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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x1106 (work).  My email address is 
kamkeblj@ssd.k12.wi.us.  Topics or features we would like to 
promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-
views, student column (results of thesis, highlighted accomplish-
ment), "post-retirement" articles, and "kudos" articles.  If you 
have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.

President:
Danielle Brown
(262)-268-5925
Danielle.Brown@pwssd.k12.wi.us

President-Elect :
Miguel Colón 
(414) 902-7300
colonma@mail.milwaukee.k12.wi.us
colon.miguel86@yahoo.com

Past President:
Mitch Lambert
W (262) 662-1454 (x7421)
mLambert@mnsd.k12.wi.us

Secretary:
Christine Peterson
W (715)232-2182
petersonchris@uwstout.edu

Treasurer:
Don Juve,
W (608) 789-7900
djuve@lacrosseschools.org

For information on contacting committee chairpersons, 
check the WSPA website at www.wspaonline.net.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  member-
ship.  The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, promo-
tion, or endorsement on the part of the newsletter or the Wiscon-
sin School Psychologists Association, Inc.  Articles, announce-
ments, and letters should be submitted to the Editor, Jennifer 
Kamke Black, N4212 Townline Rd., Shawano, WI  54166, 715-
524-4180 (home), 715-526-2175 x1106 (work), e-mail: kam-
keblj@ssd.k12.wi.us.  REMINDER: regional chapters may re-
ceive a stipend of $75/year for submitting an article about their 
region to the newsletter. 

Deadlines for receipt of material by the editor:  

#1--September 1 #2--November 15
    #3--January 15      #4--April 15
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President’s Message
By

Danielle Brown

I am going to start off by introducing my-
self.  I am Danielle Brown and I am the current 
WSPA president, here to serve you. A little 
about me:  I have been a practicing school psy-
chologist for eight years in Wisconsin. My pro-
fessional experiences with children is vast, 
proudly originating out of Milwaukee Public 
Schools for many years and recently landing 
near my family a bit north of there.  I have been 
on the WSPA board for seven of those years. 
The experience continues to be remarkable.  It 
allows me to grow as a leader and as a school 
psychologist. The professional development cannot be sur-
passed. Over the last year as president-elect, I have had an 
opportunity to network across the nation, to get ideas, to cre-
ate a vision for Wisconsin’s needs. I’d like to share what I’ve 
discovered. 

To summarize it in one word: Advocacy. Pure. Simple. 
Advocacy.  My vision is to help psychologists feel comfort-
able advocating for the services they render.  Advocacy was 
always a foreign word to me. Of course I knew what the 
word meant but I did not know what it looked like.  Advo-
cacy..hmmm..that’s what those other people do. I don’t do 
that… It’s a little scary and intimidating. Those were my 
thoughts on the issue, until last year when I had the amazing 
opportunity to attend the Public Policy Institute in Washing-
ton D.C.  Suddenly, I became that “other person.”  I was 
expected to go into the capitol building and tell legislators 
that school psychologists are very important people. 
What?!?! Wait…hold the phone…I can’t do that! That feels 
like self promotion.  It feels… well…awkward. I’m not going  
to do it. 

Little did I know…… ☺
Then someone reframed it for me and it clicked. My 
epiphany went something like this: 
Them: “You want children to get services right?”
Me: Of course
Them: “If psych jobs are cut, kids services get cut”
Me: So if I don’t do this then kids will suffer and not 
get what they need?
Them: “Yep”
Me: Why didn’t you say that in the first place?!

Poof….awkward uncomfortable feeling-gone.  I CAN 
stand up for kids. I can be THIER voice. I want the legisla-
tors to hear THEM. I am simply the vessel. I’ve discovered 
that it is my ethical responsibility to advocate for them….to 
give them a voice. 

So I did. I went into the capitol building in Washington 
D.C., met with legislators (or their staff) and explained why 
school psychologists are so important. We save children. 

So long story longer, I learned that advocacy for school 
psychologists, is not about saving our jobs. It is about saving 
our kids.    

I also learned that advocacy comes in many different 
forms. It is not just writing letters or speaking to legislators 

at the capitol building. It is talking to your school 
board about school psychologists roles. It is put-
ting up posters during National School Psychol-
ogy week. It is making your services visible to 
your administration.  It is writing an article for 
the newsletter. It is talking with the parent group 
so they recognize your value. It is serving on the 
WSPA board or volunteering to help a commit-
tee. It is doing a presentation to staff about the 
services you offer. It is writing a paragraph to go 
in the school newsletter that gets sent home.  
Advocacy is standing up for kids by helping oth-

ers to recognize what we have to offer our children.  We do 
amazing work for children all over the country. It is our ethi-
cal responsibility to make sure important stakeholders know 
about our services. If we don’t, we are letting our children 
down. Children don’t have access to legislators, school board 
members, parent groups or administration, but we do. 

So my vision in summary: 
When someone asks “So what does a school psycholo-

gist do and why should we keep them?” The response will be 
swift and without hesitation. “They help our children and we 
need them”…followed by the laundry list of services we 
offer their kids ☺.  

So if you are anything like me, you are not sure where to 
start. That’s why we are here to help. WSPA will be holding 
advocacy sessions at all upcoming conferences. Sign up for 
them to learn specifics about advocacy. We continue to have 
many opportunities to volunteer for our committees. Start 
small, hang one poster, do one staff presentation, volunteer 
for one committee.  Be visible. Save our kids.

Warmest to you and all of our kids,
Danielle 



Upcoming Events
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Put WSPA Membership on Your Back to School “To Do” List
WSPA had a record number of members for the 2010-11 year, with the end of the year totals reaching 486!  To keep the 

hard work of the WSPA board moving forward, plan to put renewal of your WSPA membership on your back to school “TO 
DO” list.

WSPA membership dues help support the organization’s efforts to address local issues affecting the practice of Wisconsin 
School Psychologists.  In addition, your membership helps support the provision of quality WSPA conventions and professional 
development opportunities.  With WSPA membership, you will receive four issues of the WSPA Sentinel and be able to access 
online resources at www.wspaonline.net.

The WSPA membership year runs from September 2011 to September 2012.  Memberships can be renewed online at 
www.wspaonline.net or by mailing the WSPA membership form included in this issue of the WSPA Sentinel to:  WSPA Mem-
bership; P. O. Box 771; Eau Claire, WI  54702.

Have some extra space on your “TO DO” list? Why not recruit a new member to WSPA?  Let’s beat our record member-
ship totals of 2010-11!

WSPA Fall Convention
Get on Board!

October 26th-28th, 2011
Holiday Inn

4601 Calumet Avenue
Manitowoc, Wisconsin

Pre-convention (October 26th)
Topics include Advanced CBM with Michelle Hosp, Ph.D. 
and Neuropsychology of Anxiety and Mood Disorders with 
Steve Fiefer, D. Ed.
Convention Topics: 
  Keynote: Checklist Manifesto for RTI to Support Suc-
cessful Implementation, Mark R. Shinn, Ph.D.
  Sectionals: Self-Regulation, Racial Identity, PBIS, RtI, 
Ethics, Language and Learning, DPI update and more!
  WSPA President’s Address: Advocacy
  Mental Health strand supports the Professional De-
velopment: Mental Health Certificate
  Special sectional for students: Be sure to attend!
  Vendors and WSPA Children’s Services silent auc-
tion
  Networking: Social planned for Thursday evening, 
informal opportunities throughout
NEW: 5K Run in Manitowoc on the shores of Lake 
Michigan to support WSPA Children’s Services

Handouts:
Handouts will be available online. Please download the 
handouts before the convention.
Graduate credit available.

Register before October 4, 2011 and SAVE!
Check the WSPA website for registration information at 
www.wspaonline.net or contact Amy Luedtke (608)785-
6502 or aluedtke@uwlax.edu.

The Holiday Inn is at 4601 Calumet Avenue, Manitowoc, 
Wisconsin 54220. Phone: (920)682-6000 or 1-888-465-
4329.

WSPA Fall Agenda 2011
Wed.October 26th Pre-convention
7:30-9am Registration/Continental Breakfast
9am-4pm Pre-convention:

Advanced CBM Michelle Hosp, Ph. D.
Anxiety and Mood Disorder Dr. Steven Feifer,D.Ed.,
NCSP, ABSNP

10am Break
12pm-1pm Lunch
3pm Break
5pm WSPA Board Meeting and Dinner

WSPA Networking - open to all

Thu.October 27th Convention
8am-9am Registration/Continental Breakfast
8am-4:30pm Children’s Services Exhibits/Auction
9-10:15am Keynote: The Checklist Manifesto for RtI to

Support Successful Implementation Mark Shinn, 
Ph. D.

10:15am-10:30am Break
10:30am-12pm Where Are You Headed? Christine Neddenriep, 

Ph.D., NCSP
SuperFlex
Advocacy & PPI Danielle Brown
Discussion Katie Johnson, NCSP and Joci Newton, 
Ph.D., NCSP
Madison Positive Support Team Jim Haessely

12:15pm-1:15pm Lunch, Practice Model WSPA Budget 
Danielle Brown

1:30pm-4:45pm Keynote Followup:How About“RtI Implementation 
Ground Hog Day” Mark Shinn, Ph.D.
Understanding the Nature and Application of 
Self-Regulation Timothy Cleary, Ph.D.
Racial Understanding Racial Identity Development 
Markeda Newell, Ph.D. and Shannon Chavez-Korell,
Ph.D.
Mental Health: Reactive Attachment Disorder Ray
Kinney

4:45pm Sessions End
5pm Children’s Services Drawing
8pm-12am Evening Social

Fri October 28th Convention
6:30am 5K WSPA Fun Run
8am-9am Breakfast, NASP Give Away, Regional Meeting
9am-12:15pm with DPI Updates and PDP Development
10:30am break RtI Practices and State Center Dan Seaman and

Heidi Erstad
Language Beyond Talking: Language Impairments
Kenneth Grizzle, Ph.D. and Kary Mirasla, CCC-SLP
Ethics and Mental Health Practices Don Stoval

12:30pm Plan for Spring Convention 



Certificate in Professional Development: School Mental Health

Great for PDPs

Graduate credit available for license renewal purposes: DPI, NCSP, NASP

Stay current on the latest effective school based mental health services

Get the concentrated advanced skill development needed to address barriers to learning, promote healthy outcomes, 
positive development and academic success for all students

The WSPA School Mental Health Certificate training will be available through multiple venues including the WSPA 
conventions, online book studies, and webcasts.

To earn a Certificate in Professional Development: School Mental Health, you must complete all Foundation Topics 
for a total of 9 hours.  In addition you must complete a minimum of15 hours in Assessment Topics and 24 hours in 
Intervention Topics. The complete certificate will reflect 48 hours of coordinated training in school mental health.  
Professional Development activities to qualify for this certificate must be approved by the WSPA Mental Health 

Committee. These hours must be completed within a five year period.

1) Foundation (9 Hours Required) Hours
a) Systems Support of School Mental Health (Choose from): 6

i) Population-Based Mental Health or
ii) Learning Supports

b) Legal & Ethical Topics related to School Mental Health 3

2) Assessment Topics (15 Hours Required) Hours
a) Screening for School Mental Health Issues 3
b) DSM-V and Classification 6
c) Neuropsychology of Psychopathology 6
d) Progress Monitoring for Mental Health 3

3) Intervention Topics (24 Hours Required) Hours
a) System Interventions to Promote School Mental Health 3
b) Individual Therapy 9
c) Group Interventions 9
d) Crisis Prevention & Intervention 3
e) Psychopharmacology 6

A session will be scheduled at the fall 2011 WSPA conference to help those who would like to focus their PDP on 
school mental health and/or to receive the Certificate in Professional Development: School Mental Health.

                     Look for more information with the Fall 2011 WSPA convention information.
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2011 – 2012 Membership Renewal
Wisconsin School Psychologists Association, Inc.

Region:
Don’t know your region.  View regional map at www.wspaonline.net

Membership: __ Full Member ($60)          __ Leave ($30)
   __ Intern Member ($40)       __ Associate Member ($30)
   __ Life Member (free)

Student Members Only:
University Affiliation:
______________________________________

Advisor Signature:

________________________________________
Name:

Address:

Email:
Note:  Many school district email accounts block messages from outside agencies such as WSPA.  In order to insure 
your receipt of messages from WSPA, please include an email address that is not likely to be blocked.

Home Phone:

Work Phone:

Employer:

Check all that apply:
□ I am a Nationally Certified School Psychologist.

□ I hold a WI School Psychologist Private Practice License.

□ I am a member of WAPSO (Alliance of Pupil Services)

□I am a member of WSCA (School Counselors)

□I hold Professional Psychologist Licensure.

□I hold a DPI School Psychologist License.

□ I am a member of NASP

□ I am a member of WCASS (Alliance of Special Services)

□ I want to join the WSPA Board or a WSPA Committee, please contact me.

WSPA periodically participates in membership exchange promotions with NASP for the purpose of inviting Wisconsin NASP members to
join WSPA if they are not active members.  In return, WSPA shares members’ names, addresses, and emails with NASP so that WSPA mem-
bers can be invited to join NASP if they are not active NASP members.

□Do not include my contact information in the NASP exchange.

WSPA occasionally sells members’ names, addresses, and emails for one time use when such requests are professionally appropriate for 
school psychologists.  If you do not want your information released, check the box at the left.

□Do not share my contact information with outside agencies.

Return membership form & dues to:
Make checks payable to WSPA, Inc.  Pur-
chase Orders cannot be accepted.

