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The WSPA Sentinel

How many snow-people (snowmen and snow-women) can you find in this issue? The first three 
people to e-mail The WSPA Sentinel’s editor, Jennifer Kamke Black (kamkeblj@ssd.k12.wi.us), 

with the correct answer will win a WSPA sweatshirt! Good luck, and stay frosty!

Check it out!
WSPA is now on 

Facebook!



Wisconsin School Psychologists Association, Inc.

Advertising Rates:

The newsletter of the Wisconsin School Psychologists Association, Inc., is published four times per year.  Circulation includes 
all association members (700-900) and editors of other state newsletters.  Thus, advertisers reach a majority of practicing 
school psychologists and university trainers in the state of Wisconsin, making advertising in the newsletter of the Wisconsin 
School Psychologists Association, Inc., the best means of reaching this potential market.  Rates established are as follows:

1/4 page - $25
1/2 page - $50
3/4 page - $75
1 page - $100

For additional information, please write or call Jennifer Kamke Black (editorial board) 715-524-4180 (home), 715-526-2175 
x1106 (office), N4212 Townline Rd., Shawano, WI  54166, or email kamkeblj@ssd.k12.wi.us
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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x1106 (work).  My email address is 
kamkeblj@ssd.k12.wi.us.  Topics or features we would like to 
promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-
views, student column (results of thesis, highlighted accomplish-
ment), "post-retirement" articles, and "kudos" articles.  If you 
have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.

President:
Mitch Lambert
W (262) 662-1454 (x7421)
mLambert@mnsd.k12.wi.us

President-Elect :
Danielle Brown
(262)-268-5925
Danielle.Brown@pwssd.k12.wi.us

Past President:
Linda Servais
W (920) 485-3616
lservais@horicon.k12.wi.us

Secretary:
Christine Peterson
W (715)232-2182
petersonchris@uwstout.edu

Treasurer:
Don Juve,
W (608) 789-7900
djuve@lacrosseschools.org

For information on contacting committee chairpersons, check the 
WSPA website at www.wspaonline.net.

Annual membership dues are $60 for full membership, $30 
for leave, $30 for associate, and $20 for student  membership.  
The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, promo-
tion, or endorsement on the part of the newsletter or the Wiscon-
sin School Psychologists Association, Inc.  Articles, announce-
ments, and letters should be submitted to the Editor, Jennifer 
Kamke Black, N4212 Townline Rd., Shawano, WI  54166, 715-
524-4180 (home), 715-526-2175 x1106 (work), e-mail: kam-
keblj@ssd.k12.wi.us.  REMINDER: regional chapters may re-
ceive a stipend of $75/year for submitting an article about their 
region to the newsletter. 

Deadlines for receipt of material by the editor:  

#1--September 1 #2--November 15
    #3--January 15      #4--April 15

Urgent: Wisconsin School Psychology leaders needed!
Now is the time to nominate yourself or a fellow school 

psychologist for the Wisconsin School Psychologists Associa-
tion board! As we maneuver through this exciting time in the 
history of school psychology, we need leaders who will help 
plan and support the important initiatives that affect our profes-
sion. WSPA board membership is an excellent way to help lead 
school psychology’s growth in Wisconsin. Please, take a mo-
ment now to submit a nomination!

Go to the following link to make your nomination for 
President-Elect and Treasurer: http://www.uwrf.edu/CSP/
SurveysEvaluationsAndNominations.cfm

At the above link, click on “WSPA Board Membership” to 
submit your electronic nominations. It only takes a minute!

You may direct questions to the WSPA Nominations and 
Elections Chair, Scott Woitaszewski at 

scott.woitaszewski@uwrf.edu or (715) 425-3883. Thank you.
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President’s Message
By

 Mitch Lambert

Whew! Remember the “good ol’ days” 
of school psychology when conventional 
wisdom held that you would have a “slow 
start” to the year and a couple weeks at the 
end to close out any paperwork and get or-
ganized for the following year before sum-
mer break? I have not been in the field long 
enough to know for certain if those days 
ever actually existed, but I’m beginning to 
suspect that this is some sort of urban leg-
end that veterans conspired and propagated 
to give us dewy-eyed newbies a false sense 
of hope! 

It seems likely that there is “no rest for 
the weary” forthcoming, and what once 
seemed a marathon requiring proper pacing 
and rhythm has become a sprint. Unfortu-
nately, the race is still as long as ever, so at 
this time of year it is important to evaluate 
how YOU are managing and to take steps to 
care and attend to your physical and mental 
health. Take care of the caregiver (you) if 
for no other reason, you will be more effec-
tive and useful to those you serve.

It is amazing how many things have already been 
launched, changed, or developed that affect school psychol-
ogy at WSPA, within Wisconsin, and nationally. I would be 
remiss if I did not take a few lines to update you all on some 
recently held and upcoming events that will help keep you 
informed and actively involved in shaping the future of 
school psychology. 

WSPA 2010 Fall Convention at Lake Geneva
○ An amazing job by the Suburban School Psycholo-
gists group and the WSPA convention committee mem-
bers in planning and executing this experience for the 
more than 300+ school psychologists and other educa-
tional professionals in attendance. From the location, 
diverse and high-quality workshop offerings, to the gen-
eral level of energy and fun, I cannot find enough super-
latives to describe it! It is an underappreciated feat of 
creativity, coordination, and innovation required to 
make a convention great. In my opinion, the people who 
put together the Fall convention and contributed to its 
success deserve high praise.

●WSPA Sponsored: Curriculum Based Measurement 
and the New SLD Rule: Presenters Jackie Weisenberger 
and John Humphries

October 28th , Pewaukee
October 29th, River Falls 
○December 6th, Oshkosh
○December 7th, La Crosse

WSPA Sponsored: The Changing 
Role & Relevance of School Psycholo-
gists: Stacy Skalski and John Humphries 

November 11th, Oshkosh
November 12th, WI Dells 

● WSPA Sponsored RtI Workshop
○  January 28, 2011, Eau Claire

 2011 WSPA Spring Convention
○  February 16-18th, WI Dells

 2011 NASP Convention
○  February 20-26, San Francisco

 2011 WSPA Summer Institute
○  June 16-17th, WI Dells

I believe the professional offerings we 
have this year match or surpass the quality, 
diversity, and relevance of anything else 
available in the state and even would com-
pare favorably to events offered at a na-
tional level. A high bar was set this year by 
all of those who contributed to put together 
the WSPA offerings this year and the end 
result is many of you have been able to ex-
tend and deepen your own knowledge and 
skills to be able provide better service to 

children, families, teachers, and schools. I hope that does not 
come off as boastful or self-serving (trust me, I’m not the 
one doing all the work to put these events together, so at best 
I get to bask in the reflected glory of the people who actually 
put all these events together!). After meeting and discussing 
with other school psychological associations leadership at 
the NASP regional meeting in St. Louis last weekend, I can 
assure you that Wisconsin has some of the highest quality 
conventions and professional development offerings avail-
able in our area. Less humbly, I’d wager we also consistently 
offer some of the best training programs and best prepared 
school psychologists! I could feel my Wisconsin pride grow-
ing as I attended the NASP regional, and not just because the 
Badger football score against Indiana looked like an NBA 
game!  

One last thing I would like to highlight for those of you 
not in attendance at the “Changing Roles” workshops last 
week (where this was extensively introduced and discussed) 
is to draw your attention to a recently adopted school psy-
chological practice document from NASP. This document 
provides an overview of the recently approved Model for 
Comprehensive and Integrated School Psychological Ser-
vices. 

Unlike other policy documents, this clear and simple 
tool is meant to be used by practitioners and state associa-
tions to advocate and direct the future practices and service 
delivery in which they routinely engage. It provides a 

We know what we are, but know not what we may be. –William Shakespeare 

To hell with circumstances; I create opportunities. –Bruce Lee 

(ABOVE: Kismet, coincidence, or just 
plain spooky? Mitchell Lambert, me, 
flew from “Mitchell” airport in Mil-
waukee to “Lambert” airport in St. 
Louis, while attending the NASP Re-
gional Meeting November 11th -14th. Not 
sure what “Discover Lambert” means... 
keep your suggestions to yourself!) 



straightforward, easily comprehended framework and road-
map to evaluate the services you are trained to provide 
against “reality” and to effectively advocate for the changes 
that will allow school psychologists to use all of their diverse 
skills in multiple ways that will better meet the “whole-
child” needs of all learners. The model is also useful way to 
clarify our skills and training in a way that could be under-
stood by a diverse array of consumers (e.g. think administra-
tors, principals, policy makers, etc.) positioning school psy-
chologists to the forefront as educational leaders with the 
essential skills to prepare today’s children for tomorrow’s 
world. 

Although the model may not represent what “you do,” it 
represents what “you can do” when provided with the right 
conditions. How might you use this document in your dis-
tricts? How might WSPA use this document in Wisconsin? 
Let us hear your voice! NASP has a detailed multi-step plan 
to introduce and roll out the model and you will be hearing 
more about it from WSPA and NASP as the year progresses. 
Now is a great time to become familiar with it in general (I 
assure you it is very brief and focused and comprehensible) 
and form some initial thoughts and impressions. The “Pre-

Contemplation” stage of change, if you like☺! You can 
download and review it at either address below, though the 
second one is the “pretty” version that I believe will be dis-
seminated and the one I prefer. 

● http://www.nasponline.org/
standards/2010standards/2_PracticeModel.pdf

● http://www.uwlax.edu/conted/wspa/
PM_brochure_single_pagesFINAL.pdf

Let us know what you think! If you want a little insight 
into my “take-away” message and thoughts after reviewing 
the practice model at the regional last weekend I will refer 
you back to the 2 quotes at the beginning of my message. It’s 
an exciting and interesting time to be a school psychologist! 
I wish you all restful and peaceful holidays as we round the 
second corner of our sprintathon! 

Warmly, 
Mitchell N Lambert
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Upcoming Events

National Children’s Mental Health 
Awareness Day

Raises awareness of :
-effective programs for children’s mental health needs,
-how children’s mental health initiatives promote positive 

youth development, recovery and resilience,
-how transforming the mental health services delivery for 

children and youth with serious mental health needs 
results in children with mental health needs thriving in 
their communities.

Awareness Day efforts encourage:  
-integrating mental health into every environment that im-

pacts child development from birth, 
-encouraging the nurturing of the social and emotional well 

being of children from birth, 
-providing information to the public about critical mile-

stones in a child’s social and emotional development 
from birth.

Please look for more information on the SAMHSA 
website and from WSPA as the date gets closer.

WSPA Spring Conference
February 16-18, 2011

Glacier Canyon Lodge
Wisconsin Dells, WI

For more details, keep checking the WSPA website, 
www.wspaonline.net

RtI Workshop—Creating Your RtI Roadmap
January 28, 2011

8am-4pm

Kim Gibbons, Ph.D. at the Florian Gardens
Eau Claire, WI

Cost: $125.00 per person
Groups of three or more: $115.00 per person
(Registration includes copy of “Implementing Response-to-
Intervention in Elementary and Secondary Schools”, conti-
nental breakfast, lunch and snacks.)

