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Editor's Note
By Jennifer Kamke Black

My thanks to all contributors.  If you find that you have 
information to share with the membership that would be appro-
priate for the newsletter, please feel free to contact me at N4212 
Townline Rd., Shawano, WI, 54166.  Or, phone me at 715-524-
4180 (home), 715-526-2175 x4032 (work).  My email address is 
kamkeblj@ssd.k12.wi.us.  Topics or features we would like to 
promote in the upcoming newsletters include (and are not lim-
ited to) trainers' column, medical column, book/software re-
views, student column (results of thesis, highlighted accomplish-
ment), "post-retirement" articles, and "kudos" articles.  If you 
have any ideas for these topics, or an idea for another topic, 
please contact me at your earliest convenience.

President:
Kay Altfeather
5210 Card Ave.
McFarland, WI 53558
H (608) 838-6930
W (608) 838-4604
kay_altfeather@mcfarland.k12.wi.us

President-Elect :
Laura McCormick
3135 North Oakdale Lane
Appleton, WI 54914
H (920) 738-9514
W (920) 982-8532
lmccormi@newlondon.k12.wi.us

Past President:
Rob Dixon
1931 Sandalwood Dr.
Onalaska, WI 54650
H (608) 783-6136
W (608) 785-6893
dixon.robe@uwlax.edu

Secretary:
Betty DeBoer, Public Relations Co-chair
W7927 County Rd ZB
Onalaska, WI 54650
H (608) 779-9699
W (608) 785-6891
deboer.bett@uwlax.edu

Treasurer:
Don Juve,
533 20th Ave. South
Onalaska, WI  54650
H (608) 783-0379
W (608) 789-7900
djuve@sdlax.k12.wi.us

For information on contacting committee chairpersons, check 
the WSPA website at www.wspaweb.org.

Annual membership dues are $60 for full membership, 
$30 for leave, $30 for associate, and $20 for student  member-
ship.  The opinions and products, including advertising, class/
workshop notices, and job announcements, appearing in this 
newsletter do not necessarily indicate official sanction, promo-
tion, or endorsement on the part of the newsletter or the Wiscon-
sin School Psychologists Association, Inc.  Articles, announce-
ments, and letters should be submitted to the Editor, Jennifer 
Kamke Black, N4212 Townline Rd., Shawano, WI  54166, 715-
524-4180 (home), 715-526-2175 x4032 (work), e-mail: kam-
keblj@ssd.k12.wi.us.  REMINDER: regional chapters may re-
ceive a stipend of $75/year for submitting an article about their 
region to the newsletter. 

Deadlines for receipt of material by the editor:  

#1--August 15 #2--November 15
    #3--January 30      #4--April 15



It can’t possibly be November! 
Governor Jim Doyle officially proclaimed 
the week of November 12th Wisconsin 
School Psychology Week! Hope you celebrated in 
your schools and gained yourself and the profession 
a little extra notice! I don’t know about each of you, 
but this fall has just been flying by. It came to my 
attention that our professional organization (sort of 
the same organization) is celebrating its 50th birth-
day! Wisconsin Association of School Psycholo-
gists (WASP) was initially formed in 1957. The 
organization had 8 members in 1957 and 200 mem-
bers by the end of the 1960’s. The Wisconsin 
School Psychology Association (WSPA) began to 
form in 1971 when the need to hire a lobbyist/executive sec-
retary arose. The current organization was formally incorpo-
rated in 1975. There were originally five regional groups. 
Today we have 17 regional groups.

 I have been very busy since my last newsletter. I 
was co-chair of the recent fall convention held in Madison. 
(Thank you to everyone who has ever and/or will in the fu-
ture help with our conventions!!) We are very fortunate to 
have quality professional development opportunities offered 
three times a year (fall convention, spring convention and 
summer institute). It is a great benefit to receive APA ap-
proved hours and to have credit available from UW La-
Crosse. I hope you found the convention speakers and topics 
relevant and very informative. The committee enjoyed hav-
ing this convention on the UW campus. Please let us know if 
you have topics or specific speakers you would like to see at 
a future convention. 