Or, update membership information 
online & pay via PayPal at:

WSPA Membership
P. O. Box 771
Eau Claire, WI  54702-0771

www.wspaonline.net

Voluntary Contributions:
WSPA Minority Scholarship
Children Services Fund
Membership Fee

Total:

$__________
$__________
$__________

$__________



7

WSPA Board Executive Directory
2011-12 Membership Year

Executive Board

Danielle Brown
President
Saukville Elementary School
333 North Mill Street
Saukville, WI 53080
(262)-268-5925
Danielle.Brown@pwssd.k12.wi.us

I currently work as a practicing school psychologist for the Port Washing-
ton-Saukville School District.  I received by B.A., M.S.E., and Ed.S. from 
UW-Whitewater, and acquired my private practice license in school psy-
chology in August, 2010.  I am looking forward to serving the board as 
President Elect this year.  I enjoy being active in WSPA to keep current on 
topics and laws and to assist in facilitating positive change in the field of 
school psychology. I see my current roles as an advocate for children by 
promoting school psychology on a state and national level.  

vacant
Past-President 

Miguel Colón 
President  Elect
(414) 902-7300
colonma@mail.milwaukee.k12.wi.us
colon.miguel86@yahoo.com

I was born in México City, México, and was raised in 
the Caribbean island of Puerto Rico.  After I earned a master’s degree in 
clinical psychology from the Caribbean Center for Advanced Studies, I was 
recruited by the Office of Psychological Services of the Milwaukee Public 
Schools.  I later on enrolled in the doctoral program in urban education at 
the University of Wisconsin-Milwaukee and obtained a PhD degree in edu-
cational psychology.  Currently in my 24th year with the Office of Psycho-
logical Services of the Milwaukee Public Schools as the senior bilingual 
school psychologist , I am the Milwaukee Area (MASP) Representative for 
the Wisconsin School Psychologists Association.

Don Juve
Treasurer
(608) 789-7900
djuve@lacrosseschools.org

I work for the LaCrosse School District.  I have been on the 
board in the past for 10 years, and in June 2005 rejoined to 
serve as the Treasurer and on the Fiscal Advisory Board.  

Working with numbers is something I enjoy and a task I can fulfill for our 
organization.  My special interest is progress monitoring and data analysis.  
I love taking cruises in the Caribbean.

Christine Peterson
Secretary
(715)232-2182
petersonchris@uwstout.edu

Committee Chairs and 
Regional Representatives  (alphabetical order):

Shelley Albright
Recognition and Scholarships Committee Chair
(715)749-3119
salbright@scc.k12.wi.us
I am currently a school psychologist at St. Croix Central 
School District located in Roberts and Hammond.  I joined 
the WSPA board in 2010 as Recognition and Scholarships 
Committee Chair.  I have been inspired by the passion and 

dedication I have observed from WSPA members across the state. Since 
2001 I have worked as a school psychologist in Minnesota and Wisconsin.  

Kay Altfeather
Capital Lakes Rep
Home: (608) 838-6930
kaltfeather@msn.com

I have been on the WSPA board for more than 25 years. I 
am the WSPA Public Relations Committee Co-
Chairperson. What I like best about being a part of the 

WSPA board is being on the front end of getting information and being a 
part of the action to impact decisions at state policy.  I love the flexibility of 
the role of school psychology and varied expertise. This is never a boring 
job. I have three children, and I am a foster parent in both short and long 
term care situations. In my free time I love to ride motorcycle. (No lie!)

Rob Dixon, 
Continuing Professional Development
(608) 785-6893
dixon.robe@uwlax.edu

I have been on the board since June 2001 and am the cur-
rent chairperson for the Professional Development Com-

mittee as well as the Technology Committee.  What I like best about being 
on the WSPA board is meeting people across state and playing volleyball 
once a year. I like the variety of the role of school psychologist and how we 
can make a difference for children.  I retired from hockey at age nine.  I 
enjoy bike riding.

Scott Ford
Northwoods Regional Rep
(715) 428-2812 x 1030
sford@mosineeschools.org

Lisa Hanson-Roche
Vacationland Regional Rep
(608) 742-5531 x 2453
rochel@portage.k12.wi.us

Mark Hochmuth
Suburban Regional Rep
Legislative Chairperson
(262) 763-0200 x 1029
mhochmuth@basd.k12.wi.us

No Photo 
Available



I have been on the board since June 2004 and currently am the Suburban 
regional representative and Legislative Committee chairperson.  I enjoy 
diverse perspectives of board members and think they are a great group of 
people to work with.  I like the camaraderie of working in schools with 
diversity of students and staff.  My biggest interests lie in transition issues 
related to high school students planning for their transition to work or post-
secondary education.  I am a ‘political junkie’ so I am a good fit as legisla-
tive chair.

Heidi Horton
Coulee Region Representative
(608) 786-1662
hhorton@wsalem.k12.wi.us

I work in the West Salem School District.  My position on 
board is Children’s Services Committee chairperson since 

June 2004. One summer, a colleague encouraged me to attend LRP and join 
the board.  I have really enjoyed being a part of this group, networking, 
learning about the organization and workings of the board, supporting our 
members and advocating for children.  Whether new to school or practicing 
for many years, I encourage others to be a part of this supportive group. My 
current school psychology interests include progress monitoring, interven-
tion design, and autism.

Michelle Jardine
Indianhead Regional Rep
(715) 682-7080
mjardine@ashland.k12.wi.us

Jim Johnson
Central Regional Rep
(920)779-7911 x2123
jimjohnson@hasd.org

Katie Johnson 
Northwest Regional Rep
NCSP Chair
(715) 268-9771 ext 477
johnsonak@amerysd.k12.wi.us

I have been serving as the Northwest regional representa-
tive to the board since June 2007.  I am excited to have the opportunity to 
present the interests and issues of our area to the state school psychology 
community and to bring back news and information from WSPA to my 
members. I have been a school psychologist since 2001.

Jennifer Kamke Black
Publications Chairperson
PINES Regional Rep
School Psychologist
(715) 526-2175 ext. 1106
kamkeblj@ssd.k12.wi.us

I work for the Shawano School District. I have been on the board since June 
1995 and currently serve as the Publications chairperson as well as the 
PINES regional rep.  Participating on the WSPA board has always been 
rewarding as it is a great group with which to work. A special area of inter-
est to me is transition. I enjoy taking vacations with my husband, Dane, and 
my children, Christopher (age 10), Gregory (age 8) and Jillian (age 8). 

Mike Lackas
Association Manager
Home: (920)924-2149
mlackas@charter.net

My career as a school psychologist started in 1976, and I retired in June 
2007.  Since March 2010, I have worked behind the scenes for WSPA as the 
association manager.  It has been fun and I have been working with the 
WSPA board to develop a position that has longevity for the organization, is 
helpful to the board, and is recognized for advocating for the role of school 
psychologist. I have always taken great pride in being a school psychologist 
and I am proud and happy to be back with WSPA and working on your 
behalf.

Dana McConnell
Chippewa Valley Regional Rep
(715)852-5117
dmcconnell@ecasd.k12.wi.us

Veronica Milling
Mental Health Committee Chair
(262) 723-3160 x 1421
millve@elkorn.k12.wi.us

Since June 2005, I have served on the WSPA Board.  My 
position is Mental Health Committee chairperson.  I enjoy 
problem solving at the district and WSPA Board level.

Christine Neddenriep
Professional Preparation and Training 
Representative
(262) 472-1850
neddenrc@uww.edu

I'm happy to continue to serve on the board as the Profes-
sional Preparation and Training Representative. I’m a faculty member and 
Coordinator of the School Psychology Program at the University of Wiscon-
sin-Whitewater. Within the field of school psychology, I especially enjoy 
teaching and conducting research in the area of academic and behavioral 
interventions. My husband and I live in Libertyville, IL, with our beautiful 
baby girl, Maggie.

Joci Newton
Regional Representative Coordinator
(608) 785-6889
jnewton@uwlax.edu 

I have been on the WSPA board since October of 2007, 
and I enjoy the opportunity to interact with other profes-

sionals from across the state throughout the year. I teach in the School Psy-
chology Program at the University of Wisconsin-La Crosse. My profes-
sional interests include assessment, as well as early childhood and cultur-
ally/linguistically diverse populations.

Laurie Rosin
MASP Regional Rep
(414)934-4617
rosinlr@milwaukee.k12.wi.us

Kathy Rusch
Children’s Services Committee Chairperson
(608)764-5442
Kathy.rusch@gmail.com

No Photo 
Available
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Rita Schmitt
Long Range Planning & Development Chair
(920) 869-4641
rschmitt@oneidanation.org

I am the Long-range Planning Committee chairperson.  I 
have been on the board since June 2004.  What I like the 

best about being a school psychologist is working with children.  I have four 
grown daughters, three granddaughters, and one grandson.

Linda Servais
Conference Planning Committee Chair
(920) 485-3616
lservais@horicon.k12.wi.us

I have been on the WSPA board for six years now.  It's 
been enriching for me professionally and personally to 
be part of this wonderful organization. and to serve on 

the board.  As I continue my work in the School District of Horicon, I have 
so many more experiences and resources to tap into that have come directly 
from my work with WSPA.  Come join us! You'll never regret it!!

Katie Stinson
SWWSPA  Rep
(608)627-0121
kstinson@kickapoo.k12.wi.us

Robert M. Todd
Gateway Regional Rep
(262) 664-6711
Robert.Todd@Racine.k12.wi.us

I work for the Racine Unified School District and currently 
serve as the Gateway regional representative. I am on the 
board because I was shamelessly tricked into it by John 

Humphries.  I stay on the board because I enjoy the opportunity to connect 
with other school psychologists from all across the state, to hear their stories 
and learn from their practice.  Being on the board is an excellent way for me 
to stay informed and I enjoy sharing news and information with people in 
my region.  It also affords me the opportunity to promote change and serve 
our profession on a broader level.

Mary Beth Tusing
Membership Committee Chairperson
(715) 836-5525
tusingm@uwec.edu

I have been on the board since June 2006.  I work for UW-
Eau Claire.  I love learning and have a PhD in School Psy-

chology from University South Carolina-Columbia.  An area of school 
psychology that is of special interest to me is consultation.  I enjoy playing 
golf.

Scott Woitaszewski
Nominations & Elections Committee 
Chairperson
University of Wisconsin - River Falls
(715) 425-3883
Scott.Woitaszewski@uwrf.edu

I have been on the board since June 2006 and currently serve as the Nomi-
nations and Election Committee chairperson. I am a trainer at UW-River 
Falls and I live in Eagan, MN.  My specific interests are in intervention and 
collaboration on intervention teams and best practices.

Department of Public Instruction Consultant

Kathryn Bush
DPI School Psychologist Consultant
(608) 266-1999
Kathryn.Bush@dpi.wi.gov
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Spotlight on Us!
Meet a School Psychologist

Meet Michelle Jardine!

My name is Michelle Jardine and I’m the 
WSPA regional rep at CESA 12, the Indi-
anhead group or the northernmost region.  
I graduated from the UW Superior pro-

gram about 16 years ago.  I was the third Jardine to go 
through the program and then my sister-in-law was the last.  
Pat, my older brother, is a school psychologist in Herman-
town near Duluth, MN and my other brother, Doug, splits 
his time between Bayfield and Washburn school districts.  
Tracey, my sister-in-law, went through the program but is 
presently working as a 4th grade teacher.  As you can imag-
ine, this makes for some interesting dinner conversation.  
We joke that my mother has enough familiarity with special 
education that she could probably be a special ed. Director.  

After graduating from UW Superior, I worked in Ad-
ams-Friendship School District and was part of the Vaca-
tionland school psychologist group.  If you are not familiar 
with these people, they are a totally hilarious and fun group, 
informal and a great support.  I enjoyed working at Adams-
Friendship but northern Wisconsin has always been my 
home and when the opportunity came up three years ago to 
move here, closer to family, I did.  I am presently working 
for CESA 12 as a school psychologist and am full-time in 
the school district of Ashland.  A couple of years ago, John 
Humphries approached me and asked me if I was interested 
in being the regional representative and I beat out the com-
petition (competition?) for the job.  I figured since my chil-
dren are grown and out on their own, this is my opportunity 
to contribute to WSPA.  

The regional meetings in this area, up to the point where 
I got involved, had been sporadic.   Doug Jardine, my 
brother, had organized a few meetings but there was no rep-

resentative at the WSPA conferences or board meetings.  I 
have been attending the fall conference and the summer 
planning meetings, but not all four meetings due to distances 
involved.  

As part of being the local rep, I got together a list of the 
psychologists at local school districts and keep it updated.   
Like most districts, we have movement between the schools 
and it helps to know who to call when a new child rolls in.  
We’ve been having more frequent meetings the past two 
years and greater attendance (ranges from 4-10) and with the 
help of Deb Davis from CESA 12, we are planning on ar-
ranging a credit for those people who attend the meetings 
regularly.   I try to keep the local psychologists informed if I 
get information they might find useful and keep them up-
dated with WSPA information and training opportunities.   
My goal is to try and be responsive to what people need to 
do their jobs effectively.  For example, the last meeting in-
volved attending in the morning with the special directors 
and listening to a presentation on 504 and then meeting as a 
group of school psychologists in the afternoon.  Other topics 
have been fetal alcohol spectrum, executive processing and 
discussion and examination of new test materials.  

This region, because of the large area, winter driving, 
and isolated working conditions for many SP’s, presents its 
own challenges.  Many SP’s are in multiple districts and 
there is fair amount of turnover of personnel.  The regional 
meetings are sometimes the only opportunity we have to 
interact with other school psychologists.  (Not everyone has 
the options of doing this at family gatherings!)  Having ac-
cess to opportunities for further education and credits has 
improved with more online resources, but many educational 
resources involve a commitment of not just money but addi-
tional time because of the driving distances involved.  I hope 
to assist that and to further build group cohesiveness  and 
feel we have made a good start on this.  