Learning Objectives:
●Gain a foundational understanding of RtI
●Complete a self-analysis of your district’s current prac-

tices, resources and procedures
●Develop a district or school-wide action plan that will 

serve as your RtI implementation guide 
●Develop a purposeful plan in alignment with your action 

plan for attendance at the upcoming RtI  Summit



Wisconsin School Psychologists Association, Inc.

Join online at www.wspaonline.net or,
mail completed application with membership dues to:

WSPA Membership     P. O. Box 771      Eau Claire, WI  54702-0771
Make checks payable to WSPA, Inc.  Purchase Orders cannot be accepted.

______ Number of Years of WSPA Membership

Membership Category (check box):
Full Member ($60)  Intern Member ($40)     Leave ($30)     Associate Member ($30)
 Life Member (retired members who have been Full Members for the past 5 years are eligible.)
Student Member ($20)   University Affiliation:_______________________________________________________

      Advisor Signature:________________________________________________________________________________

Name:__________________________________________________________Date:________________

Address:_____________________________________________________________________________

City:________________________________________State:________Zip Code:___________________

Email:_____________________________Home Phone:(___)_________Work Phone: (___)_________

WSPA Region:________________________________Employer:_______________________________
(Don’t know your WSPA Region?  See the website  www.wspaonline.net.)

Check all that apply: Voluntary Contributions:
I am a Nationally Certified School Psychologist. WSPA Minority Scholarship $______________

I hold a WI School Psychologist Private Practice License. WSPA Children’s Services $______________
I hold Professional Psychologist Licensure.

I hold a DPI School Psychologist License. Total Enclosed: $____________________

WSPA periodically participates in membership exchange promotions with NASP for the purpose of inviting Wisconsin NASP members 
to join WSPA if they are not active members.  In return, WSPA shares members’ names, addresses, and emails with NASP so that WSPA 
members can be invited to join NASP if they are not active NASP members.  If you do not want your information released to NASP, check 
the box at the left.

WSPA sells members’ names, addresses, and emails for one time use when such requests are professionally appropriate for school psy-
chologists.  If you do not want your information released, check the box at the left.  

Check box if you would like to be contacted regarding WSPA Board or Committee involvement.

GET A FRIEND TO JOIN WSPA!
Membership Renewal for Sept. 15th, 2010 through Sept. 14th, 2011

Urgent: Wisconsin School Psychology leaders needed!
Now is the time to nominate yourself or a fellow school psychologist for the Wisconsin School Psychologists Association board! As we maneuver 

through this exciting time in the history of school psychology, we need leaders who will help plan and support the important initiatives that affect our profes-
sion. WSPA board membership is an excellent way to help lead school psychology’s growth in Wisconsin. Please, take a moment now to submit a nomination!

Go to this link to make your nomination for President-Elect and Treasurer: 
http://www.uwrf.edu/CSP/SurveysEvaluationsAndNominations.cfm

At the above link, click on “WSPA Board Membership” to submit your electronic nominations. It only takes a minute!
You may direct questions to the WSPA Nominations and Elections Chair, 

Scott Woitaszewski at scott.woitaszewski@uwrf.edu or (715) 425-3883. Thank you.
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Membership Report by Mary Beth Tusing

● The Wisconsin School Psychologists Association is currently 427 members strong.  Of 
these, 291 are full members, 97 are student or intern members, 4 are associate members, 
and 35 are life members.  

● Congratulations to our Life Members!  Life Membership requires an individual to be a 
Full WSPA member for the five years prior to his/her retirement.  Current Life Members 
include:  Rick Albrechtson, Suzanne Allard, Regina Baecher Oberlin, Kathleen Bodilly, 
Jon Bowman, Carin Brania, Wendy Chappelear, Roger Choinsky, John Cleveland, 
David Damgaard, Ron Day, Dennis DeSmith, Ruth DeMarest, Craig Feiler, Dennis 
Filippelli, Bill Frankenberger, Tad Grene, Patricia Haislamaier, Lucille Kirkegaard, 
Patricia Klass, Daedrie Kleppe, Peter Kores, Philip Larkowski, Timothy Orgeman, Paul 
Pederson, Rick Pruzek, Kathy Ryder, David Schollmeier, Bill Stadler, Lynne Sundberg 
Nimmer, Dawn Swenson, Carol Waring, Dennis Weerts, and David Wiltzius.

● Keep in mind, the current membership year runs from September 15, 2010 to September 
14, 2011.  Memberships renewed prior to 9/15/10 are no longer active.  Membership can 
be renewed online at www.wspaonline.net.  Put a reminder in your calendar to renew 
your membership when school starts in the fall!

● If one of your colleagues is not currently a WSPA member, please encourage him or her 
to consider joining the association!  Our association is only as strong as its members.  
WSPA offers many benefits to membership, including discounted rates on fall and 
spring WSPA conventions, four issues of the Wisconsin Sentinel; access to the 
“Members Only” portion of the website; Children’s Services grant opportunities; repre-
sentation at NASP Central Region meetings, NASP conventions, and ISPA conventions; 
opportunities for continuing professional development, including NCSP Continuing Pro-
fessional Development (CPDs) at conventions and Summer Institute; legislation moni-
toring and action on issues affecting the practice of school psychology in the state and 
nation; and opportunities for professional collaboration and networking through regional 
group activities.  New members can join on the web at www.wspaonline.net, or email or 
email marybethtusing@charter.net for an application.

Urgent: Wisconsin School Psychology leaders needed!
Now is the time to nominate yourself or a fellow school psychologist for the Wisconsin School Psychologists Association 

board! As we maneuver through this exciting time in the history of school psychology, we need leaders who will help plan and 
support the important initiatives that affect our profession. WSPA board membership is an excellent way to help lead school 

psychology’s growth in Wisconsin. Please, take a moment now to submit a nomination!
Go to the following link to make your nomination for President-Elect and Treasurer: 

http://www.uwrf.edu/CSP/SurveysEvaluationsAndNominations.cfm
At the above link, click on “WSPA Board Membership” to submit your electronic nominations. It only takes a minute!

You may direct questions to the WSPA Nominations and Elections Chair, 
Scott Woitaszewski at scott.woitaszewski@uwrf.edu or (715) 425-3883. Thank you.



Seeking the 2011 WSPA School Psychologist of the Year

Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psycholo-
gist of the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. 
Please nominate practicing school psychologists who you think should be candidates for this award. Nominees must be mem-
bers of WSPA and practicing school psychologists who spend the majority of their time providing direct services to students, 
teachers and parents in school setting.  Trainers, researchers, or administrators are not eligible for this award.  The NCSP is de-
sirable.  Completed nomination packets must by submitted by January 3, 2011.  Nominations are online at 
www.wspaonline.net or to request a nomination packet contact:

Shelley Albright
WSPA Recognition and Scholarship Chair
PO Box 129
Roberts, WI  54023
715-749-3119 or 
salbright@scc.k12.wi.us

WSPA Research Grant

In an effort to support the ongoing research of its members in the discipline of school psychology, the Wisconsin School 
Psychologist Association has allocated $1,000.00 to be used by nominated/selected members for their projects.  All members 
who are currently conducting research in the field are invited to apply for this money. Examples of possible research topics 
might be determining effectiveness of a program you are implementing, establishing background for the exclusionary factors in 
SLD criteria, etc.  Deadline is January 3, 2011.  More information is available at www.wspaonline.net under the AWARDS 
section.

Wisconsin School Psychologists Association   
Lifetime Achievement in School Psychology 

A Distinguished Service Award 
This award is designed to recognize those unique individuals who deserve special attention by virtue of their broad and signifi-
cant contributions to the welfare of children and the field of school psychology in a number of areas (i.e., professional practice; 
research; state, regional and national leadership; training and supervision; community service, etc.). Candidates must be current 
members of WSPA who are school psychology practitioners, trainers, supervisors, administrators, state consultants, or research-
ers and have made major local, state, and national contributions with 25 years or more of service to the field of school psychol-
ogy. Nominations must be received by January 3, 2011. Criteria and nomination forms can be found at wspaonline.org under 
the AWARDS section.  

Grants and Awards
WSPA Friend of Children Award

WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public servants 
who have made a significant contribution to children, education, children’s mental health, and/or the field of school psychology.  
An award is presented annually and nominations are accepted throughout the year.  More information and nomination forms are 
available at www.wspaonline.org under AWARDS section.
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WSPA Special Award Nomination Form

The WSPA Special Award is intended for a person who has made a significant contribution to the profession of school psy-
chology and/or the welfare of children. This might be a legislator, school administrator, teacher, parent, or some other person 
who has made a significant contribution. School psychologists who are currently employed or retired are not eligible for this 
award.  Previous award winners have included the school nurse, the special education director, and a special education advocate.

To nominate someone, submit this completed form along with a 2-3 page letter of recommendation, citing your reasons for 
nominating this individual for the WSPA Special Award. Nominations must be submitted by January 3, 2011 to:

Shelley Albright
WSPA Awards Chair
PO Box 129
Roberts, WI  54023

Candidate Information:

_______________________________________________________________________________________________________
Name

_______________________________________________________________________________________________________
Address

_______________________________________________________________________________________________________
City/State/Zip Code

_______________________________________________________________________________________________________
Home Phone Work Phone

Nominator Information:

_______________________________________________________________________________________________________
Name

_______________________________________________________________________________________________________
Address

_______________________________________________________________________________________________________
City/State/Zip Code

_______________________________________________________________________________________________________
Home Phone Work Phone



NASP Update
Milt Dehn, Ed.D., NCSP, Wisconsin’s NASP Delegate

Professional Development Opportunities
The NASP 2011 annual convention will be in San Fran-

cisco, February 22-25. In addition to a few dozen profes-
sional growth workshops, the conference offers more than 
1,000 reviewed presentations that will help you expand your 
knowledge and give you practical skills on a wide variety of 
topics. The keynote speaker will be Linda Darling-
Hammond, a leading expert in the areas of school reform, 
teacher quality, and education equity. Visit 
www.nasponline.org/conventions to register. If you are un-
able to attend the annual convention, consider two NASP 
regional summer conferences: Indianapolis, July 11-13, and 
Atlantic City, July 25-27.

The Constant Need for Self-Advocacy
In these difficult academic times, school psychologists 

should never take their positions for granted, even in districts 
with adequate funding and an apparent appreciation for what 
school psychologists do. Take the case of the Charlotte, 
North Carolina school district where the number of school 
psychologists was recently reduced from 150 to 60. The 
school psychologists felt no threat and enjoyed a wonder-
fully low student ratio, with a school psychologist in every 
school building. When a new superintendent was hired, he 
was advised by an outside consultant that counselors could 
do most of the work that the school psychologists were do-
ing. Ninety of the school psychologists were promptly re-
placed by school counselors. In retrospect, some of the re-
maining school psychologists regret not making administra-
tors, teachers, and parents constantly aware of the unique 
skills and services they brought to the school district. As has 
been discussed by NASP leaders in the past, school psychol-
ogy has an identity problem. People don’t know who we are 
and what we do. An almost comical small town newspaper 
headline illustrates this point all too well. When a district’s 
school psychologist was named a state’s school psychologist 
of the year, the local headline read School Counselor Named 
School Psychologist of the Year.

