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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x4032 (work).  My email address is 
kamkeblj@sgsd.k12.wi.us.  Topics or features we would like to 
promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-
views, student column (results of thesis, highlighted accomplish-
ment), "post-retirement" articles, and "kudos" articles.  If you 
have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.

President:
Laura McCormick
3135 North Oakdale Lane
Appleton, WI 54914
H (920) 738-9514
W (920) 788-7605
lmccormi@hotmail.com

President-Elect :
Linda Servais
243 Oconomowoc Parkway
Oconomowoc, WI 53066
H (262) 567-6291
W (920) 485-3616
lservais@horicon.k12.wi.us

Past President:
Kay Altfeather
5210 Card Ave.
McFarland, WI 53558
H (608) 838-6930
W (608) 838-4604
kay_altfeather@mcfarland.k12.wi.us

Secretary:
Betty DeBoer, Public Relations Co-chair
W7927 County Rd ZB
Onalaska, WI 54650
H (608) 779-9699
W (608) 785-6891
deboer.bett@uwlax.edu

Treasurer:
Don Juve,
533 20th Ave. South
Onalaska, WI  54650
H (608) 783-0379
W (608) 789-7900
djuve@sdlax.k12.wi.us

For information on contacting committee chairpersons, 
check the WSPA website at www.wspaonline.net.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  member-
ship.  The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, promo-
tion, or endorsement on the part of the newsletter or the Wiscon-
sin School Psychologists Association, Inc.  Articles, announce-
ments, and letters should be submitted to the Editor, Jennifer 
Kamke Black, N4212 Townline Rd., Shawano, WI  54166, 715-
524-4180 (home), 715-526-2175 x4032 (work), e-mail: kam-
keblj@ssd.k12.wi.us.  REMINDER: regional chapters may re-
ceive a stipend of $75/year for submitting an article about their 
region to the newsletter. 

Deadlines for receipt of material by the editor:  

#1--September 1 #2--November 15
    #3--January 15      #4--April 15
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President’s Message
By Laura McCormick

Welcome back everyone.  I know that 
many of you were busy over the summer taking 
classes, serving on committees, catching up on your 
professional reading, and preparing for the coming 
school year.  However, I hope that you all took 
some time during the summer to relax, rejuvenate, 
and reacquaint yourself with family and friends.    

I thought I would take this opportunity to catch you 
up on all the things that WSPA has been involved in over the 
summer and to fill you in on some of my goals for the com-
ing year.  In mid June WSPA met for their annual Long 
Range Planning meeting.  Using the goals developed in 
2005, which focused on improving membership services, 
advocating for children’s needs, providing high quality pro-
fessional development opportunities for school psycholo-
gists, and increasing advocacy for the profession of school 
psychology and school psychological services, WSPA devel-
oped new committee action plans for the 2008-09 member-
ship year.  In addition, based on membership input, WSPA 
also created action plans focusing specifically on the role of 
the school psychologist in implementation of RtI and pro-
moting mental health as part of school psychological ser-
vices.  Be sure to check out Rita Schmitt’s article in this edi-
tion for more information related to LRP.  Also, you may 
review the action plans under the Member’s Only section of 
the WSPA website.  

As a result of discussions at LRP, WSPA has come 
to recognize the importance of obtaining a lobbyist to work 
with our organization to ensure that we are represented on 
state committees that impact our profession and to advocate 
for children through legislation.  To this end, an ad hoc com-
mittee is currently working on defining the role of a lobbyist 
and will be investigating potential candidates for this posi-
tion.  Additionally, WSPA is also pursuing ways to increase 
our visibility as an organization to administrators, school 
boards, parents, community and colleagues.  The Public Re-
lations Committee developed a very ambitious action plan 
and is exploring the possibility of hiring a PR firm to assist 
with this endeavor.  

In July, WSPA sent a letter supporting the proposed 
changes to Section115.8, relating to the establishment of a 
standardized reimbursement rate for each profession, based 
on the average percentage of work times previously reported 
to DPI.  Although WSPA acknowledged that the amount of 
time school psychologists spend providing services to chil-
dren with disabilities varies significantly within our profes-
sion, we felt that the proposed 84% was an accurate reflec-
tion of the average amount of time school psychologists 
spend providing services to children with disabilities.  
WSPA felt that the rule would reduce the workload and pa-
perwork for school districts and school psychologists, as they 
will no longer be required to document and submit detailed 
information regarding the amount of time that they provide 

services to children with disabilities.  
In August, WSPA was asked to participate 

in a discussion regarding assessment issues related 
to RtI.  Linda Servais, President-Elect; Kay Alt-
feather, Past-President; and myself, as representa-
tives of WSPA, met with members of the Wisconsin 
State Reading Association (WSRA), Wisconsin 

Council of Administrators of Special Services (WCASS), 
and DPI staff, to discuss, in particular, reading assessments 
and curriculum based measurement, as they relate to RtI.  It 
is our goal to work together with these stakeholders to de-
velop an integrated approach to incorporate these assessment 
techniques in any RtI model that is proposed at the state 
level.  Further discussions are planned for the near future.  

During the coming year, I hope to accomplish sev-
eral things, with the help of the Executive Board and the 
WSPA membership.  As of September 2, there are no up-
dates regarding the proposed APA Model Act for the Licen-
sure of Psychologists.  However, to prepare for future action 
on this issue, WSPA has identified a leadership group to 
monitor state advocacy and legislative activity regarding 
credentialing and licensure.  In addition, WSPA is exploring 
how to best quickly disseminate information if necessary.  

Another goal is to complete the review and revi-
sions of the WSPA bylaws to address the utilization of 
online elections, incorporate the use of technology to provide 
improved services to our membership, and to make sure that 
the bylaws reflect WSPA’s current priorities, something that 
was last done in 2000.  An ad hoc committee is starting this 
work and we hope to be done by Spring 2009. 

A third goal is to explore how WSPA can support 
new school psychologists in Wisconsin.  Under Chapter PI 
34 school districts are required to provide a qualified mentor 
for all initial educators.  However, many districts do not have 
school psychologists who are specifically trained to mentor 
other school psychologists.  I am interested in exploring the 
possibility of providing mentorship training to ensure that all 
new school psychologists are provided with a qualified men-
tor.  Additionally, I would like to explore what role WSPA 
might have in assisting new school psychologists in develop-
ment of their Professional Development Plans, either as PDP 
reviewers or members of a PDP team.  I would be very inter-
ested in hearing from anybody who might be interested in 
working on developing this valuable service to colleagues.  
If you are interested, please contact me at 
lmccormi@hotmail.com.  I would be very interested in dis-
cussing this with you.

There is much to be done on these and other fronts.  
If you are interested in working on any committees or have 
suggestions or comments, please get in touch with me or the 
committee chairs.  You may reach me at 
lmccormi@hotmail.com or at (920) 738-9514.   Once again, 
welcome back and have a great new school year.    
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Midwest Leadership Summit II
Tools for Instruction: Putting the “I” in RtI

Monday, Tuesday, Wednesday
September 15, 16, and 17, 2008

Members of the Wisconsin School Psychologists 
Association have been invited to participate in the 2008 
Midwest Leadership Summit.

The 2007 Midwest Leadership Summit attracted 
750 attendees from Minnesota, Wisconsin, Iowa, Illinois, 
North Dakota, and Missouri. This year’s Summit focuses on 
the use of evidence-based practices, interventions, and in-
struction and will have 30 breakout sessions focusing on the 
following: Reading; Mathematics; Social, emotional, and 
behavioral; Data and data tools; and Leadership. Dr. 
Amanda VanDerHeyden, Dr. Ben Ditkowsky, Dr. Ben Sil-
berglit, Dr. Tom Kratochwill, Dr. Maribeth Gettinger, Dr. 
Stan Deno and Dr. Eric Hartwig are some of the featured 
speakers.

A Pre-Summit session is available for districts and 
teams that need a refresher on the principles of RtI. Dan 
Reschly, Ph.D. is presenting at the pre-conference and will 
also be the keynote speaker for the Summit. The pre-
conference will feature a facilitated work session for teams 
and will include a building level needs assessment, imple-
mentation planning, and intervention strategies. 

Registration by mail, fax and online begins May 1, 
2008. The Summit registration and hotel reservation dead-
line is August 25, 2008. Attendees can register entire teams 
online at: www.questeducational.com/events

Radisson Hotel in La Crosse, WI
October 29-31, 2008

Keynotes: 
Dr. Matt Burns (U of Minn.) - Decision Making & 

Response to Intervention
Dr. Bill Frankenburger (UW-Eau Claire) - Trends in 

Psychiatric Medications

Pre-convention Workshops: Collaborative Decision-Making, 
Coercive Interventions, Professional Development Plan 
Training.
Sectionals: CBM, Working with Change & Resistance, 
Working with Southeast Asian Families, Parent-Child Inter-
action Therapy, Mental Health Needs of Students, Play-
Based Approaches to Intervention, Treating Anxiety Disor-
ders, Social Skills Interventions, RtI at the Secondary Level, 
RtI and Culturally and Linguistically Diverse Students, Us-
ing AIMSWeb, Counseling Higher Functioning Students 
with Autism, DPI Updates, and more.
Networking Opportunities: Paddlewheel River Cruise, Mu-
sic & Dancing with Big Daddy Cade, Children’s Services 
Auction, and a Field Trip to Chileda.
Professional Development: Certificate of Completion, APA 
Continuing Education, and Graduate Credit from UW-La 
Crosse.

The Wisconsin School Psychologists Association (WSPA) is 
approved by the American Psychological Association to 

offer continuing education for psychologists. The Wisconsin 
School Psychologists Association maintains responsibility 

for the program.

More Information and Registration at 
www.wspaonline.net

Children’s Services Silent Auction
The Wisconsin School Psychologists Association -

Children’s Services Committee will be holding its annual 
silent auction during the fall Wisconsin School Psychology 
Convention which will be held October 29-31, 2008, at the 
Radisson in La Crosse, WI. Proceeds from this year’s auc-
tion will be used to fund grants for novel ideas from school 
psychologists like you! Examples include ideas that sponsor 
children’s involvement in conflict resolution and peacemak-
ing programs, mentoring programs, and other innovative 
direct services to meet the needs of children.

Would you be able to contribute something for our 
silent auction? Any donations would be greatly appreciated.  
Each item will be displayed along with its retail value and 
the name and address of the donor.  If you have business 
cards or other print material, we will gladly place them by 
your donation.  I would be happy to arrange for someone to 
pick up your contribution or you can mail it to the address 
listed below.

Please consider donating something to our silent 
auction.  I can be contacted at (608)792-5055 or ho-
rhe@webmail.onalaska.k12.wi.us. Thank you for your time 

and consideration.

Sincerely,
Heidi E. Horton, M.S. Ed.
Wisconsin School Psychology Association
Children’s Services Committee Chair
W5203 CTH B
La Crosse, WI  54601
(H) 608-792-5055
(W) 608-783-4610 ext. 8008
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Join online at www.wspaonline.net or
mail completed application with membership dues to:

WSPA Membership
P. O. Box 771

Eau Claire, WI  54702-0771
Make checks payable to WSPA, Inc.  Purchase Orders cannot be accepted.

Please check:    New Membership Renewal Membership

Name:________________________________________________________Date:________________

Address:___________________________________________________________________________

City:__________________________________________________________State:________________

Employer:______________________________________________Zip Code:___________________

Email:_____________________________________________Home Phone:(_____)_____________

WSPA Region:______________________________________Work Phone: (_____)_____________
(Don’t know your WSPA Region?  See the website  www.wspaonline.net

Check box if this is a new address.
Check box if you would like to be contacted regarding WSPA Board or Committee involvement.

Check all that apply: Voluntary Contributions:

I am a Nationally Certified School Psychologist. WSPA Minority Scholarship $______
I hold a WI School Psychologist Private Practice License. WSPA Children’s Services Project $______
I hold General Psychologist Licensure.
I hold a DPI School Psychologist License.

