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Editor's Note 
By Jennifer Kamke Black 

 

 My thanks to all contributors.  If you find that you have 

information to share with the membership that would be appro-

priate for the newsletter, please feel free to contact me at N4212 

Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-

4180 (home), 715-526-2175 x1106 (work).  My email address is 

kamkeblj@ssd.k12.wi.us.  Topics or features we would like to 

promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-

views, student column (results of thesis, highlighted accomplish-

ment), "post-retirement" articles, and "kudos" articles.  If you 

have any ideas for these topics, or an idea for another topic, 

please contact me at your earliest convenience. 

President: 
Mitch Lambert  
W 262-971-1820 (x7421) 
mLambert@mnsd.k12.wi.us 

President-Elect : 

Danielle Brown 
(262)-268-5925 
Danielle.Brown@pwssd.k12.wi.us  

Past President: 
Linda Servais 
W (920) 485-3616 
lservais@horicon.k12.wi.us 

Secretary: 

Christine Peterson   
W (715)232-2182  
petersonchris@uwstout.edu 

Treasurer: 
Don Juve, 
W (608) 789-7900 
djuve@lacrosseschools.org 

 

 

For information on contacting committee chairpersons, 

check the WSPA website at www.wspaonline.net. 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 Annual membership dues are $60 for full membership, 

$30 for leave, $30 for associate, and $20 for student  member-

ship.  The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 

newsletter do not necessarily indicate official sanction, promo-

tion, or endorsement on the part of the newsletter or the Wiscon-

sin School Psychologists Association, Inc.  Articles, announce-

ments, and letters should be submitted to the Editor, Jennifer 

Kamke Black, N4212 Townline Rd., Shawano, WI  54166, 715-

524-4180 (home), 715-526-2175 x1106 (work), e-mail: kam-

keblj@ssd.k12.wi.us.  REMINDER: regional chapters may re-

ceive a stipend of $75/year for submitting an article about their 

region to the newsletter.  

 
Deadlines for receipt of material by the editor:   

 

        #1--September 1  #2--November 15 

     #3--January 15       #4--April 15 
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President’s Message 
By 

 Mitch Lambert 

 
I love a good aphorism! The best are artfully 

succinct and reveal deeper truths worthy of ponder-

ing and reflection. Added bonus: people often con-

flate the brilliance of the person who coined it with 

that of the person sharing it! I suspect I would be 

underestimating my audience if I were to attempt to 

exploit that tendency here… yes, unabashed flattery is also 

often a successful tactic to trick people into believing you are 

brilliant. It is easy to demonstrate the incisiveness of your 

mind by noticing the greatness of your audience! Clearly it 

takes a superior being to so quickly recognize and draw our 
greatness to our own attention! 

Feeble attempts at wit and excessive exclamation points 

aside; I sincerely find something reassuring regarding how 

easy it is to locate some distilled insight, reflection, or hu-

morous musing for whatever challenge or moment in life we 

find ourselves. Solace can be found in the banal notion that 

there is nothing new under the sun. All of the seemingly sin-

gular experiences and obstacles appear to shrink to manage-

able dimensions when I find someone has already cut to the 

heart, and perfectly framed an issue that troubles me.  Per-

haps it serves some function as a vicarious form of Rogerian 
reflective listening?  

How do we ―preserve order amid change‖? I think I 

might have exchanged ―change‖ for ―chaos‖ if I were to 

think about the depth and speed with which the course of 

human events have unfolded in recent years, and not just in 

our profession or education. It seems the world at large is 

changing faster than our ability to adapt to it. Perhaps this is 

how it felt to live at the threshold of other major historical 

shifts, such as the Renaissance, Industrial Age, or atomic/

space age… or maybe I am just getting old! It seems reason-

able to assume that the significance of any of those moments 

or periods of change was probably only fully appreciated in 
retrospect; but I also suspect that the sense of tension and 

uncertainty also characterized the ‗zeitgeist‘ of such mo-

ments, much as it seems to pervade now.  

As much as it can feel chaotic, framing our current edu-

cational and school psychological epoch as ―change‖ does 

add a certain earthly manageability to what we face. These 

are certainly times of great change, for the world, our coun-

try, our institutions, education, people with disabilities, 

school psychology, WSPA, and all of us engaged in subsum-

ing the often nebulous architecture of these loosely defined 

―changes.‖  
The better half, the instructive half, of the aphorism is 

the need to preserve order amidst the change swelling around 

us. I would wager that the most mentally resilient among us 

identify something in their lives personally, professionally, 

or both, that serves a constant reference, companion, or way 

to orient ourselves during times of uncertainty.   

With that rather broad-reaching and perhaps esoteric 

The art of progress is to preserve order amid 

change. –Alfred Whitehead  

concept of change, I sit to write my first 

―President‘s Message,‖ with the problem of finding 

it difficult to speak confidently about much with 

any certainty. What will allow us to preserve order 

amid these changes? Despite assertions to the con-
trary, the sky is not falling, the sun will still rise, 

families will form and dissolve, and despite political 

hyperbole, society will continue to exist!…I think. 

     Specifically, as concerns our profession, all chil-

dren will still go to school, children will still have 

needs that were not properly considered, anticipated, or pre-

pared. The imperfections and limitations of our systems and 

plain ol‘ human fallibility will continue to require a set of 

skills that school psychologists uniquely posses, among the 

sphere of educational professionals. I suppose that is not 

demonstrating sufficient humility, but I did not take this role 

because I think you are all ―alright,‖ ―not bad,‖ or in the par-
lance of adolescents, ―meh.‖ I am a man of some passion, 

and I agreed and wanted to be your WSPA president because 

I confidently believe in school psychology and school psy-

chologists. You are among the smartest, best prepared, and 

well positioned professionals to make the institution of edu-

cation work for the disenfranchised, which in my opinion, is 

whom we serve and give voice.  

I know that belief alone and 50¢ would not buy you a 

Coke in most places, but I hope that is where WSPA can 

begin to help. We have enjoyed a prolonged period of time 

in our profession of job security and incremental expansion 
that, in part, accompanied our test kits. Most will admit, 

some only when pressed, that skill set is a narrow aspect of 

our training and skills, but it had its benefits, no doubt. I 

won‘t waste any more time on the RtI vs. Standardized Test-

ing ―debate,‖ to me it‘s analogous to the futility of nature/

nurture, phonics/whole language, and free-will/determinism. 

Maybe I am not the first to say it, but I will say outright that 

I believe that the historical lesson to take from any of these 

acrimonious and polarized debates is that the answer has 

always been ―both.‖ Prediction is a tricky game, as any good 

school psychologist appreciates, but I feel confident (+/- 5?) 

that will hold true here, and that the future will unfold with a 
clear need for skills of school psychologists in both areas.  

Educational mythology also is replete with admonitions 

of ―pendulums‖ and I admit to viewing this refrain with 

skepticism. Today, I would have to smile at my youthful 

hubris and skeptical nature, because several years in the 

trenches have shown that education has to be the first 

―green‖ profession. We really seem to like recycling. Maybe 

what we can learn this time around, is not to simply swing on 

a pendulum, back and forth and never really going anywhere, 

is to truly embrace recycling as the new metaphor for educa-

tion. Can we end all the tired, old, demoralizing, and drain-
ing debate that usually serves as an impediment to actual 

change? A pox on both their houses? Post Modern School 

Psychology? 

School psychologists can be the avant-garde of educa-



tional reform and progress (historically we have a proud tra-

dition of promoting reform…lest we forget, RtI is largely 

from our progenitors!). The opportunity for us to rise and be 

the first profession in education to get off the pendulum ride 

exists now. It is worth mentioning here, I think, that the 
aphorism and lesson that stuck with me most after returning 

from Washington, D.C. and NASP‘s Public Policy Institute 

this summer was that “if you aren’t at the table, you are on 

the menu.”  
It is worth remembering that if we do not advocate and 

help direct the future of our roles in education, it very well 

could be done for us in ways we neither embrace nor foresee. 

We need is to embrace the true spirit of the recycling meta-

phor. Lets take the valuable resources that we spent time 

extracting and refining and keep the best parts to use again or 

reforming them into useful things we need for today‘s chal-

lenges. It‘s the only responsible way to behave as profession-
als and to truly move us past debate and contemplation to-

ward real change.  

WSPA can be a blank slate upon which we can collec-

tively define the shape and contours of our professional 

roles. Though we certainly should look to our past and tradi-

tions in determining how to preserve order. WSPA is you. 

As such, it is as mutable as the blank page and can go fluidly 

in any direction we want it to take us.  

It is perhaps self-evident, but WSPA is an ―association.‖ 

It is a collective of its members, and also truly evident is that 

the whole can be greater than the sum of its parts. If you are 
a member of WSPA you have a stake in filling in the blank 

page.  

Associations are voluntary, and just like you get to pick 

your friends, no one will compel you to ponder or participate 

in its‘ future. I will implore, however, that you consider it. 

Consider the shape you want the future of your profession to 

take in Wisconsin. Consider how belonging to and participat-

ing in an association can help provide a greater voice and 

direction than you may often be afforded individually or 

even among your colleagues in your district.  

The best way to manage the anxiety of uncertainty is to 

participate in influencing the things under your purview. 

Help ―us‖ all find answers, explore new opportunities, and 
support each other while we find the order amidst the 

changes still developing. Take part in directing the future of 

WSPA, find small ways to participate and make it feel like 

WSPA is ―you‖ and not ―us.‖ That is the only way I know 

that the future will be directed toward what I have heard so 

many colleagues desire. There is room for a plurality of 

views, skills, and knowledge for school psychologists and in 

WSPA. To steal another political metaphor, it‘s a ―big tent,‖ 

and no one person has cornered the market on ―The Truth.‖  

WSPA will be reaching out for you in tangible and con-

crete ways in the future and I hope you will think about how 

to engage even if you never have before. One action you can 
take right now, if you have not, is to continue your member-

ship and come join us at convention. If you are already feel-

ing accomplished with those tasks, do you know a former 

WSPA member you could ―invite‖ back, or to join you at a 

convention? A personal invitation is so much more likely to 

break through the noise and motivate behavior. Do you have 

any ideas of how WSPA can help you? Ideas area small con-

tribution, but not often received, and always welcome. Those 

are only starting points, but I hope those of you who read this 

far (all six of you!) will consider doing a little more this year 

if you are able.  
We will be working hard this year to make it easy for 

you to be involved, and I hope you will take us up on the 

challenge. Let us know how we can meet your needs and 

together be an association that preserves order for Wisconsin 

School Psychologists amid change. 

All the best for a great start to the school year and I look 

forward to seeing you at convention! 
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Upcoming Events 
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WSPA’s revised bylaws were passed in Spring 2010!  They are on the website--sign in, click on the 

Resources tab on the left, and click on "WSPA Bylaws 2010" to view.  

WSPA Fall Conference - Oct 27-29, 2010 

Grand Geneva Resort, Lake Geneva, Wis. 

Register before Oct. 5 , 2010 and save! 

Pre-Convention: Oct. 27, 2010 

 

LEADING THE CHANGE-School Psychologists at the 

Forefront! 

  

Executive Function: Definition, Assessment, and Inter-

ventions/George McCloskey, Ph.D. 

 

Registration deadline: Oct. 20, 2010 
Graduate credit available. 

 

Pre-Convention & Conference Topics:  

 Executive Function: Definition, Assessment, Interven-

tions, and the Key to Educational Attainment (and Eve-

rything Else)? 

 Adaptive Behavior: Requirements, Commonly used 

measures, Interpretation. 

 Introducing the WIAT-III and AIMSweb Behavior 

 School Security: Cyberbullying and Cyberthreats 
 

Plus: Mental Health, RTI, Ethics, and more... 
 

Who Should Attend:  

 school psychologists 

 teachers 

 Counselors and administrators 
 
Thursday evening networking and entertainment: Join us 

for Shop Talk and the music of "Sector 3". 

 

For more Information: 

 

Visit http://www.uwlax.edu/conted/wspa/fall2010home.htm 

  

Or contact: 

Jan Olson, 608.785.6506 or olson.jani@uwlax.edu 

WSPA Professional Development Workshops 

 

Curriculum-Based Measurement and the New SLD Rule-

Same workshop offered on two dates and locations: 

September 28, 2010 

Waukesha County Tech College: Richard Anderson Educa-

tion Center 

September 29, 2010 

Hotel Mead, Wisconsin Rapids, WI 

 Featuring... 

 Jacalyn Weisenburger, Director, School of Education, UW-

Stout 

Dr. Weissenburger has a strong research record and 

interest in the area of curriculum-based measurement 

(CBM). She has been invited by WSPA to discuss CBM 

tools, their development, technical properties, and specific 

uses for disability determination. CBMs are routinely used 

for tier 2 and 3 progress monitoring, and can reliably meas-

ure progress in a way that can be used for disability determi-

nation.  

Read More at: 

http://www.uwlax.edu/conted/wspa/

workshopdetailsCurriculum.html  

  

Also Presenting... 

John Humphries, DPI Consultant/School Psychologist. 

Mr. Humphries has been invited to discuss the proposed 

rule for Specific Learning Disability (SLD) determination 

and how CBM can be integrated into practice.  

Read More at: 

http://www.uwlax.edu/conted/wspa/

workshopdetailsCurriculum.html  

  

Target Audience:  

School Psychologists, Teachers, and Administrators. 

Teams are  encouraged to register to implement an RtI 

model that is efficient and effective. 

 Registration Cost: $65 

 More information! :http://www.uwlax.edu/conted/wspa/

workshopdetailsCurriculum.html  
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The Changing Role and Relevance of School 

Psychologists 

Same workshop offered on two dates and locations: 

November 11, 2010 

LaSure‘s Banquet Hall in Oshkosh 

November 12, 2010 

Kalahari Resort & Convention Center, Wisconsin Dells 

Featuring... 

Stacy Skalski, Director of Public Policy, National Associa-

tion of School Psychologists 

Dr. Stacy Skalski is the Director of Public Policy for the 

National Association of School Psychologists (NASP). Dr. 

Skalski works collaboratively with national policy makers, 

state leaders, educational and health professionals, and 

elected officials to advocate for expanding school-based 

mental health services for children and youth.  

Read More : 

http://www.uwlax.edu/conted/wspa/

workshopdetailsSchoolPsych.html  

  

Also Presenting... 

John Humphries, DPI 

Consultant/School Psychologist 

A Panel of School Psychologists 

  

Specific Learning Outcomes 

Participants will learn about how RTI has impacted eli-

gibility decision making for Specific Learning Disabilities. 

 Participants will examine the role of school  psychologists 

and value of school psychological services within systems 

that use an RTI process. 

Participants will learn how to advocate for  new 

roles in response to RTI that embrace the NASP Model for 

Comprehensive and Integrated School Psychology Services. 