There are numerous ways to advocate for yourself. A 
tried-and-true method is to keep data on all of your activities 
and the outcomes of those activities and share that data with 
important stakeholders. A more recent suggestion from 
NASP is to use the internet to increase your visibility and 
knowledge of what you do. For example, you could create a 
web page on the school psychological services provided in 
your school district and have it linked from relevant school 
district pages. In fact, NASP has documents on school psy-
chology roles that can be downloaded for this purpose. A 
good example of a school psychology services page is posted 
under the Fairfax County Public Schools at http://
www.fcps.edu/dss/ips/psychologists/.

NASP Election for State Delegate
This year two experienced Wisconsin school psychology 

leaders are running for Wisconsin’s NASP delegate position: 
Rob Dixon and Kay Altfeather. If you are a NASP member 

please take a minute to vote online at http://
www.nasponline.org/about_nasp/elections/. Voting will be 
open from January 4th to the 31st.

Research on the NASP Website
To help you increase your visibility, NASP provides 

articles that you can adapt and post on your school or district 
website. The latest offerings are available at 
www.nasponline.org/communications/webpage/index.aspx. 
Some examples of relevant articles follow. 

Bullying
Predictors of Bullying and Victimization in Childhood 

and Adolescence: A Meta-analytic Investigation is a review 
of 153 bullying studies that found difficulty with social 
problem-solving was a significant marker of bullies, vic-
tims, and those who are both bullies and victims. Com-
bined with academic problems, such students tend to be 
more likely to bully. For victims, negative attitudes about 
self compound the risk of being bullied. The most promis-
ing programs for the prevention of bullying simultaneously 
address the development of individual social skills and the 
improvement of peer relations. 

Depression High Among Victims of School Cyberbullying
National Institutes of Health (NIH) researchers’ find-

ings underscore the need to monitor and obtain treatment for 
recipients of cyberbulling. Unlike traditional forms of bully-
ing, youth who are the targets of cyberbullying at school are 
at greater risk for depression than are the youth who bully 
them, according to a survey conducted by researchers at the 
NIH. The new finding is in contrast to earlier studies of tra-
ditional bullying, which found that the highest depression 
scores were reported by another category of youth involved 
in bullying: bully–victims.

Mental and Emotional Well-Being of Children: A Portrait 
of States and the Nation 2010

Of nearly 7.4 million children in the U.S. diagnosed 
with emotional, behavioral, or developmental conditions, a 
disproportionate number do not get the mental health ser-
vices they need because they are underinsured, according to 
a new report released by the Health Resources and Services 
Administration (HRSA). The study also finds that boys, ado-
lescents, and children from low-income families are affected 
by conditions such as depression or attention deficit disorder 
at higher rates than other children, but that adequate health 
services for these children remain an unmet need. The report 
identified seven emotional, behavioral, or developmental 
conditions that could benefit from a variety of therapies in-
cluding counseling and medication. 
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DPI Update
    By Kathryn Bush, Ph.D.

WI DPI School Psychology Consultant
Kathryn.Bush@dpi.wi.gov 

Test Protocols are Behavioral Records

The state and federal government have sent 
more on the autumn breeze than  Wisconsin’s 
new Specific Learning Disabilities rule. Changes 
and clarifications in the U.S. Department of 
Education’s interpretation of Family Educational 
Rights and Privacy Act (FERPA) will substan-
tially alter basic practices of school psycholo-
gists. Test protocols can no longer be considered 
a part of your personal and private “sole posses-
sion” notes, regardless of whether they have the 
child’s name on the front of the protocol.  They 
are now clearly Behavioral Records:

118.125(1)(a)  (a) "Behavioral records" 
means those pupil records that include psycho-
logical tests, personality evaluations, records of 
conversations, any written statement relating 
specifically to an individual pupil's behavior, tests relating 
specifically to achievement or measurement of ability, the 
pupil's physical health records other than his or her immuni-
zation records or any lead screening records required under 
s. 254.162, law enforcement officers' records obtained under 
s. 48.396 (1) or 938.396 (1) (b) 2. or (c) 3., and any other 
pupil records that are not progress records.

While these changes comprise only a few lines in the 
administrative rules and other guidance, the implications for 
change in practice are far-reaching. For example, only under 
specified circumstances may protocols be shredded. If they 
were generated as part of an IDEA evaluation, test protocols 
need to be maintained as long as necessary to properly in-
form future evaluations. Like all behavioral records, they are 
subject to the rules governing transfer of records.  

Do Behavioral Records  Equate with Behavior Files?
Behavior Files are repositories for Behavioral Records. 

Behavior File  is an informal term;  Behavioral Record  is a 
formal, legislatively defined term. The distinction is helpful, 
especially as we are trying to solve some of the problems this 
situation creates. Behavioral Records may be (and often are) 
kept in numerous repositories which are often called files
(e.g., secure electronic files, principals’ file folders, student 
service providers’ file folders, liaison law officers’ file fold-
ers, etc.).  Under special education law, each school district 
has a single official who is responsible for knowing where 
all repositories are located, in order to be able to maintain 
confidentiality of those records at the collection, storage, 
disclosure, and destruction stages. That person is also re-
sponsible for appropriate transfer of records. Obviously, in 
many districts, there are many designees who perform these 
duties at the bidding of the single official. 

Since not all Behavioral Records are kept in the same 
behavior file, and since there is an official custodian of all 

Behavioral Records,  test protocols need not be 
in the prototypical behavior file, kept in the main 
office of the school under the watchful eye of the 
school secretary. Test protocols may be stored in 
another secure location, including the psycholo-
gist’s office, or the office of the test administra-
tor of the achievement, ability, or personality 
test.  

There are reasons test protocols may need 
to be stored in a place other than the main Be-
havior File (see section below); along with that, 
there are reasons why the responsible district 
official needs, on a systems-level, to have those 
protocols collected, stored, transferred, and de-
stroyed efficiently and confidentially. That ar-
gues the possibility that  district  policy might be 
created to have all test protocols collected and 

stored in one secure, dedicated setting.

Parents Have a Right to Access Test Protocols
In the June edition of NASP’s Communiqué, S. James 

Rosenfeld, lawyer and expert in special education law, lays 
out the argument that the Office of Special Education Pro-
grams (OSEP) has ruled unequivocally over time that test 
protocols do not qualify as “sole possession” notes under 
FERPA, and as such, test protocols are behavioral records
and should be made accessible to parents. (Rosenfeld, S. J., 
2010;  also http://www.nasponline.org/publications/cq/
mocq388testprotocols.aspx).  Rosenfeld’s article provides a 
brief summary of applicable law, reviews questions and an-
swers, and offers “best practices” to avoid most undesirable 
consequences. 

Why Not Keep Protocols in the Main Behavior File?
There are two basic problems with keeping protocols in 

the main behavioral file:  “Need to Know” and copyright.  
Who needs access to a test protocol? As stated earlier, 

parents have a right to see psychological test protocols. What 
about classroom teachers? Special educators? Principals?  
The Wisconsin rules indicate that a school official has a 
“legitimate educational interest” if s/he needs to review a 
record to fulfill his/her professional responsibility.  One 
could assert under most circumstances that only a school 
psychologist (or other qualified student services provider or 
special educator) has a legitimate  educational interest to 
review a test protocol.  Rather than the raw data on a test 
protocol, a clearly communicated and comprehensively inter-
preted summary should be created as a Behavioral Record
and stored  in the main Behavior File. That gives an educator 
with a legitimate interest or “need to know” the information 
that allows him/her to fulfill his/her professional responsibil-
ity. 

How does copyright law affect this?  Test publishers 
10
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have long been involved with legal cases regarding disclo-
sure or distribution of test protocols.  While copyright law is 
intended to protect the publisher’s interest in their material, 
OSER and case law have continued to come down on the 
side of access for parents (and parent representatives). In 
general, it can be argued that few educators have a legitimate 
“need to know” the raw data of a protocol.  Further, districts 
have contractual obligations to test publishers established at 
time of purchase of tests. Widespread educator access to the 
copyrighted material on test protocols might place districts at 
risk of adverse legal relationships with test publishers.  

A Word of Caution:  Don’t Intermingle Personal Notes 
and Behavioral Records

Case law has offered guidance in the oh! so many ways 
your “sole possession” notes may turn into Behavioral Re-
cords. One of them is for the notes and records to be com-
mingled in the same file folder. This suggests psychologists 
should consider having two files for a student, one which 
includes only personal notes (a “sole possession” file), the 
other (a redundant, secure Behavior file) which includes test 
protocols (and perhaps other records of a highly confidential 
nature).  

Additional Resources
The Wisconsin Department of Public Instruction will be 

issuing a new version of its guidance document  Student Re-
cords and Confidentiality (2010), which will be available at 
http://dpi.wi.gov/sspw/pdf/srconfid.pdf  in the coming 
weeks. This guidance document will be valuable in under-
standing this and other changes in Chapter 118 (school op-
erations) and guidance documents from the federal govern-
ment. Additional information about transferring and destroy-
ing records are also included in this document. 

The National Association of School Psychologists has 
recently revised their Principles for Professional Ethics 
(2010)http://www.nasponline.org/standards/2010standards/ 
1_%20Ethical%20Principles.pdf .  Principle II.4 on Respon-
sible School-Based Record Keeping has details which can 
help guide school psychologists in promoting responsible 
practices in their districts.  For example,  psychologists are 
ethically bound to discuss with parents and adult students 
their rights regarding creation, modification, storage, and 
disposal of psychological and educational records that result 

from the provision of services. Parents and adult students are 
notified of the electronic storage and transmission of person-
ally identifiable school psychological records and the associ-
ated risks to privacy.  Such an awesome responsibility can 
only be accomplished if system-wide, districts have formu-
lated and communicated policies to protect these records. 

If this article manages to generate more questions than 
answers, please feel free to contact me at Kath-
ryn.Bush@dpi.wi.gov or 608-266-1999.

As Autumn Ends
On a personal note, I have been so grateful for the many 

opportunities the Wisconsin School Psychology Association 
has offered this fall for all of us to receive additional training 
in Response to Intervention, Multi-Level Systems of Sup-
port, the role of school psychologists, curriculum-based 
measurement,  executive functioning, and Wisconsin’s new 
Specific Learning Disabilities rule.  I hope you had the op-
portunity to attend one of the conferences or the WSPA con-
vention.  I am also grateful for the opportunity to personally 
meet so many of you.  It has truly been a pleasure.  Kathryn

References:
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California Association of School Psychologists (CASP) has 
just launched their webinars (online workshops) section on 
their website, constantly adding new ones.  Check it out at 

http://www.casponline.org/webinars 
(and note any associated fees).

Bits o’ Information
Please see Wisconsin Response to Intervention: a Guiding 
Document at:http://dpi.wi.gov/rti/pdf/rti-guiding-doc.pdf

This 17-page guide provides a number of answers to 
questions asked by stakeholders about RtI in Wisconsin. It 

includes a glossary, a model for RtI, discussion of 
culturally-relevant practices, and much more.