In addition to working on the convention I have 
added two additional board/work meetings during my term. 
Somehow over the years these meeting got lost, but it is very 
hard to accomplish the goals we generate at LRP in June 
without this additional time together. So thank your Regional 
Representative for putting in those extra hours. We met Sep-
tember 8th and will meet January 12th. These are Saturdays 
and we meet from 10:00 until 4:00 with extra work time 
available at 8:00AM. On September 8th we were able to dis-
cuss some major items. One discussion revolved around the 
APA Model Licensure Act and how we could rally each of 
you to respond. Mark Hochmuth put together all the post 
cards that were handed out at the Fall Convention in Madi-
son, already stamped, so that each of you only had to drop 
them into the mail. This past weekend was the NASP Central 
Region Meeting in Madison. The presidents, delegates, 
elected officers and other state representatives attended from 
11 Midwest states. Rob Dixon, Laura McCormick, Linda 
Servias, Danielle Brown, Milt Dehn, Judy Martin and I at-
tended from WSPA. The President of NASP, Rhonda Armis-
tad, spent the three days with us. 

Rhonda Armistad couldn’t have been clearer; if 
APA does not continue our exemption (the exemption that 
allows school psychologists to practice without a Ph.D.) it 
will be a serious problem for the practice of school psychol-
ogy. APA’s Model Act is a recommended prototype for state 
legislation and not an official law or regulation. But APA is 
influential, especially with state psychological licensing 
boards. The licensing boards determine not only “who” can 

be called a psychologist, but what activities 
can only be provided by a licensed psy-
chologist. That list includes most of the 

duties that we currently perform in schools. So 
please continue to advocate for our profession. 
NASP had received a lot of feedback, mostly in sup-
port of school psychologists. We are waiting to hear 
what APA decides. NASP warns that we all need to 
be constantly vigilant at the state level about state 
credentialing and advocate for school psychology 
title and practice (regardless of the outcome of 
changes in the model act). In Wisconsin the title 
“school psychologist” has been associated with 
school psychological services for at least 50 years. It 

is our responsibility to do whatever is necessary to make sure 
that our profession continues for at least another 50 years. 
Do your share! We are considering hiring a lobbyist to assist 
us with such significant issues and we need you to be a 
member to provide the voice necessary to be successful. I 
want to thank each of you who took the time to write NASP 
or APA. Get to know and stay in close contact with your 
representatives. They need to be informed in order for them 
to make decisions (introduce bills and vote) that are in the 
best interest of children. 

If you know a School Psychologist who hasn’t 
joined or renewed their membership, please encourage them 
to take advantage of our half-price ($30) membership! I 
would love to see our membership double in size. Remember 
that my year as President is devoted to YOU. It is important 
that everyone join so the WSPA board can represent all of 
Wisconsin’s school psychologists.

You have the opportunity to take an even greater 
leadership role in your schools. The most obvious area is 
with Response to Intervention (RtI), Early Intervening Ser-
vices (EIS) and Identifying Learning Disabled (SLD) stu-
dents under IDEA 2004, but there are several other areas that 
are extremely important. NCLB has increased pressure on 
school districts and put a heavy focus on academic account-
ability. There is a well established link between student men-
tal health and academic achievement. Consider starting some 
new and effective mental health programs in your school. 
According to the October 2007 Communique’ 
www.promisingpractices.net is a good resource to use to find 
successful programs to help you get a new initiative started. 
A third area is crisis prevention and intervention. The spring 
convention will offer a workshop in the NASP PREPaRE 
curriculum. PREPaRE is the first evidence-based school cri-
sis prevention, preparedness, intervention and recovery cur-
riculum written by and for school mental health profession-
als. Please look closely in this newsletter for more about this 
training opportunity as well as the other options being of-
fered at the spring convention. 

Please always know that I and the other WSPA 
board members are here to serve you! I realize that some of 
you are more isolated due to your location. I also know that 
even in a crowd any one of us can occasionally feel isolated. 
If you want to discuss a professional issue feel free to call or 
email anytime and I will try to connect you to an appropriate 
source of information. It is an honor to represent you!  
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President’s Message
By Kay Altfeather



Upcoming Events
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NASP 2008 ANNUAL CONVENTION
Resilience: Building Strength for Life

New Orleans LA  t February 6–9, 2008
        www.nasponline.org/conventions

Expand your knowledge, improve 
your skills, connect with colleagues, and con-
tribute to the recovery of a vibrant and in-
domitable city. Come a little early and enjoy 

Mardi Gras.
Join NASP and New Orleans in bringing resilience 

to life …
The NASP 2008 convention will be hosted by the 

Marriott and Sheraton hotels, which are directly across from 
each other on Canal Street at the edge of the French Quarter. 
The exhibit hall, registration, special sessions, most re-
viewed presentations, and certain special events will be held 
at the New Orleans Marriott. The keynote addresses, fea-
tured sessions, NASP convention workshops, certain re-
viewed presentations and special events, meetings, and the 
Career Service will be held at the Sheraton New Orleans.