 

Registration Cost: $65 

  

For more information! :http://www.uwlax.edu/conted/wspa/

workshopdetailsSchoolPsych.html  

 

Online Registration Available! 

  

For more Information: 

Continuing Education,  608.785.6504 or  

continuinged@uwlax.edu  

University of Wisconsin-La Crosse Continuing Education - 

1725 State St - 205 Morris Hall - La Crosse - WI - 54601 

More Upcoming Events! 



 

 Wisconsin School Psychologists Association, Inc.

 
 

Join online at www.wspaonline.net or, 

mail completed application with membership dues to: 

WSPA Membership     P. O. Box 771      Eau Claire, WI  54702-0771 
 

Make checks payable to WSPA, Inc.  Purchase Orders cannot be accepted. 
 
 

 

______ Number of Years of WSPA Membership 
 

Membership Category (check box): 

Full Member ($60)  Intern Member ($40)     Leave ($30) Associate Member ($30)         
Life Member (retired members who have been Full Members for the past 5 years are eligible.) 

Student Member ($20)   University Affiliation:_______________________________________________________ 
 

 

      Advisor Signature:________________________________________________________________________________ 

  
 

Name:__________________________________________________________Date:________________ 

Address:_____________________________________________________________________________ 

City:________________________________________State:________Zip Code:___________________ 

Email:_____________________________Home Phone:(___)_________Work Phone: (___)_________ 

WSPA Region:________________________________Employer:_______________________________ 

(Don‘t know your WSPA Region?  See the website  www.wspaonline.net.) 
 

 

Check all that apply:     Voluntary Contributions: 

 I am a Nationally Certified School Psychologist.  WSPA Minority Scholarship $______________ 

 I hold a WI School Psychologist Private Practice License. WSPA Children‘s Services $______________ 

   I hold Professional Psychologist Licensure.  

   I hold a DPI School Psychologist License.      Total Enclosed:  $____________________ 

 
   WSPA periodically participates in membership exchange promotions with NASP for the purpose of inviting Wisconsin NASP members 

to join WSPA if they are not active members.  In return, WSPA shares members’ names, addresses, and emails with NASP so that WSPA 

members can be invited to join NASP if they are not active NASP members.  If you do not want your information released to NASP, check 

the box at the left. 
 

   WSPA sells members’ names, addresses, and emails for one time use when such requests are professionally appropriate for schoo l psy-

chologists.  If you do not want your information released, check the box at the left.   
 

   Check box if you would like to be contacted regarding WSPA Board or Committee involvement. 

Membership Renewal for Sept. 15th, 2010 through Sept. 14th, 2011 
Return by September 15th, 2010 

http://images.google.com/imgres?imgurl=http://clearlyexplained.com/culture/health/mental/Psi.png&imgrefurl=http://clearlyexplained.com/culture/health/mental/psychology.html&h=100&w=100&sz=1&hl=en&start=16&um=1&tbnid=DjifoSc087JGHM:&tbnh=82&tbnw=82&prev=/image


WSPA Board Executive Directory   
     2010-11 Membership Year 

Executive Board 

 

Mitch Lambert 

President  

(262)662-1454 (x7421) 
mLambert@mnsd.k12.wi.us 

 

 

 

 

Linda Servais 

Past-President  

Central Regional Co-Rep 

Conference Planning Committee Chair 

(920) 485-3616 

lservais@horicon.k12.wi.us 

 
I have been on the WSPA board for six years now.  It's been enriching for 

me professionally and personally to be part of this wonderful organization. 

and to serve on the board.  As I continue my work in the School District of 

Horicon, I have so many more experiences and resources to tap into that 

have come directly from my work with WSPA.  Come join us! You'll never 

regret it!! 

Danielle Brown 

President Elect 

Saukville Elementary School 

333 North Mill Street 

Saukville, WI 53080 

(262)-268-5925 

Danielle.Brown@pwssd.k12.wi.us  
 

I currently work as a practicing school psychologist for the Port Washington

-Saukville School District.  I received by B.A., M.S.E., and Ed.S. from UW-

Whitewater, and acquired my private practice license in school psychology 

in August, 2010.  I am looking forward to serving the board as President 

Elect this year.  I enjoy being active in WSPA to keep current on topics and 

laws and to assist in facilitating positive change in the field of school psy-

chology. I see my current roles as an advocate for children by promoting 

school psychology on a state and national level.   

 

Don Juve 

Treasurer 

(608) 789-7900 
djuve@lacrosseschools.org 

 
I work for the LaCrosse School District.  I have been on the 

board in the past for 10 years, and in June 2005 rejoined to 

serve as the Treasurer and on the Fiscal Advisory Board.  

Working with numbers is something I enjoy and a task I can fulfill for our 

organization.  My special interest is progress monitoring and data analysis.  

I love taking cruises in the Caribbean. 
 

Christine Peterson  

Secretary  

(715)232-2182  

petersonchris@uwstout.edu 
 

 

 

 

 

Committee Chairs and  

Regional Representatives  (alphabetical order): 
 

Kay Altfeather 

CLASP Regional Rep 

(608) 838-4604 

kay_altfeather@mcfarland.k12.wi.us 

 
I have been on the WSPA board for more than 25 years. I 

am the WSPA Public Relations Committee Co-

Chairperson. What I like best about being a part of the 

WSPA board is being on the front end of getting information and being a 

part of the action to impact decisions at state policy.  I love the flexibility of 

the role of school psychology and varied expertise. This is never a boring 

job. I have three children, and I am a foster parent in both short and long 

term care situations. In my free time I love to ride motorcycle. (No lie!) 

 

Johanna Chenous 

SWWSPA Regional Rep. 
(608) 543-3318 x130 

jomichael@argyle.k12.wi.us 
 

 

 

 

Amy Cole 
Vacationland Regional Rep. 

(608) 635-4347 

acole@poynette.k12.wi.us 

 

Miguel Colón  

MPS Rep 

(414) 902-7300 

colonma@mail.milwaukee.k12.wi.us 

(See Page 11) 

 
I was born in México City, México, and was raised in 

the Caribbean island of Puerto Rico.  After I earned a master‘s degree in 

clinical psychology from the Caribbean Center for Advanced Studies, I was 

recruited by the Office of Psychological Services of the Milwaukee Public 

Schools.  I later on enrolled in the doctoral program in urban education at 

the University of Wisconsin-Milwaukee and obtained a PhD degree in edu-

cational psychology.  Currently in my 24th year with the Office of Psycho-

logical Services of the Milwaukee Public Schools as the senior bilingual 

school psychologist , I am the Milwaukee Area (MASP) Representative for 

the Wisconsin School Psychologists Association. 

 

Betty DeBoer 

Public Relations Member 

(608) 785-6891 

deboer.bett@uwlax.edu 
 
I work for the University of Wisconsin-LaCrosse.  I am 

secretary for the WSPA board.  I have enjoyed serving on 

the board since June 1997.  I believe my students benefit from the informa-

tion I bring back to them and that they are more interested in the service due 

to my involvement with WSPA. 

 

Milt Dehn 

NASP Delegate 

(Cell) (608) 386-1912 

mdehn2@msn.com 
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No Photo  
Available 

 

No Photo  
Available 



I own and operate Schoolhouse Educational Services. I have been on the 

board since June 1999 and currently serve as NASP delegate. I love serving 

on the board because I enjoy the professional camaraderie, especially the 

annual Long-Range Planning meeting.  I like being a school psychologist 

because I make a real difference in kids‘ lives. My wife and I have four 

children and three grandchildren. 

 

Rob Dixon,  

Continuing Professional Development 

(608) 785-6893 

dixon.robe@uwlax.edu 

 
I have been on the board since June 2001 and am the cur-

rent chairperson for the Professional Development Com-

mittee as well as the Technology Committee.  What I like best about being 

on the WSPA board is meeting people across state and playing volleyball 

once a year. I like the variety of the role of school psychologist and how we 

can make a difference for children.  I retired from hockey at age nine.  I 

enjoy bike riding. 

 

Scott Ford 

Northwoods Regional Rep 

(715) 693-2810 X-1439 

sford@mosineeschools.org 

 

 
 

 

Ian Halberg 

Student Representative 

halberia@uwec.edu 

 

 

Lisa Hanson-Roche 

Vacationland Regional Rep 

(608) 742-5531 x 2453 

rochel@portage.k12.wi.us 
 
 

Mark Hochmuth 

Suburban Regional Rep 

Legislative Chairperson 

(262) 763-0200 x 1029 
mhochmuth@basd.k12.wi.us 

 
I have been on the board since June 2004 and currently am 

the Suburban regional representative and Legislative Committee chairper-

son.  I enjoy diverse perspectives of board members and think they are a 

great group of people to work with.  I like the camaraderie of working in 

schools with diversity of students and staff.  My biggest interests lie in 

transition issues related to high school students planning for their transition 

to work or post-secondary education.  I am a ‗political junkie‘ so I am a 

good fit as legislative chair. 

 

Heidi Horton 

Coulee Region Representative 

(608) 786-1662 

hhorton@wsalem.k12.wi.us 

 
I work in the West Salem School District.  My position on 

board is Children‘s Services Committee chairperson since 

June 2004. One summer, a colleague encouraged me to 

attend LRP and join the board.  I have really enjoyed being a part of this 

group, networking, learning about the organization and workings of the 

board, supporting our members and advocating for children.  Whether new 

to school or practicing for many years, I encourage others to be a part of this 

supportive group. My current school psychology interests include progress 

monitoring, intervention design, and autism. 

 

Michelle Jardine 

Indianhead Regional Rep 

(715) 682-7080 
mjardine@ashland.k12.wi.us 

 

 

Katie Johnson  

Northwest Regional Rep 

NCSP Chair 

(715) 268-9771 ext 477 

johnsonak@amerysd.k12.wi.us 

 
I have been serving as the Northwest regional representa-

tive to the board since June 2007.  I am excited to have the opportunity to 

present the interests and issues of our area to the state school psychology 

community and to bring back news and information from WSPA to my 

members. I have been a school psychologist since 2001. 

 

Jennifer Kamke Black 

Publications Chairperson 
PINES Regional Rep 

School Psychologist 

(715) 526-2175 ext. 1106 

kamkeblj@ssd.k12.wi.us  

 
I work for the Shawano School District. I have been on the board since June 

1995 and currently serve as the Publications chairperson as well as the 

PINES regional rep.  Participating on the WSPA board has always been 

rewarding as it is a great group with which to work. A special area of inter-

est to me is transition. I enjoy taking vacations with my husband, Dane, and 

my children, Christopher (age 9), Gregory (age 7) and Jillian (age 7).  

 

Kathy Kobelsky 

Lake to Lake Regional Rep. 

kkobelsky@sheboygan.k12.wi.us 
 

 

Dana McConnell 

Chippewa Valley Regional Rep 

(715)852-4640 

dmcconnell@ecasd.k12.wi.us 

 

 

 
Veronica Milling 

Mental Health Committee Chair 

(262) 723-3160 x 1421 

millve@elkorn.k12.wi.us 

 
Since June 2005, I have served on the WSPA Board.  My 

position is Mental Health Committee chairperson.  I enjoy 

problem solving at the district and WSPA Board level. 

 

Scott Moline 

Professional Standards & Practice 

(608) 789-7780 

smoline@lacrosseschools.org 

 
I have been on the board since June 2005 serving as the 

chairperson of the Professional Practices and Standards 

Committee. I love being on the board because it gives me 

an opportunity to discuss and shape the future of school psychology in Wis-

No Photo  
Available 
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consin. I would say that the thing I like the best about school psychology is 

the summer break!  I am very interested in promoting the use of the problem 

solving method and RtI in schools throughout Wisconsin. 

 

Christine Neddenriep 

Professional Preparation and Training Repre-

sentative 

(262) 472-1850 
neddenrc@uww.edu 

 
I'm happy to provide a third year of service on the board as 

the Professional Preparation and Training Representative and my sixth year 

as a faculty member at the University of Wisconsin-Whitewater. Within the 

field of school psychology, I especially enjoy teaching and conducting re-

search in the area of academic and behavioral interventions. My husband 

and I live in Libertyville, IL. 

 

Jocelyn Newton 

Regional Representative Coordinator 
(608) 785-6889 

Newton.joce@uwlax.edu 

 
I have been on the WSPA board since October of 2007 as 

the Coulee Regional Rep. I enjoy being on the board be-

cause I get the opportunity to interact with other professionals from across 

the state throughout the year.  I teach in the School Psychology Program at 

the University of Wisconsin-La Crosse.  What I like most about being a 

School Psychologist is that there are so many different ways we can posi-

tively impact on the lives of children and families.  I am interested in assess-

ment, early childhood issues, and gifted and talented students.  I am married 

and I enjoy watching/attending sporting events, especially the Cincinnati 

Bengals! 

 

Michelle Polzin 

NEWSPA Regional Rep. 

REACh, RtI & PBIS Center Coordinator  

(920) 617-5645  
mpolzin@cesa7.k12.wi.us 

 
Michelle Polzin is currently involved in the statewide and regional imple-

mentation of RtI through her roles as REACh Center Coordinator, Regional 

PBIS Coordinator.  Michelle is very passionate about RtI and PBIS and 

believes that the field of School Psychology has prepared her well for assist-

ing school professionals with their implementation efforts through on-site 

training, coaching and mentoring.  She is a licensed school psychologist and 

possesses 19 years of experience working with school teams.  She has ex-

pertise in the areas of using collaborative team processes, data-based deci-

sion-making, problem-solving, progress monitoring and evidence-based 

practices.  Michelle earned her Master of Science and Specialist Degree in 

School Psychology from UW-Whitewater.  In her free time, Michelle enjoys 

spending time with her family, walking the dog and doing yoga. 

 

Justyn Poulos 
Technology Chair 

(715) 526-2175 x 8126 

poulos@ssd.k12.wi.us 

 
I am the projector coordinator for the Wisconsin PBIS 

Network. In my free time, I enjoy being outdoors and 

spending time with my family.  

 

Tracey Scherr 

ISPA Delegate 

Assistant Professor of Psychology 

UW-Whitewater 

(815) 291-6059 

scherrt@uww.edu 

I have been the International School Psychology Association Delegate for 

WSPA since June 2007. It is an honor to have represented WSPA at interna-

tional leadership meetings. I hope to continue to increase student involve-

ment in international school psychology research and practice and with 

ISPA, in particular. I would also like to keep WSPA members apprised of 

current events in school psychological practices and research globally. In 

addition to international school psychology, I am interested in improving 

educational and psychosocial outcomes for students who are marginalized, 

especially those in foster care or who have been adopted, Native American 

students, and students who have immigrated. Personally, I enjoy traveling 

and spending time with my daughter, whom I adopted from China. 

