision. The alternative of standing stoically 
alone or even collectively with a single arm outstretched 
signaling a “stop” while the flood waters rush toward us in 
the dry basin of education would be folly. 

This column’s quotations serve to segue what resides 
foremost in my thoughts for school psychology at this par-
ticular moment and correspondingly for education and soci-
ety at large. Thematically, President Obama used MLK day 
to highlight the importance of service and volunteerism to 
others. As I reflected upon this theme of service and the his-
tory of MLK several other themes came to mind: Service, 
Courage, Justice, Equality, and Progress. These are themes 
that I believe are worth being reflective and mindful of in the 
days ahead. This time of year I am sure everyone is awash in 
referrals, paperwork, and the day-to-day duties that can de-

plete the vitality of spirit as the cold and dark days 
of winter seem to stretch on interminably! It is easy 
to be weary and a bit “hypnotized” by the furious 
pace, but I hope you will also find a moment to re-
flect as I believe we are entering an era of great 
change and uncertainty…though hopefully one 
much more peacefully realized. 
The challenge of serving and even leading during a 
time of upheaval is something school psychologists 
will find increasingly before them in coming years. 

I do not believe we should be looking for a heroic figure to 
guide us through the wilderness. I do believe in the power 
the “disciplined nonconformists” of education which I think 
school psychologists often represent. I believe in the ability 
of our concerted and collective effort to gradually, incremen-
tally be a force of positive change toward Justice, Equality, 
and Progress in education. It will take a lot of Courage and 
we can never discount the fickle hand of fate, but drawing 
together and making the small changes within our spheres of 
influence, magnified by the hundreds of us around the state 
and thousands of us around the country, can over time shape 
the turbulence and uncertainty of what comes into something 
we will all reflect back on and be proud. 

That said, my entire column is really just an elaborate 
ruse (only kidding) to inspire one of you to pick up the 
gauntlet of service for our profession!  We are still actively 
seeking candidates for President Elect of WSPA! Admit-
tedly, that is a big step of service that I understand many are 
not ready or have time to take on (tellingly, the last 3 of us to 
serve are all single with adult children or no children! That is 
by no means a requirement!). I would particularly encourage 
interested candidates from the Milwaukee or Suburban areas, 
not because of any personal conceit, but the current presi-
dent-elect and I live in that area and it has allowed for a lot 
of opportunities to collaborate and support each other that 
have been invaluable and you would not feel like you are 
entering into the fray “alone” in the wilderness. It is sin-
cerely a wonderful opportunity for the right person, so if you 
would like to find out more please contact me (262) 894-
7612 or another board member if you like, if you have any 
interest or inquiries into exploring it further.    

Warmly, 
Mitchell N Lambert

COMING ATTRACTIONS! ☺ 
WSPA Sponsored RtI Workshop: Presenter Kim 

Gibbons
 January 28, 2011, Eau Claire

● 2011 WSPA Spring Convention
 February 16-18th, WI Dells

● 2011 NASP Convention
 February 20-26, San Francisco

● 2011 WSPA Summer Convention
June 16-17th, WI Dells
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Upcoming Events

National Children’s Mental Health Awareness 
Day

Raises awareness of :
-effective programs for children’s mental health needs,
-how children’s mental health initiatives promote positive 

youth development, recovery and resilience,
-how transforming the mental health services delivery for 

children and youth with serious mental health needs 
results in children with mental health needs thriving in 
their communities.

Awareness Day efforts encourage:  
-integrating mental health into every environment that im-

pacts child development from birth, 
-encouraging the nurturing of the social and emotional well 

being of children from birth, 
-providing information to the public about critical mile-

stones in a child’s social and emotional development 
from birth.

Please look for more information on the SAMHSA web-
site and from WSPA as the date gets closer.

WSPA Spring Conference
February 16-18, 2011

Glacier Canyon Lodge
Wisconsin Dells, WI

Keynote Speaker: Mr. James Hale, Ph.D.

Registration Information
One graduate credit is available! The student must attend the 
pre-convention and the convention. Cost is $100; registra-
tion and payment can be made at the pre-convention or by 
contacting Karen Hansen at hansen.kare@uwlax.edu or 
skype: 608.785.6513 

Preconference - February 16, 2011, Fee includes continen-
tal breakfast, refreshment breaks, and lunch. WSPA Mem-
ber rates are $85 (on or before 1/27/11) and $135 late rate 
(after 1/27/11).
Non-member rates are $105 (on or before 1/27/11) and $155 
late rate (after 1/27/11).

Conference - February 17-18, 2011, Fee includes one conti-
nental breakfast, lunch and refreshment breaks on Thurs-
day; one full breakfast and morning refreshment break on 
Friday. WSPA Member rates are $150 (on or before 
1/27/11) and $200 late rate (after 1/27/11). Non-member 
rates are $180 (on or before 1/27/11) and $230 late rate 
(after 1/27/11). Student rates are $50 (on or before 1/27/11) 
and $70 late rate (after 1/27/11).

Cancellation Policy - Full refund less $25 processing fee 
before February 9, 2011. No refunds on or after February 9, 
2011. Refund requests must be submitted in writing to: UW-
La Crosse Continuing Education & Extension, 1725 State 
Street, 205 Morris Hall, La Crosse, WI 54601. No refunds 
will be made in the case of non-attendance. Substitutions 
will be accepted.

ALL HANDOUTS WILL BE PROVIDED ON THE WEB 
SITE AND WILL BE ACCESSIBLE PRIOR TO THE 
CONFERENCE. HARD COPY PRINTOUTS OF HAND-
OUTS WILL NOT BE PROVIDED AT THE VENUE. 
PLEASE WATCH FOR MORE DETAILS ON RETRIEV-
ING THE DOCUMENTS. 