Wisconsin School Psychology leaders are needed!

Now is the time to nominate yourself or a fellow school psychologist for the Wisconsin School Psychologists Association 
board! As we maneuver through this exciting time in school psychology, we need leaders who will help plan and support the 
important initiatives that affect our profession. WSPA board membership is an excellent way to help lead school psychology’s 
growth in Wisconsin. Please, take a moment now to submit a nomination!

We are seeking nominations for the following elected offices:

President-elect……4-year term in total 
(1 year as President-Elect, 2 years as President, and one year as Past-President)

Secretary…………2-year term

An on-line election will be held in February 2012. The terms for each office will begin on July 1, 2012. Elected WSPA 
officers typically meet quarterly to address the needs of the organization.

Nominations may be sent via email or phone to me. Questions may be directed to me, as well.

Regards,
Scott Woitaszewski, WSPA Nominations and Elections Chair
scott.woitaszewski@uwrf.edu
(715) 425-3883

The WSPA board needs your help!

Current Board committee vacancies

Technology Chair - Involves working with our web designer to make updates/changes, maintaining the association's listserv, 
and troubleshooting in case of system issues.  Technical skills, a passion for this type of work, and willingness to donate time
are needed.

Urban Initiative -  We need one or more psychologists who serve in urban districts to help the Board identify and work on urban 
issues.

Professional Practices and Standards Chair - Responsible for developing and maintaining a clearly defined position of the Asso-
ciation regarding the ethical and professional standards to be adhered to by its members as well as being a resource for ques-
tions regarding such.

Public Relations Chair - Responsible for promoting increased public awareness of the role and function of school psychologists 
serving the educational and mental health needs of children and adolescents.

Vacant Regional Representative Positions  (regional representatives are also board members)
    South Central Region
    SPAWN (Stevens Point) Region
    Northeast Region
    Lake-to-Lake Region
    PINES Region
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NASP Delegate Report
Rob Dixon

August 2011

Greetings!
I trust you are returning from summer and gearing up for 

the coming year. I have been “on the job” as your NASP 
delegate for a little more than a month now. Before I move 
on to my news, I wanted to recognize Milt Dehn for the past 
6 years that he has put in as our NASP delegate. Following 
Milt as director of UW-La Crosse and now as the NASP 
delegate, I must admit that I am growing tired of the moni-
ker, “the New Milt.” However, in that description, I know 
that Milt made a positive impression and a difference in his 
time with NASP. So thanks Milt for representing Wisconsin 
so well at NASP.

My first official duty came in July by representing Wis-
consin at the Delegate Assembly in Washington, DC. In my 
travels, I was treated to a tour of the NASP headquarters. It 
occupied half of the fourth floor of an office building. Inside 
was a collection of offices on the outside and cubicles on the 
inside: not very inspiring. The books and other NASP mate-
rials are housed in a warehouse offsite, so I did not get a 
chance to peruse “all things NASP.” However, I was sur-
prised by the truly genuine smiles and excitement that the 
NASP folks had when we toured the premises. It was a high-
light to feel welcomed into the NASP extended family. We 
managed to snap a picture in Susan Gorin’s office of all the 
newbies that took the trip. (That’s me in the back row with 
delegates from Alabama, Maine, Iowa, Wyoming as well a 
student rep and a program co-chair).

Participating in the Delegate Assembly was the main 
duty of a delegate. I will tell you that I have never sat at a 
table that was so big! We had to pass a budget (with some 
controversy no less) as well as approve position statements 
and policies. It was inspiring to think of passing motions that 
potentially impact the practice not only in Wisconsin, but the 
rest of the nation as well.  The most controversial aspect was 
passing position statements. It was interesting listening to 
both the attempts to influence the content as well as attempt 
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to wordsmith. Fortunately,  the latter  attempts were con-
tained. We also spent time continuing the strategic planning 
of NASP through some interactive activities.

While the economy has been somewhat slow to bounce 
back, I can tell you that NASP is doing well with an operat-
ing budget of slightly more than $7 million. Revenue to sup-
port this budget primarily comes from membership dues 
(half of all incoming monies), convention profits, and publi-
cations.  So if you are a member of NASP, were a member of 
NASP or want to be a member of NASP, I will be seeking 
you out this year.

In looking at expenses, there are four main program 
managers that make sure that the workings of NASP are car-
ried out. These programs include Advocacy, Professional 
Standards, Information Services, and Professional Develop-
ment (led by Wisconsin’s very own Todd Savage – trainer 
from UW-River Falls). The program managers are required 
to come up, defend, and advocate for monies within the total 
program areas. These range from $397K (Professional Stan-
dards) to $1.6M (Professional Development) in anticipated 
costs. It was interesting to see how all of the workings of 
NASP come together through the leadership of these people. 
The delegates vote to set policy and that directs the Program 
Managers to achieve the desired outcome.

Finally, one of the major activities that will be coming 
this fall will be the regional meetings. This year, the central 
meeting (composed of 13 states) will be meeting in Minnea-
polis on November 11-13, 2012. While it is expected that the 
president and state delegate will attend this meeting, we are 
encouraged to send more. In the past this has included other 
members of the executive, committee chairs, regional reps 
and even student leaders. We do not have the room or the 
financial resources to send everyone, but if you are interested 
in attending this worthwhile professional activity and net-
work with our neighboring states, please give me a call and I 
can reserve a spot for you.



DPI Update
Read to Lead:

An update on the Governor’s Task Force
By Wisconsin School Psychology Consultant

Kathryn Bush
Kathryn.Bush@dpi.wi.gov 

The Governor’s Blue Ribbon “Read to Lead” 
Task Force has been meeting this summer.  After 
the two meetings in Madison in April and May, 
they met in LaCrosse, Milwaukee and Green Bay 
over the summer.  

Task Force Membership includes the Gover-
nor, Superintendent Tony Evers, the chairpersons 
of the State and Assembly Education Commit-
tees, a Milwaukee assemblyman, representatives 
from reading associations (International Dyslexia 
Assoc., Wisconsin State Reading Assoc., WI 
Reading Coalition), current and past classroom 
teachers, an author, and other agency representa-
tives (Greater Milwaukee Foundation, Rowland Reading 
Foundations, Value Added Research Center, Wisconsin Lit-
eracy).  Most of the meetings have been guided by two fa-
cilitators from the American Institute for Research.  

HOW IS WISCONSIN DOING IN TERMS OF READ-
ING ACHIEVEMENT?

Two major tests give us different information regarding 
Wisconsin’s early reading success:  The Wisconsin Knowl-
edge and Concepts Test (WKCE) and the National Assess-
ment of Educational Progress (NAEP), the results of which 
are known as the Nation’s  Report Card (http://
www.dpi.wi.gov/oea/pdf/naepfacts.pdf).  There are a number 
of differences regarding the two tests:  WKCE allows within-
state comparisons over time;  the NAEP allows both in-state 
and between-state comparisons.  Test construction is some-
what different; WKCE tests all students in a grade, NAEP 
uses a sampling method; the percentile rankings for “cut” 
scores are different for NAEP and the WKCE. 

While rankings are one popular way to characterize 
comparative data, rankings do not clearly identify states that 
truly differ from each other:  states can be ranked above or 
below a particular state but may not be performing statisti-
cally differently than that state.  For example, even though 
white students in Wisconsin are “ranked” 30th, they are lower 
statistically than only 16 states (jurisdictions).  And although 
Wisconsin black students are ranked last, they are statisti-
cally not different than performance in 16 jurisdictions, and 
lower statistically than 30 jurisdictions.  Looking at the co-
hort analysis for 2009 4th graders, most cohorts in Wisconsin 
did not score significantly differently than the national aver-
age for that cohort.  African American, Asian, White, eligi-
ble for free/reduced lunch students, and students with dis-
abilities were the only subgroups scoring lower than the na-
tional average for their cohorts.  English Language Learners 
in Wisconsin scored higher than the national average for 
ELL students. Overall, Wisconsin fourth graders do not dif-
fer in their performance compared with the national average 
(2009) or even compared with Wisconsin fourth graders 
eleven years ago. 

Data from NAEP can be explored at http://
nces.ed.gov/nationsreportcard/naepdata/
WKCE data is available at the Wisconsin Infor-
mation Network  for Successful Schools (WINSS) 
site http://dpi.wi.gov/sig/index.html
The question that arose for the Read to Lead Task 
Force from these national data is “what have other 
states done to achieve the dramatic improvement 
in reading performance by 4th grade over the past 
fifteen years?” To explore answers to these ques-
tions, Read to Lead focused on topics that seemed 
relevant to the issue:  Pre-service training and 
professional development, screenings as alterna-

tives to the “Wait to Fail” model of identification 
and intervention, early childhood literacy, state-wide initia-
tives from other states, school accountability, retention, and 
more.

PRE-SERVICE TRAINING AND PROFESSIONAL 
DEVELOPMENT

The May meeting in Madison focused on teacher prepa-
ration and professional development.  Two guests from the 
UW-Madison and UW-Milwaukee Curriculum and Instruc-
tion Departments, Dawnene Hassett, and Tania Mertzman 
Habeck, joined the Task Force meeting to present and re-
spond to questions  about reading instructor training in their 
respective programs.  They indicated that reading course 
requirements vary from one course to 12 credits depending 
on the preparatory program; they also indicated that the five 
pillars of reading (phonemic awareness, phonics, fluency, 
vocabulary, and comprehension) were likely  taught, al-
though there is sometimes greater emphasis on decoding 
than comprehension.  The Task Force members seemed to 
agree that a “road map” of critical information for teacher 
preparation programs and literacy instruction and coaching 
in schools would be a good idea.  

The possibility was discussed of an additional way of 
measuring teachers’ content knowledge in reading for initial 
licensing, particularly at the early grades.
The Department of Public Instruction has initiated the Edu-
cator Effectiveness Design Team which has been working 
since last January working on issues related to teacher testing 
and licensure.  More information about the Design Team’s 
timeline, participants, and Wisconsin’s involvement with a 
multistate consortium on educator effectiveness can be found 
at http://dpi.wi.gov/tepdl/edueff.html
SCREENING AS AN ALTERNATIVE TO THE “WAIT 
TO FAIL” MODEL

Many alternative models to the Wait-to-Fail model of 
identification of children in need of intervention in reading 
call for screening in early literacy in order to determine 
whether each student is likely to meet, not meet or exceed 
academic benchmarks or behavioral expectations.  Some 13



Task Force members felt strongly that screening should be 
technically adequate, culturally sensitive and feasible.  Oth-
ers felt they should be primarily responsive to teacher’s 
needs to inform instruction.  There was agreement that 
screening tools should be selected based on the purpose.

Task Force members initiated interest in the Phonologi-
cal Awareness Literacy Screening (PALS) from Virginia 
(http://pals.virginia.edu/ ).  PALS test development was sup-
ported by  the Virginia Department of Education, and has 
recently become commercially available to other states.  The 
Florida Assessment for Instruction in Reading (http://
www.fcrr.org/FAIR/index.shtm ) was developed by the Flor-
ida Center for Reading Research, and has recently been 
cleared for wider dissemination.  Aimsweb, a commercially 
available product (http://www.aimsweb.com/ ), Dynamic 
Indicators of Basic Early Literacy (DIBELs), with both a 
commercial and a free version (https://dibels.uoregon.edu/ ), 
Fountas and Pinnel Benchmark Assessment System (or run-
ning records, in its noncommercial form) (http://
www.heinemann.com/fountasandpinnell/
BAS2_Overview.aspx ) were all brought forward by Task 
Force members or guests as possible universal screening 
tools.  In Wisconsin, computer adapted measures have also 
been used (e.g., STAR early literacy http://
www.renlearn.com; MAP http://www.nwea.org/products-
services/computer-based-adaptive-assessments/map ).  While 
the Task Force did not try to provide an exhaustive list of 
screening tools, there was consensus that screening would be 
helpful in the early grades provided it did not result in over 
testing.   

EARLY CHILDHOOD LITERACY
A number of invited experts participated in the early 

childhood portion of the Task Force discussion. Brett Miller 
and James Griffin both work at the National Institute of 
Child Health and Human Development (http://
www.nichd.nih.gov/ ), Dr. Miller as the director of the Read-
ing, Writing, and Related Learning Disabilities, and Dr. Grif-
fin in the Early Learning and School Readiness Pro-
gram.  Eboni Howard is the principal early childhood spe-
cialist at the American Institute for Research  (http://
www.air.org/ ).  Drs. Miller and Griffin stated that phono-
logical processing, alphabetic knowledge, and rapid naming 
are essential elements for screening (with developmentally 
appropriate standards). They agreed that oral language skills 
are also important.  Dr. Howard stressed that early literacy 
development occurs along with development in interrelated 
domains. Elaine Richmond from the Department of Children 
and Families reported on a plan for an improved licensing 
system for early childhood programs, including family pro-
viders which should be in place this year (http://dcf.wi.gov/
childcare/ ). The Task Force members demonstrated consen-
sus about strengthening standards, support, and supervision 
of early childhood caregivers, and improving outreach to 
parents.