RESOURCES TO FIND NCSP CONTINUING EDUCATION
By Katie Johnson,

WSPA NCSP Parity Committee Chair

As you likely know, NASP has instituted some new 
requirements to the continuing education requirements re-
quired to renew your NCSP.  The following information 
from summarizes the changes and provides some resources 
to help WSPA members meet these continuing education 
requirements.
New Requirements to Renew Your NCSP

A hallmark of the NCSP system has always been its 
promotion of high quality continuing professional develop-
ment (CPD). For many years, school psychologists who hold 
the NCSP have been required to engage in activities de-
signed to maintain, expand, and extend their professional 
training and skills. To further encourage high quality CPD, 
the NCSP Board has instituted two recent CPD content stan-
dards.
Changes to the NCSP Renewal Requirements
NASP- or APA-Approved Provider Requirement

The NASP-Approved Provider System was created to 
assist school psychologists in obtaining quality professional 
development. NASP-approved providers must demonstrate 
that their offerings align with NASP practice guidelines, are 
provided by qualified professionals, and are intended to en-
hance professional competencies, skills, or knowledge. 

NCSPs must obtain 10 of the 75 CPDs required for re-
newal from NASP- or APA-approved providers during each 
three-year renewal period.

Requiring that a portion of CPD credits come from ap-
proved providers assists NCSPs in obtaining appropriate 
instructional level, content, documentation and administra-
tive practices for CPD activities. It is generally regarded that 
requiring high quality, relevant continuing education is one 
of the hallmarks of a profession. Physicians, lawyers, ac-
countants, licensed counselors, speech pathologists, and oth-
ers are required to obtain all or part of their continuing edu-
cation from “approved providers.” Continuing education by 
approved providers assists professionals in accessing recog-
nized, high quality activities that enhance their professional 
growth and meet accepted standards.

NASP’s annual convention and summer conferences 
offer opportunities to earn approved provider CPD credits. In 
addition, you can utilize NASP’s online CPD Modules. 

A list of approved providers, including a number of state 
associations, is available through the NASP website. NASP 
also accepts credits from providers approved by the Ameri-
can Psychological Association (APA).  

Graduate credits that you obtain to maintain your license 
also can count as CPD hours.  According to NASP, 1 semes-
ter credit is equal to 15 CPD hours.
Ethical Practice and Legal Regulation of 
School Psychology CPD Requirement

NCSPs must also accrue 3 hours of CPD regarding ethi-
cal practice and/or the legal regulation of school psychology. 
Legal regulation of school psychology refers to IDEA, 
NCLB, Section 504, and similar issues. This requirement 
may be met with any appropriate CPD activity category.

To help you meet this requirement, NASP offers a 2 
hour online CPD module on ethics titled “Making Ethical 
Decisions in Challenging Situations.” In addition, to meet 
this requirement, the book, Professional Ethics for School 
Psychologists: A Problem-Solving Model Casebook, and the 
chapters on ethics in Volume 6 of Best Practices V can be 
used for self-study.
WSPA Offers CPD Credits

In addition to the NASP resources, WSPA is an ap-
proved provider of CPD.  If you attend one of our two con-
ventions, you can earn up to approximately 9 CPD hours 
(depending upon the convention).  If you also attend the pre-
convention, add another approximately 6 hours.  The WSPA 
summer institute (conveniently held in the Dells) will earn 
you up to approximately 14 hours over two days.  Addition-
ally, some of our WSPA regional representatives are looking 
into offering credits and CPD hours for attending regional 
workshops.  See your regional representative for more infor-
mation.
Other Resources

APA offers a home study option that includes an online 
academy as well as book-based offerings.  See http://
www.apa.org/education/ce/index.aspx for more information.

Another good resource for obtaining APA continuing 
education credits (which are accepted by NASP) is Continu-
ing Education at Home for Psychologists, from The Institute 
for the Study of Human Knowledge (ISHK).  This institute 
will send you a brochure, or you can access their catalog 
online at www.ishk-ce.com.  For these credits, you order a 
book and a test from ISHK and upon successful completion 
of the test, are awarded a varying amount of CE credit.

Some CPD credit offerings on the topic of suicide pre-
vention that are very relevant to the practice of school psy-
chology can be found at the American Association of Suici-
dology, through their School Suicide Prevention Specialist 
certification program (www.suicidology.org/web/guest/
certification-programs/school-professionals), and through 
Eastern Washington University’s continuing education offer-
ings on QPRT: Suicide Risk Assessment and Training at 
http://outreach.ewu.edu/ce/general-interest/qpr/qprt-suicide-
risk-assessment-training.html.
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School Psychologists: Improving Student and School Outcomes
Reprinted from www.nasponline.org

Achieving excellence in education 
for the 21st Century requires that 
every student is ready to learn and 
every teacher is empowered to 
teach. School psychologists work 
with students, educators, and fami-
lies to support the academic 
achievement, positive behavior, 
and mental wellness of all stu-
dents, especially those who strug-
gle with barriers to learning. 
School psychologists help schools 
and families address some of our 
biggest challenges in education: 
improving and individualizing 
instruction to close the achieve-
ment gap; increasing graduation 

rates and preventing dropouts; creating safe, positives school 
climates and preventing violence; providing meaningful ac-
countability; and strengthening family–school partnerships 
(NASP, 2008).

School psychologists have extensive training in assess-
ment, progress monitoring, instruction, child development 
and psychology, consultation, counseling, crisis response, 
program evaluation, and data collection and analysis. Their 
training is specific to applying this expertise within the 
school context, both general education and special education, 
and also includes extensive knowledge in school systems and 
law (NASP 2010a, 2010b).

School psychologists are a critical part of the school 
team that ensures quality, genuinely accessible education for 
all students. This is one of our nation’s most important re-
sponsibilities and wisest investments. Services that lower 
barriers to learning and effective teaching are not ancillary to 
this mission but rather central to the supportive educational 
process necessary to prepare all of America’s children for 
academic success, healthy development, and responsible 
citizenship.

NASP’s Ready to Learn, Empowered to Teach (2008) 
foundational policy document recommends that educational 
policies and practices be led by a series of guiding principles. 
Specifically, the five Ready to Learn, Empowered to Teach 
guiding principles call for providing:
1. Comprehensive curricula matched with individualized 

instruction.
2. Sufficient student support services to address barriers to 

learning for all students on a continuum of care that en-
gages families and community providers.

3. Comprehensive accountability and progress monitoring 
measures that provide a valid picture of student and 
school functioning.

4. Professional development and supports for teachers and 
other educators necessary for instructional excellence.

5. Federal leadership and school-based research to promote 
effective services that support the whole child in the 
learning context.

Following are examples of how school psychologists 
support these principles, and how their services link to re-
search and policies regarding improved outcomes for stu-
dents. These examples address the priorities identified by the 
U.S. Department of Education for the reauthorization of the 
Elementary and Secondary Education Act.
Improved Instruction and Learning 
(Ready to Learn, Guiding Principles 1 & 4)
• School psychologists work with teachers to motivate all 

students to engage in learning1,2, and interventions that 
foster students’ engagement in school have been shown 
to reduce high school dropout (Reschly & Christenson, 
2006; Sinclair, Christenson, Evelo, & Hurley, 1998) and 
improve academic performance (Catalano, Haggerty, 
Oesterle, Fleming, & Hawkins, 2004; Battistich, Schaps, 
& Wilson, 2004).

• School psychologists work with students and their fami-
lies as part of a multidisciplinary team to evaluate eligi-
bility for special education services and to design inter-
ventions3,4, and research has revealed that the strategies 
they employ produce substantial positive impact on stu-
dent outcomes (Forness, 2001).

• School psychologists work with teachers to design and 
implement academic and behavioral interventions5,6, and 
interventions using positive behavior supports have been 
shown to improve academic performance and decrease 
behavior problems (Luiselli, Putnam, Handler, & 
Feinberg, 2005; Nelson, Martella, & Marchand-
Martella, 2002).

 School psychologists provide instructional consultation 
for other educators on strategies and interventions for 
remedying barriers to learning7,8, and evidence has 
shown that supporting teacher-reflective activities en-
ables their teaching skills to grow and, subsequently, to 
improve student outcomes (Rosenfield, Silva, & 
Gravois, 2008).

Supporting Healthy Successful Students 
(Ready to Learn, Guiding Principle 2)
• School psychologists work with administrators to de-

sign, implement, and garner support for comprehensive 
school mental health programming9,10, and school men-
tal health programs have been shown to improve educa-
tional outcomes by decreasing absences, decreasing dis-
cipline referrals, and increasing test scores (President’s 
New Freedom Commission on Mental Health, 2003).

• School psychologists work with students and their fami-
lies to support students’ social, emotional, and behav-
ioral health11,12, and research has shown that students 
who receive this type of support achieve better academi-
cally in school (Fleming et al., 2005; Greenberg et al., 
2003; Welsh, Parke, Widaman, & O'Neil, 2001; Zins, 
Bloodworth, Weissberg, & Walberg, 2004).

• School psychologists promote development of chil-
dren’s communication and social skills, problem solv-
ing, anger management, self-regulation, self-
determination, and optimism13,14, and research has 

13



shown that children’s developmental competence is inte-
gral to their academic competence (Masten et al., 2005).

 School psychologists work with parents to encourage 
effective parenting and discipline strategies15,16, and 
there is substantial research evidence for the effective-
ness of interventions designed to prevent the develop-
ment of aggressive and antisocial behavior and related 
problems (National Research Council and Institute of 
Medicine, 2009).

Creating Safe, Positive School Climates 
(Ready to Learn, Guiding Principle 2)
• School psychologists work with teachers and adminis-

trators to create classroom environments and school 
climates that are conducive to learning17,18, and research 
has shown that improving school climate is associated 
with increases in student performance in reading, writ-
ing, and mathematics, both in low- and high-performing 
schools (Hanson, Austin, & Lee-Bayha, 2004; Spier, 
Cai, & Osher, 2007; Spier, Cai, Osher, & Kendziora, 
2007).

• School psychologists work with administrators to pro-
mote school policies and practices that ensure the safety 
of all students by reducing school violence, bullying, 
and harassment19,20, and services provided by school 
psychologists support virtually every area of the lives of 
students, including school safety (Bear & Minke, 2006; 
Brock, Lazarus, & Jimerson, 2002).

 School psychologists work with administrators to re-
spond to crises by providing leadership, direct services, 
and coordination with needed community services21,22, 
and research has revealed that school staff rate the crisis 
intervention services provided by school psychologists 
as very important (Watkins, Crosby, & Pearson, 2007).

Strengthening Family–School Partnerships
(Ready to Learn, Guiding Principle 2)
• School psychologists work with students and their fami-

lies to enhance home–school collaboration23,24, and re-
search has demonstrated the power of family–school 
partnerships to positively impact children’s school suc-
cess (Christenson, 2004) and their general well-being 
into adulthood (Reynolds et al., 2007).