Call for Submissions-Wisconsin Counseling Journal

The Wisconsin Counseling Journal (WCJ) is seeking article 
submissions for possible publication in the fall 2011 edi-
tion (WCJ is published annually).

Currently, the WCJ is seeking submissions for a special is-
sue on professional collaboration between mental health 
professionals. The WCJ places emphasis on original, data-
based research, but will consider conceptual articles (e.g., 
position papers, innovative program development, case 
studies). All manuscripts submitted for review are subject 
to a peer-review process involving members of the edito-
rial board.

The 2008 Edition of the Wisconsin Counseling Journal was 
awarded Best Journal - Small Branch by ACA at the 2009 
Annual Conference in Charlotte, NC. For submission 
guidelines, contact Scott Woitaszewski, guest editor, at 
scott.woitaszewski@uwrf.edu or see detailed instructions 
at http://www.uwrf.edu/CSP/Wisconsin-Counseling-
Journal.cfm.



2011 Spring Convention Agenda

Wednesday, February 16, 2011

Time Presentation/Event
7:30-8:30 a.m. Registration/Continental Breakfast
8:30 a.m.-4:30 p.m. Addressing Mental Health: School Neuropsychology Principles and Psychopathology, James 

Hale, Ph.D., Associate Professor in the Clinical Psychology (Clinical Neuropsychology) Program, 
Harvard University College of Education, Shauna G. Dixon, Graduate student in the neuroscience of 
education program at Harvard

12-1 p.m. Lunch
5 p.m. Board Meeting and Dinner

Thursday, February 17, 2011

Time Presentation/Event
8-9 a.m. Registration/Continental Breakfast
9-10:15 a.m. Keynote: Scientific Approaches to Identifying Specific Learning Disabilities: Legislation, Litigation 

and the Wisconsin Rule, James Hale, Ph.D.
10:30 a.m.-12 p.m. Concurrent Sessions:

A1: Your Skills Are Needed to Help People Cope with Disaster, Barb Biddick, Licensed Professional Counselor 
(LPC), School Counselor, Pardeeville Area School District and Co-Chair of the Disaster Mental Health Team, 
American Red Cross, Badger Chapter, Madison, Wis.

A2: "You're hired!" Tips to a Successful First Year as a School Psychologist, Christine Neddenriep, Ph.D.
A3: Restorative Justice, TAP (Turn Around Program), & PBIS, Aaron Olson, Principal & Cynthia Borgstrom, 

School Counselor, Horicon School District
A4: Violence Risk Assessment, Mervin Langley, Ph.D.

12-1:15 p.m. Lunch/Awards
1:30-4:45 p.m. Concurrent Sessions:

B1:Essentials that Every School Psychologist Should Know About Working with Children with Behavioral and 
Academic Issues from Trauma, Abuse, Poverty and Neglect Backgrounds, Betty Deboer, Ph.D., UW-La 
Crosse; Christin Nelson, M.S.; Sarah Coolidge, M.S.

B2: Ethics and the Law: Balancing Procedural Expectations with Positive Professional Practice, Eric Hartwig, 
Ph.D., Marathon County Special Education

B3: Selected Child Psychopathologies/ Interventions, James Hale, Ph.D. 
B4: Urban is NOT a four letter word: Finding success as a school psychologist with urban populations, Antoin-

ette Miranda, Ph.D., Associate Professor, The Ohio State University

5-6 p.m. Student Posters/ Happy Hour – Snacks and Cash Bar and the Opportunity to View posters and Net-
work with Students and Colleagues
Enjoy the Wilderness!!!

Friday, February 18, 2011

Time Presentation/Event
8-9 a.m. Registration/Breakfast
9 a.m.-12:15 p.m. Concurrent Sessions:

C1: DPI Updates, John Humphries, Kathryn Bush, Kathy Ryder, Justyn Poulos 
C2: Creating a Trauma Sensitive School Environment, Sara Daniel, LCSW 
C3: School Based Yoga: A two part presentation, Patriq DuSaint, Ph.D.; Jessica 

Helminski, M.S.W, Milwaukee Public Schools (Participants will participate in yoga 
routines during Part 2 of this session, please dress accordingly)

C4: Creating Cultural Competency for School Psychologists, Carlos Dejud, Ph.D.,
UW-Stout
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DPI Update
    By Kathryn Bush, Ph.D.

WI DPI School Psychology Consultant
Kathryn.Bush@dpi.wi.gov 
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Really?
On occasion, information comes my way that 

surprises me;  maybe you too.  Issues about not 
shredding test protocols, statutory release of in-
formation to liaison officers, and some of the 
changes in the SLD rule fall in that category.  

No Shredding Allowed?
After my column in the last issue, there was 

some confusion about my guidance regarding test 
protocols.  Let me try to be more clear.  Protocols 
may not be shredded once you have completed 
your comprehensive report. They must be kept 
for parental inspection in the immediate future 
and until they are no longer needed for educa-
tional decisions or the review of past educational decisions.    
Even though they are now “Behavioral Records,” they 
should not be stored in the student’s special education file or 
the behavioral file.  They may be stored securely in your 
office, but not intermingled with your “sole-possession” per-
sonal notes.  A school psychologist is not only responsible 
for the storage of behavioral records in their possession, but 
they must also participate in the successful transfer of those 
records when the student changes schools.  Psychologists are 
encouraged to work with their districts in order develop a 
systemic plan for the storage, retrieval, transfer and disposal 
of test protocols.  To review other information from DPI’s 
new document “Student Records and Confidentiality” see: 
http://dpi.wi.gov/sspw/pdf/srconfid.pdf 

Information Processing No Longer in Wisconsin’s 
Criteria for Specific Learning Disability