 

Rita Schmitt 

Long Range Planning & Development Chair 
(920) 869-4641 

rschmitt@oneidanation.org 

 
I am the Long-range Planning Committee chairperson.  I 

have been on the board since June 2004.  What I like the 

best about being a school psychologist is working with children.  I have four 

grown daughters, three granddaughters, and one grandson. 

 

Robert M. Todd 

Gateway Regional Rep 

(262) 664-6711 

Robert.Todd@Racine.k12.wi.us 

 
I work for the Racine Unified School District and currently 

serve as the Gateway regional representative. I am on the 

board because I was shamelessly tricked into it by John 

Humphries.  I stay on the board because I enjoy the opportunity to connect 

with other school psychologists from all across the state, to hear their stories 

and learn from their practice.  Being on the board is an excellent way for me 

to stay informed and I enjoy sharing news and information with people in 

my region.  It also affords me the opportunity to promote change and serve 

our profession on a broader level. 

 

Mary Beth Tusing 

Membership Committee Chairperson 

(715) 836-5525 

tusingm@uwec.edu 

 
I have been on the board since June 2006.  I work for UW-

Eau Claire.  I love learning and have a PhD in School Psy-

chology from University South Carolina-Columbia.  An area of school 

psychology that is of special interest to me is consultation.  I enjoy playing 

golf. 

 

Scott Woitaszewski 

Nominations & Elections Committee  

Chairperson 

University of Wisconsin - River Falls 

(715) 425-3883 
Scott.Woitaszewski@uwrf.edu 

 
I have been on the board since June 2006 and currently serve as the Nomi-

nations and Election Committee chairperson. I am a trainer at UW-River 

Falls and I live in Eagan, MN.  My specific interests are in intervention and 

collaboration on intervention teams and best practices. 

 

Mike Lackas 

Association Manager 

(See Page 11) 
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WSPA Regions Department of Public Instruction Consultant 
 

John Humphries 

DPI School Psychologist Consultant 

608) 266-7189 

john.humphries@dpi.wi.gov 
I‘m not really on the board, I am an advisory member.  I 

enjoy supporting WSPA as an organization because of the critical role it 

plays.  I enjoy traveling, fishing, and playing with my family.  I am married 

with two sons, 13 and 16 years old.  I live in Mt Horeb. 

Spotlight on Us! 
Meet a School Psychologist 

If you are interested in helping out your state association, please 

consider joining the WSPA board as the Children’s Services Com-

mittee Chairperson, Awards and Scholarship Committee Chairper-

son, Lake-to-Lake or the PINES Regional Representative.  Contact 

Jennifer Kamke Black at kamkeblj@ssd.k12.wi.us, Linda Servais 

at lservais@horicon.k12.wi.us and start the wonderful journey to be-

ing a WSPA board member! 

Meet Dr. Miguel Colón! 
The son of Puerto Rican parents, Dr. Miguel 
Colón was born in México City, México while 
his father attended medical school at the Uni-
versidad Nacional Autónoma de México.  Upon 
his father‘s later completion of medical training 
at the University of Salamanca in Salamanca, 

Spain Dr. Colón was raised in the Caribbean island of Puerto Rico. 
While in Puerto Rico, Dr. Colón earned a bachelor‘s degree in 

psychology from the University of the Sacred Heart.  Subsequently, 
he earned a master‘s degree in clinical psychology from the Carib-
bean Center for Advanced Studies, an APA accredited professional 
school of psychology.  Dr. Colón continued his training in clinical 
psychology while enrolled in the Psy.D. program at the latter insti-
tution, where he completed all doctoral coursework and clinical 
supervision.  However, as he was recruited by the Office of Psy-
chological Services of the Milwaukee Public Schools, Dr. Colón 

relocated to Milwaukee and later on enrolled in the doctoral pro-
gram in urban education at the University of Wisconsin-
Milwaukee.  UWM conferred Dr. Colón a Ph.D. degree in educa-
tional psychology. 

Dr. Colón is the senior bilingual school psychologist in the 
Milwaukee Public Schools.  Starting in January of 1986, during his 
tenure in MPS he has served students of a wide age range, includ-
ing pre-schoolers, elementary grades, middle school, and high 

school adolescents.  The increasing bilingual demands in MPS 
have kept Dr. Colón highly involved with minority students, their 
families, and their community.  In a like manner, Dr. Colón has 
been a valuable resource for teaching and supportive staff consulta-
tion needs. 

Dr. Colón is also a certified psychotherapist in the state of 
Wisconsin.  While previously affiliated with several clinics and 
hospitals in the community, Dr. Colón engaged in psychotherapy 
with children, adolescents, and adults. 

Currently in his 24th year with the Office of Psychological 
Services of the Milwaukee Public Schools, Dr. Colón is the Mil-
waukee Area (MASP) Representative for the Wisconsin School 
Psychologists Association. 

Meet Mike Lackas! 
I have been asked to introduce myself to 
the WSPA membership.  My name is 
Mike Lackas and I recently re-joined 
WSPA as a member and in the newly 
created position of association manager. 
Many of you already know me as it seems 

I have been around forever.   My career as a school psychologist 
started in 1976.  I worked for 23 years as a school psychologist in 

two different CESAs.   During that time I was active in WSPA.  
Eventually I went over to the ―dark side‖ and became a special 
education director for CESA 6.  I then spent the last 7 years of my 
career as the director of pupil services for the Hartford Jt. #1 
School District before retiring in June, 2007. 

I was surprised to find out that there is considerable need in 
the work world for old, retired psychs like myself.  My phone has 
been quite busy these last few years so I have been blessed to be 

able to pick and choose part-time jobs that have kept me ―in the 
game‖ (and severely limited my time for my golf game ).  I have 
done some school psych work for Oshkosh (and continue to that 
right now) and Friess Lake and decided to apply with WSPA when 
I heard about the position for association manager.  Although the 
application and interview process was stringent and demanding, I 
somehow survived and the WSPA board (in its infinite wisdom) 
offered me the position.  The truth is that I think I may have been 

the only candidate.  I prefer to think that the other numerous candi-
dates were simply scared off when they heard of my interest.  So 
since last March I have worked behind the scenes attending the 
SLD hearings and the Long Range Planning meeting, representing 
WSPA at other events, writing letters, contacting legislators, work-
ing with John Humphries and currently trying to find candidates 
who could serve as the lobbyist for WSPA.  It has been fun and I 
hope to be able to work with the WSPA board to develop a position 
that has longevity for the organization, is helpful to the Board, and 

is recognized for advocating for the role of school psychologist. 
I have always taken great pride in being a school psychologist 

and I am proud and happy to be back with WSPA and working on 
your behalf.   I will be at the WSPA conference in Lake Geneva.  
Please stop me and say hi if you know me and introduce yourself if 
you do not.  I am looking forward to it. 

Now go ―fix‖ those students! 



NASP Update 
Milt Dehn, Ed.D., NCSP, Wisconsin‘s NASP Delegate 

Back-to-School Resources 

As you begin the new school year, you will want to 

check out the back-to-school resources for parents available 

at www.nasponline.org/families/index.aspx. The offerings 

include several handouts and audio articles for parents on 
topics such as homework, school refusal, anxiety disorders, 

and much more. Don't forget to utilize the professional Re-

source Library, which is organized alphabetically by topic, 

throughout the school year to easily find resources on other 

topics you need. You can access the library at 

www.nasponline.org/resources/index.aspx.  

Discount on Best Practices V 

Also, consider getting your school year off to a strong 

start with two top references. As a NASP member, if you act 

before September 30, you can save $100 off the list price on 

the practice essential, Best Practices in School Psychology V. 

Visit www.nasponline.org/publications/index.aspx to take 
advantage of this offer. For even more up-to-the minute ma-

terial, consider purchasing access to the NASP EBSCO 

Online Library, which consists of peer-reviewed journals 

with more than one million full-text articles. 

Response-to-Intervention 

NASP has announced several new resources on Re-

sponse-to-Intervention (RTI). These include: Response to 

Intervention: A Primer for Parents; Barriers and Facilitators 

to Implementing Response to Intervention in Secondary 

Schools: Qualitative Perspectives of School Psychologists; 

Tier 3 of the RTI Model: Problem Solving Through a Case 
Study Approach; and Implementing Response-To-

Intervention at the School, District, and State Levels: Func-

tional Assessment, Data-based Problem Solving, and Evi-

dence-based Academic and Behavioral Interventions. To 

locate these and other numerous NASP resources on RTI, go 

to www.nasponline.org and click on Resource Library. 

Corporal Punishment 

A recent study published in the American Academy of 

Pediatrics journal looked at the effects of corporal punish-

ment on 3-year-old children. The study, titled "Mothers' 

Spanking of 3-Year-Old Children and Subsequent Risk of 

Children's Aggressive Behavior," found that frequent use of 
corporal punishment on 3-year-old children increased the 

level of child aggression when the child was 5 years of age. 

Early this summer, Congress held hearings on the use of 

corporal punishment in U.S. schools. The practice, which 

results in a child being beaten by an educator every 20 sec-

onds of the school day, is currently still legal in 20 states. 

Rep. Carolyn McCarthy (NY) has introduced a bill to ban 

corporal punishment in all U.S. states. NASP resources on 

corporal punishment include ―Corporal Punishment in 

Schools‖ (a NASP position statement), ―Spanking and Alter-

native Discipline Strategies‖ (Communiqué archives), and 
―Best Practices in Developing a Positive Behavior Support 

System at the School Level‖ (in Best Practices V). 

Student Loan Forgiveness 

NASP would like to thank all members who asked their 

elected officials to recognize school psychologists for loan 

forgiveness over the last few years. NASP recently con-

firmed that the Patient Protection and Affordable Care Act 

(PL 111-148) that was passed into law specifically recog-

nizes people holding a license or certification in school psy-

chology as eligible for a new loan repayment program in the 
new health care bill. 

NASP Membership Benefits 

Your NASP membership dues support the development 

of the multitude of resources you can find on the NASP web-

site at nasponline.org. While on the NASP website to view 

these helpful resources, please visit 'View My Account' in 

the top right corner of the website to update your contact 

information. You can update your mailing address if you've 

moved over the summer or provide a preferred e-mail ad-

dress. You can also choose which member e-mail and print 

communications you want to receive from NASP. It has been 

a pleasure serving as your NASP representative this year. I 
hope you continue to find your membership of great value. 

As always, feel free to contact me at mdehn2@msn.com. 
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DPI Update 
     By Kathryn Bush  

INTRODUCTIONS:   

My name is Kathryn Bush, and I am so 

pleased for the opportunity to serve as the school 

psychology consultant from DPI for the 2010-

2011 school year. To tell you a little about my-
self, I began my career at what was then known 

as the Waisman Center for Human Development 

and Mental Retardation in the diagnostic and 

treatment unit, worked for 3 years at Mendota 

Mental Health Institute in the forensic program, 

with a brief stint at the Deaf Treatment Unit.  I 

worked for more than 25 years in the Madison 

Metro. School District at all levels (pre-k to 12).  

I maintain a small private practice and teach an 

introductory graduate course in the UW-

Madison School Psychology program.  I started 

working part time at the Department of Public Instruction 
this summer, and hope to be able to be of service throughout 

the 2010-2011 year.  I look forward to offering both training 

and technical assistance this year.  608-266-1999  Kath-

ryn.Bush@dpi.wis.gov  

 

WHERE‘S JOHN?:   

This year, John will be facilitating the DPI's settlement 

of a federal class-action lawsuit involving implementation of 

RtI in all Milwaukee Public Schools, and MPS‘ compliance 

with DPI directives under ESEA (No Child Left Behind). 

The DPI administration has asked him to focus on this pro-
ject almost exclusively for the next year.  His title will be 

"RtI Consultant."  In this position, he will be gaining valu-

able experience in RtI implementation in a district that has 

many assets as well as significant challenges. He will be 

working closely with MPS leaders and staff, and with Dr. 

Alan Coulter (former NASP President), the court-appointed 

Independent Expert. But most importantly, John will gain 

hands on experience in RtI implementation that he can then 

bring back to all of us around the state, after his participation 

in Milwaukee is no longer needed. 

 

NEW SLD RULE:   
As of this writing, the new rules for identifying students 

as having a specific learning disability have been sent to the 

legislature for approval.  The legislative process may (or 

may not) involve hearings, or immediate passage.  We are 

waiting for more information about what‘s next.  As the rules 

now stand, full implementation is required three years from 

the date of passage.  You can find more information about 

the rule on DPI‘s website.  

 

WORKSHOP SCHEDULE:   

Instead of fall workshops in each C.E.S.A., this 

year John and I will be presenting at the WSPA 
workshops in September on RtI and CBM 

(Waukesha & Stephens Point) and in November 

on the school psychologists‘ roles in RtI 

(Oshkosh & Wisconsin Dells).  [These work-

shops are detailed in this edition of the WSPA 

Newsletter.  In the late winter and spring, I will 

hold a number of workshops around the state.  

Watch my email list for more information.   

 

WHAT IS A SCHOOL PSYCHOLOGIST?:   

Now that the new SLD rule nears final approval, 

our work at DPI will turn toward creating guidance about 
implementation of RtI in both academic and behavior sup-

port areas.  That guidance will include the changing role of 

psychologists.  School psychologists are in a position to be 

of support during the RtI process.  We have unique training 

around reliable and valid data collection in assessments and 

intervention outcomes and integrity, experience in evaluating 

data and information to help educators select appropriate 

assessments at each intervention tier, and consultation skills 

to help teachers and other educators sift through the data 

about how children are responding to their instruction.  Last 

decade‘s (or last century‘s) job description will no longer 
reflect what we do.  By the end of the year, it is our hope that 

we can offer a model school psychology job description, 

reflective of this century‘s work. 

 

 

SCHOOL PSYCHOLOGY AWARENESS WEEK  

(Nov 8-12):   

I know.  By November you don‘t have any extra time to 

promote the work you do (you already have enough work to 

do, right?).  However, again this year, the school psychology 

awareness week materials are aimed at a school-age audi-

ence.  The poster is down-loadable by members from the 
NASP website (nasponline.org);  a hard copy arrives in the 

October issue of the NASP Communiqué.  The message is a 

positive focus on kid’s strengths. You can be proud to put 

this one on your door. There are awards that can be given to 

students and community members and a range of support 

materials from which to pick and choose.  If you plan ahead, 

this could be easy! 
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The Wisconsin School Psychologists Association salutes the following school psychologists in  

Wisconsin that are recognized as Nationally Certified School Psychologists (NCSP)! 