• School psychologists work with students and their fami-
lies to identify and address learning and behavior prob-
lems that interfere with school success25,26, and school-
based behavioral consultation has been shown to yield 
positive results such as remediating academic and be-
havior problems for children and reducing referrals for 
psychoeducational assessments (MacLeod, Jones, 
Somer, & Havey, 2001).

•  School psychologists participate in early intervention 
programs designed to provide parents with knowledge 
of child development and how to keep children healthy 
and safe27,28, and early intervention programs targeting 
at-risk students have been shown to reduce special edu-
cation referrals and placement, suspension, grade reten-
tion, and disciplinary referrals (National Research Coun-
cil and Institute of Medicine, 2000).

 School psychologists work to enhance understanding 
and acceptance of diverse cultures and backgrounds and 
to promote culturally competent practice29,30, and there 

is considerable evidence that failing to address cultural 
and linguistic differences can negatively impact assess-
ment activities and students’ performance on achieve-
ment tests (Ortiz, 2008).

Improving Assessment and Accountability 
(Ready to Learn, Guiding Principle 3)
• School psychologists work with administrators to collect 

and analyze data related to school improvement, student 
outcomes, and accountability requirements31,32, thus 
helping schools meet legal requirements established by 
the No Child Left Behind Act of 2001 and the Individu-
als with Disabilities Education Improvement Act of 
2004.

• School psychologists work with teachers to design and im-
plement student progress monitoring systems33,34, and 
school staff rate as very important the assessment, con-
sultation, counseling, and behavior management ser-
vices provided by school psychologists (Watkins, 
Crosby, & Pearson, 2007).

• School psychologists work with teachers and administra-
tors to collect and analyze data on risk and protective 
factors related to student outcomes35,36, and there is evi-
dence that addressing these factors in schools promotes 
children’s well-being and resilience (Baker, 2008).
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Enhancing the Blueprint for School Improvement in 
the ESEA Reauthorization: Moving From a 

Two- to a Three-Component Approach
Reprinted from www.nasponline.org

As Congress considers reauthoriz-
ing the Elementary and Secondary 
Education Act (ESEA), it is essen-
tial to include a consolidated and 
cohesive focus on addressing barri-
ers  to  learning  and  re-engaging 
disconnected students. External and 
internal  barriers  to  learning pose 
some of the most  pervasive and 
entrenched challenges to educators 
across the country, particularly in 
chronically  low  performing 
schools. Failure to directly address 

these barriers ensures that (a) too many children and youth 
will continue to struggle in school, and (b) teachers will con-
tinue to divert precious instructional time to dealing with 
behavior and other problems that can interfere with class-
room engagement for all students. 

Currently, the need to systemically lower or eliminate 
barriers to learning and teaching is given only marginal at-
tention in our national debate about the policies and pro-
grams needed to improve schools. As long as this is the case, 
the best improvements in curriculum, instruction, manage-
ment, and governance will be insufficient to improve out-
comes for large numbers of students. 

A More Complete Policy Blueprint 
Framework 

To date, federal policy addresses two components as 
primary and essential to school reform. One emphasizes in-
structional factors that impact learning; the other addresses 
governance and operations of schools. Research has clarified 
the need for a third component that directly and comprehen-
sively focuses on (a) addressing barriers to learning and 
teaching and (b) re-engaging students who have become dis-
connected from classroom instruction.1 In most school sys-
tems today, the supports necessary to accomplish these ob-
jectives are treated as secondary to school improvement ef-
forts, resulting in the delivery of piecemeal services with no 
comprehensive or integrated focus. Typically, these interven-
tions are provided by school employed student support per-
sonnel (e.g., school psychologists, counselors, social work-
ers, nurses, etc.) who collaborate with and link to commu-
nity-based resources. Access to these services improves be-
havior, academic performance, instruction, school climate, 
family engagement, and data-based decision-
making.2However, the resources and leadership dedicated to 
supporting the work of these professionals remain marginal-
ized and fragmented in most schools, making them less ef-
fective and cost-efficient than they could be.

Defining a Comprehensive System of Learning Supports for Policy Purposes 
Learning supports are the resources, strategies, and practices that provide physical, social, emotional, and intellectual 

supports to enable all students to have an equal opportunity for success at school by directly addressing barriers to learning 
and teaching and by re-engaging disconnected students. 

A comprehensive, multifaceted, and cohesive learning support system provides essential interventions in classrooms and 
school-wide. To ensure effectiveness, it is fully integrated in school improvement policies and practices designed to enhance 
instruction and school management.



In place of the fragmented interventions generated by 
current school policy (Exhibit 1A), an effective third compo-
nent of school improvement facilitates the development of a 

comprehensive and cohesive system of learning supports that 
is fully integrated with management and instruction (Exhibit 
1B).
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The move from a two- to a three-component policy 
framework significantly enhances efforts to develop a blue-
print and roadmap for transforming school improvement 
policy and practice to deal with such barriers. It does this by 
providing a unifying umbrella policy under which all re-
sources expended for student and learning supports can be 
woven together. Doing so increases effectiveness and re-
duces costs. Specifically, this requires a systematic focus on 
how to: 

• Reframe current student support programs and services and 
redeploy the resources to  develop a  comprehensive, 
multifaceted, and cohesive system for enabling learning 

• Develop both in-classroom and school-wide approaches 
that  reinforce  individual  student  interventions—
including interventions to support transitions, increase 
home and community connections, enhance teachers’ 
ability to respond to common learning and behavior 
problems, and respond to and prevent crises 

• Realign district, school, and school–community infrastruc-
tures to weave resources together with the aim of en-
hancing and evolving the learning supports system 

• Pursue school improvement and systemic change with a 
high degree of policy commitment to fully integrate 
supports for learning and teaching with efforts to im-
prove instruction and school governance 

• Expand accountability systems both to improve data-based 
decision-making, and to reflect a comprehensive picture 
of students’ and schools’ performance that incorporates 
efforts to address barriers to learning and teaching1,2 

Exhibit 3 below illustrates that the intent is to support all 
students by both addressing interfering factors and re-
engaging students who have become disconnected from 
classroom instruction.

Addressing Barriers, Supporting Teachers, Re-Engaging 
Learners 

Failing to address barriers to learning has high costs. 
The good news is that there are many schools where the ma-
jority of students are doing just fine, and in any school, one 
can find youngsters who are succeeding. The bad news is 
that in any school one can find youngsters who are failing, 
and there are too many schools, particularly those serving 
lower income families, where large numbers of students are 
doing poorly. Nearly 2,000 high schools (about 13% of 
American high schools) account for more than 50% of all 
high school dropouts. Located in rural, suburban, and urban 
areas with typically high poverty and high minority popula-

tions, these schools see the typical freshman class shrink by 
40% or more by the time students reach their senior year.3 

Any combination of the factors highlighted in Exhibit 2 can 
put a student at risk, but the higher the concentration of risk 
factors, the greater the risk of dropping out.1,4 

The costs of dropping out are high for individuals and 
pose a significant threat to our nation’s economic security. 
The Alliance for Excellent Education estimates that if the 1.2 
million high school dropouts from the Class of 2008 had 
graduated instead of dropping out, the U.S. economy would 
have seen an additional $319 billion in wages over these 
students’ lifetimes. Over a decade, these losses are projected 
to total more than one trillion dollars.5
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The Time for Moving to a Three-Component Blueprint 
for School Improvement Is Now 

A common thread identified throughout the ESEA reau-
thorization recommendations from many stakeholder groups, 
including the U.S. Department of Education and members of 
Congress, is the need to address barriers to learning and 
teaching. The recommendations, however, typically lack a 
systemic or integral approach.6 Now is the time to correct 
this deficiency. 

Pioneering work in states already is moving learning 
supports from the margins to play a central role in school 
improvement.7,8 Federal policy that provides a cohesive vi-
sion and structure for sharing this work will make it possible 
to develop a comprehensive, multifaceted, and cohesive sys-
tem of learning supports in every school, to the benefit of all 
children and the nation at large.1,2 Properly conceived and 
implemented, such a system can close the achievement gap, 
enhance school safety, reduce dropout rates, shut down the 
pipeline from schools to prisons, and promote well-being and 
responsible citizenship. 
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NASP Develops Model Practice Guidelines and Resources for Advocacy
Robert J. Dixon, NCSP

Model: (n) a standard or example for imitation or compari-
son. 

Since the creation of the National Association of School 
Psychologists (NASP), the organization has sought to pro-
vide standards to practice and train school psychologists. The 
creation of Blueprint II (Ysseldyke, et al., 1997) and recently 
Blueprint III (Ysseldyke, et al., 2006) have attempted to pro-
vide a call for school psychologists to aspire to a profes-
sional practice that broadly represents the expected and var-
ied duties of assessment, consultation and intervention. The 
editions of the Blueprint influenced the standards for training 
and credentialing and were a foundation for NASP’s Nation-
ally Certified School Psychologist (NCSP) designation. 

This new tool to advocate for a diverse role in the school 
further moves the profession past the “refer-test-place” men-
tality that reduced training and expertise to a small corner of 
our capabilities. Entitled, Model for Comprehensive and In-
tegrated School Psychological Services, it was adopted by 
the NASP Delegates this past summer. The new model en-
capsulates both the professional practices and the organiza-
tional principles that define the anticipated service delivery 
for school psychologist.

The professional practices in the Model contains 10 
standards (see Figure 1) and look and feel similar to the 
NASP Training Standards (2000) that identified 11 stan-
dards. Essentially the new model drops information technol-
ogy as a specific standard in one’s practice. The model also 
reorganized the list into (a) foundations of School Psycholo-
gists’ service delivery, (b) practices that permeate all aspects 
of service delivery, and (c) direct and indirect services for 
children, families and schools. This last area is further di-
vided into student-level services and systems-level services. 

The Model specifies that program graduates, upon beginning 
service as School Psychologists, should have attained the 10 
knowledge and skill areas regardless of being trained at the 
specialist or doctorate level. NASP-approved programs can 
move at any time to these new standards to configure train-
ing expectations, but all programs will be judged against 
these competencies by 2013.

The Organizational Principles reflect the basic condi-
tions that must be met by the school to ensure the effective 
delivery of comprehensive and integrated school psychologi-
cal services. The Model specifies the following organiza-
tional principles:
1. Organization of Service Delivery: School psychologi-

cal services are provided in a coordinated, organized 
fashion and are delivered in a manner that ensures the 
provision of a comprehensive and seamless continuum 
of services. Services are delivered in accordance with a 
strategic planning process that considers the needs of 
consumers and utilizes an evidence-based program 
evaluation model.

2. Climate: It is the responsibility of the school system to 
create a climate in which school psychological services 
can be delivered with mutual respect for all parties. Em-
ployees have the freedom to advocate for the services 
that are necessary to meet the needs of consumers and 
are free from artificial, administrative, or political con-
straints that might hinder or alter the provision of appro-
priate services.

3. Physical, Personnel, and Fiscal Support Systems:
School systems ensure that (a) an adequate recruitment 
and retention plan for employees exists to ensure ade-
quate personnel to meet the needs of the system; (b) all 
sources of funding, both public and private, are used and 

Figure 1.* 
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maximized to ensure the fiscal support 
necessary to provide adequate services; (c) 
all employees have adequate technology, 
clerical services, and a physical work envi-
ronment; and (d) employees have adequate 
personnel benefits necessary to support 
their work, including continuing educa-
tional professional development.