Wisconsin’s new rule for the identification of children 
who have a Specific Learning Disability and need for special 
education went into effect December 1, 2010.  There are a 
number of changes in the rule, and school psychologists are 
encouraged to review the rule carefully.  The new rule can be 
found at: http://dpi.wi.gov/pb/pdf/sldrule.pdf   In the new 
rule, the IEP team may identify a  child as having a specific 
learning disability if both of the following apply:  Inadequate 
Classroom Achievement and Insufficient Progress (and none 
of a list of factors are found primary in causing the student’s 
problem).  Scour the new rule and what you won’t find is a 
requirement for evidence of a student’s relative strengths and 
weaknesses in performance, achievement or both.  There is 
no longer a requirement for evidence of an Information Proc-
essing Disorder or Deficit.  That does not mean that the in-
formation can’t be collected; only that it is no longer re-
quired as part of an SLD identification.

Under Certain Conditions School Psychologists May 
be Asked to Release Information to Law Enforcement 

Wisconsin law requires a school district to make pupil 
records available to a law enforcement officer who is indi-

vidually designated by the school board and as-
signed to the school district, if the officer has 
legitimate educational interests, including safety 
interests, in the pupil records. The law enforce-
ment officer may not re-disclose the information 
except as otherwise authorized by statute.

What is Disclosure?  Under the Family Educa-
tional Rights and Privacy Act (FERPA), disclo-
sure means to permit access to or the release, 
transfer, or other communication of personally 
identifiable information contained in education 
records to a party, by any means, including oral, 
written or electronic means.  

What are pupil records?  Wisconsin statute identifies 
pupil records as all records directly related to a student and 
maintained by the school district are pupil records. Pupil 
records include records maintained in any way including, but 
not limited to, computer storage media, video and audio tape, 
film, microfilm, and microfiche.  Directory information, and 
student health records are treated somewhat differently than 
progress and behavioral records:

Progress records means those pupil records which 
include the pupil’s grades, a statement of the courses the 
pupil has taken, the pupil’s attendance record, the pu-
pil’s immunization records, any lead screening records 
required under state law, and the records of the pupil’s 
extracurricular activities” 

Behavioral records means those pupil records 
which include psychological tests; personality evalua-
tions; records of conversations; any written statement 
relating specifically to an individual pupil’s behavior; 
tests relating specifically to achievement or measure-
ment of ability; the pupil’s physical health records other 
than immunization records or lead screening records 
required under state law, law enforcement officers’ re-
cords obtained under state law and other pupil records 
that are not progress records.

It is noteworthy that records necessary for and available 
only to persons involved in the psychological treatment of a 
child are not pupil records, along with “sole possession” re-
cords that have not been shared with others. 

Implications for these changes?  School psychologists 
may wish to consider this change in the law when writing 
and submitting written reports placed in the student’s special 
education/behavioral file.  You may not be consulted before 
the report is released to a law enforcement officer.

According to the new NASP ethical standards, school 
psychologists ensure that an individual providing consent for 
school psychological services is fully informed about the 



nature and scope of services offered, including a discussion 
of limits of confidentiality.   (Standard 1.1.3) http://
nasponline.org/standards/2010standards/1_%20Ethical%
20Principles.pdf   School psychologists in Wisconsin may 
wish to consider their “limits of confidentiality” discussion 
they have with students and parents, in light of this new rule. 

Finally, school psychologists may wish to think about 
what they consider to be “legitimate educational interests.”  
It may be helpful for each of us to have thought ahead about 
this issue prior to being asked to release information to a 
liaison law enforcement officer.  

More is available for your review at DPI’s newly re-
leased document Sharing Information Across Systems at 
http://dpi.wi.gov/sspw/pdf/sharing.pdf 

Harbingers of Spring
In the next few weeks, cardinals will begin to break out 

in song all over Wisconsin.  Even in the midst of the cold, 
hard winter, they begin to let us know that spring is, indeed, 
in our future.  Enjoy!

Kathryn L. Bush, Ph.D.,  Psychologist
WI DPI School Psychology Consultant
(608) 266-1999
Kathryn.Bush@dpi.wi.gov

Get "Wisconsin School Psychology News" by sending 
an e-mail to:

join-school_psych@lists.dpi.wi.gov

Bits O’ Information

A Practice Model…. What???? 
You may have heard though the grapevine of a new “Practice Model.” 
In a nutshell-

● What-
○ NASP created and approved
○ Straight forward ethical guidelines
○ Guidelines for solid school psychological practice

● Why-
○ Helps continuity across the nation and state
○ Helps psychologists advocate for services
○ Helps meet the needs of students better 
○ Helps us grow professionally
○ Helps us explain to school boards, principals and directors what our needs are and why

So, simply stated, this is a great thing. It takes all of the amazing work we all do and puts it in an organized fashion for 
ourselves and others to understand. It also sets a standard for new psychologists being trained in the field. We are 
strong, ethical, child-focused professionals. The new Practice Model helps us to maintain this reputation and standard. 
www.nasponline.org/practicemodel 

Danielle Brown
WSPA President Elect 
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Principles of Professional Ethics: Are You Ready for the 2010 Version?
Robert J. Dixon, NCSP

At the last WSPA conference, I was inspired by Dr. 
Tom Oakland to create an ethics test with NASP’s newly 
revised and released, Principles of Professional Ethics
(2010). While Dr. Oakland’s test was based on the APA 
Principles, I thought that I would create something for school 
psychologists to mull over and consider. For those of you 
that attended the presentation, Dr. Oakland arranged his test 
to be all false responses. I have included true responses in 
my version to keep you honest. The relevant standards have 
been included so that you can look up the answer for your-
self. Here is the link to the ethical standards: 
www.nasponline.org/standards/ethics/epp-committee.aspx

Remember, these statements and your responses should 
be based on the NASP Principles of Professional Ethics 
(2010). There may be instances were state law or district 
policy would run counter to the professional ethics put for-
ward by NASP. If that is the case, then you have the oppor-
tunity to have an interesting conversation with your col-
leagues and administrators of the district. Good Luck!! 