Craig A. Albers 

Darci M.Ament 

Gail Karin Anderson 

Tonia L Anderson Ruskin 

Regina Arenz 
Michael I. Axelrod 

Charlie Bagdassian 

Merrilee J. Beal 

Andria L. Bena 

Jill M. Bennett 

Joseph Betts 

Dawn Bleimehl 

Sara Jane Boettcher 

Barbara M. Bornstein 

Michael J. Breen 

Richard E. Brigham 

Elliot Lewis Broch 
Gregory A. Brock 

Mary Ann G. Brodjeski 

Danielle Marie Brown 

Korrin Rae Bunce 

Sarah B. Burke 

Gregory D. Burton 

Dennis J. Cahn 

Miranda E. Carrier 

Angie Lynn Caskey 

Rachel Ann Caven 

Johanna Chenous 
Shobha Chetty 

Christine Christofferson 

Alexandra Lynne Clausen 

Karalyn Dehn 

Milton J. Dehn 

Gina K.Deutscher 

Robert J. Dixon 

Heather Drumm 

Jan Rupe Dumke 

Sara E. Durtschi 

Amy Scheuermann Dwyer 

Bruce F. Dykeman 
Sandy Eskrich 

Erika Joy Estrella 

Jessica Faust 

Larry Fell 

Susan L. Fell 

Kristi J. Fenning 

Crystal H. Feral 

Sandra L. Folgers 

Angela M. Fontanini-Axelrod 

Scott S. Ford 

Tracey Lynn Frank 
Julie A. Gapp 

Travis S. Gardner 

Jana L. Garl-Monfeli 

Jamie Ghere 

Melissa Glodoski 

Christy K.Glysch 

Michael Joseph Gontarz 

Sarah E. Gotelaere 

Shannon K. Gunderson 

Karyn L. Gust-Brey 

Mary Lou Haas 
Sarah M.Hagen 

Ruth E. Hammiller 

Rachael A.Hansen 

Lisa Lynn Hanson-Roche 

Katherine R. Lieske Harder 

Ann Hatch 

Sheera Hefter-Eisen 

Jan M. Heinitz 

Dean P. Heus 

Tara L. Hogseth 

Susan M. Holmstrom 

Sherry K. Holt 
Kristi R Hooyman 

Tracy J. Hougum 

Karlene A.Hrenak 

Todd J. Hrenak 

John P. Humphries 

Kristin Jacobson 

James Jaeger 

Sarah Rae James 

Kathleen E. Jensen 

Anne K. (Katie) Johnson 

Sara J. Johnson 
Sheila D. Johnson 

Heather Marie Jones 

Lori J. Jones 

Dawn M. Kalsow 

Patrick T. Kane 

Kimberly Kapche Green 

Christine A. Kasbohm 

Mary A. Kees 

Thomas W. Kellner 

Robin Kneser McGregor 

Marlene L. Koch 

Amy J. Kohl 
Katie Lynn Kosobucki 

Thomas R. Kratochwill 

Patrick J. Kumke 

Jamie M. Kupkovits 

Lynda K. Lacina 

Anna Laura LaLoggia 

Bonnie J.Larson 

John Larson 

Michael J. Lasee 

Joanne R. Lee 

Stephen G. Levine 
Timothy W. Lichtenwald 

Amber L. Lindsay 

Janice K. Lippitt 

Keith N. Lodholz 

Diane M. Lonsdale 

Julie Lori 

Kelly L. Schmitz 

Dan J. Seaman 

Zachary S. Secrist 

Judith Seliskar-Benzel 

Joshua D. Severson 
Elika Anne Shapiro 

Stephanie B. Skolasinski 

Daniel J. Small 

Laurie S. Smith 

Cynthia K. Sprecher 

Christine M. Sprotte 

Lisa M. Sromek 

Ann E. Steele 

Sherri Stengel 

Kendra D. Stowe 

Wendy Sue Stuttgen 

Alfred H. Taylor 
Connie M. Taylor 

Jeri Thiem 

Elizabeth Jean Thomas 

Kristi T. Thoreson 

Jessica Thorson 

Shaun Tjossem 

Claire M. Topp 

Mary E. Tusing 

Andrew James Van Sistine 

Nancy S. Vanderloop 

Lori A. Viola-Larsen 
Gregory A. Walczyk 

Jessica Walter 

Ann M. Weber 

Christopher J. Weins 

Fred E. Weissenburger 

Jacalyn W. Weissenburger 

Brenda L. Weitermann 

Matthew James Welch 

Laura K. Wilde 

Charles Wilder 

Brandee L. Wilker 

Craig Wille 
Susan A. Williamson 

Carol A. Wilson 

Marisa A. Winder 

David Winter 

Gregory Gerard Wolak 

Robyn A. Wood 

Karen Corning Wydeven 

Jim Zipple 

Jennifer A. Losey 

Robert Lucas 

Shyre Christensen Mann 

Jessica M. Martin 

Judy A. Martin 
Ellisen Masters Poelzer 

Margaret O'Malley May 

James McCarrier 

Dana R. McConnell 

Heather E. McIntyre 

Dawn Meissner Wheeler 

Connie Schlies Menchal 

Caroline A. Mihalski 

Laura M. Miller 

Tami L. Mlodik 

Scott Moline 

Kara P. Morgan 
Shirley G. Natzel 

Patty L. Nesheim 

Jocelyn Horn Newton 

Susan Q. Nixon 

Candice Nokes 

Lisa O´Keefe 

Carter S. O'Brien 

Kathleen J. O'Connor 

Leah Joy Oleniczak 

Terri Olsen 

Sara J. Olson 
Mary Kay Olston 

Gary J. Ostertag 

Lynda Palecek 

Steven D. Pasono 

Sheri Pease 

Jason Neil Penry 

Samantha Rae Penry 

Karen Pentek 

Courtney L. Peterson 

Eugene P. Philipp 

Sara Phillips 

Luke D. Pinion 
Erin Prey 

Jane O. Rahman 

Maria E. Ramirez 

Coyla Rankin 

Jessica LeeRice 

Marcia A. Riopelle 

Antonio Rottino 

Michaeleen K. Roy 

Ann J. Rumpf 

Kathy L. Rusch 

Sharon K. Sanderson 
Todd A. Savage 

Barry R. Schakner 

Tracey G. Scherr 

Jennifer Schieffer 

Julie A. Schmidt 

Rita M. Schmitt 14 



Trainers’ Corner 
Looking Forward to the Start of the Fall Semester 

Christine Neddenriep, UW-Whitewater 

Professional Preparation and Training Representative 

As the fall semester begins, new school psychology stu-

dents are anxiously beginning their coursework and current 

students are continuing to progress within their practicum 

and internship experiences. The fall is an exciting time for 

all. WSPA offers many opportunities for students. Last fall, 
the faculty decided to nominate one student representative 

per program. These student representatives include Melanie 

Hill, UW-La Crosse; Nicole Butterbaugh, UW-Milwaukee; 

Amanda Weinkauf, UW-River Falls; Jaime Sternke, UW-

Stout; and Sarah Beckman, UW-Whitewater. Student repre-

sentatives from UW-Eau Claire and Madison have yet to be 

determined. These students represent their peers‘ concerns to 

the WSPA board and assist with student activities at the con-

ventions. 

Last spring, our first online student poster presentation 

session was held. Seventeen students across three programs 

submitted posters displaying their empirical contributions to 
the profession. Alumni of these programs were asked to 

evaluate the posters and nominate students for outstanding 

recognition. Outstanding posters included Katherine Stinson 

of UW-La Crosse for her poster titled, ―Curriculum-Based 

Measurement in Mathematics: Predicting Future Perform-

ance on State Assessments‖ and Lisa Tlougan also of UW-

La Crosse for her poster titled ―The Relationship Between 

Kindergarteners‘ Social Skills and Literacy Development.‖ 
Their contributions will be formally recognized at the stu-

dent session of the Fall WSPA Convention. Please visit the 

website to view their posters as well as those of the other 

students at https://wiki.uww.edu/other/wspaposter/index.php/

Main_Page . 

The student session at the Fall WSPA Convention is 

titled, ―Where Are We Headed? Let‘s Talk about What‘s 

Exciting in the Field of School Psychology and Why!‖ Dr. 

Jocelyn Newton of UW-La Crosse will facilitate the session 

describing current research and trends in cognitive assess-

ment. All students are strongly encouraged to attend.  

As always, I welcome your input and feedback regard-
ing professional preparation and training. Please feel free to 

contact me at neddenrc@uww.edu with your comments or 

questions. 

Internship Interview: Things to Consider 
By Marlina Liggett 

reprinted from School Psychology in Illinois, Fall, 2009 

Things to consider prior to interview: Know Yourself 

1. What are your strengths/weaknesses? 

2. An experience that you found particularly challenging or 

rewarding and why? 

3. What are you interested in within the field? What is your 
passion? 

4. What experiences have you had and what experiences 

would you like to have? 

5. Remember that you are also interviewing them. Think 

about questions that you have for the interviewer. 

6. Make sure that any paperwork that you bring to the inter-

view is immaculate and organized. Examples of paper-

work includes: single or multi-page resume/vita and 

copies of reports or interventions that you‘ve completed. 

Each district is different in what they would like you to 

have, therefore, having these available will help you be 

prepared for whatever they may ask. 
7. If possible, review the chapter ―Becoming a School Psy-

chologist: Training and Credentialing Issues‖ from 

Merrell, K., Ervin, R. & Gimpel, G. (2006). School psy-

chology for the 21st century: Foundations and practices. 

New York: Guilford Press. 

8. Research the district where you are interviewing prior to 

the interview!!! Your research does not have to be com-

pletely web based. Talk to other districts if you attend 

workshops and use the networks you have created dur-

ing practicum. 

9. Consider making connections and calling districts before 

the application process. When it comes time for the in-
terview process, candidates who have already estab-

lished a relationship with a district may have an advan-

tage. 

 

Sample interview questions/topics that you may encoun-

ter: Anticipate potential questions and prepare answers 

1. Tell us about yourself. Be prepared to give a short history 

of your schooling and why you are interested in this 

field or employment opportunity. 

2. What experiences do you have with RTI? If you weren‘t 

able to experience RTI during practicum, how will your 

knowledge base assist you? 
3. What makes you right for this position, or why should we 

hire you? 

4. Give me three words that describe you? (e.g., enthusiastic, 

cooperative) 

5. How do you handle conflict with staff/supervisor or 

―difficult‖ parents/students? 

6. What does ―teamwork‖ mean to you? Give an example. 
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7. What experience do you have with students from cultur-

ally diverse backgrounds? 

8. What experiences do have with counseling/consultations/ 

various assessments? 

9. Why school psychology? 
10. Why did you pick our district with which to interview? 

Be prepared to tell the interviewer what you want to 

learn and why you think that site is the site to teach it to 

you. 

11. What is your experience with children (types, length, 

etc)? 

12. Be ready to share graduate school and practicum experi-

ences. 

13. Remember the steps of the problem solving process. 

When presented with any problem situation, you can use 

the problem solving process to identify and analyze the 

problem, form a hypothesis, and then develop and evalu-
ate a plan of action. Be able to refer to the problem solv-

ing process and provide examples of potential hypothe-

sis. Then have the ability to follow each hypothesis with 

a potential plan of action. You do not necessarily need 

to have experience with every potential problem situa-

tion – if you know the problem solving process and use 

data based decision making, you can find a solution. 

 

Topics to consider asking or mentioning at your inter-

view 

1. What are your thoughts/expectations about supervision? 
2. Make sure to share any special personal characteristics or 

experiences that set you apart from the other interview-

ees. Any specific training or activities you‘ve had that 

make you a particularly good candidate for the district in 

which you are interviewing. 

3. If you speak more than one language, mention it. 

4. What is the school psychologist‘s role at the school or 

what activities does your school psychologist participate 

in that you find valuable? 

5. For those that have to complete a thesis: Would I have 

time to work on my thesis and is it possible to collect 

thesis data at your internship site? 

 

Take Home Message for Interviews 

1. Make a great first impression! 

2. Behave in a mature, professional fashion. 

3. Consider personal traits when scheduling interviews. If 

you are not at your best in the morning or hate traffic, do 

not schedule an interview for first thing in the morning. 

If you are exhausted when you leave practicum, do not 

schedule an interview for the afternoon of a practicum 

day. 

4. Be confident and demonstrate independence. 
5. Trust what you‘ve been taught. 

6. Dress Professionally! 

• Remember that those that are interviewing you may 

not be from the same generation. What you think may 

be fashionable, may be unprofessional to others. 

• This is a job interview. Use professional language ver-

sus casual language. 

• Piercings: It is recommended that either gender plan to 

remove any obvious piercings on any part of the body 

other than the ears. 

• Ladies: No chipped finger nail polish, no cleavage or 

short skirts. Either a pantsuit or skirt and jacket are 

acceptable. 

• Guys: A suit/jacket and tie is highly recommended and 
professional to wear at an interview, even though the 

interviewers may not be dressed accordingly. 

• An interview is not the place to show up in “business 

casual.‖ 

7. When requesting letters of recommendation make it easy 

on the person you are asking (e.g., provide them the 

person‘s name, address, and pre-addressed envelope to 

mail the letter) 

8. Write those making recommendations for you, letters of 

appreciation as well and let them know how your job 

search turned out. 

9. Getting an internship is about the match, not about being 
the best. 

 

After the interview 

1. It is appropriate to send ―thank yous‖ to sites/co-ops that 

you interviewed with. 

2. Do not accept an offer before the March 15th deadline, but 

let the site/co-op know as soon as possible if you are 

going to decline their offer. 

 

You got an internship position! YAY! 

1. Take a deep breath…you got through it and survived! 
2. Get acquainted with the school, your supervisor, and staff. 

3. Enjoy this great experience, don‘t be afraid to learn (make 

mistakes), and ask lots of questions. 

4. Learn the chain of command at your school. You are now 

a part of the team but remember that you‘re an intern 

first.  
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Reflections on Fatherhood and Academia 
Scott A. Woitaszewski, Ph.D. & Todd A .Savage, Ph.D., NCSP 

University of Wisconsin-River Falls 

Recently, we were galvanized by a call 

from some in higher education for essays 

from dads in academia to outline their ex-

periences in juggling fatherhood with their 

careers. Part of the appeal of this opportunity 
had to do with challenging ourselves to re-

flect on our personal and professional lives, 

to venture outside of our zones of experience 

as they pertain to writing, and to share our 

experiences with others. Additionally, this 

essay afforded us another opportunity to col-

laborate with each other beyond conventional ways of inter-

acting as colleagues. In approaching the task at-hand, we 

decided each to share our stories as a means of exposing both 

the unique qualities and divergent paths therein. Perhaps, 

some readers will resonate with our reflections and others 

may be challenged to see colleagues in a new light. Regard-
less, we hope our stories contribute insight into the lives of 

fathers working not only in higher education during the early 

years of the 21st century, but in the broader field of school 

psychology, as well.  