Total Enclosed: $_______________________

Membership Category (check box):

Full Member ($60) Intern Member ($60) Leave ($60) Associate Member ($60)
Life Member (retired members who have been Full Members for the past 5 years are eligible.)
Student Member ($40)   University Affiliation:_______________________________________________________

     Advisor Signature:________________________________________________________________________________

WSPA periodically participates in membership exchange promotions with NASP for the purpose of inviting Wisconsin NASP members 
to join WSPA if they are not active members.  In return, WSPA shares members’ names, addresses, and emails with NASP so that 
WSPA members can be invited to join NASP if they are not active NASP members.  If you do not want your information released to 
NASP, check the box at the left.

WSPA sells members’ names, addresses, and emails for one time use when such requests are professionally appropriate for school psy-
chologists.  If you do not want your information released, check the box at the left.  

Membership Renewal for Sept. 15th, 2008 through Sept. 14th, 2009
Return by September 30th, 2008
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WSPA has a NEW website address, check it out!!  www.wspaonline.net



WSPA Board Executive Directory
     2008-09 Membership Year

Executive Board

Laura McCormick
President 
Technology Committee Chairperson
3135 North Oakdale Lane
Appleton, WI 54914
H (920) 738-9514
W (920) 982-8532
lmccormi@hotmail.com

I have been on the board since June 1999. I am currently serving my second 
term as WSPA President.  Being a member of the WSPA board has been an 
extremely rewarding experience for me, both professionally and personally.  
Professionally, I have had the opportunity to work on issues that impact the 
lives of children and the profession of school psychology.  Personally, meet-
ing and talking to other school psychologists from around the state keeps me 
energized and excited about the profession of school psychology.  I recently 
accepted a position as a Director of Pupil Services in Little Chute, Wiscon-
sin.  My husband, Jay, and I have three grown children and two grandchil-
dren.  I enjoy cooking, reading, and spending time with my family.  Be sure 
to look for me at upcoming conventions and, please, stop me to say hi.  I 
would love to talk to you about what WSPA can do to support you in your 
role as a school psychologist.

Kay Altfeather
Past-President 
5210 Card Ave.
McFarland, WI 53558
H (608) 838-6930
W (608) 838-4604
kay_altfeather@mcfarland.k12.wi.us
I have been on the WSPA board for more than 25 years. I 

am the WSPA Past-President as well as the Regional Rep for the Madison 
area (Capital Lakes). What I like best about being a part of the WSPA board 
is being on the front end of getting information and being a part of the ac-
tion to impact decisions at state policy.  I love the flexibility of the role of 
school psychology and varied expertise. This is never a boring job. I have 
three children, and I am a foster parent in both short and long term care 
situations. In my free time I love to ride motorcycle. (No lie!)

Linda Servais
President Elect
Central Regional Co-Rep
Conference Planning Committee Chairperson
243 Oconomowoc Parkway
Oconomowoc, WI 53066
H (262) 567-6291
W (920) 485-3616

lservais@horicon.k12.wi.us
ljserv106@chartner.net
I work as a school psychologist in the Horicon School District in Horicon, 
WI. I joined the WSPA board several years ago and currently serve as the 
Convention Planning Committee chairperson.  My interest in education 
began with watching my own children grow and learn.  This eventually led 
me into the field of school psychology.  A very special interest of mine is 
the singer Josh Groban.  I actually joined his fan club when it started four 
years ago and will see him perform twice in August.

Don Juve
Treasurer
533 20th Ave. South
Onalaska, WI  54650
H (608) 783-0379
C (608) 317-3120
W (608) 789-7900
djuve@sdlax.k12.wi.us

I work for the LaCrosse School District.  I have been on the board in the 
past for 10 years, and in June 2005 rejoined to serve as the Treasurer and on 
the Fiscal Advisory Board.  Working with numbers is something I enjoy and 
a task I can fulfill for our organization.  My special interest is progress 
monitoring and data analysis.  I love taking cruises in the Caribbean.

Betty DeBoer
Secretary
Public Relations Co-chairperson
W7927 County Rd ZB
Onalaska, WI 54650
H (608) 779-9699
W (608) 785-6891
deboer.bett@uwlax.edu

I work for the University of Wisconsin-LaCrosse.  I am secretary for the 
WSPA board.  I have enjoyed serving on the board since June 1997.  I be-
lieve my students benefit from the information I bring back to them and that 
they are more interested in the service due to my involvement with WSPA.

Committee Chairs and 
Regional Representatives  (alphabetical order):

Danielle Brown
MASP Regional Rep
3156 N. 83rd
Milwaukee, WI 53222
W (414) 934-4617
C (414) 840-6649
browndm2@mail.milwaukee.k12.wi.us

My name is Danielle Brown. I currently work as a practicing school psy-
chologist for the Milwaukee Public Schools.  I have served as the Milwau-
kee Area School Psychologists Representative since June 2004.  I enjoy 
being active in WSPA to keep current on topics and laws and to assist in 
facilitating positive change in the field of school psychology.  An interesting 
fun fact about me is that I traveled across Ireland on horse back.

Amy Cole
Vacationland Regional Rep.
108 N. Cleveland St.
P.O. Box 10
Poynette, WI 53955

W (608) 635-4347
acole@poynette.k12.wi.us

Milt Dehn
NASP Delegate
N253 Johnson Rd
Stoddard, WI 54658
H (608) 787-6131
W (608) 386-1912
mdehn2@msn.com, 

I own and operate Schoolhouse Educational Services. I have been on the 
board since June 1999 and currently serve as NASP delegate. I love serving 

No Photo 
Available
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on the board because I enjoy the professional camaraderie, especially the 
annual Long-Range Planning meeting.  I like being a school psychologist 
because I make a real difference in kids’ lives. My wife and I have four 
children and three grandchildren.

Rob Dixon, 
Continuing Professional Development
Technology
1931 Sandalwood Dr.
Onalaska, WI 54650
H (608) 783-6136
W (608) 785-6893
dixon.robe@uwex.edu

I have been on the board since June 2001 and am the current chairperson for 
the Continuing Professional Development Committee as well as the Tech-
nology Committee.  What I like best about being on the WSPA board is 
meeting people across state and playing volleyball once a year. I like the 
variety of the role of school psychologist and how we can make a difference 
for children.  I retired from hockey at age nine.  I enjoy bike riding.

Scott Ford
Northwoods Regional Rep
101 East Stanley
PO Box 256
Thorp, WI 54771
ford2087@yahoo.com
sford@mosineeschools.org

Lisa Hanson-Roche
Vacationland Regional Rep
N3937 County Hwy DG 
Fall River, WI 53932
H (920) 484-3694
W (608) 742-5531 x 2453
groche@centurytel.net
rochel@portage.k12.wi.us

Mark Hochmuth
Suburban Regional Rep
Legislative Chairperson
2602 N. Lefeber Ave.
Wauwatosa, WI 53213
H (414) 258-9167
W (262) 763-0200 x 1029
Mhochmuth@psycholigicalassoc.net

mhochmuth@basd.k12.wi.us
I have been on the board since June 2004 and currently am the Suburban 
regional representative and Legislative Committee chairperson.  I enjoy 
diverse perspectives of board members and think they are a great group of 
people to work with.  I like the camaraderie of working in schools with 
diversity of students and staff.  My biggest interests lie in transition issues 
related to high school students planning for their transition to work or post-
secondary education.  I am a ‘political junkie’ so I am a good fit as legisla-
tive chair.

Jocelyn Horn Newton
Coulee Regional Rep
Coulee Regional Rep.
1914 Crooked Ave.
Holmer, WI 54636
W (608) 785-6889
Newton.joce@uwlax.edu
I have been on the WSPA board since October of 2007 as 

the Coulee Regional Rep. I enjoy being on the board because I get the op-
portunity to interact with other professionals from across the state through-

out the year. I teach in the School Psychology Program at the University of 
Wisconsin-La Crosse. What I like most about being a school sychologist is 
that there are so many different ways we can positively impact on the lives 
of children and families. I am interested in assessment, early childhood 
issues, and gifted and talented students. I am married and I enjoy watching/
attending sporting events, especially the Cincinnati Bengals!

Heidi Horton
Children Services Committee Chairperson
W5203 Country Road B
La Crosse, WI 54601
H (608) 779-5498
W (608) 783-4610
horhe@mail.onalaska.k12.wi.us
I work in the Onalaska School District.  My position on 

board is Children’s Services Committee chairperson since June 2004. One 
summer, a colleague encouraged me to attend LRP and join the board.  I 
have really enjoyed being a part of this group, networking, learning about 
the organization and workings of the board, supporting our members and 
advocating for children.  Whether new to school or practicing for many 
years, I encourage others to be a part of this supportive group. My current 
school psychology interests include progress monitoring, intervention de-
sign, and autism.

Shannon Huff
SPAWN Regional Representative
School Psychologist
510 Peach Street
Wisconsin Rapids, WI 54494
(715) 422-6071
Shannon.Huff@wrps.org
I am new to the board and am currently the SPAWN re-

gional representative. I enjoy working with diverse families and am happy 
to be able to provide assistance and resources to teachers and parents and act 
as an advocate for students. I enjoy hiking, playing tennis, horseback riding, 
and have recently taken up kayaking. I have a 10 year-old daughter who 
provides continuous motivation and inspiration for all that I do.

Kathleen Jensen
Central Regional Rep
Regional Rep Committee Chairperson
N7787 Ledgeview Springs Drive
Fond du Lac, WI  54935
W (920) 906-6769
jensenk@fonddulac.k12.wi.us
I work for the Fond du Lac High School. In June 1999 I 

initially accepted the regional rep position in the Central Region as a way of 
getting to know other colleagues and network across the state, given my 
move from Maryland. I have served on the WSPA Board in various commit-
tee chair capacities since then.  I now have the position of Regional Repre-
sentative Committee chairperson for WSPA.

Katie Johnson 
Northwest Regional Rep
511 Park Drive
Balsam Lake, WI 54810
H (651) 587-6336
W (715) 268-9771 ext 477
johnsonak@amerysd.k12.wi.us
I have been serving as the Northwest Regional Represen-

tative to the board for the past year. I am excited to have the opportunity to 
present the interests and issues of our area to the state school psychology 
community and to bring back news and information from WSPA to my 
members. I have been a school psychologist for eight years and am one of 
two school psychologists in the School District of Amery. My professional 
goal for this year is to create a school psychology page for our district web 
site.
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Jennifer Kamke Black
Publications Chairperson
PINES Regional Rep
School Psychologist
N4212 Townline Rd
Shawano, WI 54166
kamkeblj@ssd.k12.wi.us

H (715) 524-4180
W (715) 526-2175 ext. 4032
I work for the Shawano School District. I have been on the board since June 
1995 and currently serve as the Publications chairperson as well as the 
PINES regional rep.  Participating on the WSPA board has always been 
rewarding as it is a great group with which to work. A special area of inter-
est to me is transition. I enjoy taking vacations with my husband, Dane, and 
my children, Christopher (age 7), Gregory (age 5) and Jillian (age 5). 

Kathy Kobelsky
Lake to Lake Regional Rep.
830 Virginia Avenue
Sheboygan, WI, 53081
kkobelsky@sheboygan.k12.wi.us

Dana McConnell
Chippewa Valley Regional Rep
35828 Maple Street
Independence, WI 54747
W (715)852-4640
dmcconnell@ecasd.k12.wi.us

Johanna Michael
SWWSPA Regional Rep.
809 Highland St. 
Argyle, WI 53504
W (608) 543-3318 x130
jomichael@argyle.k12.wi.us

Veronica Milling
Awards & Scholarships
204 Potter Rd Unit 201
Elkhorn, WI 53121
C (262) 903-7943
W (262) 723-3160 x 1421
millve@elkorn.k12.wi.us
Since June 2005, I have served on the WSPA Board.  My 
position is Recognition and Scholarships Committee 

chairperson.  I enjoy problem solving at the district and WSPA Board level.

Scott Moline
Professional Standards & Practice
W590 Spring Coulee Rd
Genoa, WI 54632
H (608) 689-2379
W (608) 783-4610 x 8009
samoline@hotmail.com
molsc@webmail.onalaska.k12.wi.us

I have been on the board since June 2005 serving as the chairperson of the 
Professional Practices and Standards Committee. I love being on the board 
because it gives me an opportunity to discuss and shape the future of school 
psychology in Wisconsin. I would say that the thing I like the best about 
school psychology is the summer break!  I am very interested in promoting 
the use of the problem solving method and RtI in schools throughout Wis-
consin.