(Answers are at the bottom of page 11)

Statement Ans. Standard

1.  School Psychologists must have parent consent when providing school-based consultation to a 
teacher about a particular student.

I.1.1

2.  School Psychologists always get parent consent prior to providing ongoing individual coun-
seling for a student that self refers.

I.1.2

3.  School Psychologists must disclose the limits of confidentiality at the initial meeting with the 
student.

I.2.3

4.  School Psychologists must disclose a student with a health risk (e.g., AIDS) to the classroom 
teacher even if a parent directs them to keep it confidential because the teacher has a right to 

I.2.7

5.  School Psychologists must engage in professional development even after 20 years as a prac-
titioner

II.1.4

6.  School Psychologists can make recommendations for services and interventions based solely 
on a review of records

II.3.7

7.  School Psychologists must recommend or use educational interventions that have been peer 
reviewed and found to be efficacious.

II.3.9

8.  Parents have a right to inspect ALL information that has been used to make an educational 
decision

II.4.4

9. Within a report and in an effort to ensure parent understanding, test item examples from the 
child’s protocol can be used.

II.5.3

10. After attending a 2-day conference on autism that resulted in a certificate, the School Psy-
chologist can display the certificate and inform others of this specialty.

III.1.1

11. School Psychologists must become integral members of the schools that they are assigned. III.2.2

12. When there is an inaccuracy in a School Psychologist’s report, the receiving School Psy-
chologist can make the correction.

III.3.3

13. As a private practice School Psychologist, you must tell parents that a similar service is avail-
able free of charge at the local school

III.4.9

14. If you have concerns with another School Psychologist, you must first have a discussion with 
the individual before addressing it with their supervisor.

IV.3.2
IV.3.3

15. School Psychologists who use case data in presentations must have prior written consent to 
do so.

IV.5.3
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Positive Psychology:  “Looking Up”
Sharon Conley, Washington County Public Schools

(Reprint from the Maryland newsletter Protocol Volume XXXI,  Winter 2009)

During my formative years as a school psychologist, a 
wise mentor said to me, “When you go to professional con-
ferences, always attend one or two breakout sessions on top-
ics of which you know nothing.  That way, you will always 
walk away having learned something new.”  I’ve been a 
school psychologist for 23 years now and have participated 
in innumerable professional development activities.  I have 
always taken this sage advice to heart and have reaped high 
returns.  At last year’s NASP Convention, I attended a work-
shop entitled, “Implementing Positive Psychology into 
Schools:  Skills for Practicing School Psycholo-
gists” (presented by Allison Friedrich, University of South 
Florida) and left with my inquisitive mind asking, “What 
more is there to learn about this topic?”

As it turns out, there is quite a bit more to learn, and I’ve 
been engaged in a mini self-study just to broaden my knowl-
edge base – I’ve been “looking up” information on positive 
psychology.  I will share with you a few snippets of informa-
tion on the topic that I’ve learned thus far, and what my next 
steps will be for putting theory into practice.  For those of 
you deeply entrenched in this field and, perhaps, have been 
for quite some time, my apologies in advance for any gross 
misrepresentations, glaring omissions, and what may appear 
as a “Johnny come lately” effort.  My learning curve is still 
rising.  It’s certainly not the first time colleagues have been 
ahead of me in knowing the latest developments in our field 
and the hot topics of discussion!

The material for this article is a compilation of multiple 
resources but the one on which I rely most heavily is a book 
by Christopher Peterson entitled, A Primer in Positive Psy-
chology.  For a fledgling to the topic, I found this book to be 
a quick read for a number of reasons:  1) the topic is interest-
ing because, as a human, I can relate personally to much of 
what is discussed, 2) Peterson provides a balanced presenta-
tion of what is known and unknown in the field, 3) the 
breadth of coverage is such that a comprehensive overview 
of the field is provided along with relevant research, and 4) 
the conversational feel to his writing style and sense of hu-
mor lighten the load typically associated with professional 
reading.  Additionally, Peterson provides positive psychol-
ogy exercises or “personal experimentations,” as he calls 
them, throughout the book to exemplify some of the content 
presented.  In his words, “Learning about positive psychol-
ogy is not a spectator sport.”  I must admit, I couldn’t resist 
trying a few!

Positive psychology is “the sci-
entific study of what goes right 
in life.”  The term “positive psy-
chology” is accredited to Martin 
Seligman and dates to 1998 
when he was president of the 
APA (American Psychological 
Association).  Although the field 
is relatively young in terms of 
being formally recognized, there 

is a long past associated with positive psychology dating 
back to some of the earliest philosophers and theologians.  
The basic premises of positive psychology are:  1) “human 
goodness and excellence are as authentic as disease, disor-
der, and distress” and deserve an equal amount of focus, in-
terest, and research in an attempt to understand what “goes 
right” in life, 2) being “well” is more than just the absence of 
mental illness, 3) principals of scientific research and meth-
odology can be applied to concepts such as positive traits, 
character strengths, happiness, values, and pleasure just as 
readily as they are to depression, bi-polar disorder, anxiety, 
and other varieties of mental illness, and 4) once learned, this 
knowledge has implications for fostering healthy develop-
ment and improving the quality of living.