NASP convention registration and housing open 
on Tuesday, September 18, 2007. The convention registra-
tion fee includes admission to the keynote address, featured 
and special, more than 900 reviewed presentations (mini-
skills, papers, posters, and symposia), and the exhibit hall. 
Additional fees are required for all paid workshops and cer-
tain special events.

CONVENTION REGISTRATION
To register, visit www.nasponline.org/conventions

Big Easy Special (Full Registration, including CD-ROM; 
not including paid workshops)

Member     Nonmember       Student
Through 
January 7, 2008     $290             $465         $175

Full Registration (not including CD-ROM or NASP Con-
vention workshops)

Member    Nonmember      Student
Through 
January 7, 2008    $190             $365          $75

Workshop Registration (rates apply with full registration 
only)

Member          Nonmember
Half-Day $75 $110
Full-Day $99 $169
APT & Two-Day $149 $199

HOTEL RESERVATIONS (Single/Double Rate: $150*/
night)

For reservations, visit www.nasponline.org/
conventions or call your hotel. Please note that rooms at 
the Marriott and Sheraton are going very quickly.  
Please check the NASP website for updates and addi-
tional information.

New Orleans Marriott (800) 654-3990 or (800) 228-9290
Sheraton New Orleans (888) 627-7033

*Current taxes are 13% plus $3.00 hotel occupancy fee per 
room per night.

NASP MEMBERSHIP
NASP Members Save on Convention Registration Fees—
Join NASP Today and Reap the Rewards! 

In addition to a host of other benefits throughout 
the year, NASP members receive substantial discounts on 
convention registration fees. Join through 2009 and save on 
two NASP conventions. To learn more about becoming a 
NASP member, visit www.nasponline.org/membership or 
call (866) 331-6277 or (301) 657-0270.

To register for the convention, call (800) 811-5947 or visit 
www.nasponline.org/conventions.

Seeking the 2008 WSPA School Psychologist 
of the Year

Each year WSPA solicits administrators in all 
Wisconsin school districts for nominations for the WSPA 
School Psychologist of the Year award. WSPA would also 
like to encourage WSPA members to nominate colleagues 
deserving of this honor. Please nominate practicing school 
psychologists who you think should be candidates for this 
award. Nominees must be members of WSPA and practic-
ing school psychologists who spend the majority of their 
time providing direct services to students, teachers and par-
ents in school setting.  Trainers, researchers, or administra-
tors are not eligible for this award.  The NCSP is desirable.  
Completed nomination packets must by submitted by Janu-
ary 14, 2008.Nominations are online at www.wspaweb.org
or to request a nomination packet contact:
Veronica Milling 
WSPA Recognition and Scholarship Chair
3 N. Jackson Street
Elkhorn, WI  53121
262 723-3160 ext 1421 or  millve@elkhorn.k12.wi.us

WSPA Research Grant

In an effort to support the ongoing research of its members 
in the discipline of school psychology, the Wisconsin School 
Psychologist Association has allocated $500.00 to be used 
by nominated/selected members for their projects.  All mem-
bers who are currently conducting research in the field are 
invited to apply for this money. Deadline is January 14, 
2008.  More information is available at www.wspaweb.org
under the AWARDS section.
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Tell me more….
An All-you-can-learn Buffet for School Psychologists

WSPA Spring 2008, February 20-22
Holiday Inn Hotel & Convention Center

1001 Amber Avenue
Stevens Point, WI 54481

715.344.0200
(Mention the WSPA convention to get the convention rate for rooms)

NOTE:  Preconvention workshop is required for the gradu-
ate credit!!! You may pick any of the four convention tracks 
for the credit.

NOTE:  Preconvention and TRACK IV registration have 
early deadlines due to the need to order materials from 
NASP in advance.

For more details and registration information visit http://
www.uwlax.edu/conted/wspa/index.html

We have planned a very different conference for 
spring 2008!  In response to your request for more in-depth 
learning opportunities, WSPA has developed four tracks, 
each focusing on a specific area of professional develop-
ment.  These intensive trainings will more fully prepare you 
to return to your district(s) ready to implement what you 
learned.