Christine Neddenriep
Professional Preparation and Training Repre-
sentative
800 West Main Street
Whitewater, WI 53190
W (262) 472-1850
neddenrc@uww.edu

I'm happy to begin my first year of service on the board as the Professional 
Preparation and Training Representative and my fourth year as a faculty 
member at the University of Wisconsin-Whitewater. Within the field of 
school psychology, I especially enjoy teaching and conducting research in 
the area of academic and behavioral interventions. My husband and I live in 
Libertyville, IL.

Larry Olson
Indianhead Regional Rep
410 6th St. West
Ashland, WI 54806
H (715) 292-0600

W (715) 264-2141
lcolson@Glidden.k12.wi.us

Michelle Polzin
NEWSPA Regional Rep.
REACh/Intervention Coordinator, CESA 7
595 Baeten Road
Green Bay, WI 54304
920-617-5645 office
920-676-9645 cell
mpolzin@cesa7.k12.wi.us

I’ve been the NEWSPA regional rep since June 2007. I believe I will enjoy 
being a part of the WSPA board because I am highly committed to profes-
sional development activities in the field of school psychology that enable 
others to implement evidence-based practices that influence student growth. 
I currently work at CESA 7 as the Responsive Education for All Children 
Collaborative Center Coordinator and Intervention Specialist. I have exper-
tise in the areas of universal screening & assessment (i.e.: MAP, DIBELS, 
Aimsweb), progress monitoring, evidence-based interventions and collabo-
rative problem-solving practices. I currently reside in Appleton with my 
husband (married 20 years), son (age 11), dog and kitty.

Tracy Scherr
ISPA Delegate
W308 N 1801 Westlake Circle
Delafield, WI 53018
W (414) 525-8443

scherrt@uww.edu

Rita Schmitt
Long Range Planning & Development Chair
1192 Canterbury Rd.
Green Bay, WI 54304
H (920) 592-9208
W (920) 869-4641
rschmitt@oneidanation.org
I am the Long-range Planning Committee chairperson.  I 

have been on the board since June 2004.  What I like the best about being a 
school psychologist is working with children.  I have four grown daughters, 
three granddaughters, and one grandson.

Dave Schollmeier
South Central Regional Rep
527 South Franklin
Janesville, WI 53545

No Photo 
Available

No Photo 
Available

No Photo 
Available

No Photo 
Available



H (608) 754-4878
W (608) 743-5133
dschollmeier@janesville.k12.wi.us

Dan Seaman
Public Relations Co-Chair
2340 Talladega Speedway
DePere, WI 54115
W (920) 898-2008
(920) 265-0696
dseaman@nhsd.k12.wi.us
danjseaman@yahoo.com

I am currently the School Psychologist for the Little Chute Area School 
District, and I have been on the board since June 2003. I am currently the 
Co-Chair for the Public Relations Committee. I really enjoy the part of my 
duties where I get to spread the word about School Psychology to under-
graduate students who are interested in becoming School Psychs and then 
running into those same students a few years later at a WSPA convention! 
My biggest interests are in RtI, assessment, and reading development. I am 
married and have two young children, 2 and a half and 6 months.

Kris Sieckert
Crisis Management Chairperson
S21 W27399 Kame Terrace
Waukesha, WI 53188
H (262) 547-5817
W (262)560-8307
kristine.seekurt@sbc.global.net

Robert M. Todd
Gateway Regional Rep
2058 Erie St.
Racine, WI 53402
H (262) 672-1249
W (262) 664-6711
Robert.Todd@Racine.k12.wi.us

I work for the Racine Unified School District and currently serve as the 
Gateway regional representative. I am on the board because I was shame-
lessly tricked into it by John Humphries.  I stay on the board because I enjoy 
the opportunity to connect with other school psychologists from all across 
the state, to hear their stories and learn from their practice.  Being on the 
board is an excellent way for me to stay informed and I enjoy sharing news 
and information with people in my region.  It also affords me the opportu-
nity to promote change and serve our profession on a broader level.

Mary Beth Tusing
Membership Committee Chairperson
1522 Grover Road
Eau Claire, WI 54701
(H) (715) 835-4561
(W) (715) 852-3434 as of 8/31/07
marybethtusing@charter.net
mtusing@ecasd.k12.wi.us

I have been on the board since June 2006.  I work for UW-Eau Claire.  I 
love learning and have a PhD in School Psychology from University South 
Carolina-Columbia.  An area of school psychology that is of special interest 
to me is consultation.  I enjoy playing golf.

Craig Wille
CLASP Regional Rep.
WAPSO Representative for WSPA
5310 Tolman Terrace
Madison, WI 53711
(H) 608 271-0533
(W) 608 849-2090
Waunakee Schools

301 Community Drive
Waunakee, WI 53597\
cwille@waunakee.k12.wi.us

Scott Woitaszewski
Nominations & Elections Committee Chair-
person
(H) 4823 Red Pine Court
Eagan, MN 55123
(651) 423-2955
University of Wisconsin - River Falls
Wyman Education Building
410 South 3rd Street

River Falls, WI 54022
W (715) 425-3883
Scott.Woitaszewski@uwrf.edu
I have been on the board since June 2006 and currently serve as the Nomi-
nations and Election Committee chairperson. I am a trainer at UW-River 
Falls and I live in Eagan, MN.  My specific interests are in intervention and 
collaboration on intervention teams and best practices.

Department of Public Instruction Consultant

John Humphries
DPI School Psychologist Consultant
PO Box 7841
125 S. Webster St.
Madison, WI 53707-7841
W (608) 266-7189
john.humphries@dpi.wi.gov
I’m not really on the board, I am an advisory member.  I 

enjoy supporting WSPA as an organization because of the critical role it 
plays.  I enjoy traveling, fishing, and playing with my family.  I am married 
with two sons, 11 and 14 years old.  I live in Mt Horeb.

If you work in CESA 8, the WSPA Psychologists in Northeastern Schools (PINES) region, please consider join-
ing the WSPA board as the PINES regional representative.  Contact Jennifer Kamke Black at kamkeblj@ssd.k12.wi.us or 
Kathy Jensen at jensenk@fonddulac.k12.wi.us and start the wonderful journey to being a WSPA board member!
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WSPA has a NEW website address

check it out!!

www.wspaonline.net



As part of recognizing the service and efforts of our fellow school psychologists who serve on the board (or as advisor) of our 
state association, recognition awards will now be presented annually to those board members at their first year and for each 
five year increment of service.  Years of service is being mentioned for all current members (as reported at Long Range Plan-
ning 2008) for this inaugural year.
Kay Altfeather 25
Jennifer Kamke Black 13
Betty DeBoer  9
Milt Dehn  9
Kathy Jensen  9
Laura McCormick  7
Rob Dixon  6
John Humphries  5
Dan Seaman  5
Heidi Horton  4
Rita Schmitt  4
Linda Servais  4
Danielle Brown  3
Mark Hochmuth  3
Don Juve  3
Scott Ford  2
Veronica Milling  2
Scott Moline  2
Robert Todd  2
Scott Woitaszewski  2
Amy Cole  1
Katie Johnson  1
Johanna Michael  1
Joci Newton  1
Dana McConnell  1
Michelle Polzin  1
Lisa Roche  1
Mary Beth Tusing  1
Craig Willie  1

Also thank you to those who have left the board in the past year:  Shirley Natzel former ISPA delegate for 10+ years, 
Rochelle Rusch former Coulee Regional Rep for three years, Nan Huai former Professional Preparation and Training for two 
years and Jill Fasching, SPAWN Regional Rep. 

Feeling gratitude and not expressing it is 
like wrapping a present and not giving it.    

- William Arthur Ward
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WSPA Friend of Children Award

WSPA members are invited to submit nominations 
to identify and recognize policy makers, elected officials and 
public servants who have made a significant contribution to 
children, education, children’s mental health, and/or the field 

of school psychology.  An award is presented annually and 
nominations are accepted throughout the year.  More infor-
mation and nomination forms are available at 
www.wspaonline.net under AWARDS section.

Wisconsin School Psychologists Association   
Lifetime Achievement in School Psychology 

A Distinguished Service Award 

This award is designed to recognize those unique 
individuals who deserve special attention by virtue of their 
broad and significant contributions to the welfare of children 
and the field of school psychology in a number of areas (i.e., 
professional practice; research; state, regional and national 
leadership; training and supervision; community service, 
etc.). Candidates must be current members of WSPA  who 

are school psychology practitioners, trainers, supervisors, 
administrators, state consultants, or researchers and have 
made major local, state, and national contributions with 25 
years or more of service to the field of school psychology. 
Nominations must be received by January 16, 2009. Criteria 
and nomination forms can be found at www.wspaonline.net 
under the AWARDS section.



WSPA Special Award Nomination Form

The WSPA Special Award is intended for a person who has made a significant contribution to the profession of school 
psychology and/or the welfare of children. This might be a legislator, school administrator, teacher, parent, or some other person 
who has made a significant contribution. School psychologists who are currently employed or retired are not eligible for this 
award.

To nominate someone, submit this completed form along with a 2-3 page letter of recommendation, citing your reasons 
for nominating this individual for the WSPA Special Award. Nominations must be submitted by January 16, 2009 to:

Veronica Milling
WSPA Awards Chair
3 N. Jackson Street
Elkhorn, WI  53121

Candidate Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone

Nominator Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone



Bit o’ Information
The following Project Forum document was re-

cently prepared under Federal Cooperative Agreement 
H326F050001: http://projectforum.org/docs/
OptionalIDEAAlternativeDisputeResolution.pdf

Optional IDEA Alternative Dispute Resolution :  
This In-Depth Policy Analysis is the result of findings based 
on a survey sent to all special education units of state educa-
tion agencies. The survey requested information about the 
use of 10 alternative dispute resolution processes not specifi-
cally required under IDEA, the extent of their use, and other 
information. The 10 processes studied are: 

* Conflict resolution skills training; 
* Stakeholder management or oversight council; 
* Parent-to-parent assistance; 
* Dispute resolution case managers; 
* Telephone intermediary; 
* IEP facilitation; 

* Third-party opinion or consultation processes; 
* Early complaint resolution; and 
* Resolution meeting facilitation. 

Each of these processes is defined and findings are 
described under each process. Factors that impact the use of 
these processes are discussed and conclusions are drawn.  
Additional copies are available from NASDSE; however, 
there are no restrictions on copying because this document 
was produced with federal funds. This document is available 
for downloading at www.projectforum.org <http://
www.projectforum.org/> . Additionally, Project Forum's site 
has over 100 documents available for download. The website 
has a strong search engine to find any Project Forum docu-
ment. Please take a moment to visit and bookmark this site 
and send to others on your staff. 

Paula J. Burdette, Ph.D., Project Forum , NASDSE , 1800 
Diagonal Rd Suite 320, Alexandria, VA 22314

From Mary Best Tusing, Membership Chairperson:
NEW DOMAIN NAME!!  Apologies to the many of you who dutifully attempted to update your membership online over 

the Labor Day weekend.  Due to circumstances beyond our control, it was necessary to change the WSPA website do-
main name to www.wspaonline.net.  Thanks to the great work of our website manager, the WSPA site was not down 
long and you can now go to www.wspaonline.net to renew your membership online.    

WSPA ended the 2007-2008 membership year 477 members strong, which was one of our largest memberships in recent 
years!  Thank you for your active membership with the Wisconsin School Psychologists Association.

Keep in mind, the current membership year runs from September 15, 2008 to September 14, 2009.  Remember to renew your 
membership this fall for the 2008-2009 school year.  Due to the problems with the website, WSPA will extend access to 
the “Members Only” portion of the WSPA website to September 30th.  After September 30th, members attempting to ac-
cess the “Members Only” portion of the WSPA website will be routed to a renewal notice as a friendly reminder to up-
date his/her membership for the current year.

Will you be on leave during the 2008-2009 school year?  WSPA offers “Leave” memberships at reduced rates.  This is a 
great way to stay informed of WSPA happenings in the state at a reduced rate.  Also, “Associate” memberships are avail-
able to individuals in related professions or individuals who practice school psychology in another state who want to 
remain abreast of WSPA happenings.