Positive psychology is dedicated to describing and un-
derstanding the good life.  A conceptual framework proposed 
by researchers Martin Seligman and Mihalyi Csikszentmiha-
lyi includes three broad areas of study:  1) positive subjective 
experiences (happiness, pleasure, gratification, fulfillment, 
and others), 2) positive individual traits (strengths of charac-
ter, talents, interests, values), and 3) positive institutions 
(families, schools, businesses, communities, societies).  The 
notion is proposed that positive institutions foster the devel-
opment of positive traits, which, in turn, promote positive 
subjective experiences. 

To provide a flavor of positive psychology, let me share 
what I have learned about a single topic in each of these 
three broad areas of study, beginning with positive subjective 
experiences.  The subjective experience du jour is optimism.  
Optimism, along with hope, is embedded in the larger do-
main of positive thinking and is often studied in the context 
of how people respond to challenges, setbacks, and failures.  
It is “futuristic thinking” in that with optimism, people ex-
pect that their present state of despair or discouragement will 
improve over time.  Optimism falls under the domain of 
positive subjective experiences, rather than positive individ-
ual strengths, because some researchers argue that what is 
considered optimism depends on what the person deems de-
sirable: there is no single or objective optimism.

Historically, some psychologists have taken a negative 
approach to optimism, claiming that it facilitates illusory 
thinking, denies reality, and prolongs human suffering.  In 
other words, optimism, “looking up,” is not a good thing 
when standing on a fault line!   One of the esteemed prede-
cessors in the field of psychology, Sigmund Freud, proposed 
that optimism is a byproduct of the conflict between instincts 
and socialization.  Furthermore, its association with spiritual 
or religious frameworks, along with a related fear of retalia-
tion from God, fuels “neurosis” en masse and keeps popula-
tions law-abiding.

Positive psychologists define optimism as the “mood or 
attitude associated with the expectation of a desirable, advan-
tageous, or pleasurable future.”  In this new field of psychol-
ogy, different researchers discuss optimism in terms of a 
component of human nature, or a personality variable identi-
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fied as “dispositional optimism,” or an individual’s charac-
teristic “explanatory style” (these perspectives not necessar-
ily being mutually exclusive of one another).    Peterson, 
along with others associated with the University of Pennsyl-
vania’s Positive Psychology Center, embrace the latter and 
define explanatory style as “…how one explains the causes 
of bad events.”  With this definition in mind, a measure of 
explanatory style was developed, the self-report question-
naire called the Attributional Style Questionnaire.  Another 
method used to measure explanatory style enables research-
ers to score written or spoken materials for naturally occur-
ring causal explanations known as the CAVE procedure 
(Content Analysis of Verbatim Explanations).  

Positive psychologists have used these measures, along 
with others, to study optimism and have proposed that just as 
individuals develop “learned helplessness,” there is the po-
tential for “learned optimism.”  And, in keeping with basic 
premises of positive psychology, optimism is more than just 
the absence of helplessness.  It is worthy of continued inves-
tigation as previous studies have linked optimism to desir-
able characteristics like happiness, hope, perseverance, effec-
tive problem-solving, goal attainment, high morale, achieve-
ment, good health, and even to long life and freedom from 
trauma.  Contrast these outcomes to those associated with 
pessimism including depression, passivity, failure, social 
isolation, morbidity, and mortality.  Peterson’s discussion of 
optimism also covers the risks involved in “unrealistic opti-
mism,” the difference between “big optimism” and “little 
optimism,” and provides an overview of relevant research 
and the complex factors that influence an individual’s ten-
dencies toward positive thinking and optimism.  He advises 
that, “Optimism and its benefits exist for all of us, as long as 
we approach it in an evenhanded way.” 

Can optimism be taught?  Are there implications for 
interventions?  When defined in context of how individuals 
perceive causal factors for life’s events, cognitive-behavioral 
therapy focused on increasing positive thinking has been 
effective in treating depression.  However, as educators with 
intent to foster healthy development, we have to ask the 
question, “What are the implications of this body of research 
for prevention?”  Peterson briefly describes an intervention/
prevention program, the Penn Resiliency Program (PRP), 
which draws techniques from cognitive-behavioral therapy 
to instruct grade-school children to be more optimistic in 
their thinking patterns.  Another project stemming from the 
PRP is an outreach program, “Fishful Thinking” (co-
sponsored by Pepperidge Farms and NASP), which teaches 
parents to promote optimism and resiliency in their children.  
Peterson’s coverage of the topic also includes broad implica-
tions related to societal influences, spirituality or religion, 
social learning, and modeling.

(Remember, optimism is just one of the “experiences” 
included in the broad domain of positive subjective experi-
ences.  Others include happiness, pleasure, hope, gratifica-
tion, and fulfillment, each of which is reviewed in Peterson’s 
book.)

The second area of focus in the field of positive psychol-
ogy is positive individual traits.  Again, the breadth of topics 
is wide and selecting a single focus to share is challenging, 
but I find the research around the topic of character strengths 

to be especially interesting.  At the University of Pennsyl-
vania’s Positive Psychology Center, via the establishment of 
the Values in Action (VIA) Institute, efforts have been de-
voted to providing the conceptual and empirical means of 
describing positive youth development.  In this work, posi-
tive psychologists have set about to identify, define, and 
classify strengths of character.  The VIA Classification of 
Character Strengths and Virtues contains 24 strengths of 
character categorized under six core virtues -- wisdom, cour-
age, humanity, justice, temperance, and transcendence 
(identified based on their near universal recognition and en-
dorsement).  For example, strengths of wisdom include the 
interpersonal traits of creativity, curiosity, love of learning, 
open-mindedness, and perspective.  Each of these strengths 
is then defined in the classification system (e.g., creativity is 
“thinking of novel and productive ways to do things” and 
open-mindedness is “thinking things through and examining 
them from all sides; not jumping to conclusions; being able 
to change one’s mind in light of evidence”).  