     

My life in academia: Challenges and protective factors 

(Scott A. Woitaszewski) 

I‘m sometimes astonished at how little my wife and I 

discussed, early in our relationship, how our careers and 

family life might unfold. We married shortly after complet-

ing undergraduate degrees from a small college in the upper 
Midwest, and promptly headed out of state so I could pursue 

a doctorate in school psychology. Looking back, I now view 

our twenty-something selves as being quite naive when it 

came to planning a future that would soon include two pro-

fessional careers, two children, and high expectations.   

Growing up in a small rural community within a tradi-

tional nuclear family in the 1970‘s and 80‘s, I had no reason 

to believe my future family life would be much different in 

style. While both my mother and father worked in the family 

business, the gender roles were, by and large, sharply de-

fined by traditional parameters. I had a positive upbringing 

and no real desire to depart from the family structure or style 
I had experienced, but like many ―modern‖ men in recent 

years, I had somehow come to view myself as having a con-

temporary view and acceptance of women‘s roles. After 

some reflection on this issue over the years, I have come to 

perceive myself as being ―caught‖ in a cultural shift; one in 

which the experiences and adult modeling of my youth were 

engrained deep within, yet the experiences of my early adult 

life were suggesting the possibility of something quite differ-

ent.  

My wife‘s family-of-origin experience was not dra-

matically different from mine. With a family headed by her 
businessman father and, often, a stay-at-home mother, tradi-

tional roles were common in her family, too. That said, I 

have perceived some of her family values as building on the 

women‘s movement of her mother‘s generation. My wife 

was, and still is, frequently and clearly en-

couraged by her mother to pursue her 

dreams. Growing up she received extensive 

reinforcement for her achievement in school 

and repeated comments that she could do 
and be whatever she wanted to be. I have 

applauded this, of course, but did not ini-

tially recognize the growing gap between the 

traditional families we grew up in and the 

family we were about to start. It was appar-

ent, though rarely discussed extensively, that 

both my wife and I were planning careers in addition to 

building a family; and both of us were going to dedicate sig-

nificant time and energy to our careers. As young newly-

weds, that scenario was very exciting to us – we wanted it all 

- yet I had not thought through many of the associated chal-

lenges. With two demanding careers, who would be the pri-
mary caretaker of the home and children? How would the 

load be shared? Where would we live and what would the 

impact of our location be on our careers and family? Would 

a career in academia even be realistic? 

Challenges 

A successful life in academia involves more than a 9 to 

5 workday, teaching classes, and going home. As director of 

a graduate school program in school psychology, I frequently 

wear many hats. A typical day could involve administrative 

duties, communicating with alumni, advising or supervising 

students at odd hours, planning curricula, developing new 
program initiatives, and scouring for ways I can complete the 

scholarly work and research I am interested in. These roles 

are typically completely foreign to the corporate world my 

wife lives every day. Her challenges center much more on 

the bottom-line. As a consultant, her clients pay dearly for 

her time and energy, and her work is much more directly tied 

to her paycheck. The harder she works, the more her pay-

check grows, resulting in a reinforcing system that is not so 

clearly present in academia.  

Over the years, we have been challenged by thoughts of 

which of us was ―doing more‖ or whose work provided more 

freedom to take care of the demands at home. In many cases, 
my career as an academic has had the added advantage of 

flexibility, yet I have had to carefully guard that benefit. 

Given my wife‘s potential to increase the family finances at 

a swifter rate than I, it would become tempting to lower my 

own expectations or lessen my dedication to my work. I have 

consistently struggled with that internal battle. Would I de-

flect some career opportunities so my wife could push us 

onward and upward through her work? Or would we con-

tinue the dance of stability, individually balancing our family 

life and careers, as well as balancing those roles between the 

two of us? 
Protective Factors 

In recent years, a branch of psychology known as posi-

tive psychology has become more prominent. Positive psy-

chology includes the idea that social scientists can identify 
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how and why an individual can remain in a state of well-

being, as opposed to the traditional medical model of psy-

chology, where the focus remains squarely on the deficits of 

an individual or situation. The term resiliency, for example, 

suggests that with certain factors in place, an individual can 
persist through difficult and even extreme circumstances. 

Indeed, the positive psychology literature is ripe with sur-

vival stories of those who have experienced poverty, abuse, 

and other traumatizing life experiences. Protective factors 

may include supportive and positive models, strong individ-

ual problem-solving skills, and the ability to focus on indi-

vidual competencies in the face of momentous strain or 

stress. I would never assert that my own individual and fam-

ily development parallels those who have experienced and 

overcome such severe circumstances. However, I do believe 

that protective factors can and do serve us all, and certainly, 

my life as an academic, husband, and father has been blessed 
with many supports and protections.  

Perhaps, the most important protective factor for my 

wife and me has been a recent development – a more clear 

recognition of the role of choice in our lives. It was not al-

ways apparent to us, but we now grasp the notion that we do 

indeed choose our lifestyle to a great extent. Stress comes 

with the territory of two working parents and wanting a suc-

cessful and happy family, but our anxieties are frequently 

founded on choices we‘ve made, not upon circumstances 

thrust upon us. Somehow, viewing one‘s situation as a 

choice can provide the perception of great personal strength 
and stability. 

Additionally, while our work and advanced degrees 

have sometimes strained family life beyond what we‘d pre-

fer, we believe the work ethic and perseverance involved has 

served as a model for our sons. As a school psychologist, I 

am very aware of child development and children‘s needs in 

general. Choosing to continue my growth in academia while 

my wife has pursued corporate world opportunities, has 

sometimes meant accepting family experiences that have 

been less relaxed than what we might prefer, a fact that has 

contributed to a certain degree of parental anguish.  

As my thirties come to a close, I often find myself set-
ting aside the rugged individualism I grew up with - the 

thought that I could and should be able to tackle every chal-

lenge alone. I initially recall viewing the need to do this as 

reflecting some degree of personal failure. As my journey 

continued, however, I gained an increased appreciation for 

another important pair of related protective factors - collabo-

ration and community. Along the way, I have depended on 

the wonderful babysitting skills of grandparents, the support 

of neighbors, a family-friendly departmental philosophy, and 

my wife‘s support of my uneven schedule and ―foreign‖ 

work experiences.   
As a family, we could have easily taken a more com-

fortable road, but working through the challenges has been a 

strengthening and rewarding journey. Had I written my own 

script as a younger man, I may not have written it exactly as 

it has unfolded, but I have come to recognize the many ways 

to a healthy and happy career and family. My colleague and 

the co-author of this essay, Dr. Todd Savage, provides strong 

testimony of this fact in the following section. 

 

Forging New Paths, Personal and Professional  

(Todd A. Savage) 

 

I began graduate school intending to become a practi-

tioner in my chosen field: school psychology. A potential 
career as an academic in my field did not enter my purview 

until several years into my doctoral studies when a gifted 

mentor entered my life. Dr. Deneese Jones, a professor in 

another department in the college in which I was enrolled, 

took me under her wing very early on during a course I took 

from her, a gesture I did not fully understand and appreciate 

in the beginning. I relished the attention and affirmation I 

received from her, as she often referred to me as a ―diamond 

in the rough,‖ though my long-term expectations of the rela-

tionship were few and, perhaps, shortsighted. To that point, I 

had done well grade-wise in my graduate studies but I felt 

lost and unfulfilled. And, as a first-generation college stu-
dent, let alone graduate student, I was naïve and ignorant 

about options beyond the specific profession in which I was 

being trained. Besides, I convinced myself, I did not possess 

the intellect, wisdom, or experience to grace the halls of aca-

deme. ―Dr. Dee‖ would not hear of it. She ignited fire and 

passion in my soul merely by her example of teaching, men-

torship, personal integrity, and faith and she fostered the 

strengths and potential I did not recognize within. Suddenly, 

a veil was lifted from my eyes and a faculty position seemed 

within the realm of possibility; in fact, it became the only 

option in terms of my burgeoning career.  
With my career path falling into place educationally 

and professionally, I began the process of discovering how 

my personal life could and could not accommodate the de-

mands of an academic position. My partner, Bill, and I have 

been together since 1993 and our beginnings coincided with 

my entrée into graduate school. I was newly divorced and 

Bill was in the early stages of the coming-out process. We 

met through a work-related situation and we connected im-

mediately. From the start, we discussed the possibility of 

having children together but eight years into our relationship, 

we had not moved beyond the talking stage. Ultimately, I 

came to accept the apparent reality that parenthood was not 
in the cards for us. Little could I have anticipated how mis-

taken I was in the regard. 

My doctoral degree required I complete a one-year, 

field-based internship. The internship position I secured ne-

cessitated me relocating to another state and for a variety of 

reasons, Bill and I decided it was best for he to remain in the 

Southeast and for me to make my way to the Midwest where 

my internship was located. We maintained our relationship 

from a distance and I returned to Kentucky upon the comple-

tion of my internship. Almost immediately, Bill surprised me 

by re-opening the parenthood dialogue. We began exploring 
various ways to become parents, eventually deciding surro-

gacy was the method that best fit our needs and desires. And, 

as if making plans to become parents was not stressful 

enough, we made a move to the Southwest, where I accepted 

my first faculty position. Fourteen months later, we wel-

comed a beautiful, healthy boy into the world!  

Becoming a parent was a dream come true for my part-

ner and me! I must admit, though, I was quite green as to 

exactly how much parenthood would change my life, par-
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ticularly related to the personal insights I discovered about 

myself along the way. As a white man shaped by societal 

and cultural norms in the U.S. during the final quarter of the 

20th century, I was imbued with privilege and expectations 

that come with being male. Growing up, I was conflicted 
about who I was as a boy, as I tended to prefer ways of being 

attributed traditionally to girls in our society. When I came 

out finally as gay in my early 20‘s, I believed I was relieved 

from the pressure to conform to the rigid gender roles that 

surrounded me. Little did I know just how gendered a lot of 

my behaviors and thoughts were, which shattered my pride 

as someone who believed he controlled these aspects of his 

being and that he had shed traditional gender roles associated 

with manhood.  

Prior to our son‘s birth, my partner and I discussed the 

possibility of me quitting work to be a stay-at-home parent. 

Soon thereafter, I began to experience frequent pangs of 
anxiety about my identity. I feared the loss of my emerging 

career and the investments, both time and money-wise, I had 

expended in the pursuit of my education. These pangs turned 

into panic after our son was born. The love I felt for my son 

and for my partner was not enough to sustain me in terms of 

achieving happiness and fulfillment in my life and I knew 

there was no way I could abandon my emerging career with-

out losing myself in the process. This awareness led to 

shame and guilt for me: shame that I was so entrenched in 

what I characterized as gendered thinking about education 

and career and guilt that I was being selfish in not devoting 
100% of my energy into raising a child. Even as I write these 

words, I can see how my gendered-upbringing is still present 

in my life. Why are parenthood and the realization of a ca-

reer mutually exclusive and why do I feel I have to pick one 

over the other? Why can‘t I strive to balance both identities? 

Are my fears connected in some way to what I have been 

socialized to believe about the ascription and intersection of 

family, work, and gender roles?    

Nearly ten years into my journey as an academic and 

four years into my life as a co-parent, I am still trying to find 

the answers to the aforementioned questions. Although my 

anxiety has abated to a great extent as I have grown as both a 

parent and as a professional, I realize identity formation is a 
process and a journey, life-long ones at that.   

As two men raising a child, my partner and I have no 

choice other than to find ways to try out and adopt various 

gender roles at home and at work. I cannot think of anything 

more potentially rewarding and exciting!  

Conclusion 

Writing this essay has been an illuminating experience 

for each of us. We have learned a lot about ourselves and 

about each other as fathers and as members of the academy. 

We have gained valuable insights into ourselves that influ-

ence how we interact with one another, how we approach our 

work with students, and how we are more fully present in 
our families. We hope our stories and the growing number of 

stories of men finding new ways of being fathers and aca-

demics or practitioners will contribute in small way to the 

dismantling of rigid definitions of masculinity and the gen-

der roles embedded therein.  

Author Note 
Scott A. Woitaszewski, Ph.D., is an associate professor 

and the director of training in the school psychology program 

at the University of Wisconsin-River Falls.  

 Todd A. Savage, Ph.D., NCSP, is an assistant professor 

in the school psychology program at the University of Wis-
consin-River Falls. 

 Correspondence concerning this essay can be ad-

dressed to either Dr. Woitaszewski or Dr. Savage c/o the 

University of Wisconsin-River Falls, 410 South 3rd Street, 

River Falls, Wisconsin, 54022. 

scott.woitaszewski@uwrf.edu, todd.savage@uwrf.edu. 
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RTI for Emotional/Behavior Disorders 
By Gayle Fellers, Ph.D., School Psychologist 

(Reprint from South Carolina‘s newsletter School Psych Scene Vol XLIII No. 1) 

Now that schools have mastered the RTI process for 

learning disabilities (I‘m sure there are some out there), it 

may be time to extend the process to emotional/behavior 

disorders.  Walker et al (2003) noted that ―Schools can do a 

lot to minimize bad behavior -- and in doing so, they help not 
only antisocial children, they greatly advance their central 

goal of educating children.‖  Academic and behavioral sup-

ports must be integrated.  You certainly can‘t learn to read 

by being taught behavior and social skills but you also can-

not learn to read in a classroom that is not managed properly 

and if your behavior does not conform to classroom expecta-

tions.   

Like the three-tier model for learning disabilities, a three 

tier model is recommended to help in the improvement of 

student behavior.  This would be a continuum of behavior 

training and support to prevent and reduce the number of 

problem behaviors within a school.  Tier I is a system of 

universal behavioral procedures which apply to all students 

within a school.  These behavioral procedures need to be 

positive and specific and the students and teachers need to be 

well trained in those procedures and expectations.  If these 

procedures are not strong, the three-tier model will be resting 
on a very weak base (a house built on sand) and will not be 

preventative in nature.  The expectation is that approximately 

80% of students will respond to these procedures (Sugai et 

al, 2000). 

In Tier II, behavioral interventions and training are pro-

vided for small groups of students who are at risk for failure 

in school.  These students are identified via universal screen-

ings and/or data analysis.  Universal screenings can be con-

ducted using instruments such as the Social Skills Interven-

tion System (SSIS).  The relatively newer BASC has a 

screening system as well. Data analysis would look at infor-

mation such as office referrals, place and time for frequent 



Book Review of: “DATA WITHOUT TEARS…. 

How to Write Measurable Educational Goals and Collect Meaningful Data”  

by Terri  Chiara Johnston, Research Press, 2010 
By Kathleen Jenson, NCSP 

Data Without Tears should be required read-

ing for new teachers and staff responsible for gen-

erating IEP goals and this resource is a very 

quick, practical read which will ensure that 

goals are clearly defined, measurable and util-
ized effectively in addressing  and communi-

cating student needs.   