If one of your colleagues is not currently a WSPA member, please encourage him or her to consider joining the association!  
WSPA offers many benefits to its members, including discounted rates on fall and spring WSPA conventions, four issues 
of the Wisconsin School Psychologist; access to the “Members Only” portion of the website; Children’s Services grant 
opportunities; representation at NASP Central Region meetings, NASP conventions, and ISPA conventions; opportuni-
ties for continuing professional development at conventions and Summer Institute; legislation monitoring and action on 
issues affecting the practice of school psychology in the state and nation; opportunities for professional collaboration and 
networking through regional group activities; access to the Association’s information and referral services and collabora-
tion with school psychology training programs to enhance the practice of school psychology in our state.  New members 
can email marybethtusing@charter.net for an application. 
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WSPA has a NEW website address, check it out!!  www.wspaonline.net



Trainers’ Corner

Greetings from Christine Neddenriep, 
UW-Whitewater!

The start of any new school year brings 
with it changes, challenges, and opportunities. A 
new opportunity for me is to serve as the Profes-
sional Preparation and Training Representative to 
the WSPA board, which I’m excited to do. 
Within the state, we are fortunate to have seven, 
quality graduate programs in school psychology 
that attract highly qualified students and prepare 
outstanding professionals. WSPA members’ sup-
port of graduate preparation and training is essen-
tial, and I thank you for your continual coopera-
tion.

The fall convention offers a variety of quality pres-

entations and workshops to support a diverse 
range of training needs. At the upcoming fall 
convention, a sectional is planned especially for 
students on the topic of conducting parent 
friendly IEPs. Convention participants are 
strongly encouraged to attend this sectional with 
the student participants. Trainers will also meet 
to discuss training-related concerns.

I welcome your input and feedback re-
garding professional preparation and training. 
Please feel free to contact me at ned-
denrc@uww.edu with comments or questions. I 
hope you have a successful school year.

NASP Celebrates 40 Years
Milt Dehn, Ed.D., NCSP, Wisconsin’s NASP Delegate

The National Association of School Psy-
chologists (NASP) is celebrating the 40 anniversary 
of its founding. The founders recognized the need for 
a new professional organization that would sup-
port the needs of those engaged in the unique 
practice of psychology in the schools. When the 
demand for school psychologists increased dra-
matically with the initial passage of IDEA in the 
mid-1970s, NASP was there to provide guidance 
and support in everything from university training guide-
lines to state educational credentialing. Twenty years after 
its founding, NASP would implement the Nationally Certi-
fied School Psychologist credential, which is now accepted 
by one-third of the states. We owe a lot of gratitude to those 
founders and the group of untiring volunteers who have kept 
NASP vibrant these past 40 years. Without NASP, the non-
doctoral practice of school psychology would most likely 
have ended decades ago, and psychoeducational services for 
children in the schools would not be at the high caliber there 
are today. So, let’s celebrate our profession and our organi-
zation!

A good way to celebrate is to join the “party” at this 
year’s annual conference in Boston, February 24-28, 2009. 
Boston is a wonderful American city, with lots of accessible 
history downtown, good shopping, and great cuisine. There 
will be 55 professional growth workshops and hundreds of 
other presentations. In addition, there will be five free ses-
sions that will count towards the NASP-approved CEUs that 

are now required for NCSP renewal. Donald Mei-
chenbaum will be one of the keynoters. At the convention, 

there will be a get together for Wisconsin attendees. 
Remember, you must register for the conference 
before you can gain access to the hotel room block.

One example of what NASP accom-
plishes for school psychologists and children is the 

recent agreement reached with the national Red 
Cross. For the first time, the Red Cross now recog-

nizes school psychologists as part of the national men-
tal health network. This means that we can now provide 

mental services as crisis responders. If you have crisis inter-
vention training, you may sign up through your local Red 
Cross chapter. 

NASP’s online communities and interest groups 
continue to expand. If you go to www.nasponline.org/
communities you will find a new interest group on Bilingual 
School Psychology, among the dozens of already existing 
interest groups. You might also be interested in checking out 
the new blogs that will begin in September; for example, 
there will be one from an early career school psychologist 
and another about dealing with RTI. Finally, watch for 
online learning events; for example, in September, Jim Lar-
son will be doing one on School Violence.

Please contact me directly if you have any com-
ments, questions, or concerns related to NASP. My email is 
mdehn2@msn.com. 
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Stand-Out Stats
38% of gay, lesbian, bisexual, and transgendered students who experience physical harassment at school on the basis of 

their sexual orientation.  Source:  The Gay, Lesbian, and Straight Education Network
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DPI Update
by John Humphries, NCSP
DPI School Psychologist

I’m sure this message will find the vast majority of 
school psychologists well settled into your school year. 
I’m looking forward to my 5th year as your consultant at 
the state level, and this year I am going to begin mak-
ing some changes in how I go about my work around 
the state. I am particularly proud of the fact that I have 
visited every CESA each fall for the 5 years I have been 
with DPI. However, this makes for a pretty intense fall 
for me and keeps me from following up on other re-
sponsibilities I have with the department. For example, 
if you called me today to schedule a suicide prevention 
workshop, I would have to start talking with you about Janu-

ary 2009. Of course, that’s not entirely about school psychol-
ogy network meetings, but it is a lot of it. 

These meetings have served an important pur-
pose— they supported the developed of a professional 

network with a strong regional rep in every WSPA re-
gion and every CESA. For the future, I am considering 
a few options. I may start a rotation of CESAs, some-
thing like even numbered CESAs in fall of 2010 and 
odd numbers in fall of 2011, etc. Or, I may come to 

visit upon invitation from the CESA or the WSPA re-
gional group. I will be asking for your input in this year’s 
meetings, so please plan to attend! Here’s my schedule:

CESA WSPA Region(s) Date Length Location

1 Suburban 9/23 Half Day Whitnall School District 
Board Room

2 (East) Gateway 10/17 Full Day Contact Rob Todd

2 (West) South Central & CLASP 10/15 Full Day CESA 2-Milton

3 Southwest 9/26 Half Day CESA 3

4 Coulee Region Area 9/25 Full Day La Crosse Dist. Ofc.

5 Vacationland & SPAWN 9/29 Full Day CESA 5

6 Central 11/4 Full Day Contact CESA 6

7 NEWSPA, Lake to Lake 11/10 Full Day Contact CESA 7

8 PINES 11/11 Full Day CESA 8

9 Northwoods 10/10 Full Day Waters of Minocqua

10 Chippewa Valley 10/23 Full Day CESA 10

11 Northwest 10/3 Full Day CESA 11

12 Indianhead 10/2 Full Day CESA 12

WSPA All 10/30 90 min. WSPA-La Crosse

How about the agenda? I will share a status 
report on RtI implementation, RtI research from the NASP 
conference, mental health and DHH issues, and Positive Be-
havior Support. I have also invited some guests to talk about 
various issues related to school psychology after the DPI 
portion of the workshop is concluded. The School Improve-
ment Services representative from each CESA has been in-
vited to talk about their thoughts and ideas regarding RtI 
implementation. In addition, WSPA Regional Representa-
tives will lead a discussion about how the Association can 
support practitioners in their changing roles.

Please encourage school psychologists who 
have never been to one of these network meetings to at-

tend—in a rapidly changing field, professional development 
is key. Between my workshops and my newsletter (join-
school_psych@lists.wi.gov) I’m pretty confident that I am 
reaching about half of the school psychologists in the state. 
However, I continue to hear of some pretty inappropriate 
practices and old school psychology folklore, and I can’t 
address the issue on a case-by-case basis and expect to have 
an impact. I would ideally like to be in touch with every one 
of the 950 school psychologists in the state through the mail-
ing list of a workshop. Please do what you can to motivate 
those school psychologists who never leave the district to get 
together and meet some colleagues.

Do YOU know 
where John is?

It’s Fall, 2008…



Legislative Updates

Mental Health Parity Agreement

June 18, 2008.  I am pleased to announce that the 
Senate and House have reached an historic agreement on the 
terms for a final full mental health parity bill. The compro-
mise is expected to move quickly through both chambers. 
From the time that the House passed its version of the parity 
bill, H.R. 1424, in early March (the Senate passed its ver-
sion, S. 558, last September), the two chambers have been 
engaged in intense negotiations to reconcile differences be-
tween the two bills. The APA Practice Organization has been 
deeply involved in these negotiations, along with other key 
stakeholders from the mental health, insurer, and employer 
communities, including the National Alliance on Mental 
Illness (NAMI), U.S. Chamber of Commerce, the National 
Retail Federation, America’s Health Insurance Plans (AHIP), 
BlueCross BlueShield Association, and Aetna.

The final gap between the Senate and House bills 
was closed as negotiations led to agreement over three key 
outstanding issues—  Preemption. The House accepted the 
stronger Senate language, which defers to the current HIPAA 
standard. This standard is extremely protective of state law, 
ensuring that stronger state parity and other consumer laws 
will remain in place.

Out-of-Network Services. The Senate accepted the 
stronger House language that makes clear that out-of-
network mental and substance use disorder services will be 
provided at parity when a plan provides out-of-network 
physical health services.

Covered Services. The House agreed to drop man-

dated coverage for all DSM diagnoses but ensured that all 
mental health conditions and substance use disorders would 
be covered by mirroring the standard for mental health under 
the current federal parity law.

Together, we have worked for the better part of a 
decade to end mental health and substance use benefits dis-
crimination. This tremendous breakthrough would not have 
been possible without the tireless perseverance and dedica-
tion of psychologists across the country who have advocated 
year after year on behalf of their patients. When enacted the 
new federal parity law will—

    * Completely end insurance discrimination against mental 
health and substance use disorder benefits for over 113 mil-
lion Americans, requiring full parity coverage with physical 
health benefits.
    * Extend to all aspects of plan coverage, including day/
visit limits, dollar limits, coinsurance, copayments, deducti-
bles and out-of-pocket maximums.
    * Preserve strong state parity and consumer protection 
laws while extending parity protection to 82 million more 
people who cannot be protected by state laws.
    * Ensure parity coverage for both in-network and out-of-
network services.

Jeff Cook, J.D., Director of Field & State Operations,  
American Psychological Association Practice Organization

Legislative Corner
Mark Hochmuth

As the chair of the WSPA legislative committee I 
would like to invite you to become actively involved in de-
veloping our NASP Legislative Action Plan. NASP has 
strongly encouraged to each state to develop a plan to ad-
dress legislative issues that are most pertinent to each state.

The following legislative and policy issues were 
identified by WSPA board member at the recent long range 
planning meeting.
1. American Psychological Association model licensure act.
2. Mental health parity.
3. Reauthorization of No Child Left behind legislation.
4. School psychologist role in Response to Intervention im-
plementation.
5. Use of NCSP certification as equivalency for Master 
Teacher status on salary schedule.
6. Involvement of legislation of committee in the WSPA 
awards nomination process.
7. Student loan forgiveness for school psychologists.
8. Developmental of effective statewide lobbying network.
9. Training for members on how to become effective advo-
cates with legislators.

This list is by no means complete.  In order to help 
us prioritize our goals and help decide where to maximize 
our efforts, I would like to establish a committee of school 

psychologists from across the state, which had an interest in 
this area.  Because legislators are by nature more willing to 
listen to ideas from one of their own constituents it is impos-
sible for one person to simultaneously have a great deal of 
influence in all areas of the state simultaneously.  Our ulti-
mate goal would be to have at least one WSPA member de-
velop a personal contact with each member of the state As-
sembly and Senate.  This can only happen through your ac-
tive involvement in the legislative committee.

I realize that this would be an extremely time-
consuming and costly task if we attempted to do it in a con-
ventional manner.  What I am proposing is that we devel-
oped a virtual committee, whose primary method of engage-
ment would be through e-mail, and the development of a 
web site.  If you have any interest in becoming involved in 
this pursuit, please contact me at my school e-mail address 
mhochmuth@basd.k12.wi.us.