For each strength classified in the VIA system, research 
regarding enabling factors, causes, consequences, and corre-
lates has been summarized.  Measures to assess each have 
been developed, mostly in the forms of self-report surveys 
and structured interviews.  Positive psychologists propose 
that people possess “signature strengths,” those that indi-
viduals “own, celebrate, and frequently exercise.”  Research 
in the field suggests that when people employ signature 
strengths in a new way on a regular basis, there are long-
term positive effects on happiness.  Logically, efforts related 
to intervention/prevention focus on educating individuals as 
to how to identify signature strengths and use them effec-
tively to enhance life satisfaction.  (Interested in engaging in  
a positive psychology exercise?  You can identify your sig-
nature strengths by taking the VIA Inventory of Strengths 
on-line, www.viastrengths.org, and then seek to use the 
strength in a new way every day for one week.  Observe the 
impact on your mood and general disposition!)

The third area of research in the field of positive psy-
chology is enabling institutions.  The point is made that or-
ganizations and institutions may not be categorically “good” 
or “bad” but, given those that have a shared acknowledged 
purpose,  one may be better at “enabling” and facilitating the 
desired outcome than another.  With respect to school set-
tings, Peterson provides an overview of relevant research 
that points to the need for schools to look beyond 
“achievement” to the “people who achieve” with the goal of 
making students lifelong learners and active creators of a 
satisfying, fulfilling adulthood.  To this end, there are indica-
tors to suggest that students flourish in settings in which they 
are encouraged to be engaged and enthusiastic about learn-
ing, there are defined school goals they can adopt and use to 
increase motivation to learn, there is explicit instruction in 
how to be an effective learner, and individual student effort 
and improvement is rewarded as opposed to an emphasis on 
ability.  Additionally, safe environments in which students 
are taught social and emotional competence, and are guided 
towards being caring, responsible and productive members 
of society are applauded.  Research around programs that 
reduce problems like school violence, yield a list of critical 
features of effective schools that include: 1) students per-
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ceiving courses as relevant, 2) students feeling a sense of 
control over what happens in school, 3) discipline practices 
focusing on correction and skill building as opposed to pun-
ishment, 4) recognizing and rewarding positive behavior, 5) 
a strong and effective school governance, 6) strong leader-
ship by the principal, and 7) practices that decrease the im-
personality of the school and increase contact between stu-
dents and teachers.  Certainly there are implications that may 
guide those of us who consider ourselves systems change 
agents.   

By providing a brief discussion about a single topic in 
each of the three broad areas of studies related to positive 
psychology, I hope you have acquired a flavor of the field.  
My intent was to exemplify the general approach of positive 
psychology to seemingly illusive, subjective topics.  That 
approach is to reflect on historical perspectives, operation-
ally define the concept, develop means of measurement, 
study the independent v. dependent variable connections, 
link implications to intervention/prevention efforts, and sug-
gest next steps for continued research.               

Some reflections…. Adults who wrestle with issues re-
lated to self esteem, authentic happiness, depression, etc., 
can make conscientious choices to take steps towards change 
in hopes of improving their quality of life.  Titles of quick 
reads in the field of positive psychology can be classified as 
“self-help books” and may be instrumental in facilitating 
improved functioning.  Therapy and counseling are other 
avenues by which adults can seek assistance.  Young chil-
dren, on the other hand, may not be empowered to be pro-
active in seeking change.  With current focus on RTI 
(Response To Intervention) and PBIS (Positive Behavior 
Interventions and Supports), my recent acquisition of the 
fundamentals of positive psychology has me wondering if its 
concepts and basic practices have a place at Tiers I or II lev-
els of support.  Is there merit in screening all students for 
positive traits (as opposed to pathological trends), analyzing 
the data, identifying small groups of students with similar 
needs and delivering guidance lessons to the class as a 
whole, or support to targeted groups, based on specific data?  
After graduation from high school it may not really matter 
whether or not the young adult mastered grammatical parts 
of speech or the periodic table.  What may matter is that sys-
tems responded to early indicators of “at-risk” social and 
emotional development and provided means by which the 
graduate leaves school better empowered to make life-long 
decisions to be happy and fulfilled. 

On a concrete level, I had indicated that I would share 
with you my intentions for putting theory into practice.  
Where do I go from here with this newly found knowledge?  
There is a recently published book entitled “The Handbook 
of Positive Psychology in Schools” (Gilman, Huebner & 
Furlong, 2009) that I intend to read.  I am interested in learn-
ing more about the specific application of positive psychol-
ogy’s basic premises to our educational institutions at the 
systems level.  At the school level, I have always been a pro-
ponent of Maryland’s PBIS initiative, which incorporates 
many of the aforementioned markers of effective schools 
into its systems integration model.  Learning more about 
positive psychology may expand my skill set as a PBIS 
Coach so that I can better support schools’ efforts.  At the 

student level, I have always advised parents of the value of 
children participating in extra-curricular activities, connect-
ing with social or team-based groups, capitalizing on 
strengths, and having relaxed “down time.”  These recom-
mendations have been offered at the intuitive level, some-
what, or based on a vague collection of memories from my 
undergraduate studies in child development.  Now, I will 
make these suggestions with more conviction and will be 
able to intersperse the conversation with “research 
shows…” (and we know that phrase always carries more 
weight than “the school psychologist says…”).  Finally, on a 
personal level, with aging and an increasing awareness of 
just how short life can be, I intend to engage in self-
reflection directed at areas of functioning that, perhaps, with 
some self-inflicted interventions, can only serve to get me 
closer to the coveted prizes of “genuine happiness” and “the 
good life”! 