WHAT ARE OTHER STATES DOING?
Three guest speakers were planned, but unfortunately 

Robert Pondiscio, from the Core Knowledge Foundation 
(http://www.coreknowledge.org/learn-about-us ) was de-
layed in Chicago air traffic.  Patricia Levesque from the 
Foundation for Excellence in Education (http://

www.excelined.org/Default.aspx) and the Foundation for 
Florida’s Future (http://
www.foundationforfloridasfuture.org/Default.aspx ),  and 
Mary Laura Bragg, director of Florida’s  Just Read, Florida! 
(http://www.justreadflorida.com/ ) reported on reading im-
provements in Florida.  Wisconsin Reading Coalition has 
posted Patricia Levesque’s power point presentation:  https://
docs.google.com/viewer?a=v&pid=explorer&chrome=true
&srcid=0Bwxb6EyDRsU8MDg5ZGE5MTgtNTc4NS00Zjc5
LThkYWQtNjAwNWUzNDRkNmFk&hl=en_US&pli=1

Among other things, Florida initiated a statewide school 
accountability system, teacher training program reforms, and 
mandatory retention for students who did not make adequate 
scores on their reading test.  

SCHOOL ACCOUNTABILITY
The Governor and the Superintendent announced the 

Wisconsin School Accountability Design Team.  A summary 
of the Team’s charge and task composition is available: 
http://dpi.wi.gov/oea/acct/accountability.html   A news re-
lease with details is available at http://dpi.wi.gov/eis/pdf/
dpinr2011_80.pdf   Their first meeting was August 30th, and 
reportedly covered by Wisconsin Eye (http://
www.wiseye.org/ ). 

RETENTION
Governor Walker’s initial charge to the Task Force in-

cluded consideration about whether Wisconsin should imple-
ment a mandatory retention policy. http://walker.wi.gov/
journal_media_detail.asp?locid=177&prid=5717  The Task 
Force had access to Florida’s outcome research regarding 
early retention on learning (see power point above); however 
the first cohort of students who were retained under the Flor-
ida mandatory retention initiative are in high school now.  
There is no data on graduation rates for Florida’s retained 
students. 

Elain Allensworth, senior director at the Consortium on 
Chicago School Research (http://ccsr.uchicago.edu ), joined 
the Task Force by phone to summarize the outcomes of a 
mandatory retention project in Chicago.  Research results 
were similar to those found fairly consistently among the 
meta-analyses conducted on the thousands of research stud-
ies in the area of retention. There were a few short-term posi-
tive results, but a number of short- and long-term negative 
consequences.  Targeted interventions and resources seem to 
be mustered prior to mandatory retention, and may account 
for some of the positive results.  
FINAL REPORT DUE THIS FALL

The Task Force staff from the Governor’s office are 
expected to release a final report this fall.  The report will 
cover many more topics which were addressed during the 
Task Force meetings, as well as areas of consensus in the 
group.   The final meeting of the Governor’s Read to Lead 
Task Force will be Tuesday, September 27, location to be 
announced. The Task Force meetings are open to the public.

The April and July meetings of the Task Force were 
recorded by Wisconsin Eye, and can still be viewed in their 
archives by using the search function at the Wisconsin Eye 
website: http://www.wiseye.org/.
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The Wisconsin School Psychologists Association salutes the following school psychologists in Wis-
consin that are recognized as Nationally Certified School Psychologists (NCSP)!

Craig Albers
Julianna Alitto
Darci Ament
Gail Anderson
Regina Arenz
Michael Axelrod
Charlie Bagdassian
Merrilee Beal
Dawn Bleimehl
Sara Boettcher
Janet Born
Barbara Bornstein
Jon Bowman
Robert Breyer
Richard Brigham
Elliot Broch
Gregory Brock
Mary Ann Brodjeski
Danielle Brown
Korrin Bunce
Sarah Burke
Dennis Cahn
Angie Caskey
Rachel Caven
Johanna Chenous
Shobha Chetty 
Christine Christofferson
Miguel Colon-Charneco
Mark Dahlstrom
Susan Davis
Milton Dehn
Gina Deutscher
Robert Dixon
Sara Drewniak
Heather Drumm
Sara Durtschi
Amy Dwyer 
Kelsey Dybevik
Bruce Dykeman
Marilyn Ellman
Jessica Faust
Cody Fechtelkotter
Susan Fell
Larry Fell
Kristi Fenning
Crystal Feral
Margaret Filkins Niesen
Sandra Folgers
Angela Fontanini-Axelrod
Scott Ford
Nicole Forsythe
Tracey Frank
Jennifer Galvin
Julie Gapp
Travis Gardner
Jana Garl-Monfeli
Jamie Ghere

Melissa Glodoski
Christy Glysch
Michael Gontarz
Sarah Gotelaere
Edward Greene 
Shannon Gunderson
Karyn Gust-Brey 
Sarah Hagen
Rebecca Haggith
Ruth Hammiller
Michelle Hanna
Rachael Hansen
Lisa Hanson-Roche
Katherine Harder
Ann Hatch
Jan Heinitz
Dean Heus
Tara Hogseth
Susan Holmstrom
Sherry Holt
Kristi Hooyman
Heidi Horton
Tracy Hougum
Karlene Hrenak
Todd Hrenak
John Humphries
Heather Hurd
James Jaeger
Sarah James
Martin Jenich 
Kathleen Jensen
Sara Johnson 
Anne (Katie) Johnson
Cynthia Johnson-Romain
Margaret Jones
Heather Jones
Lori Jones
Patrick Kane
Kimberly Kapche Green
Christine Kasbohm
Mary Kees
Thomas Kellner
Janet Kent
Marlene Koch
Amy Kohl
Peter Kores
Katie Kosobucki
Nancy Kostecki
Isadore Kozochowicz
Thomas Kratochwill 
Rosemary Kropp
Patrick Kumke
Jamie Kupkovits
Lynda Lacina
Anna LaLoggia
John Larson 
Bonnie Larson

Barry Schakner
Tracey Scherr
Jennifer Schieffer
Julie Schmidt
Rita Schmitt
Kelly Schmitz
Dan Seaman
Zachary Secrist 
Judith Seliskar-Benzel
Joshua Severson
Elika Shapiro 
Stephanie Skolasinski
Daniel Small
Laurie Smith
Brooke Soupenne
Cynthia Sprecher
Christine Sprotte
Rene Staskal
Ann Steele
Richard Stillman
Wendy Stuttgen
Alfred Taylor
Connie Taylor
Jessica Thorson
Rachel Tiffany
Shaun Tjossem
Claire Topp
MaryBethTusing
Samuel Vaden
Andrew Van Sistine 
Nancy Vanderloop
Gregory Walczyk
Ann Weber
Christopher Weins 
Jacalyn Weissenburger
Brenda Weitermann
Matthew Welch
Laura Wilde
Charles Wilder
Brandee Wilker
Susan Williamson
Carol Wilson
Marisa Winder
David Winter
Gregory Wolak
Robyn Wood
Karen Wydeven
Oi Win Yeung
Jim Zipple

Robert Latterman 
Joanne Lee
Stephen Levine
Timothy Lichtenwald 
Amber Lindsay
Janice Lippitt
Keith Lodholz
Diane Lonsdale 
Julie Lori
Robert Lucas
Thomas Maas
Shyre Mann
Jessica Martin
Judy Martin
Margaret May
James McCarrier 
Dana McConnell
Robin McGregor
Dawn Meissner Wheeler 
Connie Menchal
Amy Menchl
Caroline Mihalski
Andrea Mischka
Tami Mlodik
Scott Moline
Nancy Montoure
Kara Morgan
Shirley Natzel
Patty Nesheim
Candice Nokes 
Carter O'Brien
Lisa O´Keefe 
Leah Oleniczak 
Sara Olson
Mary Olston
Ken Ortery 
Gary Ostertag 
Lynda Palecek 
Steven Pasono
Sheri Pease 
Paul Pedersen
Jason Penry
Samantha Penry
Karen Pentek
Eugene Philipp 
Luke Pinion
Erin Prey
Maria Ramirez 
Coyla Rankin
Marcia Riopelle
Antonio Rottino 
Michaeleen Roy 
Ann Rumpf
Jan Rupe
Kathy Rusch 
Sharon Sanderson
Todd Savage15



Trainers’ Corner
Looking Forward to the Start of the Fall Semester

Christine Neddenriep, UW-Whitewater
Professional Preparation and Training Representative

As the fall semester begins, new school 
psychology students are anxiously beginning 
their coursework and current students are con-
tinuing to progress within their practicum and 
internship experiences. The fall is an exciting 
time for all. WSPA offers many opportunities 
for students. This year, we welcome new student 
representatives. These student representatives 
include Paul Fitts, UW-La Crosse; Nicole Ho-
gan, UW-River Falls; and Michaela Mack, UW-Whitewater. 
Student representatives from the other programs have yet to 
be determined. These students represent their peers’ con-
cerns to the WSPA board and assist with student activities at 
the conventions.

The student session at the Fall WSPA Convention is 

titled, “Where Are You Headed? Let’s Talk 
about Your Exciting Future as a School Psy-
chologist!” All students are strongly encouraged 
to attend and learn about ways in which they 
can make a difference through their role as a 
problem solver at both the individual and sys-
tems level. Students will also learn about how 
WSPA and NASP can support them in their 
development. There will be opportunities to 

connect with other students across school psychology pro-
grams in Wisconsin as well.

As always, I welcome your input and feedback regard-
ing professional preparation and training. Please feel free to 
contact me at neddenrc@uww.edu with your comments or 
questions.
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A Summary of Understanding the Americans with Disabilities Act Amendments Act 
and Section 504 of the Rehabilitation Act, The Impact on Students with LD and AD/

HD
By AnnMarie Duffy

reprinted from The Connecticut School Psychologist,16(1), 2010

The Americans with Disabilities Act Amendment Act of 
2008 (ADAAA) reframes eligibility under Section 504 by 
broadening the scope of activities to be considered, specify-
ing conditions required when making determinations, and 
limiting the impact of mitigating measures. Section 504 re-
quires school districts to provide a “free appropriate public 
education (FAPE) to students with a disability regardless of 
the nature or severity of the disability.” To do so means to 
provide regular or special education and related aids and 
services that are designed to meet an individual’s educational 
needs to the extent the needs of nondisabled students are 
met.

Put into effect in January 2009, the ADAAA sought to 
correct changes brought about by the Supreme Court ruling 
which impacted the original ADA passed in 1990. Supreme 
Court rulings had resulted in a narrow interpretation of 
“substantially limits,” both in scope and conditions on which 
the determination was made. Several 1999 decisions estab-
lished that determination of a disability under the ADA must 
take into account the effects, both positive and negative, of 
any “mitigating measures” used by that individual.

The definition of a disability remains unchanged with 
the ADAAA, that is, a physical or mental impairment that 
substantially limits one or more major life activities. “No 

otherwise qualified individual with a disability in the United 
States . . . shall, solely by reason of her or his disability, be 
excluded from the participation in, be denied the benefits of, 
or be subjected to discrimination under any program or activ-
ity receiving Federal financial assistance . . . .” Individuals 
intended for such protection include those who have a record 
of a limiting impairment; or those regarded as having such 
impairment.

The ADA Amendment Act broadens the scope of activi-
ties to be considered and specifically indicates the list is not 
all-inclusive. In addition, the legislation provides for accom-
modating an impairment that substantially limits one major 
life activity. The impairment does not need to limit multiple 
activities to be considered a disability. For example, a stu-
dent with substantial limitations when reading will be con-
sidered to have a disability and entitled to accommodations 
even if reading weaknesses do not substantially limit learn-
ing.

A key point of interest is the clarification that “an indi-
vidual with an impairment that substantially limits a major 
life activity should not be penalized when seeking protection 
under the ADA simply because he or she managed their own 
adaptive strategies or received informal or undocumented 
accommodations that have the effect of lessening the delete-



Promoting Evidence-based Practices
Spotlight on: NECTAC – National Early Childhood Technical Assistance Center

Website address:  http://nectac.org

NECTAC is the National Early Childhood Technical Assistance Center, supported by the U.S. Department of Educa-
tion's Office of Special Education Programs (OSEP). The mission of  NECTAC is to “strengthen state and local service 
systems to ensure that children with disabilities (birth through 5 years) and their families receive and benefit from high-
quality, evidence-based, culturally appropriate and family-centered supports and services”. This website provides infor-
mation about, and a lengthy list of additional links to interventions to support the comprehensive needs of young learn-
ers.  

On the home page, under the heading Topics, there is a dropdown menu from which you can select the term, 
“evidence based practices”. Here you will find loads of information and resources for learning more.

rious impacts of their disability’’ (Source: Representative 
George Miller on the floor of the House; Congressional Re-
cord 9/17/2008, Page: H8294). This means a student with 
learning disabilities who is performing well academically 
may, nonetheless, be a qualified individual under both the 
ADAAA and Section 504. [Contributor’s note: This may be 
worth citing in PPT minutes as the basis for continuation of 
services when discontinuation of special education is consid-
ered at the time of triennial reviews.]

The following activities have been added: eating, sleep-
ing, walking, standing, lifting, bending, reading, concen-
trating, thinking, and communicating. While the list of 
major life activities has been expanded, it remains 
“illustrative.” In other words, the list is not intended to be 
all-inclusive and an activity not listed may be covered. The 
new law does not change the term “substantially limits,” but 
clearly establishes that the term is to be interpreted broadly 
and inclusively.

The new law clarifies measurement of an episodic im-
pairment or one in remission must be considered as it is ex-
hibited when active. For example, whether or not a student 
with a condition such as depression, diabetes, asthma, or 
anxiety that is in remission is “substantially limited” would 
need to be determined when the student’s condition is active. 
Also, Congress allows for the decision of whether an indi-
vidual has a disability to be expansive but not necessarily 
entail extensive analysis.

Neither negative nor positive impact of mitigating meas-
ures is to be considered when determining substantial limita-
tion. For example, the effect or use of medication no longer 
plays a role when determining substantial limitation for a 
student with ADHD, asthma, diabetes, etc. The ADAAA 
also provides an expansive list of mitigating measures in-
cluding, but not limited to: medication, medical supplies, 
equipment or appliances, low-vision devices (except eye-
glasses or contact lenses), hearing aids, cochlear implants, 
assistive technology, learned behavioral or adaptive neuro-

logical modifications, and reasonable accommodations.