4. Professional Communication: School 
systems ensure that policies and practices 
exist that result in positive, proactive com-
munication among employees at all administrative levels 
of the organization.

5. Supervision and Mentoring: The school system en-
sures that all personnel have levels and types of supervi-
sion and/or mentoring adequate to ensure the provision 
of effective and accountable services. Supervision and 
mentoring are provided through an ongoing, positive, 
systematic, collaborative school psychology supervisor 
or other school psychology colleagues. This process 
focuses on promoting professional growth and exem-
plary professional practice leading to improved perform-
ance by all concerned, including the school psycholo-
gist, supervisor, students, and the entire school commu-
nity.

6. Professional Development and Recognition Systems:
Individual school psychologists and school systems de-
velop professional development plans annually. The 
school system ensures that continuing professional de-
velopment of its personnel is both adequate for and rele-
vant to the service delivery priorities of the school sys-
tem. School systems recognize the need for a variety of 
professional development activities. These activities 
could include those provided by the school system, 
NASP-approved providers, other educational entities, or 
other activities such as online training, formal self-
study, and professional learning communities.

Perhaps one of the more interesting statements articu-
lated in the Model is contained within the third organiza-
tional principle regarding the ratio of school psychologists to 
students. While the 1,000:1 ratio is retained as a standard 
that should not be exceeded, the model recommends for 
those school psychologists providing comprehensive and 
preventative services, the ratio should not exceed 500 to 
700:1. In addition, if the duties of the school psychologist 
include specific responsibilities toward student populations 
with particularly intensive special education needs, the 
Model recommends that the ratio should even be lower.

So what is the point of the Model? The Model is in-
tended to be the guiding light to define contemporary school 
psychology. It can also be used to promote a full range of 
school psychological services to children, families and com-
munities. It can also be used to compare current practices to 
model practices and suggest areas of improvement. In es-
sence, it is to support the NASP mission of enhancing the 
learning and mental health of all children and youth.  

NASP is encouraging school psychologists to advocate 
for the qualifications and practices of school psychologists 
with stakeholders, policy makers, and other professional 

groups at the local, state and national levels. 
When considering advocacy, along with the 
Model for Comprehensive and Integrated 
School Psychological Services, there are two 
other documents that NASP has released in the 
last couple of months. Both have been repro-
duced in their entirety in this issue of the Senti-
nel. The first document, Enhancing the Blue-
print for School Improvement in the ESEA Re-
authorization: Moving from a Two- to a Three-
Component Approach, describes how federal 

legislation has focused on instruction and management in 
school reform efforts. A third component, learning supports, 
is important to consider in overall school reform to remove 
the barriers to learning and re-engage students. Failure to 
consider this “third leg of the stool” will result in too many 
children struggling in schools and losing precious instruc-
tional time to behavior and other mental health concerns that 
can impact instruction. The second document, School Psy-
chologists: Improving Student and School Outcomes, essen-
tially reviews NASP’s Ready to Learn, Empowered to Teach
(2008) with specific emphasis on the role of the school psy-
chologist in the education process. 

All three documents, when used together, form a power-
ful tool that contains essential talking points when advocat-
ing for professional practices and organizational principles. 
NASP hopes that state agencies and school boards will adopt 
the Model to frame  their own comprehensive and integrated 
school psychological services for all children.
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Regional Representative’s Corner: 
The Coulee Region Association of School Psychologists (CRAPS)  

By: Heidi Horton, Regional Representative and Joci Newton, Regional Representative Chair  

The Coulee Region Association of Psycholo-
gists in the Schools (CRAPS) includes the CESA 4 
region, located in Western Wisconsin.  CESA 4 
Schools include: Alma, Alma Center-Humbird-
Merrillan, Arcadia, Bangor, Black River Falls, 
Blair-Taylor, Cashton, Cochrane-Fountain City, 
De Soto, Gale-Ettrick-Trempealeau, Hillsboro, 
Holmen, Independence, La Crosse, La Farge, Mel-
rose-Mindoro, Norwalk-Ontario-Wilton, Onalaska, 
Royall, Sparta, Tomah, Viroqua, West Salem, 
Westby, Whitehall, and Wonewoc-Union Center.

Although all school psychologists in the re-
gion are invited to attend meetings via email, 
typically we have about 10 regularly attending 
members. We elect officers annually at the first 
meeting of the school year (September). Officers 
include President, Treasurer, Secretary, and Coulee Region 
Representative.  Due to our location, we have been fortunate 
to have a good mix of school psychologists who practice in 
different environments (schools, university trainers, and pri-
vate practice). We do have dues to cover some costs, primar-
ily to pay for an invited speaker’s meal.  Our dues are $3/
year.

History: This regional group held its first meeting at the 
home of Linda McMullin in October of 1981!  At the time, 
the group called itself the school psychologists of the coulee 
region, but quickly changed its name to CRAPS.  The group 
has been going strong ever since!  Our historical record in-
cludes hard copies of meeting minutes from the early 
days.  Our group has usually had excellent representation on 
the WSPA board.  Over time, several of our re-
gional members have served as President, Treasurer, Secre-
tary, Children's Services Committee Chair, Public Relations 
Co-Chair, Trainer's Chair, and Regional Representative 
Chair at the WSPA board level.

Meetings: The CRAPS group generally meets the 3rd 

Thursday of each month during the school year 
(we sometimes skip or reschedule a November or 
December due to the holidays). We schedule our 
meetings at restaurants around the Coulee Region 
with our social time starting at 5:30 p.m. and din-
ner starting at 6:00 p.m.  The President facilitates 
the meeting.  Generally, the atmosphere at our 
meetings is casual and encourages networking.  
We occasionally invite speakers to join us for din-
ner and share a presentation.   In the past, we 
have recruited members and added to our email 
list by presenting information about WSPA and 
our regional group when John Humphries had 
come to present the School Psychology Update 
in our region.
Recent News/Discussion: At our September 

meeting, we elected officers, reviewed the treasurer's report, 
and discussed how to increase participation at our meetings.  
Rob Dixon also announced a new school psychology faculty 
position at UWL.  Last, we discussed upcoming WSPA con-
ferences (CBM, new SLD rule, and fall WSPA conference).  
In October, Professor Dung Ngo from UW-L joined us for 
dinner and presented "Working with Southeast Asian Fami-
lies and Students: A Psycho-Cultural Approach.”  We also 
discussed some CRAPS business, including the donation of a 
regional basket for the WSPA Children's Services silent auc-
tion at the fall conference, as well as continued our discus-
sion on how to increase attendance at our meetings.  Ideas on 
this topic included: possibly extending our invitation to 
graduate students, moving the meetings to different restau-
rants/locations, and offering more topics and speakers.  Last, 
we discussed two upcoming professional development op-
portunities: 1) the encore presentation of CBM and the new 
SLD criteria which will be presented in La Crosse, and 2) an 
upcoming course being developed at UWL: Mentoring for 
Supervisors.

Heidi Horton, Coulee 
Regional Representative

Good Things are Happening at UW-Stout!
Carlos Dejud  & Tyler F. Miller 

Ninety-five years after the Panama Canal was com-
pleted, 14 graduate students and two professors from the 
University of Wisconsin-Stout (UW-Stout) enjoyed an 
ocean-to-ocean cruise on the canal. The eight-hour cruise 
culminated the four-week, study abroad trip sponsored by the 
Office of International Education at UW-Stout (Benchmarks, 
Winter 2010).

For the third year in a row, UW-Stout is offering a 
global studies and field-related experiences in Panama.  The 
tentative dates set for this trip are July 9 to August 7, 2011.  
This program offers linguistic and cultural opportunities for 
students in the general and special education fields, school 
psychologists and school counseling programs.  Profession-

als such as teachers, school counselors and school psycholo-
gists are also invited to participate in this once in a lifetime 
opportunity.   

During the four-week trip, the program will address 
some of the core issues with delivering services to English 
Language Learners (ELL) children, youth, and their families.  
Participants will have exposure to a wide range of contempo-
rary issues and theories related to the impact of cultural and 
linguistic diversity on the cognitive and social and emotional 
development of ELL children.  In addition, the program of-
fers intensive Spanish language training for students of dif-
fering Spanish fluency levels.  

Attending students will live with a host family and be 



WSPA Outstanding Dissertation Award:  Elana R. Bernstein
By Christine Neddenriep

Each year, WSPA proudly recognizes the out-
standing work of doctoral students in completing research 
that informs and enhances the daily practice of school psy-
chologists in the field. The criteria for the Outstanding Dis-
sertation Award requires that the recipient is a Ph.D. student 
in school psychology or a school psychologist who has com-
pleted a dissertation that merits special recognition and has 
the potential to contribute to the science and practice of 
school psychology. Nominees must have successfully de-
fended the dissertation within the 12 months prior to the 
award nomination due date. School Psychology faculty at 
each of the UW-System Doctoral Programs in School Psy-
chology may nominate one candidate for the outstanding 
research award. The recipient of the 2010 WSPA Out-
standing Dissertation Award is Dr. Elana R. Bernstein, nomi-
nated by Dr. Tom Kratochwill of UW-Madison. Her disser-
tation titled, Transportability of Evidence-Based Anxiety 
Interventions to a School Setting: Evaluation of a Modular-
ized Approach to Intervention, truly merits special recogni-
tion as it contributes significantly to the science and practice 
of school psychology. To meet the needs of children, particu-
larly those suffering from mental health problems such as 
anxiety, early detection and implementation of evidence-

based interventions (EBIs) is essential. Elena’s dissertation 
successfully demonstrated that an evidence-based interven-
tion for anxiety reduction could be incorporated into the 
school setting to reduce symptoms of anxiety at both home 
and school in middle school and high school students. This 
research naturally informs the practice of school psycholo-
gists. Dr. Kratochwill also noted that Elena excels profes-
sionally and interpersonally in her position supervising 
graduate students commenting, “This is a rather elite position 
in the program and faculty carefully weigh overall skills 
among students in the program to make the selection of an 
individual for this position.  That is, the individual must be 
able to have the competencies to supervise students and also 
the interpersonal skills that require feedback, critical analysis 
of professional practice, and the ability to resolve interper-
sonal difficulties with clients as they arise.  Elana has ex-
celled in these areas.” Currently, her study is in the process 
of being written up for submission and publication in a 
school psychology journal, and WSPA has invited her to 
write an applied article for the WSPA newsletter regarding 
her work. Elana has most recently worked as a school psy-
chologist at Gemini Junior High School in the East Maine 
School District #63 in Niles, Illinois.

responsible for their own meals.  Total estimated costs are 
under $ 5,000.00 which includes personal expenses.  Stu-
dents can use financial aid to help pay these expenses.  All 
participants must have a valid passport, and a beginner-level 
of Spanish (written/oral) is recommended.  Students who 
attend this program will receive 6 to 8 credits, including the 
courses entitled Multiculturalism, Cross-cultural Field Ex-
perience, as well as Linguistic and Cultural Immersion in 
Schools.  