The author is a previous school psycholo-

gist, teacher and program director/principal who 

has extensive experience and is a recognized 

expert in the area of autism and emotional distur-

bance.  She is also currently the CEO of Support 4 

Teachers (www.support4teachers.com) which pro-

vides educational consultation and professional training 

for teachers.   Ms. Johnston effectively uses her insights 

and experiences to create a simple and humorous reference 

for teachers to compose relevant and measurable IEP goals 
that align with Response to Intervention strategies.  Her 

short, concise book not only provides clear directions and 

examples for writing annual goals and short term behavior 

objectives or benchmarks, but also helps the teacher avoid 

what she refers to as ―C.R.A P. data (Can‘t Rely on Any Part 

of it). 

Ms. Johnston provides a template that follows an A-B-C-

D format and provides clear guidelines for data collection 

methods that correlate with designated goals. A relates to the 

Audience or learner (WHO); B illustrates the Behavior 

(WHAT you want the student to do); C correlates with 

the Condition (or context in which the student will 

perform the new skill or reduce the frequency of 

problem behavior) and D indicates the Degree (or 
Criteria for acceptable performance). Several corre-

sponding data collection systems are provided for 

reference, and the reader is instructed on how to 

make data based decisions about the effectiveness 

of interventions and instructional strategies.  The 

author emphasizes the need for ―stand alone‖ goals 

and objectives and the fact that overall accountabil-

ity and a student‘s response to any behavioral or 

academic instruction or intervention relies on how 

well the goal statement is written.  You cannot identify 

progress unless a clearly defined goal is established and steps 

to acquire that goal are delineated. 
Ms. Johnston emphasizes the K.I.S.S. philosophy (Keep 

It Simple Sweetheart!) in relation to managing and collecting 

data and discusses the four behavior dimensions you want to 

influence or change:  Frequency, Duration, Latency and In-

tensity.  She suggests choosing the most critical dimension 

first to determine if it provides adequate information for 

evaluation, and to avoid collecting C.R.A.P. data.  Examples 

of data collection for self graphing based on task analysis 

and demonstration of expected skills, as well as techniques 

discipline issues, suspensions, etc.  Once students who are in 

need of intervention have been identified, interventions 

could include small group skills training and/or behavior 

contracts.  These groups should be monitored to determine 

that the interventions are working.   
Tier III interventions are for those students who are ex-

hibiting violent, disruptive or destructive behavior that has 

continued for an extended period of time.  These students are 

the most frequently mentioned for concerns in the school and 

may compose about 5% of the student population or less.  

The intervention model for these students is very intense and 

requires a school psychologist to be intimately involved in 

the functional behavioral assessment and behavioral inter-

vention plan.  These students will require monitoring on at 

least a bi-weekly schedule to determine that the intervention, 

as designed by the team along with the school psychologist, 

is working.  If the intervention plan is not working and has 
been adjusted and closely monitored for a minimum of 4 

weeks, these students may be referred for a comprehensive 

evaluation to determine what additional services (including 

special education) might be needed. 

As you know, the role of the school psychologist is 

changing and growing as we move into the new expectations 

of the Federal Law and of our school districts.  We will be 

required to provide more consultation and monitoring of 

behavioral issues.  We must make our skills known to the 

school district so that we do not see the kinds of reductions 

that have happened in districts throughout the country.  Ad-

ditionally, we need to use our skills to do comprehensive 
screening which includes a combination of academic and 

behavioral emotional screening.  These competency areas 

cannot be separated or looked at in isolation of the other if 

our goal of every child achieving to his or her potential is 

reached. 
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WSPA LRP 2010 
By Rita Schmitt 

The  annual WSPA Long Range Planning meeting took 

place on Tuesday, June 16 and Wednesday, June 17 at Cedar 

Valley Center in West Bend.  Board members who attended 

LRP 2010 include:  Rob Todd, Kay Altfeather, Jennifer 

Kamke-Black, Linda Servais, Mark Hochmuth, Justyn Pou-
los, Katie Johnson, Michelle Jardin, Rita Schmitt, Betty De-

Boer, Miguel Colon, Joci Newton, John Humphries and 

Scott Moline. 

The group reviewed five-year goals which had been 

developed in 2005 and found that progress had been made in 

areas of school psychology advocacy, children‘s advocacy 

and professional development.  The area that all agreed 

needed to be improved upon was membership services. 

The group agreed that WSPA‘s purpose and mission 

statement continue to reflect the intent of the membership.  

The group developed a SWOT analysis of the past five years 

in the areas of strengths to use to move forward, weaknesses 
to build upon, opportunities to take advantage of, and threats 

to avoid.  Five new goals were developed, in the areas of 

school psychology advocacy, collaboration with others 

school psychologists and organizations, members‘ percep-

tion of the value of WSPA membership, professional devel-

opment and public relations.  Many objectives were identi-

fied by the group in each area, with specific tools to use to 

measure progress. 

Although it was a rainy evening the group enjoyed their 

customary camaraderie, with old friends coming together 

and new friendships developing.  Many enjoyed catching up 
on the latest news over the past year, and the fact that the 

traditional volley ball game and bonfire could not take place 

due to the rain, did not deter anyone from having a great 

time. 

The next morning, the group completed their action 

plans and all plans were reviewed by the large group, with 

budget items considered and pre-approved by the group, with 

final approval and voting to take place at the Fall board 

meeting.  Mother Earth provided a sunny day on Wednesday 

afternoon for the scheduled board meeting, and the group 

made their farewells to begin the journey home, for some, a 

short journey to Madison; for others, a longer journey to 

LaCrosse. 

Three individuals stood out at this year‘s long range 

planning meeting, as school psychologists who truly exem-

plify dedication to WSPA and to the profession of school 

psychology.  Linda Servais, who handed over her gavel to 
the new president, Mitch Lambert, not only acted as presi-

dent this past year, but she also fulfilled responsibilities as 

convention chairperson and recognitions and scholarships 

chairperson; along with participating in several committees 

and legal advocacy activities as well, in addition to continu-

ing her full time job as a school psychologist in Beaver Dam, 

and caring for elderly, ill parents.  In addition to all this, and 

no matter how busy she was, Linda is a person who always 

had time to give to a fellow psychologist who had a question 

or a need for support. 

Another person who deserves recognition is Don Juve, 

WSPA‘s treasurer for the past 6 years.  Don has never 
missed LRP, but this year was not able to come on Monday 

or Tuesday, due to medical problems with his parents to 

which he needed to attend.  As it turned out, Don made the 

four-hour drive from LaCrosse to West Bend to attend the 

three-hour board meeting, then headed back home, another 

four-hour drive.  He came in good spirits with not a word of 

complaint about the long drive.  Don is also a very busy 

school psychologist, who is never too busy to lend a helping 

hand to a colleague, or to grant a request or offer support.  A 

third person who deserves recognition is the new president, 

Mitch Lambert.  Mitch has been practicing school psychol-
ogy for the past six years, but has never been in a leadership 

role of the magnitude of acting as president of WSPA.  This 

is only his second year on WSPA‘s executive board.  Yet, 

when he was approached with the request for service, he 

willingly stepped forward without any hesitation.  Mitch is 

also the kind of person who is dedicated to the profession of 

school psychology, is very busy, yet always has time for 

colleagues who may need his expertise or support. These 

three people show us, more than any words could, what 

WSPA is truly about:  dedication to the profession of school 

psychology and outstanding role models for all school psy-

chologists. 
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utilizing a scatter plot, interval sample, time sample, duration 

and latency recording are well illustrated. The author empha-

sizes that ―Data collections should not be an additional re-

sponsibility; it should be a direct outcome of completing 

instruction.‖  Given that decisions about altering instruction 
to increase learning must be ongoing, Ms. Johnston recom-

mends monitoring progress on a weekly or biweekly basis 

and ensuring that resulting data can be easily summarized 

into meaningful graphs for the student and other invested 

parties.  After reading this short book, teachers are likely to 

feel confident in designing relevant goals and measuring 

progress on clearly defined objectives for their students and 

they will have gained the necessary skills to effectively com-

municate their students‘ performance and IEP progress.  

Data Without Tears is an excellent resource and reference 

for anyone who struggles with writing relevant, meaningful 
IEP goals and determining effectiveness of instruction and 

intervention. 

If there are any questions regarding this book review, 

please feel free to contact me through my office at 920-906-

6531. 



School Psychology Graduate Students as Agents of Social Justice:  

The Importance of Discourse 

By Angela Lombardo and David Shriberg; Loyola University Chicago 

Reprinted with Permission from Student Affiliates in School Psychology (SASP) Newsletter,  

Winter, 2009. 

In January, Angela found herself conversing with 

some acquaintances who attended our university, 

but a different program. As she sat with the 

group, they discussed their decision to attend our 

current university over others. A young man sat 
next to her expressing his frustration with mount-

ing debt he had accrued while attending a pri-

vate university; his undergrad degree had left 

him fairly debt-free. She offered the question, 

“But, isn’t it worth it because our school has the 

focus on social justice, and because being a person living 

for others is the mission of our school?” He looked at her 

as if she had just spoken an unknown language.  

It must be said this isn‘t the first time that one of us has 

been surprised at the reaction of a peer when the term social 
justice has been mentioned. While Angela‘s initial reaction 

was to compare her area of study to this young man‘s (school 

psychology and law, respectively), many individuals in 

school psychology have surprised us with their own com-

ments and thoughts regarding social justice as well as their 

avoidance of it. We have been surprised because, to us, a 

commitment to social justice goes hand in hand with our 

personal decisions to enter the field and with the core goals 

and aspirations of school psychology. However, thus far in 

our respective careers (Angela is currently a second-year 

graduate student in school psychology; Dave is currently in 
his sixth year as a school psychology faculty member), we 

are acutely aware that the term social justice, with all it en-

tails, is not commonly found in school psychology discourse. 

We are also acutely aware that this may not be by accident. 

That is, while we consider ourselves lucky to be in the pres-

ence of others at Loyola who openly and freely discuss so-

cial justice, through our personal contacts and through our 

involvement in NASP‘s Social Justice Interest Group (Dave 

is the founder and co-chair of this group), we are also aware 

that many graduate students are in programs where they ei-

ther have not yet found outlets for these discussions or, in 

some cases, where they feel that promoting a social justice 
agenda would not be viewed favorably by other students, 

faculty, and field supervisors. For those graduate students 

who may not feel the support of others in their program, or 

for those who are not sure with whom they can discuss these 

topics, it is our hope that this article—in which we empha-

size the importance of discourse—can serve as an outlet for 

your interest in this topic as well as a guide for how to move 

forward with a social justice agenda. 

Placing Social Justice in Familiar Terms 

In school psychology, the problem solving model is 

typically one of the first things learned in graduate educa-

tion. In basic terms, the model emphasizes gathering infor-

mation, analyzing information, and taking action according 

to that information. Discourse and action in social 

justice is fairly similar. First, one must gather in-

formation. This involves getting in tune with one‘s 

own thoughts about social justice. It means think-

ing about the parts of social justice that are most 
salient, the topics that excite one most, and the 

personal nature of social justice. Following this 

self-assessment, one must then gather information 

about others. This means figuring out what others 

think about social justice, what topics are salient to 

them, and what excites other people and motivates them to 

work towards social justice. Next, the model requires analy-

sis of this information. Such analysis is important because it 

allows one to evaluate what data have been gathered and to 

then make such data meaningful to the individual. Once the 

individual knows with whom and where such discourse can 

take place, the final step is to act on this information with a 
purpose to further advance socially just causes. However, it 

should be noted that acting on information does not always 

mean taking action. It can simply mean engaging in dialogue 

about social justice issues with other graduate students, pro-

fessors, and the educators, children, and families one comes 

in contact with in the field. Once one finds others interested 

in these topics, building connections with people for further 

conversations is one route the initial discourse may take. 

Other routes could include taking action via community ac-

tivities, presentations, and the execution of planned events. 

While these actions are all valid options for the final stage of 
this process, the focus here is on discourse and the continu-

ing need for conversations surrounding social justice. Be-

cause without foundational discourse and established conver-

sation partners, one‘s great ideas may fall on deaf ears. 

Hard to Define?  

If social justice action strategies can be viewed as simi-

lar to more generic problem-solving strategies (albeit with a 

more explicit thrust towards challenging the social and po-

litical status quo) and if social justice ideas are consistent 

with the goals of school psychology, why aren‘t more per-

sons in school psychology discussing social justice? One 

possible explanation is that many people lack the language to 

engage in social justice discourse, in part because social jus-
tice can be difficult to define. In fact, it is recognized that a 

clear definition of social justice does not really exist—it is an 

abstract concept that people define differently. When con-

ceptualizing social justice, some persons may think of the 

constructs of ensuring the rights of all people, regardless of 

background, belief system, or lifestyle. Others may believe 

that social justice involves a service to other people, whether 

it is working with them, caring for them, or aiding them in 

advancing their causes. Our personal view is that social jus-

tice involves challenging the status quo when that status quo 

is unjust as well as working with integrity and responsibility 
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for justice for all people. Unlike many related fields, social 

justice isn‘t a buzz word in the field of school psychology—

yet. However, the term is being found in increasingly more 

literature and more discourse in practice as the field of 

school psychology evolves—as evidenced by a recent School 
Psychology Review mini-series on ―Promoting Social Jus-

tice‖ (Power, 2008). 

Discourse in Graduate Education  

So, if the field can and might be moving in a direction 

that supports social justice, what sort of opportunities do 

graduate students preparing to be school psychologists have 

for taking part in social justice-oriented activities? The first 

option is to engage in the conversations some might consider 

uncomfortable—conversations about cultural diversity, so-

cioeconomic status, sexual orientation, and different (dis)

abilities. In having such discussions, questions might get 

answered, unknowns might be discovered, stereotypes may 

be explored, and graduate students may gain knowledge in 

different areas surrounding these topics. The other benefit of 
having such conversations is that they might spark subse-

quent conversations that lead to long standing discussions. 

The conversations do not need to occur in formal educational 

settings. Engaging in a conversation with a peer or a profes-

sor in a coffee shop or on the way to a parking garage is ade-

quate for progressing toward this goal. Such conversations 

can enhance the relationship as well as allow both parties to 

examine each others‘ points of view. 