I would like to meet everyone interested at the fall 
WSPA Convention in La Crosse.  We will have a very short 
organizational meeting to discuss our best options on how to 
proceed.  If you cannot attend the fall convention you can 
still be actively involved in the committee.  At this point in 
time, I do not know exactly when and where we can meet but 
I will e-mail you the details in the future.  16
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Threat Assessment in Schools
A presentation by the U.S. Secret Service

Summary by Mary Arredondo, Ph.D.
(Reprinted from Arizona's newsletter The Intervention, Vol. 35, No. 4)

This very interesting presentation by Georgeann 
Rooney and Tara Conway was sponsored by the National 
Threat Assessment Center, U.S. Secret Service. In 1999 a 
collaborative project was initiated between The U.S. Depart-
ment of Education and Drug-Free Schools Program and the 
U.S. Secret Service’s National Threat Assessment Center to 
help prevent school shootings in America. This research ini-
tiative was called the Safe School Initiative, which culmi-
nated in producing two manuscripts, which are available to 
you at no cost. The first document is called The Final Report 
and Findings of the Safe School Initiative: Implications for 
the Prevention of School Attacks in the United States. The 
second document is entitled Threat Assessment in Schools: A 
Guide to Managing Threatening Situations and to Creating 
Safe School Climates. You may use these documents for 
training, reprint them or copy them with appropriate refer-
ence. To request a copy, email your request to: ed-
pubs@inet.ed.gov or ntac@secretservice.gov. 

The Secret Service has the job of protecting the 
President and other important public officials. They spend a 
great deal of their time investigating potential treats to those 
individuals in their charge. When the Secret Service ventured 
into the Safe School Initiative, they investigated the potential 
risks to schools in the same way they go about investigating 
potential assignation attempts on the President. That is, they 
took the 37 school shooting events since 1974, where the 
attacker intentionally targeted the school and orchestrated an 
assault with lethal means. This research involved a total of 
41 attackers, with the most devastating attack being Colum-
bine High School in April 1999. Through extensive inter-
viewing of families and the attackers themselves, the investi-
gators examined the behaviors and planning process prior to 
the attack. 

The findings of the Safe Schools Initiative indicate 
that there is hope in reducing the number of future school-
based attacks through focusing on two areas:

(1) developing the capacity to pick up on and evaluate 
available or knowable information that might indi-
cate there is a risk of a targeted school attack; and

(2) employing the results of these risk evaluations or 
“threat assessments” in developing strategies to 
prevent potential school attacks from occurring.

Support for these suggestions is found in 10 key findings of 
the Safe School Initiative:

(1) Incidents of targeted violence at school rarely were 
sudden, impulsive acts.

(2) Prior to most incidents, other people knew about the 
attacker’s idea or plan.

(3) Most attackers did not threaten their targets directly 
prior to the attack.

(4) There is no accurate or useful “profile” of students 
who engaged in targeted school violence.

(5) Most attackers engaged in some behavior prior to 

the incident that caused others concern or indicated 
a need for help.

(6) Most attackers had difficulty coping with signifi-
cant losses or personal failures. Moreover, many 
had considered or attempted suicide.

(7) Many attackers felt bullied, persecuted, or injured 
by others prior to the attack.

(8) Most attackers had access to and had used weapons 
prior to the attack.

(9) In many cases, other students were involved in 
some capacity.

(10)Despite prompt law enforcement responses, most 
shooting incidents were stopped by means other 
than law enforcement intervention.
It was also pointed out that the chances of a school-

based attack occurring is actually very low. Although profil-
ing attackers based on “traits” or characteristics, such as be-
ing a “loner,” is not an effective strategy for prevention, it is 
interesting that 100% of the school-targeted attackers studied 
were male. 81% carried out the incident alone; three-quarters 
of the attackers were white, with two-thirds of them coming 
from two-parent homes. It is somewhat surprising that the 
largest group were doing well in school at the time of the 
attack (41% getting A’s and B’s), with 41% also being con-
sidered mainstream-type students, who socialized with other 
mainstream students. Only five of the attackers were consid-
ered to have no close friends. Three-quarters of the attackers 
felt bullied or persecuted----with these descriptions often 
being to the point of torment. Two-thirds of the attackers had 
no criminal record and were rarely in trouble in school for 
their behavior. However, two-thirds of the attackers also 
obtained guns from their own home or that of a relative!

A very high percentage of the attackers had some 
history of suicidal attempts or thoughts (78%). A very high 
percentage (98%) had also experienced or perceived some 
major loss prior to the attack, such as loss of a girl friend. 
For most attackers, their behavior suggested difficulty in 
coping with loss and also very poor problem-solving skills. 
Only one-third, however, had ever received a mental health 
evaluation and less than one-fifth had been diagnosed with a 
mental health or behavior disorder prior to the attack.

Very sadly, in over three-quarters of the incidents, 
at least one person had information that the attacker was 
thinking about or planning the school attack (81%); and, in 
two-thirds of the incidents, more than one person had infor-
mation about the attack. In several cases, other friends were 
actually daring or egging on the attacker. Although adults, 
such as teachers or counselors, indicated they had been con-
cerned about the student’s behavior prior to the attack, very 
few adults were told about the planned attack by either the 
attacker or their friends.  Also, although some plans seem to 
take as long as a year to come to fruition, some are enacted 
within hours or a day of planning. These incidents generally 18



take place very quickly, most being over within 5-15 min-
utes. Therefore, the message is that school administrators 
should not wait after receiving any information about a po-
tential attack and that law enforcement is generally too late 
to be effective.
Implications for Preventing School-Based Attacks

There is a difference between an “inquiry” and a 
full “investigation” of a possible school attack. An inquiry 
refers to the initial response of a potential threatening situa-
tion in a school. The inquiry is handled by a multidiscipli-
nary team at the school level. Following this inquiry, where 
further information is gathered, the team makes a decision 
regarding the posed threat to the school. Should they con-
sider the threat to be serious, the school administrator will 
contact their local law enforcement agency and they will 
conduct an “investigation.” From this point on, school offi-
cials are generally not in charge of the proceedings. How-
ever, collaboration between local law enforcement and 
school personnel will be essential.

Acting quickly generally starts with interviewing 
the student possibly posing a threat to school safety. Instead 
of profiling students by traits, the “threat assessment” ap-
proach is actually an involved functional assessment, looking 
carefully at the student’s current behavior, the setting, the 
current status of the student’s emotional status and recent 
circumstances in the student’s life.  Key areas of question 
include:

1. What are the student’s motive(s) and goals?
2. Have there been any communications suggesting 

ideas or intent to attack?
3. Has the subject shown inappropriate interest in any 

of the following?
*school attacks or attackers;
*weapons
*incidents of mass violence

4. Has the student engaged in attack-related behav-
iors?
*developing an attack idea or plan
*making efforts to acquire or practice with weapons
*casing, or checking out, possible sites and areas 
for attack
*rehearsing attacks or ambushes.

5. Does the student have the capacity to carry out an 
act of violence?

6. Is the student experiencing hopelessness, despera-
tion, or despair?

7. Does the student have a trusting relationship with at 
least one responsible adult?

8. Does the student see violence as an acceptable, or 
desirable, or the only way to 

    solve problems?
9. Is the student’s conversation and “story” consistent 

with his/her actions?
10. Are other people concerned about the student’s po-

tential for violence?
11. What circumstances might affect the likelihood of 

an attack?
*factors in the student’s life or environment

Safe School Climate
The threat assessment process should be looked 

upon as one component of an overall strategy to prevent 
school violence. The threat assessment process by itself is 
unlikely to have a lasting effect on the problem of targeted 
school violence unless that process includes strategies to 
ensure schools offer their students safe and secure learning 
environments. The principal objective of school violence-
reduction strategies should be to create cultures and climates 
of safety, respect, and emotional support within educational 
institutions. School safety and climate assessments should 
also be conducted periodically, with data-driven decisions 
made to suggest areas of needed intervention. The major 
components and tasks for creating a safe school climate in-
clude:

• *Assessment of the school’s emotional climate;
• *Emphasis on the importance of listening in 

schools;
• *Adoption of a strong, but caring stance against the 

code of silence;
• *Prevention of, and intervention in, bullying;
• *Involvement of all members of the school commu-

nity in planning, creating, and sustaining a school 
culture of safety and respect;

• *Development of trusting relationships between 
each student and at least one adult at school; and

• *Creation of mechanisms for developing and sus-
taining safe school climates.

Intervention Strategies When School Safety Is Threatened
1. Move quickly to conduct an inquiry and/or investiga-

tion.
2. Other students, such as close friends of the potential 

attacker, can be very helpful in prevention efforts. Stu-
dents should be encouraged to report information. Work 
should be done to break down the barriers of communi-
cation between students and the adults on a school cam-
pus.

3. Since most attackers never directly threaten their target, 
inquiry should not wait for a threat to be made. There is 
a difference between making a threat and posing a 
threat.

4. Profiling students by “type” is ineffective. Attention 
should be given, rather, to a student’s current behavior 
and communications.

5. Learn to pick up on signals of concern with students, 
both directly and indirectly. This is quite tricky, imply-
ing that at least one adult needs to know a student quite 
well. Often, the attacker seemed to demonstrate some 
sense of resolve once a plan was constructed and ap-
peared to even be somewhat “better” shortly before the 
attack.

6. Continue efforts on all levels to gain appropriate social 
and mental health services for students and refer them 
generously to available services and resources. Work on 
systems to make services more available to students---
somehow!!

7. Make every effort to eliminate bullying.
8. Since most of the shooters obtained guns from home, 

schools and law enforcement officials need to collabo-
rate on policies and procedures for responding when a 
student is thought to have a firearm in school. Policies 
for collaborating very quickly, in terms of FERPA regu-19



lations, sharing of records, search and seizure responsi-
bilities, etc., should all be established and communicated 
well in advance of an episode.

9. We need to know students well enough to know what 
role friends or peers may play in influencing the poten-
tial attacker’s thinking about and preparations for an 
attack.

10. The short duration of most episodes mandates clear 
emergency procedures for schools, including protocols 
and procedures for responding to and managing threats 
and other behaviors of concern from students.

This presentation included video taped interviews 
of imprisoned school shooters. It was somewhat surprising 
how very sad and remorseful this young men were, having 

committed such horrible acts at such a young age. They 
seemed to lack both social and coping skills and were easily 
led by their friends. Many had reached out to adults to help 
them but they had run out of other ideas to end their personal 
pain.

It is strongly suggested that school and law enforce-
ment personnel offer training to school threat assessment 
teams. Training includes such topics as what information to 
gather, how to gather and evaluate information, and how to 
intervene in cases where the information collected suggests a 
student may be planning or preparing for a school-based 
attack. The Secret Service does offer training. For further 
information, you may email them at: 
www.threatassessmentseminars.org.

Book Review: Working Memory and Academic Learning: Assessment and Intervention
Milton J. Dehn (2008, John Wiley & Sons)

Review by Joci Newton, Ph.D.
As school psychologists, part of our role includes 

identifying children who are struggling to achieve academic 
success.  More recently, our assessment repertoire has been 
expanded beyond formal intellectual/achievement measures 
to include curriculum-based measures and progress monitor-
ing tools.  These tools are intended to help us identify those 
children who fail to make progress or who fail to meet devel-
opmental benchmarks.  It is likely that some of these chil-
dren with academic difficulties will also have concurrent 
deficits in their working memory skills.  Therefore, it is im-
portant for school psychologists to understand this important 
cognitive processing construct and to become familiar with 
intervention techniques that can be applied to children with 
working memory deficits.  The book Working Memory and 
Academic Learning: Assessment and Intervention (2008) by 
Dr. Milton J. Dehn is an excellent resource for school psy-
chologists.  Not only does this text review the theoretical and 
empirical research on working memory for those readers 
who have a scholarly or academic interest in this cognitive 
construct, but it also provides in-depth applied information 
that should be very useful for practitioners.  Specifically, 
practitioners who are interested in identifying ways to assess 
working memory or finding intervention techniques to use in 
cases where a deficit is identified would benefit from this 
book.