If you would like more information on the 2011 Sum-
mer Immersion Program, please contact Dr. Dejud, at de-

judc@uwstout.edu or call (715) 232-2229.  In addition, you 
can also contact the Study Abroad Office at (715) 232-2421 
or visit their website at https://uwstout.studioabroad.com/?
go=panama

Carlos Dejud, Ph.D. is the current School Psychology 
Program Director/Assistant Professor at the University of 
Wisconsin-Stout. Tyler F. Miller, M.S.Ed. is a Graduate Re-
search Assistant in the School Psychology Program at the 
University of Wisconsin-Stout and past Summer Immersion 
Program in Panama participant.
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The Educational System in Panama
By Kelly Wulff-Plumb

This summer I had the opportunity to study abroad in 
Panama.  The study abroad program was intended for School 
Psychologists, but also included counselors and special edu-
cation teachers.  The program was four weeks long and de-
signed for us to have many experiences, both educational 
and non-educational.  We lived with local families, worked 
in the schools for two weeks, took Spanish language classes 
three times a week, had one week of class learning about 
multicultural leadership, and also went on many excursions 
(white water rafting, horseback riding, visited an indigenous 
village, zip-lining, went to the beach, and took a cruise 
through the Panama Canal).  The following is what I learned 
about the school system and special education in Panama.

What does school look like there?
The school year in Panama is similar to that in the 

United States.  They get about two and half months off of 
school and have time off for Christmas and Spring Break.  
However, they only attend school for about five to six hours 
a day.  They study Language Arts, Mathematics, Social Sci-
ences, English, and Religion (even in the public schools).  
They receive about five hours a week of English.

What resources do teachers have?
Unfortunately there are not a lot of resources for teach-

ers in Panama. The schools do not have very much money 
and so teachers must do with what they have.  Students bring 
their own notebooks and copy class material from the board.  
There are sets of books for each class that are passed out 
during that subject.  Students do not write directly into these 
books, but write the answers in their notebooks.  There are 
not very many professional development opportunities avail-
able for teachers, and if there are any offered, they are often 
too expensive for the teachers to attend.

What does special education look like in Panama?
Panama just went to a full-inclusion model.  

However, regular education teachers have received 
little to no training on how to differentiate instruc-

tion or to modify assignments.  Teachers are trying to figure 
out how to support these students in the classroom, with the 
help of the special education teachers.  Many teachers did 
not feel that they had time to devote to students who needed 
more support.  This is difficult because there are not educa-
tional assistants in the schools.  Sometimes the student’s 
mother will attend school with them, as this is the only way 
for them to succeed.

What strategies were used in the special education room?
The special education room was devoted to students 

with severe physical disabilities.  With most of their students 
they use a notebook with pictures to communicate, similar to 
the idea of a Picture Exchange Communication System 
(PECS).  Another special education teacher explained a strat-
egy she used to teach a student Braille.  She took half an egg 
carton and some ping pong balls and placed the ping pong 
balls in the egg carton.  She would move around the ping 
pong balls to resemble the Braille symbol and had the stu-
dent feel the ping pong balls to learn the Braille letter.

How are students referred to special education?
Unfortunately, many students in Panama who are receiv-

ing special education or are identified have not been formally 
evaluated.  In Panama, school psychologists do not conduct 
evaluations, Educational Diagnosticians do this.  These diag-
nosticians are not readily accessible for schools and are very 
expensive, which many parents cannot afford.  Therefore, 
there are many students who receive services but have never 
been evaluated.

Overall, my time in Panama was invaluable.  I am look-
ing forward to applying what I have learned to my work here 
in Baraboo.  It was also an amazing time where I learned 
about myself and pushed myself to do and experience many 
new things.  If you are interested in this program and want to 

go in the future please contact Dr. Carlos Dejud at 
dejudc@uwstout.edu.

Review of The Latehomecomer: A Hmong Family Memoir
By Heather Mortel

University of Wisconsin-River Falls
Abstract

Kao Kalia Yang wrote The Latehomecomer: A Hmong Family Memoir in 2008. It is an intricate examination of a Hmong 
family’s journey from the war ridden land of Laos to their arrival as refugees in Minnesota. Common themes are discussed, and 
then related to other coursework. Opinions and reflections of the author are provided regarding the text’s influence on the field 
of school psychology and implications for professional development.
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Review of The Latehomecomer: A Hmong Family Memoir
Kao Kalia Yang wrote The Latehomecomer: A Hmong 

Family Memoir in 2008. It is a vivid depiction of her fam-
ily’s journey to the United States as refugees of war. Yang 
begins the text by chronicling the life, journey and struggle 
of Yang herself as those of her parents, grandparents, and 
siblings. The book is divided into four sections, each follow-
ing the progress of her family to Minnesota. 

The text begins with the love story between her parents, 
and their treacherous journey from the mountains of Laos to 
the Ban Vinai Refugee Camp in Thailand. In order to make 
this journey, there were times where her parents were sepa-
rated, even for the birth of Yang’s older sister, Dawb. Even-
tually, they were reunited and they made their escape across 
the dreaded Mekong River into Thailand to await their tran-
sition to the United States. While at the Ban Vinai Refugee 
Camp, Yang develops a very close relationship with her pa-
ternal grandmother. She is taught about her heritage and the 
traditions of her people. This is where Yang developed a 
strong sense of culture and self. As a baby learning to talk, 
her mother and father often asked, “What are you?” and the 
right answer was always “I am Hmong.” It wasn’t a name or 
a gender; it was a people (Yang, 2008, p. 1).

This pride in her heritage continued to grow as her fam-
ily transitioned to their new home in Minnesota. The text 
follows the hardships, struggles, joys, and triumphs of the 
Yang family in  the United States. An inspirational story, this 
book illustrates the life of a Hmong family in the United 
States, and the journey that got them here.
Exploration of Common Themes, Ideas, and Topics

There are two major themes present in The Latehome-
comer: the relationship and obligation of family in the 
Hmong culture as well as the importance of one’s personal 
history and culture in the educational process.

Kao Kalia Yang shares the story of her family and child-
hood as they experience the turbulence and turmoil of the 
war in Laos in the 1970s and 1980s. While the Hmong have 
been characterized as a ‘nomadic” group, not by choice, 
Yang reflects on how being Hmong represents a sense of 
displacement. Her mother and father had to leave everything 
they had known, including their own families in order to flee 
Laos for the refugee camps in Thailand. However, Yang’s 
father continued to search for and to aid his brothers and his 
mother throughout. The bond of family stretches beyond war 
and beyond all outside forces. Family is a bond that cannot 
be broken. At one point in the book, the women of the family 
are captured and separated from the men. The men of the 
family, in turn, plan a secret attack to rescue their family 
members. It is during this time apart that Yang’s older sister 
Dawb is born, without her father.

The obligation of family is so strong that Yang’s grand-
mother vocalizes she does not want her sons and their fami-

lies to leave the transition camp in Thailand for the United 
States. She is very resistant to the move. Yang’s grand-
mother so lamented her sons’ desire to leave, she reminded 
them of how much her children meant to her, and how she 
had suffered their separation in the jungle (Yang, 2008, p. 
78). Yang’s father put off leaving as long as he could out of 
obligation to his mother; however, the Thai camps were clos-
ing and it was either go back to Laos, which meant almost 
certain death, or make the journey to the United States. 
Eventually, the entire family moved across the Pacific 
Ocean. Some went to California and others to Minnesota. 
Once in the U.S., the Yang family stayed with relatives who 
had already immigrated to the U.S. This living arrangement 
was expected of family - Hmong families made sacrifices in 
order to help others out. Distant relatives did whatever nec-
essary to help new family members coming to the country. 
This sense of responsibility was highlighted again in the text 
when Yang and her older sister would care for her younger 
siblings, as well as for her grandmother when she was ill. 
Family is always the top priority.

The other theme prevalent in The Latehomecomer in-
volves the impact of past history and experience on the edu-
cational process. As a young girl in the refugee camp, Yang 
describes her first experiences with school. Her older sister, 
Dawb, was already attending classes at the camp, when one 
day her mother sent her, as well. She struggled with school 
and with staying awake during lessons. She eventually fig-
ured out if she slept through class, the teacher would send 
her to the daycare center where she would be able to spend 
the day with her grandmother. This reinforced the behavior 
for her.

When Yang’s family relocated to Minnesota, she at-
tempted to enter elementary school. Due to the language 
barrier, Yang’s first memories of school were not very posi-
tive. Up until that point in her life, she had only been taught 
in Hmong. When teachers asked her questions, she would 
only answer in Hmong. Yang recalls attempting to enter a 
school that did not have special teachers to help Dawb and 
herself with language, and she remembered feeling embar-
rassed by this situation. As she continued to tell the stories of 
her education, this feeling of embarrassment aided her in her 
eventual resistance to speak English. Yang discusses how her 
writing skills flourished, but she was hesitant to speak in 
English.

Finally, her family found a school for Dawb and she 
to attend that employed the various supports needed for edu-
cation students with language barriers. However, Yang de-
scribes still feeling odd and different, as the English-as-a-
Second Language (ESL) lessons often singled her out. Each 
day when the time came to head to the ESL closet, I felt em-
barrassed, odd and different (Yang, 2008, p. 160).
Reflection and Reactions to the Text
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This book was extremely moving and it will forever 
leave a lasting impression on me. I am very uneducated 
in the workings and customs of the Hmong culture. 
This book gave me a first-hand a glimpse into the 
trials and tribulations of one family’s journey 
as refugees of war. Yang gives personal de-
tailed stories of her family as well as folklore from 
the Hmong culture. She interweaves these two important 
elements into a vivid portrait of her Hmong world.

One major thing that stood out to me is the complete and 
utter strength Yang and her family exhibited in their lives. 
Every person about whom Yang talks in her text exhibits a 
level of personal strength and perseverance I find unbelieva-
bly admirable. Yang’s mother was forced to leave her own 
family of origin in order to be with Yang’s father. Making 
the decision to be together meant she had to separate in the 
jungle from her mother and brothers. This separation was an 
incredibly-hard thing for her to do; however; she knew it 
needed to happen if she was to be with the person she loved. 
I found this portion of the book to be very moving. This is 
something not common in our country today. I find this is 
something I take for granted. I have the ability to make rela-
tionships with others, and I do not have to worry about such 
things. While reading these stories, I just kept reminding 
myself how thankful I am to not have had to experience such 
treachery and hardship in my life.