Discourse in Practice  

During their field experiences, school psychology prac-

ticum students and interns are taught the ways that certain 

districts work, how the job is viewed by others, and how to 

do the job according to their supervisors. The practicum and 
internship years are formative in the career of the school 

psychologist; this is where many form the habits and prac-

tices they will espouse throughout their careers. It is often 

difficult, in these positions, to practice in a manner different 

from that of a supervisor. However, we encourage students 

to critically question the mindset of professionals with whom 

they work during these formative years and to ensure that 

they are learning best practices to provide services in a so-

cially just manner. By constantly evaluating the practices of 

peers and professionals, practicum and intern students can 

further develop their ideals regarding and practices support-
ing social justice. Following such evaluation, continuing 

discourse with field supervisors, peers, and professors will 

further the causes embodied in practicing in a socially-just 

manner by encouraging them to act to this end. With this in 

mind, it is also important to remember the respect and re-

sponsibility that comes with being a practicum student and 

intern. While working towards social justice is important, it 

is also essential to work with integrity under a supervisor and 

within the bounds of the school district. 

 Discourse in Research  

Finally, presentations, papers, and projects can all be 
completed with social justice themes in mind. In graduate 

work, the information learned and presented can help others 

engage in learning about themes related to social justice. 

Operating with a multicultural perspective could enhance 

presentations and papers, required by coursework, to ulti-

mately inform peers and faculty about matters related to so-

cial justice. 

Looking Forward  

We believe that socially just practice is an aspiration for 

many school psychology graduate students. However, trans-

lating the aspiration to practice can be a daunting task. If 

your goal is to fight for social justice, but you have not 

thought through what this aspiration entails, it is likely that 
the strategies you select in pursuing this purpose may be 

ineffective or incoherent. In many cases, this lack of clarity 

is followed by frustration when your actions do not have the 

desired impact, ultimately leading some to conclude that 

effecting social change is not possible. Given this, this article 

has sought to provide some concrete strategies for getting 

started as an agent of social justice. These strategies are cen-

tered on the importance of discourse, both with oneself and 

with those around you. That is, we recommend you begin 

with a self-assessment of your personal strengths, defini-

tions, and desired points of emphasis as an agent of social 

justice. Armed with this knowledge, you can then apply the 
problem-solving skills that you have been learning as a 

graduate student to connect with others, gather information, 

and form a more targeted plan to maximize your impact. 

Furthermore, you can become a leader—through your words 

and actions—to other students who are unsure of their capa-

bilities but who are striving to be change agents themselves. 

Ultimately, we believe that the construct of social justice can 

provide a powerful moral framework for action, and we are 

excited by recent developments in the field that allow a so-

cial justice agenda to be an obtainable aspiration for school 

psychologists. 
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What We Know about Interventions for Children on the Autism Spectrum 
By Erin Casper and Rose Jaffery 

University of Connecticut 

(Reprinted from the Connecticut Association of School Psychologists‘ newsletter  

The Connecticut School Psychologist, Volume 15, Number 2, 2009) 

Within the Individuals with Disabilities Edu-

cation Act of 2004 (IDEA), which is the federal 

legislation that specifies that children with dis-

abilities receive special education services, au-

tism is defined as ―a developmental disability 
significantly affecting verbal and nonverbal com-

munication and social interaction, usually evident 

before age 3, that adversely affects a child‘s edu-

cational performance. Other characteristics often 

associated with autism are engagement in repeti-

tive activities and stereotyped movements, resis-

tance to environmental change or change in daily 

routines, and unusual responses to sensory experi-

ences‖ (IDEA 2004). As the prevalence of autism spectrum 

disorders (ASD) increases and the number of advertised in-

terventions aimed to ameliorate the symptoms of autism con-

tinues to grow, it is imperative that school psychologists are 
knowledgeable of the strengths and shortcomings of the vari-

ous treatments currently being marketed. Moreover, it is es-

sential that school psychologists know not only how to inter-

pret research articles about various treatments critically but 

also how to disseminate this information to families of indi-

viduals with autism who may be inquiring about various 

intervention options for their children.   

The list of current autism interventions for autism is 

extensive. While this article does not offer an exhaustive list 

of all options available to parents and guardians of children 

with autism, it highlights several treatment options that tend 
to be inquired about frequently within public school systems. 

Additionally, a brief overview of the current evidence in 

support of each specific intervention is offered to assist in 

evaluating options.   

 

Evidence-Based Intervention Programs 

● Applied Behavior Analysis 
Applied Behavior Analysis (ABA) is defined by seven 

critical dimensions.  First, it is applied, meaning the outcome 

of the treatment has practical implications and leads to an 

improved quality of living for the individual.  Second, it is 

behavioral, meaning the field is only concerned with behav-
iors that can be observed and measured. Third, the field is 

analytical. In other words, there is heavy reliance on data 

collection, which is reviewed on a regular basis. Experimen-

tal modifications are made to ensure functional relationships 

exist between variables of interest. The fourth dimension is 

that ABA is technological, meaning all treatment procedures 

are described in detail to ensure replication is possible. ABA 

is conceptually systematic, meaning all procedures are de-

rived from known principles governing behavior and are 

logically linked. The sixth dimension is that it is effective, or 

that utilized treatments lead to overall benefits for the indi-
vidual. Finally, ABA has generality, meaning that the treat-

ment results in behavior changes beyond the specific teach-

ing context  (Cooper, Heron, & Heward, 1987). 

ABA is not a specific teaching strategy, but 

rather an overall methodology. Although the field 

is clearly defined in the literature, it is often mis-

understood by parents and educators. Often times 
it is viewed synonymously with discrete trial 

instruction (see below for description) or seen as 

incompatible with other teaching strategies or 

approaches. A variety of teaching strategies 

based in behavioral principles can be employed 

in a behavior analytic program. It is a compre-

hensive intervention that aims to teach desirable 

skills across a variety of domains while simultaneously de-

creasing maladaptive behaviors.   

The field of ABA has been widely researched and an 

extensive body of literature supports its efficacy as an inter-

vention aimed at ameliorating many symptoms of autism. It 
is a labor-intensive intervention that requires ongoing pro-

gram development, data collection, and treatment modifica-

tions to maximize the benefits to the students. Additionally, 

when done correctly, a program based on ABA involves in-

dividualized programming for each student. In other words, 

not all students receiving this type of intervention will be 

taught using the same strategies, although this is a common 

misperception of the field. In summary, it has been found to 

be a highly effective treatment for individuals with autism. 

● Treatment and Education of Autistic and related 

Communication-handicapped CHildren (TEACCH) 
TEACCH is a method of structured teaching that fo-

cuses on manipulating the environment in such a way as to 

facilitate an individual‘s learning (Bruey, 2004). TEACCH 

utilizes many ABA strategies (e.g., reinforcement, shaping, 

prompting), however it is not as data-focused as ABA. The 

major components of TEACCH involve the organization of 

the child‘s physical environment in order to clearly convey 

classroom expectations by providing visual boundaries, re-

minders of behavioral expectations, and visually displayed 

classroom activity schedules. The primary goal of TEACCH 

is to modify the child‘s environment in order to enhance 

learning, rather than expecting the child to conform to typi-
cal classroom practices (Cowan, 2009). Research has found 

TEACCH to result in positive outcomes for students with 

ASD. 

 

Intervention Strategies with a Supportive Evidence-Base 

The following teaching strategies have supporting evi-

dence within the literature. That said, no single teaching 

strategy in isolation is likely to be effective at teaching indi-

viduals with autism a variety of skills. Rather, individualized 

decisions should be made for each student as to which strate-

gies should be employed to target various skills.   

 Discrete trial teaching (DTT) is a teaching strategy 

commonly associated with applied behavior analysis. Al-
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though DTT is often employed in behavior analytic pro-

grams, it is just one of many teaching strategies that are sup-

ported in the research as being effective. DTT is a strategy 

that involves breaking skills down into small, discrete units 

that can be taught in isolation. There are three components to 
DTT. First, there is a clear antecedent presented, which is a 

cue or instruction that the learner must respond to. Second, 

there is the response or behavior exhibited by the student. 

Finally, there is a consequence, either in the form of rein-

forcement for correct responding or in the form of an error 

correction for incorrect responding. Prompting procedures 

are used to enhance learning and very specific error correc-

tion procedures are used to ensure the learner receives clear 

feedback for responses. Instructions are fast-paced and re-

petitive to ensure efficiency. 

 Shaping is another effective teaching strategy. This 

involves reinforcing successive approximations to an end 

target behavior. For example, if you would like a student to 

color a picture and initially the child makes a mark on the 

paper, you may reinforce. However, once the student is con-

sistently able to make a mark on the paper, reinforcement 
would then be withheld from the learner until the student 

was able to scribble on the paper. Once the student was con-

sistently able to scribble on the paper, the expectations 

would again be increased and the learner would only receive 

reinforcement for responses that more closely resembled the 

end target behavior, in this case coloring a picture. Shaping 

can be a time-consuming strategy, yet it can be combined 

with other explicit teaching techniques to make learning 

more efficient. 

 Incidental or naturalistic teaching capitalizes on natu-

rally occurring opportunities to teach skills. It is a predomi-

nantly student-guided teaching strategy. Incidental teaching 

can be used any time a student initiates contact with some-

thing either verbally or non-verbally. For example, if a stu-

dent reaches for something, points to something or is even 
just looking at something, those can be seen as opportunities 

to teach skills. Following the student‘s initiation, the teacher 

can request an elaboration from the student, either in the 

form of having the child label the item or in some way ex-

pand on his or her request for the item. Once the child pro-

vides the elaborated response, the behavior can be reinforced 

by the adult granting the student access to the item. Inciden-

tal teaching should involve brief and positive interactions 

with the student. Situations can be contrived to ensure natu-

ral opportunities to teach new skills occur on a regular basis. 

 Task analysis or chaining procedures involve breaking 

complex skills into smaller units that can be taught individu-

ally and then strung together to form a behavior chain. For 

example, tooth brushing can be thought of as many small 

steps such as turning on the water, putting toothpaste on a 
brush, etc. Each of these steps can be targeted individually 

but in close temporal sequence through a chaining procedure. 

Although there are different types of chaining procedures, 

including forward, backward and whole task chaining, all 

have been supported in the research to be effective strategies 

for teaching more complex behavioral sequences. 

 The Picture Exchange Communication System 

(PECS) is an alternative communication system in which 

students are taught to exchange pictures of items with an-

other individual as a means of communicating. This system 

is often taught to children who are non-verbal however it can 

also be used with children with limited expressive language 

skills. It is important to note that PECS does not preclude 
spoken communication. It is a structured communication 

system that is taught in a systematic manner utilizing behav-

ioral principles. The use of PECS often serves as a replace-

ment behavior to other inappropriate behaviors that previ-

ously served communicative functions. 
 
Programs and Strategies with an Insufficient Evidence-Base 
● Floortime (Developmental, Individual Difference Rela-

tionship-Based Model) - The theory behind Floortime is that 

individuals with ASD have deficits in the ability to integrate 

affect with motor responses and symbolic representations 

(Greenspan & Wieder, 1999). This leads to deficits in their 

ability to learn through cause and effect (Alfonso, 2009). 

Floortime focuses on the emotional development of the indi-

vidual in order to drive future learning, especially through 

improving positive family interactions. One study has found 

Floortime to be associated with positive outcomes in 45.5% 

of children (Solomon, Necheles, Ferch, & Bruckman, 2007); 
however, other studies had numerous confounds limiting the 

ability to draw significant conclusions. As of yet, the evi-

dence supporting Floortime is limited. 

 Relationship Development Intervention (RDI) is an 

intervention that aims to teach individuals with autism to 

value relationships with others, as opposed to only communi-

cating one‘s wants and needs. Proponents of this intervention 

suggest that RDI therapy helps establish neural pathways 

that regulate emotion and motivation (Freeman, 2007). It is 

an adult-directed therapy and individuals are trained via 

videotapes, consultants, and books. While this intervention 

has intuitive appeal, there is currently only one peer-

reviewed research article supporting the efficacy of RDI 

(Letso & Zane, 2009). The one study done to date had sev-

eral notable research flaws, including a very small sample 

size, no random assignment and no subject matching. Addi-
tionally, children in the RDI group had higher IQ scores than 

those in the control group (Letso & Zane). Currently, there is 

insufficient evidence to support the use of RDI as an effec-

tive treatment for children with autism. 

 Art Therapy aims to ―reach‖ individuals with autism 

through the artistic process (Freeman, 2007). Based on cur-

rent literature, there is not a uniform protocol for Art Ther-

apy that is utilized by practitioners. Rather, various ap-

proaches are utilized in an attempt to connect with the child 

with autism. While there is some research comparing art-

work of individuals with autism to artwork of individuals 

without autism, which is then interpreted in various ways, 

there is no peer-reviewed research indicating Art 

Therapy significantly improves 

the symptoms of autism. 

 Music Therapy, in much 

the same vane as Art Therapy, 

does not have a clearly defined 

protocol and aims to connect to 
students with autism through 
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music. Published studies examining this therapy cited vari-

ous goals of the intervention ranging from increasing com-

munication (Buday, 1995) to reducing challenging behaviors 

(Durand & Mapstone, 1998). Although some peer-reviewed 

research articles are available, most successful studies used 
music as positive reinforcement, and therefore were utilizing 

behavioral strategies. To date, there is insufficient evidence 

to support that Music Therapy itself is an effective interven-

tion for improving the symptoms of autism. 

 Sensory Integration Therapy (SIT) is a treatment that 

aims to help individuals with autism regulate sensory infor-

mation, including information that is seen, heard, tasted, felt, 

and smelled (Freeman, 2007). Proponents of this intervention 

believe SIT will help an individual with autism integrate 

sensory information, which their brains have not yet learned 

to do. SIT often involves having children engage in motor 

activities such as using scooters or swings in an attempt to 

give them exposure to different types of sensations.  Deep 

pressure and brushing or joint compressions are also com-

monly seen in SIT.  Although some research has been done 

investigating the effects of SIT for individuals with autism, 
the findings are inconclusive at this time. Much of the pub-

lished research has been in the form of case studies. Of the 

remaining research on SIT as a treatment for autism, there 

are numerous flaws in the studies including confounding 

variables that are not accounted for, lack of control groups, 

and lack of independent observers in the data collection 

(Freeman, 2007). 

 Biological treatments for autism have garnered much 

media attention. Although, such treatments have shown sig-

nificant efficacy for other childhood disorders (e.g., stimu-

lants for individuals with ADHD), there is no biological in-

tervention that has demonstrated efficacy for the majority of 

individuals with autism. There are, however, treatments that 

can help manage the symptoms of autism in some individu-

als. For example, psychotropic medications such as selec-
tive serotonin reuptake inhibitors (e.g., Fluoxetine/Prozac), 

atypical antipsychotics (e.g., Resperdal), and methylpheni-

date (e.g., Ritalin) have been found to be effective in some 

individuals, however more research is needed before conclu-

sive recommendations can be established. Medications are 

not to be used as a replacement to therapy, but rather in con-

junction with a more comprehensive treatment plan (Cowan, 

2009). 