Print resources:
A Primer in Positive Psychology by C. Peterson (2006); 
Oxford Handbook of Positive Psychology by S. Lopez 
(2009); Positive Psychology:  The Scientific and Practical 
Explorations of Human Strengths edited by C. Snyder and 
S. Lopez (2007); An Introduction to Positive Psychology, 
2nd Edition, by W. C. Compton (2004); and Authentic 
Happiness by Martin Seligman (2002).

Foundations: Foundations that have supported research 
in the field include the Mayerson Foundation, Templeton 
Foundation, Annenberg/Sunnylands Trust Foundation, 
Atlantic Philanthropies, and the U.S. Department of Edu-
cation.  

Websites: The information provided on websites such 
as www.positivepsychology.org (associated with the Posi-
tive Psychology Center at the University of Pennsylvania), 
and www.authentichappiness.org (associated with Martin 
Seligman’s book on positive psychology, Authentic Hap-
piness, 2002).

Educational: Earning a graduate certificate in Applied 
Positive Psychology from the University of Sydney, Aus-
tralia.  Be advised, however, that Australian law requires 
that international students study on a full-time basis and 
it’s a one year program!  Need to go more local?  A Master 
of Applied Positive Psychology can be obtained from the 
University of Pennsylvania. 
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International School Psychology (ISPA)
Shirley Natzel

In July of 2010 over 500 atten-
dees were at the ISPA Conference 
in Dublin, Ireland.  The conference 
theme was School Psychology:  
Making Life Better for All Chil-
dren.  This theme was closely re-
lated to the concept of well-being, 
and reflective of the belief that 
school psychologists can make 
positive contributions to children’s 
lives in a range of contexts.  The 
warm hospitality of the hosts was 
commendable and greatly appreci-
ated and both Northern Ireland and 
the Republic of Ireland were repre-
sented.  The scientific program was 
solid, the music was good, and every-
one had much fun (or as the Irish would say “everyone had 
craic” (pronounced crack).  The historic venue of Trinity 
College provided the setting for the colloquium.  Pre and 
post colloquium tours were available to north western Ire-
land and southern Ireland.  

The 2011 ISPA Conference will be held in Chennai, India, 
from July 19 – 23rd.  Chennai is located in south eastern In-
dia.  The theme will be Educational Psychology in the Con-

text of Globalization, Diversity and 
Societal Challenges.  The pro-
posed venue is the National Insti-
tute of Technical Teachers Train-
ing and Research (NITTTR) in 
Chennai.  Limited accommoda-
tions are available on the institute 
premises.  Accommodations are 
available in nearby hotels and 
youth hostels.  Pre conference 
workshops will take place on July 
18th.  The scientific program will 
be from July 19 – 23, 2011, and 
will include keynote speeches, 
workshops, symposia, paper pres-

entations and poster sessions.  The 
social program will include a cul-

tural program depicting the country’s multiple historical 
sites, city tour, and pre and post conference tours.  Yoga 
meditation classes will be conducted at dawn on all confer-
ence days.  A one-week preconference workshop on Yoga 
mediation for health and happiness will be conducted.

For more information, please visit www.ispaweb.org or 
www.ispaindia2011.info.

Wisconsin participants in the ISPA pre-colloquium tour 
in Western Ireland, Shirley Natzel and Sheila Johnson. 
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Continuing Professional Development: Finding Quality Options for the NCSP
Robert J. Dixon, NCSP; Katie Johnson, NCSP; & Mary-Beth Tusing, NCSP

WSPA’s NCSP Committee

The NCSP system has always represented high quality 
continuing professional development (CPD). As such, school 
psychologists have been required to engage in activities de-
signed to maintain, expand, and extend their professional 
training and skills. To maintain the integrity of the NCSP 
system, NASP recently changed the renewal process to re-
quire 10 of the 75 hours from a NASP- or APA-Approved 
provider in the three-year cycle. WSPA has both NASP and 
APA approval to provide continuing education for school 
psychologists. WSPA offers three major conferences per 
year to provide school psychologists with more than enough 
hours to meet the NCSP requirement. In fact, by attending 
both conventions (fall and spring) as well as the summer 
institute, School Psychologists can accrue 42 hours of ap-
proved professional development in a single year!

Let’s say that you were not able to attend a convention 
to earn hours and network with your fellow school psycholo-
gists and you still need to meet a NCSP deadline for renewal 
sooner than later. NASP has developed a number of Online 
CPD Modules that are NASP-Approved. These are offered 
as a benefit to NASP membership. The current list of mod-
ules includes:
● Child  Psychopharmacology  (1  hour  NASP-approved 

CPD credit)
● Acceptance and Commitment Therapy in Schools (1 

hour NASP-approved CPD credit)
● Addressing the Needs of  Sexual Minority Youth in 

Schools (1 hour NASP-approved CPD credit)
● Professional  Transitions:  Practitioner  to  Trainer  (2.5 

hours NASP-approved CPD credit)
● Making Ethical Decisions in Challenging Situations (2 

hours NASP-approved CPD credit)
You  can  access  these  topics  at  http://

www.nasponline.org/profdevel/cpdmodules/index.aspx
In addition to this benefit, NASP provides several other 

opportunities to extend one’s learning. While not “NASP-
Approved” there are several chapters from Best Practices V 
that are highlighted. Each chapter contains an abstract (you 
need the actual BP-V) to access the material, online re-
sources, other resources, additional NASP resources, self-
study quiz (to get the completion certificate, development 
and implementation, discussion questions for staff (and train-
ers) and the author contact. For example, you can look at Jim 
Larson’s Best Practices in Violence Prevention and gather a 
vast amount of information. I always liked Best Practice 
chapters because it contained important information in a con-
cise format. This online extension opportunity to go beyond 
the chapter was fantastic. In attending conferences, one high-
light is the collection of new resources. The resources con-
tained for each highlighted chapter will satisfy that need –
and  then  some.  You  can  access  these  topics  at  http://
www.nasponline.org/profdevel/cpdmodules/
bpfive_chapters.aspx