Conditions under which a 504 Plan should be considered 
include: when a student has been evaluated for eligibility for 
services under IDEA and found to be ineligible; when a stu-
dent is found eligible for services under IDEA but the par-
ents refuse to consent to the provision of special education; 
when a student previously eligible and receiving services 
under IDEA is determined to no longer need special educa-
tion services; or when parents decide to revoke consent for 
special education services after initial consent and delivery 
of services.

Schools should pay attention to students previously 
found ineligible for services under IDEA because of the 
similarities between the IDEA and Section 504 “Child Find” 
requirement. A Section 504 Accommodation Plan may be 
appropriate for the child if he/she was originally denied due 
to the “old” interpretation of the law. Accommodations for 
classroom instruction and testing under Section 504 should 
be considered for a student exiting IDEA services to main-
tain success in a general education setting. Approximately 
3% of students receiving services under IDEA are declassi-
fied each year. School districts that took a more limited ap-
proach to implementing Section 504 will likely see an in-
crease in eligible students once the significant changes in the 
ADAAA are made.

More details can be found at:

National Center for Learning Disabilities, Webinar Presenta-
tion: The Americans with Disabilities Act Amendments 
Act: Its Impact on Students with LD and AD/HD at 
https://cc.readytalk.com/cc/playback/ Playback.do?
id=0ggjuljg

National Center for Learning Disabilities, Section 504 in 
2009: Broader Eligibility, More Accommodations at 
www.ncld.org/on-capitol-hill/federal-laws-aamp-ld/
adaaa-a-section-504/section-504-in-2009
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WSPA Survey 2011: Demographics
Robert J. Dixon, NCSP

WSPA continued the tradition that John Humphries initi-
ated in 2005 – to survey all school psychologists in the state 
every two years. This year I took over the responsibilities of 
surveying Wisconsin school psychologists and in the coming 
year I will be sharing the results with you. I plan to write 
four articles for the WSPA Sentinel: Demographics, Direc-
tions for WSPA, Professional Development, and Ethics. The 
survey was distributed in March and April of 2011. While I 
have tried to make some comparisons to past years, some-
times there were different priorities and this resulted in dif-
ferent questions that were asked over the different years.

Overall, 416 school psychologists completed all or part 
of the survey. Approximately 375 complete the demograph-
ics section of the survey. Approximately 57% of the partici-
pants were full or regular WSPA members and 39% were not 
a member of WSPA with the rest scattered between intern 
and student members. I was quite pleased with this result, as 
it indicated that the survey reached the general practitioner 
and was not limited to just WSPA members. So now the 
question is, who are the school psychologists in Wisconsin?

First of all, like the national statistics, we struggle with 
diversity. School psychologists practicing in Wisconsin tend 
to be Caucasian (96%) and female (75%). The other racial 
areas were minimally represented and equally distributed 
across the other areas. Looking back over the last three sur-
veys, the participants were 64% female (2005), 72% female 
(2007) and 76% female (2009). So we have increased in the 
number of female practitioners and this mirrors what is hap-
pening nationally. 

The median age of school psychologists that responded 
to this survey was 39 with a range from 24 to 66. The me-
dian number of years that they were practicing was 12. In 
light of the political situation going on this spring as well as 
the prominent national reports of the “graying” of the profes-
sion, I was quite pleased that the respondents that partici-
pated in this survey seemed to balance across the years. 
“Entry years,” those school psychologists that completed 1 to 
4 years of service, comprised 68 or 18% of the respondents. 
“Early years” represented 5 to 10 years of service and com-
prised 102 or 27% of the sample. “Middle years” represented 
11 to 20 years of service and comprised of 111 or 29% of the 
sample. Finally, our “late years” professionals represented 
21+ years as a school psychologist and had 99 respondents 
or 26% of the sample population. On the whole, it would 
seem that we have enough new students entering the profes-
sion to at least cover the population that is leaving. While 
this is what the numbers seem to say to me, I know that we 
have pockets in our state that are not able to attract students 
to cover the retirements in some of the rural areas. In addi-

tion, there may be a number of older practitioners that may 
opt to retire this coming year before they were planning to 
because of the budget and concerns with retirement compen-
sation.

The respondents to the survey tended to reflect the train-
ing programs in the state. At the Master’s plus 30 or Educa-
tion Specialist Level, there were 88% of the respondents. 
Interestingly enough, the number across those two categories 
was evenly split – a change from past years, as the Education 
Specialist is now the entry-level degree in the state. The 
Doctorate accounted for almost 10% of the respondents, with 
the remaining listing something between the specialist and 
the doctorate (e.g., ABD). The training locations seemed to 
be split evenly across the programs (see Chart 1). 

UW-River Falls sits on the Mississippi and attracts and 
places students in the Twin Cities so it is understandable 
why their number is low. UW-Superior has ceased opera-
tions and that may account for the low number attributed to 
that program. Marquette is in a similar boat and only had 3 
participants identify being from that program. One thing that 
surprised me in our “training-rich” environment was the 
number of practitioners that were trained at out-of-state pro-
grams: 52 or  14%. I know the majority of the students 
trained at UW-La Crosse have stayed in state so it would be 
interesting to see if we were a “brain gain” or a “brain drain” 
with respect to school psychologists.

Participants were asked about their licensure and the 
type of license that they held. For the Initial Educator, 28% 
endorsed this level. There was a significant split for the Pro-
fessional Educator: 11% were on a Professional Develop-
ment Plan (PDP) and 54% remained on the option of earning 
credits. Only 5% held the Master Educator level of licensure. 
Beyond the DPI licensure, the Department of Regulation and 
Licensing for private practice only held true for 3% of the 
participants. Those that held the NCSP from NASP were 
34% of the participants – a number that was similar from the 
2009 survey. While participants held the school psychologist 
credential from DPI, the top three additional certifications 
that were held included: Director of Pupil Services, Regular 
Education Teacher and School Counselor.

The job characteristics of the school psychologist tended 
to be as follows. Most (87%) were employed full time, but 
that means there was still a sizable number that were part 
time practitioners – certainly more than I anticipated. The 
median number of students in a district for whom the school 
psychologist was responsible was 900 with the overwhelm-
ing majority of respondents indicating that they practiced in 
a school or CESA setting (97%). The recent NASP Practice 
Model (2010) advocates for no more than 1:1000, but also 

Chart  1                             
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stipulates that school psychologists providing comprehensive 
and preventative services should be in the range of 500 to 
700 to 1. The participants tended to be evenly split across the 
different environments: 30% urban, 30% suburban, and 40% 
rural. This split was similar across the three previous sur-
veys. There tended to be slightly more school psychologists 
practicing at the elementary level than middle or high school, 
although given the distribution, it was clear that a number of 
school psychologists have PK-12 responsibilities.

The final questions from the demographic section relate 

to the type of work that we do in Wisconsin. To begin with, 
the following table lists a percentage of your time that you 
currently spend compared to the percentage of time that you 
would like to spend in certain activities. To no surprise, we 
spend a lot of time in special education and would like to 
spend more time in consultation and intervention. While the 
numbers represent a percentage of time, due to how people 
responded, the percentages add up to more than 100%. The 
difference between the current and preferred role and the 
relative distributions to each of the other categories is the 
important message to take from the table.

Activity Current Role Preferred Role

Special Education Evaluations 40.74 19.05

Consultation & Problem Solving 20.23 20.75

Direct Services to Students 9.54 14.88

Direct Services to Small Groups 3.89 9.60

Services to Classrooms 4.13 5.92

Crisis preparation, intervention & response 4.02 3.60

RtI & Problem solving for individuals 9.46 16.02

RtI & Problem solving policies for the system 7.99 10.19

Two categories jumped out to me. First, the decrease in 
special education evaluations from the present to preferred is 
noteworthy. This was not surprising as I have seen this nu-
merous times in the literature describing the role of the 
school psychologist. The other category that jumped out to 
me was the positive desire on the part of the participants of 
the survey to want to increase RtI services to both individual 
students as well as education systems. Related to this was a 
question about ranking one’s preferred role. Not surprising, 
participants selected consultation as number 1. I was some-
what surprised that number 2 was psycho-educational assess-
ment given the above information and that this was placed 
before behavior interventions (#3) and academic interven-
tions (#4). Counseling (#5) and prevention (#6) were listed 

ahead of research and program evaluation (#7), which would 
be last except that crisis intervention was on the list and that 
was listed as the last activity that school psychologists would 
want to deal with. I know that crisis intervention is the last 
thing that I would want to do on a regular and preferred ba-
sis!

So if school psychologists are spending time on a num-
ber of special education evaluations, the question is, what is 
taking up the most of our collective time? Participants were 
allowed to select multiple categories and to the lower left is a 
pie chart of their responses. I found it interesting that the 
academic portions were equally distributed across areas. This 
is remarkably similar to the responses to a similar question in 
2007. Also, it was interesting to see the preponderance of 
mental health evaluations – split almost equally across inter-
nalizing and externalizing problem behaviors and composing 
a third of the evaluations that were conducted. This is again 
similar to responses in 2007.

The last question that school psychologist responded to 
about their work in the school, was to rank order a list of 
professional challenges. There are two ways to look at this. 
First, as in sports balloting, how many first place votes, as 
compared to second place, etc. In this method you determine 
an average score and the relative importance of each item. 
The other way is to strictly look at the rank ordering of the 
daily or major challenges experienced by school psycholo-
gists. Speaking from experience, it is the daily and major 
challenges that make it difficult to even consider the impact 
of a secondary characteristic.  I have provided both rankings 
in the table on the next page.
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Rank of Daily/Major Challenge Rank across All Levels of Challenge

1 Mental Health of Students Mental Health of Students

2 Staff Reductions Response to Intervention

3 Special Ed (paperwork/testing/meetings) Lack of Support/Resources in Community

4 Lack of Support/Resources in Community Staff Reductions

5 Response to Intervention Special Ed (paperwork/testing/meetings)

6 Lack of administrative support/consistency At-Risk Programming

7 Working together as a school Keeping up with current research/best practices

8 At-Risk Programming Lack of administrative support/consistency

9 Keeping up with current research/best practices Working together as a school team

So either way you look at it, Mental Health of Students 
is the number one concern of Wisconsin School Psycholo-
gists. This is not surprising as this has been the number one 
concern over the last three surveys. The one item that sur-
prised me was the “keeping up with current practices/best 
practices” and how low it was ranked on the priority list. 
Given all the changes that I have seen with the role of the 
school psychologist and the clamoring of school teachers to 
provide evidence-based practices over the past couple years, 
I would have thought that this item would have been ranked 
higher.

So this concludes my summary of the demographic 
questions of the survey. As always there are limitations to 
these results including this being a sample of participants 

that may not be totally representative of all school psycholo-
gists in Wisconsin and that regional differences may (and 
probably do) exist. In conclusion, there is one more piece of 
data that is important to share – the results of the drawing for 
participating in the survey. This year there was one grand 
prize (DIAL-4) donated by Dr. John Hanson of Pearson and 
the name Mary Kees (Prescott School District) was drawn 
from the hat. WSPA also threw in some dollars for two $25 
gift cards. Linda Nichols (Oconomowoc Schools) and Ken 
Ortery (La Crosse Schools) had their names selected to win 
those prizes. Thank you to all that participated in the survey. 
Next issue I will focus on the results in terms of WSPA and 
what our state organization can do to stay connected to prac-
titioners.

WSPA Outstanding Dissertation Award Article
Jessica Brumm-Larson, PhD

University of Wisconsin-Milwaukee
(Karen C. Stoiber from UW-Milwaukee is Jessica’s Advisor)

It is well established in research that youth in urban set-
tings tend to have lower levels of academic achievement 
(Bailey, 2003; NCES, 2007; Saunders et al., 2004) and 
higher levels of social/emotional challenges (Center for 
Mental Health in Schools, 2006; Grant, Katz, Thomas, 
O’Koon, Meza, et al., 2004). As scholars have sought to ex-
plain this phenomenon through theoretical discourse and 
empirical studies, many have identified variables within the 
environment (e.g., poverty, neighborhood violence, stress) or 
urban school settings (e.g., lack of resources, under-trained 
staff, retention). Other scholars have explained these differ-
ences through inherent factors (e.g., lack of motivation, 
lower intelligence) which have been criticized for displacing 
responsibility by placing undue blame on youth (Luthar, 
1999). While many variables contribute to the academic 
achievement and social/emotional well-being of youth, little 
research has examined the relationship between these two 
broad concepts for youth in urban school settings. 

In my dissertation research, I examined the relation be-
tween social/emotional factors and academic achievement 

for racial minority adolescents in urban school settings. Mul-
tiple regression analyses revealed a significant link between 
youth with a greater academic self-concept and overall aca-
demic achievement. Academic self-concept consists of a 
mixture of cognitive and affective beliefs about one’s aca-
demic or intellectual abilities or capabilities (Bong & Clark, 
1999). There is growing research to support a link between 
an adolescent’s academic self-concept and his/her actual 
academic performance (Hay, Ashman and Van Kraayenoord, 
1998; Lyons, 1993; Shaalvik & Rankin, 1990; Witherspoon, 
Speight, & Thomas, 1997). In a review of educational re-
search, Marsh (2007) discovered that prior academic self-
concept had a positive effect on subsequent academic 
achievement beyond what could be explained by prior levels 
of achievement. In a sample of African American youth, the 
best predictor of GPA was academic self-concept (Awad, 
2007). Furthermore, academic self-concept has been found to 
correlate more strongly with achievement than other internal 
factors, including motivation and locus of control (Lyons, 
1993). 
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There appears to be a reciprocal and reinforcing link 
between achievement and academic self-concept. As youth 
struggle in school, they develop schemas that they are unable 
to achieve goals. Students attribute their academic difficul-
ties to inherent and stable aspects of themselves. Over time, 
their consistent struggle will maintain and reinforce feelings 
of academic inadequacy, leading to a self-fulfilling prophecy 
of low achievement. Consistent with the learned helplessness 
model, academically struggling students may become less 
motivated in academics because they erroneously conclude 
that they are incapable of improving their performance 
(Ramirez, Maldonado, & Martos, 1992).