 Diet therapies have had much attention in the popular 

press and are based on the theory that food allergies create a 

neurotransmitter imbalance related to autism (DePinna & 

McCabe, 2008). Some parents have actually claimed that 

dietary modifications have directly led to their child‘s recov-

ery from autism. Most of these children were receiving other 

therapies as well (e.g., ABA therapy), so the recovery cannot 
be attributed solely to the dietary modifications. Parents must 

be very cautious when considering these biological treat-

ments, as they may have considerable side effects. For exam-

ple, children with autism are often picky eaters, so restricting 

their diet further can lead to malnutrition (DePinna & 

McCabe, 2008). Chelation therapy works to detoxify heavy 

metals from the body (e.g., lead, mercury) and is based on 

the erroneous belief that vaccinations are the cause of au-

tism; however, chelation extracts necessary minerals as well 

(e.g., iron), the long-term effects of which are unknown 

(Alfonso, 2009).  

 

Interventions Not Supported by an Evidence-Base 

 The use of social stories in teaching appropriate social 

and communication skills to children with ASD is fairly 

popular. The approach generally consists of having a child 

with ASD read a social story that has been written to specifi-
cally outline how one should go about utilizing a particular 

skill that has been identified as a target behavior for the indi-

vidual student. For example, if a child does not consistently 

wash his or her hands after using the bathroom, a social story 

may be written explaining the necessary steps and the impor-

tance of hand washing. The social story is tailored to that 

student‘s level of comprehension and uses literal language. 

Social stories are often written in the first person. While 

there is some evidence to suggest that social stories are ef-

fective at reducing maladaptive behaviors, there is limited 

research to support that social stories effectively teach social 

and communication skills to students with autism 
(Hochdorfer et al., 2008). 

 Auditory Integration Therapy (AIT), often used with 

the hearing impaired, has been linked to autism due to the 
hearing abnormalities often associated with the disorder 

(e.g., negative reactions to certain sounds). Filtered sounds 

are presented to desensitize the child to aversive sounds 

(Alfonso, 2009). The research supporting its use had several 

limitations and side effects are substantial (e.g., headaches, 

earaches, nausea, sleeping and eating disturbances, and ag-

gression). Thus, AIT has been classified in some states as 

invasive and the American Academy of Audiology has stated 

that there is no evidence proving it to be effective for any 

disability (Alfonso, 2009; Stephenson, 2004). 

 In Facilitated Communication, a facilitator helps the 

child use assistive technology to express the child‘s thoughts. 

It is based on the theory that children with ASD have the 

ability to communicate, but difficulties with visual-motor 

integration inhibit them from expressing this. When tested in 

a controlled environment to minimize facilitator influence, 
the efficacy of facilitated communication is not supported 

and has actually been posited to have harmful effects 

(Simpson, 2005). 
 
Conclusion  

Parents often look to school psychologists for guidance 

on how to intervene for their child on the autism spectrum. 
School psychologists are trained to evaluate the evidence 

behind interventions, however parents often do not realize 

the importance of considering what the literature indicates as 

effective. It is our role as school psychologists to be knowl-

edgeable about the various therapies and to encourage par-

ents to review potential treatments with a critical eye. School 

psychologists should be understanding of parents‘ desires to 

try several treatments, but the potential risks and benefits 

must be considered. 

Although strategies utilizing Applied Behavior Analysis 

therapy are the only autism treatments with conclusive evi-
dence supporting their efficacy, many other treatments in 
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which the evidence is inconclusive are commonly recom-

mended. The media has played a strong role in promoting 

and popularizing some of these interventions, but it is impor-

tant to realize that most new interventions have not yet been 

empirically validated. Innovation is important, but existing 
research needs to be utilized in order to guide parents to 

choose theoretically and practically relevant interventions. 

Children on the autism spectrum are very unique, so a one-

size-fits-all model is inappropriate. What works for some 

may not work for all. Parents should be encouraged to con-

sider the empirical evidence and consult with professionals 

(e.g., doctor, psychologist, nutritionist) prior to making ma-

jor treatment decisions about their child. Below is a list of 

resources for parents and practitioners.  

 

Resources 

Association for Science in Autism Treatment (ASAT) – 
www.asatonine.org 

Autism Special Interest Group – http://dddc.rutgers.edu/

autismsig 

Connecticut Families for Effective Autism Treatment (CT 

FEAT) – www.ctfeat.org 

National Association for Autism Research (NAAR) – 

www.naar.org 

National Association of School Psychologists (NASP) – 

www.nasp.org 

Members can log into the NASP website and search for au-

tism resources at :  
www.nasponline.org/resources/listinga.aspx#autism 

National Autism Center (NAC) – 

www.nationalautismcenter.org  

A copy of the National Standards Report, a comprehensive 

review of evidence-based treatments, can be requested at 

www.nationalautismcenter.org/contact.php 

Organization of Autism Research –  

www.researchautism.org 

Freeman, S.K.  (2007). The Complete Guide to Autism Treat-

ments. Lynden, WA: SKF Books USA, Inc.   
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GROUP INTERESTS FOR TEENS (GIFTs) Program 
By:  Christy Sprotte, School Psychologist 

Green Bay Area Public Schools 

“Each day is a gift.  That’s why it’s called the precious pre-

sent.” 

Due to the generosity of the WSPA Children‘s Services 

Grant, approximately 60 students at Franklin Middle School 

in Green Bay, Wisconsin have had the opportunity to receive 
the gift of time with student services team members and their 

classmates during the spring of 2010 through the GIFTs pro-

gram.  The GIFTs (Group Interests for Teens) program was 

conceived in the fall of 2009 by Christy Sprotte, School Psy-

chologist, and the remainder of the student services team at 

Franklin Middle School, including three guidance counselors 

and one school social worker.  While working as a team at 

Franklin Middle School, the student services staff quickly 

recognized that the majority of their time was being spent on 

tertiary interventions with the most at-risk students, thereby 

neglecting the vast majority of the 700 students at Franklin 

Middle School.  When examining their case logs, the student 
services realized that a wider impact could be made on 

Franklin‘s student body if small group counseling opportuni-

ties were offered for all students.  Out of this realization, the 

GIFTs program was born.   

Once the need for the GIFTs program was established, 

the student services team sprung to action.  First, a list of 

tentative topics for the groups was gathered, focusing in on 

each staff member‘s areas of specific expertise.  Group top-

ics included study skills, stress management, self-esteem, 

SCRAPS (Students Creating a Positive Self), Alcohol and 

Other Drug Abuse (AODA), and Salvaging Sisterhood.  The 
topics for groups were discussed with a pilot group of stu-

dents and selected staff members to ensure the themes 

aligned with the students‘ needs and Franklin‘s building 

goals.  Once the topics for the groups were finalized, student 

services team members were able to use the monies from the 

WSPA Children‘s Services Grant to purchase curriculums 

and supplies for the groups, including scrapbooking supplies, 

hand tools for stress management, scrapbooking supplies, 

journals, bean bags for informal gatherings as a group, and 

novels for bibliotherapy. 

After the supplies were gathered, the GIFTs groups were 

just missing one crucial element … the STUDENTS!  In 
order to encourage participation in the GIFTs groups from 

the wider student body, grade-level counselors presented a 

brief 15-20 minute presentation to all students at Franklin, 

discussing the topics of the groups and providing the stu-

dents with an opportunity to rank order the topics for groups 

they may be interested in joining.  The student services team 

was aware that some adolescents may be self-conscious sign-

ing up for small group counseling in front of their peers, so 

all students were asked to fill out a nomination form regard-

less of their level of interest, simply indicating ―Not Inter-

ested‖ if they did not wish to join a group.  After the self-

nominations were gathered, the student services team came 
to the realization that there were way too many students 

signed up for the GIFTs program to ensure a small group 

counseling experience.  Therefore, students were prioritized 

for participation in a GIFTS group by at-risk status and/or 

recommendation by a staff member in addition to their self-

nomination.  This ensured that students who were both inter-

ested in the GIFTs program and in need of small group coun-

seling were selected for the GIFTs program.  Those students 

selected for participation in one of the GIFTs groups met 

individually with their guidance counselor, social worker, or 

school psychologist to discuss their participation in the group 
and were given a parent letter, which outlined the objectives 

of the GIFTs program and how parents could withdraw stu-

dents from a GIFTs group should they so desire. 

Once the students were selected, the formula for the 

GIFTs program was complete.  Energetic student services 

team members + excited students + engaging topics + neces-

sary materials = a powerful GIFTs group experience for over 

Christy Sprotte, School Psychologist, with a group of SCRAPS group participants 
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60 middle school students!  At the beginning of their GIFTs 

group, which consisted of 6-12 students in sixth, seventh, 

and eighth grade, students were asked to complete a brief pre

-survey developed by the student services team as part of 

their Collaborative Learning Team, which was modeled after 
tools to assess self-concept and self-esteem.  Following their 

pre-assessment, students then participated in weekly GIFTs 

sessions for 6-8 weeks for 50 minutes/week during the win-

ter and spring of 2010.  Activities for each GIFTs group var-

ied based on the topics being addressed, but all of the activi-

ties were designed with collaborative learning in mind.  

Some of the students‘ favorite GIFTs group activities in-

cluded scrapbooking, learning visualization and relaxation 

techniques, journaling, participating in group icebreakers and 

energizers, and reading the novel, Diary of a Wimpy Kid.   

While the GIFTs groups are still ongoing at the time 

of publication of this article, the immediate effect of the 
GIFTs groups on Franklin‘s students has already been real-

ized.  For example, a seventh grade student excitedly re-

ported to the school psychologist several weeks ago, 

―Wednesdays are my favorite day of the week!‖  When 

asked why, the student shared that her SCRAPS group, 

which is part of the GIFTs program, is on Wednesdays and is 

her favorite part of the week.  Other students have also anec-

dotally commented on the GIFTs program, reporting that 

they are happy to have a safe place at school to discuss teen 

issues with a trusted adult and their classmates.  In addition 

to the anecdotal comments, all students participating in the 
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GIFTs program will also be asked to complete a post-test 

assessing their self-concept and acquisition of skills follow-

ing the GIFTs program.  Given the early rave reviews, 

Franklin‘s student services team members are confident that 

the GIFTs program will have made a profound impact on the 
students of Franklin Middle School.  Given the initial suc-

cess of the GIFTs program, the GIFTs‘ concept has now 

spread to other schools in the Green Bay, including Langlade 

Elementary School.  Through the development of the GIFTs 

program, Franklin‘s student services team have truly recog-

nized how powerful the gift of time and energy is for all stu-

dents!   

For more information on the GIFTs or SCRAPS pro-

gram, please contact Christy Sprotte, School Psychologist, 

via e-mail:  csprotte@greenbay.k12.wi.us  



Children’s Services Committee Silent Auction 
 

The Wisconsin School Psychologists Association - Chil-

dren‘s Services Committee will be holding its annual silent 

auction during the fall Wisconsin School Psychology Con-

vention which will be held October 28 & 29, 2010. Proceeds 

from this year‘s auction will be used to fund grants for novel 

ideas from school psychologists like you! Examples include 

ideas that sponsor children‘s involvement in conflict resolu-

tion and peacemaking programs, mentoring programs, and 

other innovative direct services to meet the needs of chil-

dren. 
Would you be able to contribute something for our si-

lent auction? Any donations would be greatly appreciated.  

Each item will be displayed along with its retail value and 

the name and address of the donor.  If you have business 

cards or other print material, we will gladly place them by 

your donation.  I would be happy to arrange for someone to 

pick up your contribution or you can mail it to the address 

listed below. 

Please consider donating something to our silent auc-

tion.  I can be contacted at (608) 785-6889 or new-

ton.joce@uwlax.edu. Thank you for your time and consid-
eration. 

 

Sincerely, 

 

Jocelyn H. Newton, Ph.D., NCSP 

Wisconsin School Psychology Association 

Regional Representatives Chair 

341 Graff Main Hall (UW-La Crosse)  

1725 State St.  

La Crosse, WI  54601 

Children’s Services Committee News 

CHILDREN’S SERVICES COMMITTEE  

2010-11 GRANT OPPORTUNITY 

The Children‘s Services Committee has allocated 

funds for the purpose of supporting child-related service 

efforts. Grants will be awarded to support a specific activity, 

school-wide initiative, training opportunity, or extracurricu-

lar endeavor for the purpose of providing children‘s ser-
vices. This year, the Children‘s Services Committee has two 

$250 mini-grants in addition to our $500 grants. Projects 

must be implemented during the current school year. 

Past grants have been awarded to fund youth mentor 

programs, collaborative efforts between staff and students, 

and violence prevention programs, among others. 

Grant applicants MUST SPECIFY whether they are 

applying for the $250 mini-grant or the $500 full grant.  Re-

cipients of this year‘s funding will be chosen based on: 

 

1) Detailed description of the project   

2) Demonstrated need (data-driven) 
3) Anticipated outcome and benefit to children 

4) Specific timeline 

5) Detailed budget/funding rationale  

 

Interested individuals need to submit a typed proposal 

of 350-500 words addressing the five points described. The 

timeline and budget for the project should be clearly out-

lined. Funds will be awarded in November 2010. 

Grand proposals will be accepted from August 2010 

through October 15th, 2010.   Proposals should be sent to the 

address below and postmarked by October 15th, 2010.  In 
addition to the typed proposal, please include your full name 

and position, home address and phone number, school dis-

trict name, address, e-mail, and phone. 

 

VERY IMPORTANT REQUIREMENT!!! 

 

If your project is selected for funding, you MUST sub-

mit a brief description of the outcomes for the WSPA news-

letter (Pictures are greatly appreciated!).  This description is 

due by April 1st… No Fooling! 

 

Send proposals and/or address questions to: 
 

Katie Johnson, School Psychologist 

295 Arlington Drive 

Amery WI 54001 

651-587-6336 

mccormickkatie@hotmail.com 
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This is your annual reminder that WSPA subscribes to NASP‘s ethical code.  

You can access the National Association of School Psychologists‘ Professional 

Conduct Manual, Principles for Professional Ethics at www.nasponline.org.  Go 

to National Association of School Psychologists, then NCSP/Certification, then 

Ethics Committee, then in the text ―Principles for Professional Ethics.‖   
Click there. 

Jennifer Kamke Black, Editor 

The WSPA Sentinel 

N4212 Townline Rd. 

Shawano, WI  54166 

 
 

CHANGE SERVICE REQUESTED 

The WSPA Sentinel would like to feature school psychologists from across Wisconsin.  

Please contact Jennifer Kamke Black at kamkeblj@ssd.k12.wi.us if you have suggestions for our next issue. 