Another part of the book that really stood out to me was 
the story Yang’s grandmother told her about Yer and the 
tiger. Yer was a beautiful girl who was taken captive by a 
tiger. She eventually falls in love with the tiger and becomes 
pregnant with tiger babies. However, a man from the village 
who does not understand she is happy with the tiger attacks 
them and brings her back to the village. Meanwhile, he does 
not know she is pregnant and she eventually gives birth to 
three tiger babies. She hides this from the man and she takes 
care of her babies in secret. Eventually, the man figures this 
out and kills the baby tigers. I remember thinking this was a 
graphic and horrible story, but a great metaphor and learning 
tool. This story illustrates how humans judge what they do 
not understand or what is different. This is something that 
occurs across all cultures and is depicted in this Hmong folk-
tale.
Implications for the Field of School Psychology and Pro-
fessional Development

This book is an excellent tool to use in educating future 
school psychologists. The demographics in U.S. schools are 
changing every day. With our schools growing more diverse, 
it is our job as educators to prepare for this change. In the 
Twin Cities and areas of western Wisconsin, this shift is 
greatly due to the increasing population of Hmong students 
entering the school system. It is our job not only to be pre-
pared to meet their needs, but also to educate ourselves on 

their heritage and their journey. The Latehomecomer is a 
fabulous tool to give firsthand insight into the journey 

that brings Hmong people to this country and to 
schools.
Along with this shift, it is crucial school psy-

chologists are able to provide appropriate ser-
vices to Hmong students and families. Whether it 

is through ESL programs or through the use of inter-
preters and cultural liaisons, it is imperative Hmong 

students and families feel welcome and supported in their 
educational journeys. It is also important we help amplify 
their voices in the education process. Sara Lawrence-
Lightfoot wrote The Essential Conversation in 2003. It is an 
intricate look at the parent-teacher conference and how im-
portant ritual is for the education of students. Her book 
strongly relates to the experience Yang describes in The 
Latehomecomer. Both texts address how important it is for 
parents and students of diverse backgrounds feel they have a 
voice in the educational process. Often, it is hard to break 
past cultural barriers when the student’s parents have lan-
guage barriers more pronounced than those of their children. 
This is why it is important to access appropriate resources 
such as cultural liaisons and interpreters. The more welcome 
we can help make these and other families of diverse pro-
grams feel, the better support for the student.

As psychologists in the school setting, it is our duty to 
serve students from a whole-child perspective. Part of the 
child includes his or her culture, heritage, and past experi-
ences. All children come to school each day carrying more 
baggage than what is in their backpacks. Helping to support 
children academically, emotionally, behaviorally, and so-
cially, we must first and foremost do our best to understand 
their culture and histories as best as possible. The Latehome-
comer, while just one book about a particular family, is a 
glimpse into a world about which we may not know anything 
yet may be the reality for many of our students.
Conclusion

Overall, I feel Yang’s (2008) The Latehomecomer is an 
amazingly-written story about survival and yearning for a 
place to call home. Many Hmong families were displaced 
due to the war in Laos and they have had similar experiences 
on their journeys out of Asia and into the U.S. As school 
psychologists, it is important we learn as much as we can 
about the students and families we serve. The more educa-
tion we can get about other cultures, the better equipped we 
are to support students. Yang’s memoir is but one resource to 
move us along in this process. In my opinion, it is a must 
read for all school psychologists.
References
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Obituary for Leonard W. Pennington, Jr.
Reprinted from http://madison.com/obit/165844

Madison
Leonard W. Pennington Jr., age 80, of 

Madison, died Friday, Oct. 15, 2010.
He was born on April 14, 1930, in Ar-

lington, Va., to Leonard and Selma Penning-
ton. Leonard earned his Bachelor of Science 
degree in 1952, as well as his master's of 
science degree in applied psychology in 
1954 from the College of William and Mary.

He was proud of his work as a military 
intelligence specialist for the U.S. Army 
(1954-1956) and was awarded the Good 
Conduct Medal. He continued in the U.S. 
Army Reserves until 1962.

Leonard's significant contributions to 
the field of school psychology began in 1962 
in the Madison area. He was appointed as the 1st director for 
Central WI Colony's Development Evaluation Center (1962-
1963). He then became the senior supervising school psy-
chologist for the Madison Public School District (1963-
1968). During this time, he also directed many summer be-
havior modification programs - Sauk Centre, MN Div. of 
Corrections as well as the Oregon School for Girls, WI. He 
also served as clinical psychologist at the Wisconsin Diag-
nostic Center.

In 1968, Leonard began his noteworthy position as the 
state-wide supervisor of school psychological services for 
the Dept. of Public Instruction. It was within this long held 
position, that he became known both state-wide as well as 
nationally for his significant contributions to the education, 
licensing, assessment and training of school psychologists.

During his tenure, he was instrumental in increasing the 
number of school psychologists within the state. Leonard 
worked with both university professors and department 
heads in developing school psychology training programs. 
He also worked with district superintendents of schools 
state-wide and their staff in developing and assessing school 
psychological services.

Leonard set the standards in the field of school psychol-
ogy when he developed and published The Standards for the 
Training and Field Placement of School Psychologists while 
co-chairman of the ACT Committee for the National Assoc. 
of School Psychologists. In 1974 he was also elected as the 
north central regional director for NASP. His awards were 
many and include: The highest honor, the Presidential 
Award, from NASP, Life membership to the WI Council of 
Administrators of Public Services, Life member of WI 
School Psych. Association, The Service to Children Award, 

and The Appreciation Award from the WI 
School Psych Assoc for outstanding service. 
In 1971, he was appointed to serve on the 
Governor's Commission on the Status of 
Women by WI Governor, Patrick Lucey.
He had leadership roles in areas concerning 
drop out prevention, AOD issues, early 
childhood education, the prevention of child 
abuse and neglect, and suicide prevention. 
Leonard was often the chosen speaker 
throughout the country addressing staff at 
universities and state psych. associations. 
Leonard retired in 1989, from DPI, but his 
life was far more than his significant profes-
sional accomplishments. He was the "rock" 
of the Pennington family and known for his 

calm demeanor. He was always the "go-to" guy in times of 
trouble, and highly respected for his encyclopedic, brilliant 
intellect. He was often described as a "walking dictionary" 
and was known for reading 12 hours per day. He had a beau-
tiful tenor voice and sang in madrigal groups in earlier years, 
was passionate about all aspects of golf, as well as astron-
omy, fishing, history, alternative energy research and most of 
all, dedication to his family.

Leonard was first married to Clarice Lotterer. He was 
later married for 26 years to Lea Giblyn, with whom he re-
mained dear friends until his death. He was the much loved 
and admired father to four children, Scott of Richmond, Ind., 
Pamela (Robin) Pennington-Marohn of Madison, Christo-
pher (Jennifer) of St. Paul, Minn., and Meredith of Birming-
ham, Ala. He is also survived by his grandchildren, Aaron, 
Evan, Christina, Alexander, Quinn and Evelyn.

He was preceded in death by his parents; and grandson, 
Matthew.

Visitation will be 10 a.m. - noon, and Memorial Service 
at noon on Friday, Oct. 22, 2010, at CRESS FUNERAL 
HOME, 3610 Speedway Road, Madison. In lieu of flowers, 
the family requests donations to later be directed to a charity.

Cress Funeral and Cremation Service
3610 Speedway Road
(608) 238-3434 
Skype: (608) 238-3434
www.cressfuneralservice.com

Yang, K. K. (2008). The latehomecomer: A Hmong family memoir. Minneapolis, MN: 
       Coffee House Press.
Author’s Note

Heather Mortel, M.S.E., Department of Counseling and School Psychology, University of Wisconsin-River Falls.
Correspondence concerning this manuscript should be addressed to Heather Mortel, Department of Counseling and School 

Psychology, University of Wisconsin-River Falls, 410 South Third Street, River Falls, Wisconsin 54022
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WSPA Awards Presented at 2010 Fall Convention
By Shelley Albright, Recognition and Scholarship Chair

Bernice Krolasik Memorial Scholarship:
Jeanette Clawson

The Bernice Krolaski Memorial Scholarship is awarded to a non-traditional age 
WSPA student member currently enrolled in a graduate (non-doctoral) Wisconsin 
school psychology training program.  This scholarship is generously funded by the 
Krolasik family in memory of Bernice and her years of dedication to the field of 
school psychology and commitment to the welfare of children.   Jeanette Clawson is a 
student at UW-Whitewater and was nominated by Drs. Jim Larson, Chris Nedden-
riep, and Tracey Scherr.  Jeanette was described as having stellar academic perform-
ance, developed positive relationships and is working on a research project to imple-
ment interventions to reduce stress in elementary students. Jeanette has been a pas-
sionate advocate for children including being a parent representative for the Early 
Ongoing Collaborative Assistance at her sons’ elementary school and working as an 
advocate for families of children with mental health special needs.  One of Jeanette’s 
long-term goals is to become a bilingual school psychologist in English and Spanish.

Jeffrey Osterhout II and Rebecca Zimmerman both from UW-River Falls were 
also nominated for this award.

Allard Award:
Kelly Ellenberger  

The Allard Award is sponsored by one of our own members, Ms. Suzanne 
Allard.  Candidates for this award are masters-level graduate students who are nomi-
nated by the faculty in their training programs based on outstanding academic and 
research skills and strong leadership skills.   Kelly Ellenberger is a student at UW-
River Falls.  Dr. Scott Woitaszewski, who nominated Kelly, cited her as being in the 
top 5% of all the graduate students Dr. Woitaszewski has worked with in his experi-
ence.  She was selected as a graduate assistant at UW-River Falls. She has written an 
article that was published in the summer 2009 newsletter and her graduate research 
was focused on the preparedness of Western Wisconsin schools to implement a Re-
sponse to Intervention system to address academic concerns, with a specific focus on 
the preparedness of general education teacher. She has experiences as a residential 
treatment worker, AmeriCorps member, co-director of Youth of Promise Program, 
prevention educator, co-facilitated a support group for abused women, and volun-
teered at Fairview Children’s Mental Health Unit.

Kelly Wulff-Plumb from UW-LaCrosse along with Amanda Weinkauf  and Dan-
ielle Johnson from UW-River Falls were also nominated for this award.

Minority Scholarship Award:
Jennifer Juhlke

The WSPA Minority Scholarship Award is offered to encourage and support 
the growth of minority representation in professional school psychology.  Jennifer 
Juhlke is a student at UW-River Falls and was nominated by Dr. Scott Woitaszewski.  
Jennifer was described as being deeply reflective and a critical thinker. She ap-
proaches her work in a thoughtful, open-minded, deliberate manner. She has also 
demonstrated outstanding initiative and leadership skills.  Jennifer was nominated by 
her peers and faculty to serve as the NASP Student Leader for the UW-River Falls 
School Psychology program.  Jennifer also serves as an officer in the school psychol-
ogy student organization, Sigma Psi Tau. She currently works as the Services Coordi-
nator for Saint Paul School’s Early Childhood Special Education Birth to 3 program.  
She also has worked at the Amherst Wilder Foundation as a primary project child 
associate. 

Congratulations to all of our award recipients.  
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CHANGE SERVICE REQUESTED

The WSPA Sentinel would like to feature school psychologists from across Wisconsin. 
Please contact Jennifer Kamke Black at kamkeblj@ssd.k12.wi.us if you have suggestions for our next issue.

FYI....look who's running for 
Wisconsin NASP delegate: 
Rob Dixon (Lacrosse) and 

Kay Altfeather (McFarland). 
Remember to vote in 

January 2011!
 For more information, 

go online and check out: http://
www.nasponline.org/about_nasp/elections/