Results of the 2006-07 WSPA Survey indicated 
that WSPA members wanted more professional development 
in the areas of curriculum-based measurement and behav-
ioral intervention systems.  In addition, transition and crisis 
intervention and recovery have emerged as important topics 
in the field of school psychology in Wisconsin.  

Pre-convention - PREPaRE Workshop I: Pre-
vention and Preparedness.  This workshop is a requisite 
for the graduate credit AND a pre-requisite for Workshop II 
which is Track IV of the convention.  Please see the next 
pages of the newsletter for more information regarding the 
curriculum.

Track I - Curriculum-based measurement 
(CBM).  CBM is a system of measurement used for screen-
ing and progress-monitoring purposes. Research has shown 
that the use of CBM by educators can affect greater student 
growth in the primary academic areas. An objective of this 
presentation is to provide school psychologists with infor-
mation about the principles and research supporting the use 
of CBM in the areas of reading and written expression. Fur-
ther, the session is expected to benefit participants by pro-
viding information on how to administer and score curricu-
lum-based measures of reading and writing. Use of CBM in 
a Response to Intervention (RTI) model of special education 
eligibility will also be addressed.  This session will also fo-
cus on the range of measures available for CBM mathemat-
ics from Kindergarten through high school. Examples of 
measures will be shared and research evidence will be sum-
marized. Participants will have opportunities to score several 
types of measures. The discussion will include the options 
available and the issues to be considered when selecting 
CBM mathematics measures.  Jacalyn Weissenburger, 

Ph.D., UW-Stout, and Anne Foegen, Ph.D., Associate Pro-
fessor of Curriculum & Instruction (Special Education), 
Iowa State University, will be presenting.

Track II - School-wide Systems of Positive Be-
havior Supports (SW-PBS): A Response to Intervention 
(RtI) Model Addressing the Mental Health of ALL Stu-
dents.  SW-PBS, an RtI approach, addresses the non-
academic barriers to achievement and the mental health of 
all students through a 3-tiered problem-solving approach 
that applies research-based practices and data-based deci-
sion-making. This workshop will describe the rationale, 
model and provide a summary of the step-by-step implemen-
tation of all three tiers of SW-PBS. Examples/data of imple-
mentation at all three tiers will be shared.  Lucille Eber, 
Ed.D., State Director, Illinois Positive Behavior Interven-
tions & Supports (PBIS) Network will be presenting.

Track III - Transition.  Clearly our purpose for 
educating children is to prepare them for life after school.  
This workshop addresses transition requirements and ser-
vices in the state of Wisconsin.  This interactive session will  
provide hands-on opportunities to better understand age ap-
propriate transition assessments. Participants will explore 
transition assessment instruments and create data collection 
tools that can be used to compile and organize ongoing tran-
sition assessment results. Practical strategies on how to suc-
cessfully incorporate results into IEP meetings to develop 
effective transition IEPs and SoPs will be provided. Exam-
ples of checklists that can be used to review transition IEPs 
and SoPs will be shared.  If a school psychologist is worried 
about losing FTEs in the future, this may be information that 
will be helpful to provide to your district regarding how you 
can help the district meet transition requirements (AND you 
would get to work with students and impact them directly!)

  Presenters include Mary Kampa, Ed.S., Director 
of Special Education and Director of the Wisconsin Post 
High School Outcomes Survey for CESA #11 in Turtle 
Lake, and Linda Maitrejean, Director, Wisconsin Statewide 
Transition Initiative, CESA 11.
Track IV: The NASP PREPaRE curriculum.  Please see 
the next pages of the newsletter for more information re-
garding the curriculum.  Note that Workshop I is on 
Wednesday and is a pre-requisite for Workshop II.  Work-
shop II is a track within the WSPA Convention.  Presenters 
include Christina Conolly-Wilson, Psy.D., NCSP, Lead Psy-
chologist, District-Wide Crisis Team Leader, Waukegan 
Public Schools; Cathy Malatt, Psy.D., School Psychologist 
at Jones College Prep, Illinois; and Charlotte Smith, Nation-
ally Certified School Psychologist, North Kansas City 
(Missouri) School District
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The PREPaRE crisis curriculum has been developed by the National Association of School Psychologists (NASP) as part of its 
decade-long leadership in providing evidence-based resources and consultation related to school crisis prevention and response. 
It is the only comprehensive nationally available curriculum developed by, and for, schoolbased mental health professionals. 
PREPaRE training is ideal for schools committed to improving and strengthening their school crisis prevention, preparedness, 
emergency response, and recovery capacities.