The first section of this text is comprised of chap-
ters devoted to the theoretical aspects of working memory.  
You’ve run across the mystery motivator!  Email the WSPA 
editor, at kamkeblj@ssd.k12.wi.us with the words “I found 
the mystery motivator” in the subject line and the name of 
the article in the body of the email, and the first two people 
that email Jennifer will receive a prize from WSPA! The first 
chapter in this section provides a general definition of the 
working memory construct followed by a discussion of the 
RTI process advocated by the author.  Specifically, Dr. Dehn 
suggests that when a child has failed to respond positively to 
interventions provided within the general education setting, 
then the assessment of cognitive testing is necessary.  His 
argument for including working memory measures in the 
comprehensive assessment of a student’s cognitive skills is 

two-pronged.  First, assessment results may provide insight 
as to why a child has had difficulty responding to interven-
tion, and second, they may guide the process of selection of 
future evidence-based interventions dependent upon identi-
fied areas of strength/weakness (i.e., a child with a working 
memory deficit might benefit most from working memory 
interventions).  Chapters two and three present the historical 
theories of working memory, as well as more contemporary 
and integrated models of working memory.  A review of 
neuropsychology research is provided to support the delinea-
tion between the different types of memory, including long-
term vs. working vs. short-term memory, as well as verbal 
(or phonological), visuospatial, and executive working mem-
ory.  At the end of chapter three, Dr. Dehn offers a new ver-
sion of an integrated working memory model that he specifi-
cally designed to address areas of concern with previous 
models.  This new model is provided in the hope that it 
would not only enhance practitioner knowledge of working 
memory and its impact on academic learning, but more im-
portantly serve as a means to facilitate practitioners' ability to 
measure working memory.  This model includes many com-
ponents of memory, including: phonological short-term 
memory, visuospatial short-term memory, verbal working 
memory, visuospatial working memory, executive working 
memory, and long-term memory.

Chapter four provides a review of how working 
memory and related cognitive processes develop in child-
hood.  An interesting point from this chapter is that working 
memory skills emerge in conjunction with other processing 
skills (i.e., reasoning, executive function, processing speed, 
etc.).  Therefore it is very difficult to address working mem-
ory skills without considering these other processing skills.  
Furthermore, Dr. Dehn points out that there are other devel-
opmental factors, such as age, expertise level, and task re-
quirements that also impact development of working mem-
ory skills.  As such, working memory assessment and inter-
vention is not a simple process, but needs to include a multi-
dimensional assessment that takes into account the various 
factors. 

Chapter five provides an in-depth review of the 20



Report Cards : Not Just for Students Anymore
Charles Saltzman, Contributing Editor

(reprinted from School Psychology in Illinois newsletter, Winter 2008, Volume 29, Issue 2)

               New York City’s Department of Education is now 
issuing report cards to schools, implementing in its own way 
the mandate in federal and local legislation to hold schools 
accountable for student learning. Just as individual students 
receive letter grades reflecting their performance in individ-
ual subject areas, so too are schools graded on various as-
pects of their performance.
              An account of how well this system is working ap-

peared in the New York Times recently (Freedman, Decem-
ber 17, 2007, p. 27). The headline reports that Applied Me-
dia Middle School received a grade of A in its latest evalua-
tion. The text, however, begins with accounts of events and 
practices at the school that seriously call into question the 
validity of that grade. Shain Carson, a teacher, reports stu-
dents breaking into lockers in his room, and students throw-
ing his books and stapler out of the window. Another teacher 

literature outlining the relationship between working mem-
ory deficits and academic skills in the areas of reading, 
mathematics, and written language.  Overall, the research 
conducted to examine working memory deficits in children 
with specific learning disabilities has generally indicated that 
such children tend to have a particular weakness in the ex-
ecutive processing area of working memory, which controls 
and regulates the other subsystems of working memory 
(visuospatial, verbal short-term and long-term).  The author 
suggests that when assessing learning disabilities, it is impor-
tant to evaluate the individual “working memory profile” in 
order to help differentiate among the various specific learn-
ing disabilities.  Furthermore, it is suggested that assessment 
of working memory be incorporated into early school screen-
ings, along with the screenings of basic math and reading 
skills, as children identified with poor working memory 
skills are at risk for future school failure.

The next section of this text (chapters 6, 7, and 8) is 
devoted to the assessment of working memory using cogni-
tive and memory scales.  Given the evidence summarized in 
this text supporting the connection between specific learning 
disabilities and deficits in working memory, it is proposed 
that all children assessed for special education due to a learn-
ing disability receive a comprehensive assessment of both 
intellectual functioning and processing skills. This compre-
hensive assessment would not be used in order to prove a 
discrepancy between IQ and achievement, but rather to pro-
vide diagnostic information about the child’s cognitive pro-
file (cognitive processing strengths and weaknesses) in order 
to better “diagnose” the specific learning disability, as well 
as to guide the individualized intervention process.  Included 
in this section of the book are: descriptions of common 
measurement processes for the different memory compo-
nents, a section on how to complete a “hypothesis-driven 
assessment of working memory” (including guidelines for 
record reviews, teacher/student/parent interviews, testing and 
classroom observations), and guidelines for interpreting test 
and memory scores.  A section that was particularly interest-
ing was a description of the educational implications and 
assessment recommendations for specific deficits in the areas 
corresponding to the author’s model of working memory.  
The text provides detailed reviews of the use of several 
popular cognitive scales to assess working memory including 
the SB5, DAS-II, KABC-II, CAS, WJ III COG, UNIT, 
Wechsler Scales (WISC-IV and WAIS-III), the WISC-IV 
Integrated, NEPSY-II.  Furthermore, another chapter pro-

vides in-depth descriptions of the assessment of working 
memory with several popular memory scales such as the 
Wechsler Memory Scale-III, the Children’s Memory Scale, 
Test of Memory and Learning-2, Wide Range Assessment of 
Memory and Learning-2nd Edition, Working Memory Test 
Battery for Children, Automated Working Memory Assess-
ment, Swanson Cognitive Processing Test, as well as brief 
summaries of a few other memory scales.

The last section, which included descriptions of 
working memory interventions is perhaps the most important 
part of this book for practicing school psychologists.  Chap-
ter 9 contains a summary of working memory interventions 
that can be used in educational settings.  The main objective 
of these interventions is to increase the efficiency of working 
memory processing skills, NOT to increase working memory 
capacity itself.  Some of the suggested interventions are sim-
ply strategies that can be taught to the student to improve 
processing skills, while other interventions are suggested to 
enhance “peripheral systems” to improve performance of 
working memory.  The author of the text specifies that the 
interventions approach he uses is that of a “top down 
model,” whereby the initial intervention used with an indi-
vidual with working memory deficits should focus on the 
most global aspect of working memory processing 
(executive working memory).  Improvements at this most 
global level will then positively impact lower levels of work-
ing memory processing.  Also in this chapter, the author pro-
vides a review of effective pedagogical approaches that ad-
dress working memory deficits.  Another chapter that should 
be particularly helpful to school psychologists is chapter 10 
which consists of case studies reflecting common assessment 
profiles of children with disabilities.  Discussion in this 
chapter is also devoted to how to communicate oral and writ-
ten results to IEP committees, as well as suggestions for fu-
ture areas of research and psychometric test construction and 
development.

Overall, this text could serve as an important re-
source to any school psychologist interested in enhancing his 
or her skills in the assessment and intervention with children 
with working memory deficits.  Due to the recent publication 
of this text, it is written in consideration of the RTI frame-
work, and provides guidelines for how to incorporate com-
prehensive and individualized assessment and intervention to 
ensure that children are getting the most appropriate services 
in order to facilitate academic success.
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had a digital camera and cell phone stolen from her room. A 
third teacher reported that one student routinely overturned 
desks in her class and that she had been punched trying to 
separate two kids who were fighting. These three teachers 
were part of the large exodus who have left the school. Also 
cited are the results of a survey conducted by the Department 
of Education last year in which 98 percent of Applied Media 
students said there was fighting in the school, 94 percent said 
there was bullying, and 67 percent said they were worried 
about crime and violence in the school.
              NCLB calls for schools to report on the incidents of 
violence. In complying with this mandate New York’s edu-
cation department crafted an evaluation instrument that 
weights safety factors a mere 2.5 percent! Why? “Because 
statistics on school violence rely on self-reporting and tend 
to be deceptive.” This suspicion, however, can in varying 
measure be applied to all data gathered under NCLB. Given 
that states have freedom to select tests, raise or lower passing 
scores, and eviscerate curricula to promote teaching-to-the-
test, all data are self-selected, self-reported, and invariably 
self-serving.
              In a recent commentary in Education Week, J. Mer-
row made the same point emphatically: “. . . the federal law 
encourages statistical manipulation that makes reports of 
academic progress suspect, and in some cases virtually 
meaningless” (p. 36). The reasons, he claims, are easy to 
find. “Because failure under No Child Left Behind has a high 
price tag in penalties (including loss of jobs and school clos-
ings) states would be crazy not to take advantage of what-
ever loopholes are available to them (p. 36).
              Contributing significantly to Applied Media’s A 
grade is the claim that the school raised the scores of both its 
lowest performing pupils and those in special education and 
bilingual programs.

We are not told by the reporter or the accountability 
officer how large these gains actually were.
              Accountability proponents argue for clarity of stan-
dards, accuracy in measurement, and unflinching reporting 
of results. Parents, however unsophisticated in these techni-
cal matters, nonetheless know that an A means “excellent” 
and that a school rated A is a school they would want their 
children to attend. It now appears that the accountability 
mavens in New York propose that parents expand their defi-
nition of excellence to include a school whose test scores, 
while showing some gains, remain “well below” the citywide 
average and whose name still appears on the state’s list of 
“persistently dangerous” schools.
              If Applied Media’s grade was seriously inflated, 
consider now a school that received a lower grade than it 
appears to deserve. Public School 48 in the South Bronx in 
2006 may serve to make this point (Winerip, M., 2006) 
Though the school serves some of the poorest minority chil-
dren (75 percent Hispanic, 25 percent Black, and all eligible 
for free lunches), P.S. 48’s test scores soared in the last few 
years. In 2005, 86 percent of fourth graders scored proficient 
in math, and 68.5 percent in English, placing P.S. 48 near the 
top of the Bronx’s 130 elementary schools.
              The principal of P.S. 48, Mr. Hughes, knows how 
that happened. “We start [test prep] in September and we 
don’t stop until the tests are over, in March.” Still, Mr. 

Hughes was shocked to learn that as measured by the stan-
dards of No Child Left Behind his school was labeled failure. 
He waited several weeks before anyone could tell him why. 
Mr. Hughes learned that his special education and English-
language subgroups did not make sufficient progress on the 
English test. With 970 students, P.S. 48 had 31 students 
listed in the English-language-learner subgroup by the state, 
which requires the disaggregation of scores when the sub-
group size exceeds thirty. Mr. Hughes determined that many 
on the list in question did not belong there. Relief was in 
sight for P.S. 48 when it was noted that the state gives bonus 
points when special education scores are the only category a 
school misses. Relief, however, was not to last.
              The report continues, “But after conferring with the 
State, city officials emailed Mr. Hughes on Monday informa-
tion that was too technical for him to comprehend.” The 34 
bonus points he thought P.S. 48 would get can only be ap-
plied to the A.M.O., not to the E.A.M.O (that is, the Annual 
Measurable Objective, rather than the Effective Annual 
Measurable Objective). This mean that if one more special 
education child had scored 3 instead of 2, the school of 970 
would have gone from failing to successful.
              What are the consequences of such systemic quirki-
ness?
The report concludes, “Under federal law, a failing school 
must send letters home offering students the choice to trans-
fer to other schools.” Last fall, Mr. Hughes sent home 970 
letters. Not one parent removed a child. Grade inflation mis-
leads parents and teachers; misidentifying schools as failing 
shames and demoralizes unfairly, breeding skepticism. 
              Another report of parental and educator dissatisfac-
tion with New York City’s school reform program appeared 
in the Chicago Tribune on January 22, 2008 (“NYC School 
Report”).
              Many parents have by now concluded much as 
Helen Ladd, the Edgar Thompson Professor of Public Policy 
Studies at Duke University, has when she writes, “The bot-
tom line is clear: Test-based accountability has not generated 
the significant gains in student achievement that propo-
nents—however they perceive the problem to be solved—
intended. Nor is the country on track to meet either the high 
proficiency standards required under the No Child Left Be-
hind law or the equity goals suggested by its name.
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Reducing Inappropriate Behavior and Increasing Attention
WSPA Grant Project

The current project was extremely 
successful and the teachers were very receptive 
and appreciative of the proactive materials 
used to reduce attention and behavioral prob-
lems within the classroom.  The teachers who 
were present reported the training on how to 
appropriately use therapy balls, highlighter 
strips, study carrels, and stress manipulatives 
was very useful; however, those who were not 
present felt that information on how to effectively use these 
interventions was easily and readily accessible.  During the 
2006-07 school year there were 23 students with significant 
behavioral and attention concerns.  Of those 23 students, five 
of them were referred for special education services.  During 
the 2007-08 school year teachers reported significant behav-
ioral and attention concerns with 27 students.  Currently, two 
of the 27 students have been referred for special education.  
Reports suggest these teachers do not intend on referring any 

of the other students with whom they have 
concerns (the grant supplies have eliminated 
some behavioral or attention concerns alto-
gether).  In surveys given on March 15, 2008 
the educators included in this research project 
reported that the materials provided were 
equally effective for reducing attention and 
behavioral concerns.  All of the teachers sur-
veyed indicated the materials were useful 

within their classrooms with the exception of one teacher 
(this particular teacher did not have appropriate desks or 
tables and instruction is occasionally provided in the li-
brary).  The principal was so pleased with the outcome of 
this project that she rearranged budgeting to accommodate 
for additional supplies and replacement items for teachers if 
needed.  For more information please contact Samantha 
Penry at the Colby School District, 715-223-4208 Ext 328.