Research on academic self-concept has important impli-
cations for school psychologists in urban school settings. 
Interventions may be designed to assist teachers in facilitat-
ing opportunities for low-achieving students to increase effi-
cacy, thereby impacting academic self-concept. School-wide 
interventions to increase academic self-concept include re-
ducing social comparisons (e.g., providing grades to students 
privately) and increasing social support (e.g., peer tutoring; 
adult mentoring). Classroom level interventions may focus 
on skill development paired with positive feedback from 
peers and/or teachers (Haney & Durlak, 1998). Not only will 
this type of intervention allow students to develop specific 
academic skills but it will improve self-perception and in-
crease their expectation for future success. School psycholo-
gists may also help youth to develop academic self-concept 
by utilizing cognitive-behavioral strategies through individ-
ual counseling (O’Mara, Marsh, & Craven, 2005). By learn-
ing problem-solving skills and coping strategies, students 
will experience greater perceptions of their abilities to man-
age both academic and emotional stressors. 

Academic self-concept is an emerging area of focus for 
school psychologists. Through my dissertation research, I 
found that this may be a particularly important area for 
school psychologists in urban settings. It is evident that the 
development of academic self-concept can have a positive 
impact on achievement. School psychologists play an impor-
tant role in facilitating interventions at school-, classroom-, 
and individual levels to increase student perception of their 
academic skills and overall academic achievement.
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School Psychologist as Parent Health Resource: A Review of Nocturnal Enuresis
Brianna Invie, M.S.E. & Michael I. Axelrod, Ph.D.

University of Wisconsin-Eau Claire

The role of the school psychologist is ever 
expanding.  Once solely a provider of direct 
services (e.g., assessment), the school psy-
chologist of today is asked to provide a multi-
tude of services both directly and indirectly.  
For example, today’s school psychologist is 
frequently involved in consultation with school 
personnel on the implementation of school-
wide academic and behavioral programming.  
Perhaps this increasing role is as a result of 
increasing expectations that school psycholo-
gists provide comprehensive educational, psy-
chological, and health services to all students (Nastasi, 2000; 
Talley & Short, 1995).  Specific to health services, school 
psychologists can perform a variety of tasks including being 
a liaison between school and medical staff, offering counsel-
ing services to students with chronic health issues, and pro-
viding parent and staff education (Shaw, 2003).  As school 
psychologists become more involved with these health ser-
vice related roles, they will be compelled to seek information 
and/or training that allows for competent practice.
Why School Psychologists Need to Know about Bedwet-
ting

Nocturnal enuresis (NE), or bedwetting, is one of the 
most frequent and persistent childhood problems presented 
in primary care medicine.  Approximately one in every four 
6-year-old boys and 15% of 6-year-old girls are likely to 
meet the diagnostic criteria for NE (see Friman & Jones, 
1998).  Although the prevalence of NE in adolescents is 
much lower, it is not rare.  For example, 8% of boys and 4% 
of girls still meet the diagnostic criteria for NE at age 12 (see 
Friman, 2008).  As far as its impact, children report bedwet-
ting to be more stress inducing than any other childhood ex-
perience except parental divorce or conflict (Van Tijen, 
Messer, & Namdar, 1998).  Because of NE’s high prevalence 
rate and the stress it can cause children, school psychologists 
are likely to be approached by parents at least mentioning 
that their child has NE.  Given the expanding role described 
above, school psychologists should be in a position to speak 
knowledgably about NE with parents.  The purpose of this 
paper is to provide information (e.g., defining characteristics, 
etiology, treatment options) about NE so that school psy-
chologists can be informed resources for parents.  
Definition and Courses of Enuresis

According to the DSM-IV (APA, 1994), enuresis is de-
fined as repeated voiding, accidental or on purpose, into 
clothing or into the bed, at least twice a week, for three con-
secutive months, in children older than five years of age.  
The DSM-IV identifies three subtypes of enuresis: nocturnal 
only, diurnal only, and nocturnal and diurnal.  Diurnal is the 
voiding of urine in the clothes during the day.  Females are 
more likely than males to have the diurnal type and it is un-
common for children older than nine to have the diurnal or 
combined types.  The DSM-IV also identifies two courses: 
primary and secondary.  Primary enuresis includes individu-

als who have never established urinary conti-
nence while secondary enuresis develops after 
urinary continence has been established.  Pri-
mary enuresis, by definition, begins at five 
years of age.  Secondary enuresis typically 
emerges between 5 and 8 years.  According to 
the DSM-IV, “the rate of spontaneous remis-
sion is between 5% and 10% per year” (page 
109) suggesting some children achieve night-
time continence without ever receiving treat-
ment.
Etiology

There may be several different explanations as to why 
children experience difficulties with bedwetting.  The five 
most commonly cited etiologies (i.e., family history, matura-
tion, pathophysiology, sleep issues, and psychopathology) 
are discussed below.  While the bladder clearly plays a role 
in NE and it is important to know something about the physi-
ology of the bladder in order to speak with some authority on 
NE, such a discussion is beyond the scope of this paper and 
readers are referred to other sources for user-friendly expla-
nations (i.e., Ferrara et al., 2008; Friman & Jones, 1998).  
The reader should also keep in mind that it is likely that mul-
tiple etiologies are responsible for NE and that any combina-
tion of causal variables will likely differ from child to child.

Family history. Research has found that genes on cer-
tain chromosomes are responsible for the inheritance of NE 
suggesting heredity as a causative factor (Ferrara et al., 
2008).  The literature has repeatedly demonstrated that chil-
dren with NE are very likely to have at least one relative who 
had NE.  For example, Bakwin (1973) found that in families 
where both parents had NE, 77% of children also had NE.  In 
families where only one parent had NE, 44% of children met 
diagnostic criteria and only 15% of children with NE had no 
family history of NE.

Delayed Physiological Maturation. The literature sug-
gests that maturational delays might be partially responsible 
for NE in children.  Such an explanation makes sense given 
the remission rates.  Enuretic children are generally believed 
to be delayed in the acquisition of continence, a common 
developmental (i.e., maturational) marker of childhood 
(Friman & Jones, 1998).  Additional evidence for delayed 
physiological maturation involves the correlation between 
NE and bone growth, the development of secondary sexual 
characteristic, and build (Fergusson, Horwood, & Sannon, 
1986).

Pathophysiology.  There are many possible pathophysi-
ological explanations for enuresis including urinary tract 
infections, diabetes, and bladder instability (Friman, 2008).  
These causes can often be ruled out with a complete history, 
physical examination, and urinalysis (Friman & Jones, 
1998).  

Sleep Issues.  While many parents believe their child’s 
deep sleep is the primary cause of the NE, research has not 
been able to support these parents’ claims.  However, there is 
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some evidence suggesting that slowness to arouse from sleep 
may increase the probability that a child might experience 
problems with nighttime incontinence (Gellis, 1994).

Psychopathology.  Psychodynamic theorists believe 
that enuresis is the manifestation of a disturbed mother-child 
relationship and that in about only 5% of cases is the cause 
due to organic factors (Mishne, 1993).  This perspective 
holds that treatment needs to focus on the underlying psy-
chological reasons for this acting-out behavior and for the 
child to take responsibility for his/her actions.  However, 
there has been virtually no empirical evidence supporting the 
view that enuresis is a symptom of problematic mother-child 
relationship or a more pronounced psychopathology (Warzak 
& Friman, 1994).  While the cause of enuresis may not be 
fully understood, it is likely a combination of bio-behavioral 
factors are responsible for a child’s NE.

Treatment Options
Parents coming to the school psychologist for help with 

their child’s bedwetting concerns are likely to have been 
dealing with the problem for quite some time.  School psy-
chologists should first refer concerned parents to their child’s 
primary care provider for a complete physical examination, 
as the first step of an enuresis evaluation should be a thor-
ough medical workup (Ferrara et al., 2008; Friman & Jones, 
1998).  While school psychologists are not likely going to 
provide direct intervention service to a child with NE, a fam-
ily may wish to seek a school psychologists’ guidance on 
treatment options.  While there are many intervention op-
tions available to children with NE, the two most widely 
researched treatments (i.e., behavioral procedures and medi-
cation) are presented below.   

Behavioral procedures.  Behavioral interventions that 
target an increase in nighttime continence through learning 
procedures have been shown to have a strongest research 
base (Warzak & Friman, 1994).  A few of the more com-
monly prescribed behavioral treatments will be discussed 
below.  

Urine alarm.  The urine alarm is a device triggered 
when a moisture sensitive switch closes a circuit system acti-
vating a signal.  When a child urinates at night, the alarm 
goes off signaling the child to wake, stop urinating at that 
moment, and then finish urinating in the toilet.  Most urine 
alarms attach to ordinary underwear and are considered safe 
by the strictest of standards.  Many treatment protocols re-
quire the child to take responsibility by changing any wet 
sheets or nightwear.  The urine alarm literature generally 
points to either a classical (i.e., unconditioned stimulus –
conditioned stimulus – conditioned response) or operant con-
ditioning (i.e., negative reinforcement or avoidance) para-
digm as the mechanism of action (Friman & Jones, 1998).  
These alarms come in different forms (e.g., pad-and-bell 
alarms, in which the sensor pad is placed in the bed; body-
worn alarms, where a small sensor is worn on the child’s 
pajamas; vibrating alarms).  There is no evidence that one 
type is more effective than the other, however, parents and 
children may prefer one method more than another (Ferrara 
et al., 2008).  

The most effective treatment of NE for children over the 
age of seven is the urine alarm.  Urine alarms work best for 
children who are cooperative and motivated to stop bedwet-

ting, and parents are often involved in the management of the 
intervention.  For example, parents might initially assist in 
helping the child go from the bed to the bathroom when the 
alarm is triggered. Parents are also often asked to record 
whether their child had a wet or dry night and monitor over-
all progress.  Parents should understand that urine alarms 
will typically not work immediately, rather it may take sev-
eral months to obtain desired results (Ferrera et al., 2008; 
Friman & Jones, 1998).  Urine alarms have also been found 
to be successful in the treatment of diurnal enuresis (Friman 
& Vollmer, 1995).

Reward systems.  While reward systems may not treat 
NE directly, such programs will help increase a child’s moti-
vation to stick with a treatment protocol (Friman & Jones, 
1998).  In implementing a reward system, parents should 
select goals that are well defined and attainable.  Parents 
should then choose rewards that are motivating to the child 
and reward the child consistently and immediately.  It is also 
very important for parents to keep in mind that children 
should never be punished for wetting the bed, but rather to 
treat it matter-of-factly by encouraging responsibility taking.  
Research suggests reward systems can be an important com-
ponent of an effective comprehensive treatment package.  A 
meta-analysis found that reward systems were associated 
with significantly fewer wet nights, higher cure rates, and 
lower relapse rates, when compared to control conditions 
(Glazener & Evans, 2004).  

Retention control training (RCT).  RCT is based on the 
notion that many children with enuresis have a smaller func-
tional bladder capacity.  RCT involves drinking extra fluids 
and then delaying urination for as long as possible to try to 
expand functional bladder capacity.  Progress is assessed by 
keeping track of the amount of time the child is able to delay 
urination as well as how much urine is produced (Friman, 
2008).  Again, the use of a reward system may assist main-
taining a child’s motivation to participate in this treatment.  
There is some controversy over this option due to its poten-
tial aversive nature (Warzak & Friman, 1994); however, 
RCT is believed to be effective especially when combined 
with other treatments.

Medication.  Physicians treating NE in children typi-
cally prescribe medication (Friman, 2008) suggesting it is 
viewed as a first-line intervention.  Antidepressants (e.g., 
imipramine) and antidiuretics (e.g., desmopressin [DDAVP]) 
are the most commonly prescribed medications for NE.  
Medication may be an effective short-term treatment option 
for those looking to help a child gain confidence or to use 
temporarily when the child spends the night away from 
home.  Medication may work more quickly than the above 
described behavioral treatments but the relapse rate is typi-
cally higher once the child stops taking the medication 
(Ferrara et al., 2008).  If other treatments are inappropriate 
for a child and medication is being used for the longer term, 
it is recommended that medication be stopped every three 
months for about a week at a time to assess whether the 
medication is still needed (Ferrara et al., 2008).  

Summary of Treatments.  School psychologists can 
reassure worried parents of children with NE that there are 
effective treatment options available.  Research shows that 
alarm-based treatment is superior to medication and other 23



nondrug methods (Friman, 2008).  However, treatment pack-
ages that incorporate alarm-based treatment with other op-
tions, including reward systems and retention control train-
ing, are potentially the most effective.  A child’s problem 
with bedwetting should not be conceptually overinterpreted 
(e.g., considered a symptom of psychopathology) and this 
bio-behavioral problem can often be managed by a pediatri-
cian without the help of a psychiatrist (Friman et al., 1998; 
Warzak & Friman, 1994).  

Implications for School Psychologists
NE is a common referral concern presented in primary 

medical care settings.  The negative impact of NE on a 
child’s social and emotional functioning can be significant.  
Although NE is considered a medical problem, school psy-
chologists can be a resource for parents seeking guidance 
about underlying causes and treatment options.  At a mini-
mum, school psychologists can direct parents to their child’s 
primary care provider so that a proper physical examination 
can occur. 