The Need for School Crisis Team Training—Schools play a critical role in crisis prevention and response, meeting the 
needs of students, staff, families, and often the local community. To serve this function, schools must have crisis plans and 
teams in place that encompass preparedness, prevention, response, and recovery relevant to a variety of crises. School crisis 
team training must address team configuration and roles, response systems and procedures, community collaboration, and men-
tal health issues generated by crisis reactions—all within the unique context of the school culture.

The PREPaRE Crisis Curriculum—PREPaRE provides school-based mental health professionals and other educators 
with training on how to best fill crisis team member roles and responsibilities as they relate to the four stages of crisis manage-
ment: a) preparedness, b) prevention, c) response, and d) recovery. The curriculum incorporates foundation knowledge provided 
by the U.S. Departments of Education (2003) and Homeland Security (2004), as well as the Incident Command Structure (ICS) 
delineated by the National Incident Management System (NIMS). Specifically, the PREPaRE model emphasizes the following 
specific hierarchical and sequential set of activities:

     P Prevent and prepare for psychological trauma
     R Reaffirm physical health and perceptions of security and safety
     E Evaluate psychological trauma risk
     P Provide interventions

a and
     R Respond to psychological needs
     E Examine the effectiveness of crisis prevention and intervention

PREPaRE Workshops—The PREPaRE training curriculum includes two workshops—(WS 1) Prevention and Preparedness 
and (WS 2) Crisis Intervention/Response and Recovery—that can be conducted together or separately.

WS 1—Prevention and Preparedness: The Comprehensive School Crisis Team—This one-day workshop provides 
school-based mental health professionals and other educators with an understanding of the comprehensive school crisis team 
and their roles on these teams. The workshop emphasizes the systems issues relevant to the prevention and preparedness ele-
ments of PREPaRE. It addresses:
1) What constitutes a crisis.
2) Preventing and responding to crises within the structure of a comprehensive, multidisciplinary school crisis team is high-
lighted using the Incident Command System (ICS).

a. Team structure/roles.
b. Systems and procedures.
c. Community collaboration.

3) Creating safe, effective, and responsive school environments to prevent crises.
a. Physical safety.
b. Psychological safety.

4) Preparing and planning for crises.
a. Developing crisis plans.
b. Exercising and evaluating crisis plans/procedures.

The School
Crisis Prevention & Intervention (CPI)

Training Curriculum



Who Would Benefit From Workshop 1 Training: PREPaRE Workshop 1 is appropriate for all school personnel who need to 
understand how the comprehensive school crisis team should be organized and how it functions. This can include but is not lim-
ited to school mental health professionals, administrators, teachers, other pupil services personnel, security officers, front office 
staff, transportation directors, and before and after school activities coordinators.

Workshop 2—Crisis Intervention and Recovery: Roles of School-Based Mental Health Professionals— This 
two-day workshop provides school-based mental health professionals with the knowledge needed to meet the needs of students 
and staff following a school associated crisis event. Specifically, the workshop covers:
1) The potential of specific crisis events to generate psychological trauma.
2) How crises affect individuals (with a focus on children and adolescents).
3) How to evaluate individual traumatic stress reactions.
4) How to match the appropriate crisis intervention to individual needs.
5) Specific crisis interventions.

a. Re-establishing social support.
b. Psychological Education.
c. Individual and Group Psychological First Aid.
d. Psychotherapy.

6) How to evaluate and conclude the school crisis intervention.
7) Care for the caregiver.

Who Would Benefit From Workshop 2 Training: PREPaRE Workshop 2 is appropriate for any individual who will be filling 
a crisis intervention role. This includes school mental health staff (school psychologists, social workers, counselors, and nurses), 
administrators, and any other individuals whom the school crisis team has identified as appropriate providers of psychological 
first aid, as well as community-based mental health practitioners who may work with the crisis team and/or be brought in to the 
school to assist in response to a crisis.