Help standardize a new Working Memory Rating Scale for Children
Volunteers are needed to help collect data for a new teacher rating scale designed to identify 

students with working memory problems.

For more information, contact:
Dr. Milton Dehn, NCSP

Schoolhouse Educational Services
mdehn2@msn.com;  608-787-5636

Handbook of Cognitive-Behavior Group Therapy with Children and Adolescents: Specific Settings and Presenting Problems
Book Review, By Dan Seaman

Handbook of Cognitive-Behavior Group Therapy 
with Children and Adolescents: Specific Settings and Pre-
senting Problems.  Edited by Ray W. Christner, Jessica L. 
Stewart, & Arthur Freeman.  (2007, Routledge, Taylor & 
Francis Group Publishing Co.)  Reviewed by Dan Seaman, 
Ed.S., NCSP

As your typical, busy, school psychologist-
practitioner, I tend to prefer books that are more practical 
and offer more “how-to” advice than covering the minutia 
that some texts do.  In approaching the Handbook of Cogni-
tive-Behavior Group Therapy (CBGT), I was somewhat 
skeptical that the 500+ pages would focus more on theory 
and applications of CBGT than it would in providing re-
sources and giving examples of research-based treatment 
methods and programs.  This book would be a good read for 
any school psychologist who will be doing more therapy 
with students, regardless of their knowledge of CBGT.  The 
early chapters provide a more than adequate background for 
anyone who has not studied Cognitive-Behavioral Therapy 
in graduate school, yet they still provide enough hidden 
gems where it would still be wise for school psychologists 
who are more knowledgeable of CBGT to read.  As federally 

mandated by IDEA 2004, the Handbook describes how 
CBGT can be applied to a three tiered, Response to Interven-
tion model for addressing student Mental Health concerns in 
schools.  In my opinion, the best features of the Handbook 
are in the third part, where the editors have 16 chapters dedi-
cated to describing how CBGT can be used to address a vari-
ety of different populations, including anxiety disorders, 
PTSD, depression, ADHD, anger management, self-injurious 
behavior, eating disorders, and social skills groups to name a 
few.  These chapters are rich with details regarding the exist-
ing research on CBGT treatment in the area, specific pro-
grams that have been found effective, and even examples of 
scripts that can be easily adapted for use in your own groups.  
I also found the chapter dedicated to Rational Emotive Be-
havior Therapy in classrooms and schools to be very infor-
mative and have already found the sample lessons to be prac-
tical in one of the groups that I run.  Overall, this book was 
quite easy to read and will serve me very well as I start to 
form my own cognitive-behavioral groups next school year. 

Dan Seaman, Ed.S., NCSP is a school psychologist 
in northeast Wisconsin working for Syble Hopp School and 
the Hilbert School District.
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Test-Score Gaps and Those That Matter More
By Charles Saltzman, Contributing Editor

(Reprinted from School Psychology in Illinois newsletter, Spring 2008 Vol. 29, No. 3)

America’s hope for successful educational reform 
has become linked, if not exclusively, then preponderantly, 
to narrowing achievement test-score gaps between Black and 
White children. The lower scores, although not always de-
fined by race, are clearly defined by poverty or social class. 
Our efforts to improve the educational experiences of these 
lower-scoring children and eventually their lives as compe-
tent, engaged citizens have so far yielded dubious results. 
Test scores aggregated during the five years of NCLB show 
inconsistent improvement, somewhat in evidence in the early 
grades, nearly nonexistent at the higher grades. Gains in 
Mathematics typically are higher than those in Reading. 
Gains, when evident, had been in many instances trending 
upward years before the implementation of NCLB. Gratifica-
tion with rising test scores unfortunately must be tempered 
with caution, given the widespread practice of teaching to 
the test, which many educators are now willing to accept as 
necessary in a highly competitive environment. Tests of chil-
dren’s ability have been employed wrongly as measures of 
teacher competence and school quality. The test has become 
the curriculum. The test score, once modestly regarded as a 
bit of useful information, is now a chip in a high-stakes 
game. Gaming the system, through cleverly choosing tests 
and advantageously reporting results, blurs the reality we 
need to comprehend.

Observers who years ago were skeptical about the 
path this nation was taking are now being joined by others 
who argue that we have defined the problems wrongly and 
are applying ineffective means to address them. Their views 
are not likely to be warmly received since, unfortunately, 
they see the problems as more severe and more complex than 
we like to see them, and the resources needed to achieve 
widespread and enduring improvement are more than most 
of us are willing to bear. Their analysis sees test-driven 
school reform as futile and perhaps completely irrelevant. 
More seriously, these efforts distract us from proceeding 
with what must be done.

One such revisioning of America’s intractable edu-
cational problems is proposed by Dr. Gloria Ladson-Billings 
in the 2006 presidential address of the American Educational 
Research Association. Ladson-Billings points out that our 
manner of defining the problem lacks sufficient historical 
understanding and has always led to short-term solutions. 
The key to a new way of looking at the dilemma, according 
to Ladson-Billings, lies in understanding the gap in Black-
White achievement test scores in terms of the economic 
metaphors of deficit and debt. Each budget cycle of an or-
ganization, the Federal Government included, may result in 
balance, surplus, or deficit. Deficits accumulating over time 
are termed, in the case of the Federal Government, the 
“National Debt.” Ladson-Billings then proceeds to examine 
in considerable detail the magnitude of a debt owed Amer-
ica’s underclass, particularly America’s racial minorities, not 
only in economic terms but in sociopolitical and moral terms 
as well. To acknowledge these debts redefines the multiple 

causes of the problems and awakens us to the reasons for 
their intractability and the futility and wrong headedness of 
current policies. The national debt, in this realm, in dollars 
and other human capital, is staggering. “We do not have an 
achievement gap, we have an education debt” (Ladson-
Billlings, p. 5).

Ladson-Billings sought as a consultant Professor 
Emeritus Robert Haveman of the Department of Economics 
at the University of Wisconsin, who defined the debt as fol-
lows:

The education debt is the foregone schooling re-
sources that one could have (should have) been in-
vesting in (primarily) low-income kids, which deficit 
leads to a variety of social problems (e.g., crime, low 
productivity, low wages, low labor force participa-
tion) that require ongoing public investment. (p. 5)

The historical debt accumulated through the years 
of slavery for African-Americans, through the post-Civil 
War years of American apartheid, through the years of the 
mission schools and boarding schools and forced assimila-
tion endured by Native Americans, and through the educa-
tional inequities in the schooling of Asians.

To all this we must add the “social political debt, 
which reflects the degree to which communities of color are 
excluded from the civic process” (p. 7). Being denied access 
to decision-making processes of government limited the 
powers of minorities to assure quality education for their 
children.

Ladson-Billings concludes her listing of debts with 
the “moral debt,” which “reflects the disparity between what 
we know is right and what we actually do” (p. 8).

Ladson-Billings draws a daunting picture for us. 
We are now servicing an accumulated debt that we must pay. 
It would be wise and morally just to acknowledge it, acceler-
ate our payments, and avoid increasing it by unjust, regres-
sive, and conflicting policies.

Another dramatic revision of our definition of the 
problem of test-score gaps is proposed by Rothstein (2004). 
(Richard Rothstein is a research associate of the Economic 
Policy Institute and a visiting lecturer at Teachers College, 
Columbia University.) “Americans have come to the conclu-
sion that the achievement gap is the fault of ‘failing schools,’ 
says Rothstein (p. 1). He argues that low income and skin 
color themselves don’t influence academic achievement, but 
the collection of characteristics that defines social class dif-
ferences inevitably influences that achievement (p. 2). As he 
develops his argument he repeatedly reminds us that these 
differences do not express themselves in every instance. 
Rather, they influence average tendencies of families from 
different social classes.

As a result, no matter how competent the teacher, the 
academic achievement of lower class children will, 
on average, almost inevitably be less than that of 
middle-class children. The probability of this reduced 
achievement increases as the characteristics of lower 24



social class families accumulate. (p. 2)
The classes differ in health and health care, in the 

stability of housing (poor families move more frequently), in 
annual income, and, more importantly, in accumulated assets 
and wealth.

Recent statistics confirm the findings of C. Jencks’ 
1979 study (as cited in Rothstein, 2004) that students with 
more years of completed school earn more than those with 
similar test scores and less attainment. One study found that 
a one standard deviation jump—50th percentile to 84th per-
centile—corresponded to only 4 percent higher earnings 
(Levin & Kelly, 1994, pp. 97-108).

Self-confidence is one of several non-cognitive 
traits that predict labor market success: punctuality, responsi-
bility, communication skills, and teamwork ability. Yet, 
schools are being held accountable mainly for test scores, 
because we are told they are needed to prepare graduates for 
the workforce

School reformers would like for more employers to 
look at transcripts, but employers ignore that advice for good 
reason. Transcripts do not tell the most important things em-
ployers need to know. Toyota tests applicants for 26 hours, 
but only three on cognitive skills.

Income is more unequal and lower class families 
have less access to medical care here than in any 
other industrial nation. The gap in average achieve-
ment can probably not be narrowed substantially as 
long as the United States maintains such vast differ-
ence in socioeconomic conditions. (p. 129)

Low wages, poor health care, inadequate housing, 
lack of quality after-school and summer activities are educa-
tional problems overlooked by reformers.

Rothstein’s analysis of problems leads him to pro-
pose a series of reforms that could help narrow the achieve-
ment gap.

One policy reform would be assistance to help 
lower class families to afford stable and adequate housing. 

The Federal Section 8 voucher program covers only one 
fourth of those who are eligible (p. 135).

Schools might get a bigger test score jump for less 
money from accessible dental and vision clinics than from 
more expensive instructional reforms (p.139).

Lower class children should have available early 
childhood programs beginning at six months of age compa-
rable to what middle-class children experience, an environ-
ment rich in language, where “well-educated adults are com-
panions, instructors and role models” (p.140).

As he proceeds with his recommendations, Roth-
stein keeps track of the expected costs: initial school costs, 
$8,000 per child; clinics, $400; early childhood programs, 
$12,500; after-school and weekend programs, $5,000; sum-
mer programs, $2,500. In total, this would be about $156 
billion added annual national cost. Daunting as this figure 
may be, Rothstein points out, in 2004, when this number was 
computed, it is only about two thirds of the average annual 
cost of federal tax cuts enacted since 2001 (p. 145).

Narrowing the achievement gap “requires abandon-
ing the illusion that school reform alone can save from hav-
ing to make the difficult economic and political decisions 
that the goal of equality inevitably entails” (p. 149).
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Spanish Infant-Toddler language and early literacy activities:  Free and Reproducible
Developed by Angela Notari-Syverson, Ph.D, and Judy Challoner, M.S. Illustrations: Don Syverson

(Reprinted from Utah’s newsletter The Observer, March 2008, Volume 23, Number 2)

The development of these materials was supported by Grant H324M020084 from the U.S. Department of Education , Office of 
Special Education Programs

To download materials go to www.walearning.com and click on the purple button that says "Free Parent Edu-
cation Handouts" on the home page.

These materials include twenty home and community activities for adults and children birth to five that encourage early 
language and literacy development.  They are appropriate for children with disabilities as well as children who are developing 
typically.