Ways school psychologists can support parents of children 
with Nocturnal Enuresis
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1. Refer parents to child’s primary care provider for physi-
cal examination and treatment.

2. Provide information to reassure, encourage, and support 
child and parents.

3. Explain to parents that it is usually possible to help the 
child achieve nighttime continence even if previous 
attempts have failed.

4. Provide parents with hope by emphasizing the effective-
ness of appropriate treatments, the high prevalence 
rates associated with NE, suggested etiologies, and 
spontaneous cure rates. 
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Wisconsin RtI Center Update 
What’s New to the Wisconsin RtI Center Website

By Heidi Thuli

The Wisconsin RtI Center is pleased to announce that new 
resources have been added to the website. The following 
resources will help schools in their journeys toward imple-
menting high quality RtI systems. 

Getting Started Implementation Toolkit
School teams should work sequentially 

through the toolkit documents to ensure a suc-
cessful RtI system. Included in the toolkit are 
the following:

Getting Started explains the Wisconsin RtI 
Framework and the steps taken to begin the 
implementation process.

School Readiness Checklist discusses the necessary 
components to enact successful RtI systems.

Commitment for Success Agreement outlines what com-
mitments are needed at the district and school levels to 
move from purpose building to implementation.

RtI Action Plan guides a school team in developing a 
plan of action based on the results of their School-wide 
Implementation Review results.

RtI in Wisconsin Glossary defines many of the terms 
often used about RtI in Wisconsin.

Selecting Tools for Screening, Progress Monitoring, 
and Interventions can be used by schools to evaluate the 
numerous screening, interventions, and progress monitoring 
resources listed on the National Center for Response to Inter-
vention (NCRtI) website and other websites.

Specific Learning Disabilities Rule and RtI 
The following documents from the Wisconsin RtI Center 

and Wisconsin’s Department of Public Instruction are de-
signed to help schools prepare for implementing the new 
Specific Learning Disabilities (SLD) rule and to answer 
questions about its relationship with RtI.

WI-RtI Brief: Specific Learning Disabilities Rule Imple-
mentation and RtI, Some Clarifications

Wisconsin SLD Rule: Guiding Questions for Self-
Assessing Readiness for Implementation

WI- RtI Resources & Tools: Wisconsin’s Response to In-
tervention (RtI) Framework Bridged with the 2013 Specific 
Learning Disabilities (SLD) Rule

Coming soon: The School-wide Implementation Review 
(SIR) will be online mid-September.

The Wisconsin RtI School-wide Implementation Review
(SIR) is a self-assessment instrument built around the Wis-
consin Department of Public Instruction’s vision of RtI. The 

Wisconsin RtI Center staff developed the SIR to fulfill these 
primary purposes for schools working on RtI implementa-
tion:

to operationalize Wisconsin’s RtI Framework into 
actionable items (What does RtI look like in action?)

to help school teams localize the state RtI 
vision (What does RtI look like in our school?)
to provide schools with an instrument to 
monitor annual progress toward full RtI imple-
mentation: (What are our RtI strengths? Where 
have we improved? What do we still need to 
work on?)

The SIR will be available at no cost to Wisconsin schools 
on  t h e  W i s c on s i n  R t I  C e n t e r  w e bs i t e 
www.wisconsinRtIcenter.org beginning mid-September. 

Wisconsin RtI Foundational Overview Sessions
The Wisconsin RtI Center hosted several RtI Foundational 

Overviews in spring 2011.  The purpose of the overviews is 
to provide school teams with the “what” and “why” of RtI.  
These overviews aim to build a common understanding and 
purpose for school teams implementing RtI.  Below are the 
attendance numbers from our spring overviews:
1100 participants state wide
○   95 percent would recommend the training to a 
     colleague
■   141 Wisconsin school districts represented
■   286 Wisconsin schools represented

Please see the Wisconsin RtI Center website 
www.wisconsinrticenter.org for upcoming events hosted by 
the Wisconsin RtI Center and the CESAs. 

Introducing the Wisconsin RtI Center Support Team 
for Schools

The Wisconsin RtI Center welcomes the new members of 
the team -- one statewide coaching coordinator and five re-
gional technical assistance coordinators -- to provide support 
and technical assistance to schools throughout the state. 
Their contact information is available online on the Contact 
Us page on our website.
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Book Review: Working Together: Building Children’s Social Skills Through Folktales
Written by Dr. Gwendolyn Cartledge and James Kleefeld, from Research Press

Review by Rita Schmitt

Working Together is a training program 
in social skills for children in regular and 
mainstreamed classrooms in grades 3-6 and 
for older children with special needs.  Activi-
ties can either stand alone or be used to ex-
tend or supplement language arts or social 
studies curricula.  The program’s emphases 
are peer relationships, conflict resolution, 
and meaningful use of language.  Training 
includes the behavioral, cognitive, and affec-
tive components of social skills, and supports 
the theory that only when all these facets of 
social interaction are integrated can students 
successfully live with others and work together.

This training program refers to the current research 
which emphasizes the importance of children interacting 
positively with others, communicating effectively, and re-
sponding assertively to social situations as behaviors that 
enable children to be more productive, achieve more aca-
demically, attend, stay on task, volunteer, and ask instruc-
tionally relevant questions, and generally improve the overall 
quality of their lives.  The evidence further suggests that a 
more formal curriculum such as Working Together enhances 
social skills development and alleviates various adjustment 
problems including peer rejection or conflict and school fail-
ure.  

Working Together builds on and extends Taking Part:  
Introducing Social Skills to Children, a social skills program 
for younger children.  Using the same theoretical framework 
and instructional model and similar skills as Taking Part, 
Working Together provides developmentally appropriate 
classroom activities that present new social skills and rein-
force ones taught previously.  Stories and role plays are the 
primary means for education; however, at the 3-6 grade 
level, greater emphasis is placed on written language 
(reading and writing), expressive language (role playing) and 
receptive language (story telling).  

The instructional model used is similar to other parts of 
the curriculum:  define the behavior to be taught; assess the 
student’s current proficiency in the behavior; teach the nec-
essary skills - present examples, ask questions, and provide 
feedback; evaluate the results of teaching; teach again when 
necessary; provide opportunities for practice, generalization, 
and maintenance over time.  These steps are consistent with 
other social skills training programs also.  Factors to con-
sider include relevance to the class, developmental level of 
students, and student needs.  Social skills are most effec-
tively taught in small groups of no more than ten students.  
Working Together will be most useful in classroom settings 
in which the teacher has regular, frequent contact with stu-
dents and activities are presented in short instructional peri-
ods throughout the year.  

Materials include the following:  teacher’s guide; folk 
stories; skill posters; blackline masters; and parent letters.  
Materials are used sequentially:  motivation, puzzlers, folk 

stories, practice, role plays, further practice, 
maintenance, creative writing, further mainte-
nance, extension activities, further extension 
activities, folk fest, further reading of folk 
literature, encouraging the skill use at home 
and in school, teaching based on social skills 
that are culturally determined and situation 
specific, and finally, assessing students’ pro-
gress.
The program features a collection of 31 child 
relevant folk tales; lessons and activities are 
divided into five units:  making conversations 
and expressing feelings, cooperating with 

peers, playing with peers, responding to conflict and aggres-
sion, and performing in the classroom.  A CD-ROM is in-
cluded with the manual; it contains printable PDFs of the 
stories, student handouts, sample parent letters, and self-
assessment forms.

This training program appears to be research and evi-
dence based, effective for elementary and special education 
students and demonstrates congruency with indigenous cul-
tures, such as Native American cultures, where oral tradition 
and story telling are preferred ways of teaching children so-
cial skills.  
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Book Review:  Long-Term Memory Problems in Children and Adolescents: Assessment, 
Intervention and Effective Instruction by Milton J. Dehn, (2010) John Wiley & Sons, Inc.

Review by Kathleen Jensen, NCSP

As a practicing school psychologist, I recently 
reviewed Dr. Dehn's book, Long-Term Memory Prob-
lems in Children and Adolescents:  Assessment, Inter-
vention and Effective Instruction, and discovered an 
excellent, comprehensive guide to address memory is-
sues which are often an identified concern, but not ade-
quately assessed or addressed in school interventions for 
children, despite the fact that memory is certainly crucial 
to learning.

In addition to providing a  thorough overview of types 
of memory structures and their impact on functioning and 
learning, his book clearly identifies risk factors that can con-
tribute to long term memory impairments, and tools to dis-
cern the presence of memory deficits and difficulties.  As-
sessment to differentiate memory impairments, should focus 
on encoding, consolidation, storage and retrieval influences 
to enable effective discrimination and remediation.  The au-
thor effectively provides an overview of interpretation impli-
cations for current assessments including familiar cognitive 
and achievement batteries, and emphasizes the need to de-
velop an effective 'Memory Assessment Plan (template pro-
vided), based on current referral concerns and generated hy-
potheses,  to facilitate relative assessment methods and tools.  
Teacher, parent and child interview items are also provided 
to enable clear distinction in types of memory deficits and 
impairments in addition to guidelines for observations to 
assist in generating hypotheses for further assessment.  An 
Analysis of Memory Testing Results template and guidelines 
are also provided to enable a comprehensive cross battery 
analysis of memory strengths and weaknesses to ensure pre-
scriptive interventions.

Dr. Dehn also shares the importance of combining both 
compensatory methods as well as remedial interventions to 
address memory impairments and emphasizes the value of 

setting goals and measuring progress with the trainee to 
ensure their recognition of efficacy and strategy generali-
zation. This self monitoring enables children to understand 

the relationship between their strategic behavior and result-
ing performance and encourages improved maintenance, 

utilization of effective strategies, and increased meta-
memory knowledge. Helpful case studies are also in-
cluded for reference.
Although many teachers recognize the value of mne-

monics such as acrostics or rhyme and music  to enhance 
retention of material, few have been provided instruction in 
research based methods and instructional practices that in-
crease the amount of knowledge students retain. The author 
provides numerous strategies for classroom teachers, aimed 
at explicit teaching of memory enhancing strategies and in-
struction that supports memory functions.  The strategies are 
clearly defined for application with explanations of  “why 
they work”  as well as summations of the supportive re-
search. 

Long-Term Memory Problems in Children and Adoles-
cents:  Assessment, Intervention and Effective Instruction is 
an excellent resource guide for the school psychologist in 
addressing the impact of memory functions on student's 
learning, by utilizing relevant and effective assessment tools 
to identify memory strengths and weaknesses as well as in-
terferences, and to create viable and effective interventions 
to enhance long term memory.  In addition, this book pro-
vides valuable information to share with educators to im-
prove classroom instruction with evidence-based instruc-
tional strategies that enhance learning for all children.  A 
corresponding student workbook and trainer's guide will also 
be available this fall to assist students with identified mem-
ory impairments that adversely impact learning.

School Mental Health Committee 2 u        
by Veronica Milling

Mental health training track. Whether you need credits 
for ongoing licensing, for your PDP or just desire training to 
meet needs in your district or job, look for training sessions 
at the fall and spring conference this school year as part of 
the ongoing WSPA certificate in professional development: 
mental health.  This fall, there will be a preconference with 
Steven Feifer on  anxiety and mood disorders,   as well as 
sessions on reactive attachment disorder, positive behavior 
support, legal and ethical of mental health in the schools, and  
a session on developing a PDP focused on mental health. 
Looking ahead to the spring, Beth Doll will present on popu-
lation based mental health. More information on the certifi-
cate is on page 5.

Advocacy and mental health. The NASP strategic 
plan includes among others the following broad advocacy 

objectives: - increasing school psychologists' role in provi-
sion of mental health services for children and youth and -
promoting equity in access to educational resources and 
mental health services for all children and youth.  2 ways 
you can participate in the advocacy process:

Link on t o the NASP Advoca cy Cen ter   
www.nasponline.org    

Encourage elected officials to propose and support legisla-
tion that treats learning supports for students as a primary 
component to be addressed in the reauthorization of the Ele-
mentary and Secondary Education Act (ESEA).   Learning 
supports are defined as “the resources, strategies, and prac-
tices that provide physical, social, emotional, and intellectual 
supports to enable all students to have an equal opportunity 
for success at school by directly addressing barriers to learn-
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ing and teaching and by re-engaging disconnected stu-
dents.” (UCLA Center for Mental Health in Schools: Pro-
gram Policy and Analysis).

Check National Children’s Mental Health Awareness Day 
www.samhsa.gov/children/SAMHSA_Short_Report 
_2011.pdf . 

A news release on National Children’s Mental Health 
Awareness Day held May 4, 2011 is also available at http://
www.samhsa.gov/newsroom/advisories/1105032132.aspx. 
This year focused on building resilience in young children 
coping with traumatic events.  "Studies have found that 
young children exposed to five or more significant adversi-
ties in the first 3 years of childhood face a 76 percent greater 
likelihood of having one or more delays in their cognitive, 
language, or emotional development.”  SAMSHA has not yet 
announced the theme for 2012.

2 resources to share on mental health.  
www.edutopia.org/social-emotional-learning  

This site is dedicated to transforming the learning process 
by helping educators implement six strategies.  One strategy 
is social emotional learning.  Discover the resources, re-
search, experts, and fellow Edutopia members. A sample of 
article topics on the site include: Social Emotional Learning 
and the Start of School by Maurice Elias and The First 
Weeks:  Setting Up a SEL Classroom as well as videos, 
blogs, etc. dedicated to social emotional learning.

http://www.schoolmentalhealth.org/Resources/Educ/
MACMH/MACMH.html  

The Minnesota Association for Children's Mental Health 
(MACMH) offers concise and well-organized documents 
which are excellent resources for classroom teachers inter-
ested in enhancing the classroom behavior and academic 
performance of children with mental health issues.  Each 
Fact Sheet addresses one of the common mental health disor-
ders among children.  You may view the Fact Sheets sepa-
rately; you may also view them aggregately by selecting 
below the Complete Set file which combines each of the Fact 
Sheets into one document.