With the revision of the NASP guideline to contain 10 
hours of the 75 hours of CPD from NASP- or APA-approved 

provider, it is important to remember that your 65 hours to 
renew the NCSP can come from a variety of sources. While 
we all think of attending conferences to be the way to go, 
there are a wide variety of experiences that “count.” The 
complete  list  is  online  (http://www.nasponline.org/
certification/renew_cpdcategories.aspx), but I want to share 
two opportunities for those that like to give back to the pro-
fession.
Category E: Supervision of Graduate Students
Credit allowances: For purposes of CPD credit, field supervi-

sors of school psychology interns should consider the 
extent to which this activity leads to professional growth 
on the part of the supervisor.

Supervision of one intern for one academic year: Up to 10 
CPD credits

Supervision of one practicum student per semester: Up to 5 
CPD credits

Maximum credit: 20 CPD credits
Category I: Professional Organization Leadership
Credit allowances: A school psychologist may earn CPD 

credit for holding a position in a local, state, or national 
professional school psychology organization.

Officer, board position, committee chair: 5 CPD credits per 
position

Maximum credit: A maximum 10 CPD credits are allowed 
every three years.
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Remembering Len Pennington, 1930-2010
Tom Fagan, NASP Historian

Leonard William Pennington, 
Jr. was born on April 14, 1930 in 
Arlington, Virginia and died on 
October 15, 2010 in Madison, Wis-
consin.  He earned his B.S. degree 
and M.S. in applied psychology 
from The College of William and 
Mary in 1952 and 1954, respec-
tively.  I am often surprised at how 
little I know about so many leaders 
in the field, despite the prominence 
of their contributions.  According to 
his obituary (http://Madison.Com/
obit/165844), Len worked as a mili-
tary intelligence specialist for the U. 
S. Army (1954-1956) and in the army 
reserves until 1962.  Years before the founding of NASP in 
1969, and before we met in the 1970s, Len served as the first 
director for Central Wisconsin Colony’s Development 
Evaluation Center, and then as a senior supervising school 
psychologist for the Madison Public School District.  Before 
those positions he provided psychological services to other 
agencies including the Oregon (WI) School for Girls, the 
Wisconsin Diagnostic Center, and the division of family 
services for the Wisconsin Department of Health and Social 
Services.  He began his long and distinguished tenure with 
the Wisconsin Department of Public Instruction in 1968 and 
retired from the DPI in 1989. During those years he fostered 
the growth of school psychological services and training 
programs throughout the state.  

Len was a charter member of NASP and appears to have 
continued his membership until the mid-1980s.  He served as 
NASP delegate from Wisconsin in 1972 and 1973, and was a 
regional director from 1978-1980.  As a co-chair of NASP’s 
Accreditation, Credentialing, and Training Committee, Len 
had primary responsibility for the preparation of NASP’s 
Standards for the Provision of School Psychological Ser-
vices, first published in May, 1978.  During the same year he 
served on the committees that published NASP’s Standards 
for Training Programs in School Psychology, Standards for 
Field Placement Programs in School Psychology, and Stan-
dards for Credentialing in School Psychology.  He later 
served as a representative to the National Council for Ac-
creditation of Teacher Education.

Len was active in the National Association of State Con-
sultants for School Psychological Services, a group founded 
in 1976.  He served as its treasurer in the late 1970s and con-
tinued to be active with the state consultants group into the 
mid-1980s.  Though a member of the American Psychologi-
cal Association from 1958 to the late 1970s, he was not 
listed as a member of its Division of School Psychology.  
Len became a member in 1957 and held leadership roles in 
the Wisconsin Association of School Psychologists including 
Membership Chair (1969-1970) and Secretary (1970-1972); 
the name was changed to Wisconsin School Psychologists 
Association in 1975.

During his career he received several 
awards including service awards 
from the NASP, honorary life mem-
bership in the Wisconsin Council of 
Administrators of Public Services 
and in the Wisconsin School Psy-
chologists Association.  His obituary 
stated that he had a beautiful tenor 
voice and sang in Madrigal groups, 
and was “passionate about all aspects 
of golf, as well as astronomy, fishing, 
history, alternative energy research, 
and most of all, dedication to his 
family.” His second wife, Lea 

Giblyn, was a school psychologist and 
listed in earlier NASP membership 

directories.  He is survived by four children.
In the mid-1980s, Len helped me gather information on 

Wisconsin’s first state consultant, Elizabeth Woods, who 
was doing similar work to that of Arnold Gesell in Connecti-
cut around the same time (Moscinski, 1989; see also corre-
spondence between Woods and Gesell, November 6 and 12, 
1918 in the Gesell Papers, Manuscript Division, Library of 
Congress).  Len’s efforts were thorough and very helpful.  
His work  in NASP, with the state consultants, and to the 
field of education and school psychology are well known and 
respected.  Although I had not seen Len for at least 20 years, 
the memories are like yesterday.  I admired his calm, thought 
provoking demeanor and skill in negotiating difficult organ-
izational and professional matters.  I will remember him as a 
hard worker with a big smile and a warm personality.
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(Reprinted from NASP’s Communiqué)

Len Pennington during the 1979 meeting of 
the NASCSPS in New Orleans.

Len Penning-
ton waves to 
the camera in 

the Presi-
dent’s Suite 
gathering 
during the 

NASP con-
vention at the 

New York 
Hilton in 

1978.
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