Each of the twenty activities includes an activity description, and hints for making the activity fun and developmentally 
appropriate.  You have run across the mystery motivator! Email the WSPA editor at kamkeblj@ssd.k12.wi.us with the words “I 
found the mystery motivator” in the subject line and the name of the article in the body of the email, and the first two people that 
email Jennifer will receive a prize from WSPA! In addition to the activities, you can download an activity checklist that helps 
parents and caregivers notice their children's skills, and also cues adults to examine and grow their own interactions with chil-
dren.

The materials are specifically designed to address the three key skills of 1) language development, 2) sounds and 
rhythms, and 3) general book and print awareness.
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The files are in PDF format to allow easy and secure downloading.

  A brief introduction to the materials
  Activities and hints for adapting them to the child's specific needs
  Activity checklists for self-evaluation by the adult

The materials are made available by Angela Notari-Syverson and colleagues, and may be copied and distributed as 
long as they are not sold.  To download materials go to www.walearning.com and click on the purple button that says 
"Free Parent Education Handouts" on the home page. Example from the three through five year old set…
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CHILDREN’S SERVICES COMMITTEE 
2008-2009 GRANT OPPORTUNITY

The Children’s Services Committee has allocated 
funds for the purpose of supporting child-related service ef-
forts. A school psychologist may request up to $500.00 to 
support a specific activity, school-wide initiative, training 
opportunity, or extracurricular endeavor for the purpose of 
providing children’s services. Projects should be imple-
mented during the current school year.

Past grants have been awarded to fund youth men-
tor programs, collaborative efforts between staff and stu-
dents, and violence prevention programs, among others.

Recipients of this year’s funding will be chosen based on:

• Detailed description of the project including timeline 
and budget.

• Demonstrated need and rationale of funding.
• Anticipated outcome and benefit to children.

Interested individuals need to submit a typed pro-
posal of 350-500 words addressing the three points de-
scribed. The timeline and budget for the project should be 
clearly outlined. Funds will be awarded in November 2008.  

Grant proposals will be accepted from August 2008 
through October 15th, 2008.   Proposals should be sent to the 

address below by October 15th, 2008.  In addition to the 
typed proposal, please include your full name and position, 
home address and phone number, school district name, ad-
dress, e-mail, and phone.

VERY IMPORTANT REQUIREMENT!!!

If your project is selected for funding, you MUST 
submit a brief description of the outcomes for the WSPA 
newsletter. (Pictures are greatly appreciated!)  This descrip-
tion is due by April 1st… No Fooling!

Send proposals to:

Heidi E. Horton
Children’s Services Committee Chair
W5203 CTH B
La Crosse, WI 54601

Address questions to:
Heidi E. Horton, School Psychologist
Onalaska School District
(608)783-4610 ext. 8008 
horhe@webmail.onalaska.k12.wi.us

29

WSPA Research Grant
In an effort to support the ongoing research of its 

members in the discipline of school psychology, the Wiscon-
sin School Psychologist Association has allocated $1,000.00 
to be used by nominated/selected members for their projects.  
All members who are currently conducting research in the 
field are invited to apply for this money. Examples of possi-

ble research topics might be determining effectiveness of a 
program you are implementing, establishing background for 
the exclusionary factors  in SLD criteria,  etc.  Deadline is 
January 16, 2009.  More information is available at 
www.wspaonline.net under the AWARDS section.

Student Scholarships

WSPA offers three student scholarships:
 The Allard Award ($500). Intended for a 

graduate (non-doctoral) student.
 The WSPA Minority Scholarship ($1000). 

Intended for a graduate student recognized 
as having a minority status (Southeast Asian, 
African American, Native American, and 
Hispanic).

 The Bernice Krolasik Memorial Scholarship ($1,500). 

Intended for a non traditional graduate (non-doctoral) 
student.

Candidates must be members of WSPA. 
Completed nomination packets must be received no 

later than January  16, 2009.   The scholarships will be 
presented at the WSPA 2009 Spring Conference 

awards luncheon in Stevens Point.  For more infor-
mation and application forms, check 
wspaonline.net under AWARDS.  Applications will 

also be mailed to university trainers in November.

WSPA has a NEW website address, check it out!!  www.wspaonline.net



Remembering John Jackson (1922-2008)
By Tom Fagan, Division 16 Historian

John Henry Jackson was born on 
September 21, 1922 in Macon Georgia, and 
died on May 14, 2008 at the Wheaton-
Franciscan Healthcare-St. Joseph Hospital.  
John received his B.S. from Milwaukee State 
Teachers College (1946, currently University 
of Wisconsin-Milwaukee), A. M. (1948) and 
Ph.D. (1957) in educational psychology from 
the University of Chicago. His dissertation, 
“The Relationship Between Psychological 
Climate and the Quality of Learning Out-
comes Among Lower Status Pupils in the 
Classroom” was overseen by Drs. Carl R. 
Rogers (dissertation chair), Benjamin S. 
Bloom, and Herbert A. Thelen.  That was a 
very distinguished committee!

John served in the Milwau-
kee Public Schools, first as an instruc-
tor (1946-1960), then as a teacher in 
the Reading Center (1960-1962), and 
as a school psychologist from 1962 
until his retirement in 1989. In his latter position he served as 
Coordinator or Director of Psychological Services (1983-
1989), and as Human Relations Goal Coordinator.  He man-
aged a private practice, lectured at Marquette U. from 1966-
1973, and was a founding member and former officer of the 
Wisconsin School of Professional Psychology. John’s entire 
employment career was in the Milwaukee area.
Organizational Contributions

John was active in the affairs of school psychology 
at the state and national levels. He joined APA in 1963 and 
become a Fellow in 1982.  He served on APA’s Policy and 
Planning Board, the Board of Professional Affairs (1984-
1987) and was a former chair of the APA Task Force on Psy-
chology in the Schools.  

He served the Division of School Psychology as 
Monitor for Professional Standards (1977-1979) and as a 
representatives to APA Council from 1981-1984.  He chaired 
the Division’s Committee on School Psychology in Large 
Urban School Districts, served as Monitor to the Board of 
Ethnic Minority Affairs, and served on the planning commit-
tees of the Spring Hill and Olympia Conferences held in 
Wisconsin in 1980 and 1981, respectively.

As a charter member of NASP, John retained his 
membership until 2002 and changed his NCSP to retired 
status in 2003 (Personal communication from Brieann 
Kinsey, June 4, 2008).  John was a 45 year member of Phi 
Delta Kappa achieving emeritus member status.  He was also 
a fellow of the American Orthopsychiatric Association, a 
member of the Wisconsin Psychological Association, and the 
Milwaukee Area Psychological Association, serving as presi-
dent of the latter in 1981-1982. He was a licensed psycholo-
gist in Wisconsin and served on the psychology examining 
board (1974-1980), and was listed in the National Register of 
Health Service Providers in Psychology.  He was granted the 
Division 16 Distinguished Service Award in 1986 and gave 

the award address the following year 
(Jackson, 1987).  John was the first African-
American recipient of that award.
Literary Contributions

With Margaret Bernauer he pub-
lished a monograph in 1968, The School Psy-
chologist as a Therapist which described a 
project funded under Title I of the Elementary 
and Secondary Education Act.  Across his 
school psychology career he published on 
topics related to school psychology interven-
tions (Jackson, 1970; Jackson & Bernauer, 
1968, 1975), the development and importance 
of school psychology (Bernauer & Jackson, 
1974; Jackson, 1990, 1996; Jackson & Pry-
swansky, 1987; Pryswansky, Harris, & Jack-

son, 1984), and minority affairs rele-
vant to school children and psycholo-
gists (Jackson, 1992; 1997, 2005). 
Contributions to the American 
Board of Professional Psychology

Board certified in school psychology in 1970, John 
was among the earliest school psychology diplomates from 
the American Board of Professional Psychology (ABPP), 
was likely the first African-American ABPP in school psy-
chology although the Board does not track records by ethnic-
ity (Personal Communication from Nancy McDonald, June 
9, 2008).  John served as an examiner for those seeking the 
diplomate, served on the Midwest ABPP Regional Board, 
and as the American Board of School Psychology president 
in 1993.  In 1995 John was granted the ABPP Distinguished 
Service to the Profession award and gave his awardee ad-
dress during the 1996 Annual ABPP Convocation (Jackson, 
1997).  
Personal Recollections

Several persons in school psychology’s leadership 
recalled John’s contributions and their comments will appear 
in a future edition of the Division 16-APA newsletter, the 
School Psychologist.  Dave Prasse and Bruce Bracken re-
called working with John when they were on the faculty of 
the University of Wisconsin-Milwaukee.  Dave recalled, 
“John Jackson was instrumental in developing school psy-
chological services in the Milwaukee Public Schools, and in 
advancing the profession of psychology throughout Wiscon-
sin.  Steeped in the early tradition of Child Health Bureaus, 
John brought a strong mental health focus to the field.  I was 
privileged to have had the opportunity to work closely with 
him early in my career” (Personal Communication, June 6, 
2008).  Bruce Bracken (Personal Communication, June 2, 
2008) recalled John as friendly and pleasant, but one “who 
made it clear he was in charge of school psychology in Mil-
waukee. He insisted that UWM did not have a practicum/
internship in MPS, but MPS had a practicum/internship that 
UWM participated in. Each year he insisted that we have 
lunch with him and bring the names and brief vita of each 
practicum/internship candidate. We'd discuss each candidate 

John Jackson 1992, Photo by Jack Douthitt 
which appeared in The School Psychologist, 46

(3), Summer, 1992, p. 17.
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one at a time. After all was said and done, 100% of our stu-
dents were accepted and were supervised by one of the uni-
versity paid supervisors. Our university supervisors were 
excellent.”

One of those supervisors was Jim Larson, formerly 
with the MPS and now at the University of Wisconsin-
Whitewater.  Larson (Personal Communication of June 2, 
2008) recalled: “When I came to MPS in 1975, John was the 
second in charge behind Dr. Margaret Bernauer. The two of 
them together, and later John when Margaret retired, worked 
to define school psychology in the urban environment as 
more than just the psychometric role so prominent elsewhere 
at that time, but rather one that encompassed a much more 
expanded service delivery. John championed psychoeduca-
tional therapy in the schools and made certain that we all had 
abundant opportunities for in-service training and worked 
hard to see that the role was respected by other system ad-
ministrators. There was never any doubt whatsoever who 
was in charge during John's tenure. He could be very control-
ling, and policy was unquestionably top down. But he was so 
meticulous and such a "data-based decision-maker" that to 
argue with him was futile. Nobody did their homework more 
thoroughly than John Jackson. Although he presented a pub-
lic side of dignity and self-restraint, he was able to take 
good-natured ribbing from his school psychologists at our 
annual luncheons (and reportedly had an enviable collection 
of comedy records that went from Moms Mabley to Red 
Foxx...) He appreciated a good joke and knew how to relax 
with his employees and friends and have a good time.”
Final Thoughts

I had only a few professional encounters with John 
Jackson.  He was a proud man and projected an air of pride, 
confidence, and accomplishment in the absence of conceit.  
John encountered and survived employment discrimination 
early in his career.  In his first position as a substitute teacher 
for one week at Shorewood High School in 1945, the school 
board, “acting on what it said were complaints from parents, 
instituted a one-year ban on black substitute teachers. The 
ban, in turn, prompted protests from Shorewood High 
Schools students upset at the board’s intolerance and led to 
the resignation of the high school principal, who quit be-
cause he had been ordered not to hire African Ameri-
cans” (Ryan, 2008) . As his career progressed, he appears to 
have become increasingly concerned with minority-majority 
relations and the training of psychologists to effectively de-
liver services to both groups.  His frustrations and recom-
mendations are described in his publications late in his career 
(Jackson, 1992, 1997, 2005).  John 
Jackson was among the early and most 
distinguished African-American 
school psychologists in the United 
States, although not the first such 
practitioner (Graves, in press).  John’s 
last residence was in Wauwatosa, WI.  
He married Cynthia A. Fletcher on 
December 24, 1959 and they had no 
children.  John was preceded in death 
by his wife and his sister, Dorothy.  
Dr. John Jackson’s contributions to 
the field of school psychology and the 

lives of countless children and families in the Milwaukee 
area will be long appreciated.
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Don’t forget! Change those bookmarks! 
Update your “favorites” list! WSPA has a 

brand new website address now! 
www.wspaonline.net
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