*Current WSPA Mental Health Committee members:  Kay 
Altfeather, Miguel Colon, Sarah Coolidge, R o b 
Dixon, Erika Fons, Scott Ford, James 
Haessly, Wendy Johnson, Ann 
Rumpf, Kathy Rusch, Mary Seidl, 
Don Stovall, K. Thompson, David 
Towle, Andy Woyte.  If you 
would like to join, please contact 
a committee member or email 
millve@elkhorn.k12.wi.us.

W. W. B. L. D.
By Mary Beth Tusing

“What would Barbara Lozar do?”  If you were a gradu-
ate student at UW-Eau Claire in the mid-1990’s, this phrase 
may bring back memories of a particular WSPA convention 
in La Crosse.  The story, as it has been passed down, is said 
to have included dining hall trays and a large hill.  Only 
those who were in attendance at this noteworthy conference 
know the historically accurate details; however, the events 
prompted a UWEC tradition of encouraging graduate stu-
dents to ask themselves “What would Barbara Lozar do?” 
before embarking on any national or state school psychology 
convention.

The simple phrase “WWBLD” is loaded with meaning 
for anyone touched by Dr. Barbara Lozar at some point in 
his or her professional career.  Barbara was truly a remark-
able person who did many things for many people. Sadly, 
Barbara died on August 11, 2011, as a result of complica-
tions from a hemorrhagic stroke that occurred in June.  Dur-
ing her tenure at UWEC, which began in 1972, Barbara 
played an integral role in important university, college, and 
psychology department functions.  She has been described as 
a “scholar, through and through,” who had a love for learn-
ing and for promoting the learning of others.

School psychologists trained at UWEC have certainly 
benefitted from Barbara’s “love of promoting the learning of 
others.”  Barbara taught both advanced developmental psy-
chology and research methods for the graduate program for 
many years.  If you were a graduate student at UWEC, Dr. 
Lozar held you to high standards.  She was known for her 

honest, straight forward feedback.  Students commonly real-
ized the impact of Dr. Lozar’s teaching efforts only after 
completing the hard work of her courses.  She pushed stu-
dents to apply their learning of developmental psychology 
and research to their practice as school psychologists.  While 
Barbara’s approach was demanding, it was balanced with 
care and warmth.

Though not trained as a school psychologist herself, 
Barbara was intensely dedicated to graduate students at 
UWEC, and as a result has had a peripheral impact on the 
practice of school psychology in Wisconsin for decades.  
Barbara spent countless hours supporting the research work 
of many, many graduate students.  Since 2005 alone, she 
chaired over 20 thesis projects.  She also held the critical role 
of program director for the past several years.  Barbara skill-
fully navigated numerous NASP approval reviews and DPI 
licensure approvals.  She remained up to date on practice and 
training issues impacting the field, and was able to speak 
about such issues as well as many practicing psychologists.

Dr. Lozar is greatly missed by friends, colleagues, and 
students from the UWEC community.  For those interested, 
her obituary can be found at:  www.leadertelegram.com/
people/obituaries. To celebrate Dr. Lozar’s lasting impact on 
the UW-Eau Claire community, the Barbara Lozar Psychol-
ogy Scholarship has been established.  Memorials may be 
directed to the UW-Eau Claire Foundation, P. O. Box 4004, 
Eau Claire, WI  54702-4004.



Children’s Services Committee News

Children’s Services Committee Silent Auction

The Wisconsin School Psychologists Association - Chil-
dren’s Services Committee will be holding its annual silent 
auction during the fall Wisconsin School Psychology Con-
vention which will be held October 27 & 28, 2011. Proceeds 
from this year’s auction will be used to fund grants for novel 
ideas from school psychologists like you! Examples include 
ideas that sponsor children’s involvement in conflict resolu-
tion and peacemaking programs, mentoring programs, and 
other innovative direct services to meet the needs of chil-
dren.

Would you be able to contribute something for our si-
lent auction? Any donations would be greatly appreciated.  
Each item will be displayed along with its retail value and 
the name and address of the donor.  If you have business 
cards or other print material, we will gladly place them by 
your donation.  Donations can be dropped off at the conven-
tion Thursday morning (October 27th) or they can be mailed 
to the address listed below.

Please consider donating something to our silent auc-
tion.  I can be contacted at 608-764-5442 ext. 5207 or 
ruschk@deerfield.k12.wi.us. Thank you for your time and 
consideration.

Sincerely,

Kathy Rusch, School Psychologist
Deerfield Community Schools
340 W. Quarry St.
Deerfield, WI 53531
608-764-5442 ext. 5207
ruschk@deerfield.k12.wi.us
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Children’s Services Committee
2011-2012 Grant Opportunity

The Children’s Services Committee has allocated funds 
for the purpose of supporting child-related service efforts. 
Grants will be awarded to support a specific activity, school-
wide initiative, training opportunity, or extracurricular en-
deavor for the purpose of providing children’s services. This 
year, the Children’s Services Committee has a total of $1500 
for the grants. Projects must be implemented during the cur-
rent school year.

Past grants have been awarded to fund youth mentor 
programs, collaborative efforts between staff and students, 
and violence prevention programs, among others.

Grant applicants MUST SPECIFY how much money 
they are requesting for the grant.  Recipients of this year’s 
funding will be chosen based on:

1) Detailed description of the project 
2) Demonstrated need (data-driven)
3) Anticipated outcome and benefit to children
4) Specific timeline
5) Detailed budget/funding rationale

Interested individuals need to submit a typed proposal 
of 350-500 words addressing the five points described. The 
timeline and budget for the project should be clearly out-
lined. Funds will be awarded in November 2011.  

Grant proposals will be accepted from August 2011 
through October 15th, 2011.   Proposals should be sent to the 
address below and postmarked by October 15th, 2011.  In 
addition to the typed proposal, please include your full name 
and position, home address and phone number, school dis-
trict name, address, e-mail, and phone.

VERY IMPORTANT REQUIREMENT!!!
If your project is selected for funding, you MUST sub-

mit a brief description of the outcomes for the WSPA news-
letter (Pictures are greatly appreciated!).  This description is 
due by April 1st… No Fooling!

Please send proposals and/or address questions to:
Deerfield Community Schools
Kathy Rusch, School Psychologist
340 W. Quarry St.
Deerfield, WI 53531
608-764-5442 ext. 5207
ruschk@deerfield.k12.wi.us
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Doug K. Smith Memorial Summer Institute 2011: 
Reflecting on Memory and Learning

Rob Dixon, Chair of Professional Development

This year’s summer institute was held in the Dells at the 
Wilderness, June 23-24. The topic was Making Learning 
Memorable for Students with Memory Problems. The 
presenter was Dr. Milt Dehn, who is no stranger to school 
psychologists in Wisconsin serving as both the WSPA presi-
dent and most recently the Wisconsin NASP delegate. Those 
of you who have kept up with Dr. Dehn’s career know that 
he has written a couple books on working memory, long 
term memory and learning strategies. This was our opportu-
nity to take two days to learn from his expertise about assess-
ment and interventions for memory.

The first day was composed of two large components. 
The first was an update on memory systems. The simple 
process first advocated by Atkinson & Shiffrin (1968) that 

discussed a fairly linear process from sensory memory to 
short term/working memory to long term memory, has been 
replaced by a much more complex model (See Diagram). 
The task for the participants was to not only to understand 
the different components, but also to learn the links between 
the processes of memory and academic tasks. Assessment 
was the second component of the first day. Those of you 
familiar with cross battery assessment using the CHC Model 
as the basis, will readily appreciate the same cross battery 
approach, but using the components of memory as the an-
chors of analysis. Our current array of testing materials po-
tentially tap the different areas and one is looking for a 
“double deficit:” a component of memory that is both a nor-
mative and ipsative weakness.
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The second day focused exclusively on moving from 
assessment  to interventions.  Dr.  Dehn  presented several 
teacher-friendly strategies that easily translated into a Tier I 
intervention. For example, rather than focus on simple repe-
tition that many teachers over-rely on, one alternative inter-
vention in the classroom is to have the child take a moment 
to answer the question, “why does this fact/information make 
sense?” By asking this question we are not only making the 
material relevant to the child’s knowledge, but we are also 
getting them to hang the information within their current 
schema. This would be opposed to having the information 
hanging out on its’ own and being more prone to losing it. 
We also learned about some computer programs that are 
poised to enter the schools as an evidence-based approach to 
impact memory and overall achievement.

Interventions at the Tier II and III level have to include 
the child’s perspective on how their memory works and the 
strategies that they use to remember important information. 
By focusing on their self-awareness and the strengths and 
weaknesses from the assessment information, one can begin 
to build strategies that enhance the child’s strengths and 
compensate for weaknesses. To move forward in this area 
and advance interventions, school psychologists are going to 
rely on good listening and counseling skills, coupled with 
refined testing and interpretation skills to truly understand 

the perspective of the child. There still may be trial and error 
in finding the right strategy that is going to make a positive 
impact  for  the  child,  but  outcome data  (e.g.,  improved 
grades, increased working memory performance) will help 
the practitioner know that they are on the right track.

There are more things that we learned than I could possi-
ble share in a simple overview article. The participants ap-
preciated taking the two days to learn about this topic in an 
in-depth and coordinated fashion. 



LRP 2011
By Rita Schmitt

Members of the WSPA executive board 
met at the Milwaukee Airport Wyndham 
Hotel to discuss the five-year long range 
plans for school psychology and objec-

tives that align with these goals for the 
2011-12 school year.  Stacy Skalski, 
PhD., School Psychology Advocacy 
Chair for NASP, spoke to the group 
on Tuesday, June 14 on a number of 

issues related to school psychology 
advocacy on a national and local level which she covered 
throughout the course of the day.  These issues included:  
The Big Picture in American Education; NASP Structure and 
Governance;  NASP Public Policy Overview;  Advocacy 
Priorities:  Local, State, and National; The Model of Com-
prehensive and Integrated School Psychology Services; 
Communication and Messaging; Grassroots Advocacy:  
Knowing, Planning, Doing;  Tools to Promote and Preserve 
School Psychology.

The evening hours the group enjoyed relaxation and 
camaraderie, followed by a review of each committee’s ac-
tion plans and budgetary needs during the next morning, 
Wednesday, along with a discussion of the school psychol-
ogy survey results.  That afternoon, the executive board 
meeting was conducted and the gavel was passed from past 
year’s president, Mitch Lambert, to the new incoming 
WSPA president, Danielle Brown.  The group disbanded 
back to their home districts, secure in the knowledge that 
WSPA continues to work hard to advocate for school psy-

chologists throughout the state of Wisconsin, during these 
changing times.

Those in attendance include:  Kay Altfeather, Dan-
ielle Brown (President), Miguel Colon (President Elect), 
Robert Dixon (Continuing Professional Development Chair; 
NASP Delegate), Don Juve (Treasurer), Lisa Hanson-Roche 
(Vacationland Chapter Regional Rep), Mark Hochmuth 
(Legislative Chair; Suburban Chapter Regional Rep), Jim 
Johnson (Central Chapter Regional Rep), Jennifer Kamke-
Black (Publication Chair), Mitch Lambert (Past President), 
Dana McConnell (Chippewa Valley Chapter Regional Rep), 
Veronica Milling (Mental Health Chair), Joci Newton 
(Regional Reps Chair), Christine Peterson (Secretary), Kathy 
Rusch (Children’s Services Chair), Linda Servais 
(Convention Planning), Katie Stinson (Southwest WSPA 
Chapter Regional Rep), Robert Todd (Gateway Chapter Re-
gional Rep), Mary Beth Tusing (Membership Chair), Mike 
Lackas (WSPA Association Manager), Kathryn Bush (DPI 
School Psychology Consultant).
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Promoting Evidence-based Practices

Spotlight on: NECTAC – Evidence-based Intervention Network (EBI)

Website address: http://ebi.missouri.edu/

The EBI Network was initially developed out of  East Carolina University, Indiana University, and the University of 
Missouri to provide guidance in the selection and implementation of evidence-based interventions in the classroom setting. 
There are six general goals of the EBI Network:

1. Review the literature for evidence based interventions.
2. Categorize each intervention based on what they were designed to do.
3. Develop a brief overview of the interventions that can be used by educational professionals.
4. Develop YouTube videos modeling the interventions.
5. Develop evidence briefs which review the theory and empirical support for interventions.
6. Disseminate the collection of intervention briefs and related videos.

On the home page, the right side of the page includes links to both academic and behavior-oriented interventions.  
Summaries that describe information about the nature of the intervention, how to implement, and even video models in 
some cases, are provided.
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This is your annual reminder that WSPA subscribes to 
NASP’s ethical code.  You can access the National As-

sociation of School Psychologists’ Professional Conduct 
Manual, Principles for Professional Ethics at 

www.nasponline.org.  Go to National Association of 
School Psychologists, then NCSP/Certification, then 

Ethics Committee, then in the text “Principles for 
Professional Ethics.”  

Click there.

Jennifer Kamke Black, Editor
The WSPA Sentinel
N4212 Townline Rd.
Shawano, WI  54166

CHANGE SERVICE REQUESTED

The WSPA Sentinel would like to feature school psychologists from across Wisconsin. 
Please contact Jennifer Kamke-Black at kamkeblj@ssd.k12.wi.us if you have suggestions for our next issue.