PREPaRE Materials—PREPaRE workshop participants receive a set of curriculum materials provided in booklet and CD 
format. These resources are specific to each workshop and include a copy of the workshop presentation, articles, handouts, 
checklists, forms, evaluations, etc. Participants may use portions of these resources and the presentation for informal in-service 
staff training but may not represent them as the “PREPaRE” crisis curriculum training unless the participant has completed a 
Training of Trainers and has been certified by NASP as a PREPaRE trainer. Note: NASP has developed a Training of Train-
ers (TOT) model to certify additional PREPaRE trainers. Prerequisites for this TOT training are completion of the rele-
vant workshop(s).

PREPaRE Training Fees—PREPaRE training costs include travel, lodging, workshop materials fee, and a stipend for the 
presenter(s). Schools or districts can contract for Workshop 1 and/or Workshop 2. Presenters will not deviate from the standard-
ized curriculum and will present the workshop in its entirety (one and/or two-day, respectively). Workshop 2 typically requires 
two trainers. Depending on the number of workshop participants, Workshop 1 may require two trainers as well.

PREPaRE Developers/Core Trainers—PREPaRE curriculum developers/core trainers are leading national experts in 
school crisis prevention and response. They are members of the NASP Crisis Prevention & Intervention (CPI) Workgroup. In 
addition to formal training, PREPaRE trainers have direct experience designing and implementing crisis plans and responding to 
crises ranging from school shootings and suicide to terrorism and natural disasters.

PREPaRE Contact Information—For more information on the curriculum content, Training of Trainers or fees, or to ar-
range for a PREPaRE training, visit http://www.nasponline.org/prepare/index.aspx or contact Dr. Ted Feinberg, Assistant Direc-
tor of NASP, by e-mail at tfeinberg@naspweb.org or by phone at 1-800-866-NASP.
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Stand-out Stats
Teachers might not make the big bucks, but they are earning the public's respect according to a new Harris Poll.  The top 

three jobs that have "great prestige" and the percentage of adults that said that are: 
Firefighters--63%,

Doctors--58%
Teachers--52%



DPI Update
By John Humphries, NCSP, DPI School Psychology Consultant

Eight Weeks in the Life of the DPI School Psychologist, 
or What I Learned on my Fall Road Trips

It’s been a busy fall in the life of your DPI Consult-
ant. As you may know, since I started at DPI about 4 years 
ago, I have traveled to (almost) every CESA in the state each 
fall to share new information and update you on current is-
sues. This year the interest level was high with requests com-
ing in as early as last spring. I haven’t counted all the re-
sponses yet, but I think I presented the workshop to about 
450 people. I was joined in many CESAs by Kathy Laffin, 
our SLD and REACh consultant, who was a fantastic travel 
partner and a great sounding board for ideas about RtI. Our 
final presentation was November 6th in Oshkosh.

This year, I started with a Madison-area group on 
September 18th. I had to laugh when only about 30 people 
signed up—you’re never considered an expert when you’re 
close to home! It turned out to be a great way to start because 
there was plenty of time for questions and discussion. A con-
sistent theme that started with the first workshop had to do 
with the involvement of regular education in the change to 
RtI. DPI is working on this issue in some of the same ways 
that schools are—our Superintendent has asked various 
teams at DPI to collaborate. As with any system change, it 
will take time. In many ways this is a positive, because we 
are taking time to ensure a good fit with the various efforts 
that are underway. However, we also recognize that the ER-2 
form, Additional Documentation for Learning Disabilities, 

requires some RtI types of data. So, I had to accept some of 
the seriously grumpy people all over the state for whom this 
was a major frustration. What I learned from these people 
was to not take it personally, that maybe their Wheaties were 
soggy that morning. But I made sure to re-commit myself to 
working with the regular ed folks here at DPI.

Following on the regular ed and RtI theme, some 
folks had some very strong concerns that went something 
like this, “How are we going to make regular education 
teachers do these interventions? Where should they take the 
time from?” Well, as with all conflicts, resolution is all about 
negotiation and awareness of the position of the other per-
son. Once someone becomes aware of a problem with a stu-
dent, it is very hard to ignore that information; the knowl-
edge is a very powerful motivator. That’s why I have consis-
tently encouraged you to start collecting data. Just showing 
teachers how their students are doing can have a major im-
pact. Think about displaying whole-grade or whole-class 
screening data on a single page. If teachers want to find time 
to help their most challenged learners (if you give them the 
data that identifies who those students are), then they can do 
it. Don’t underestimate their creativity. I learned something 
from these questions that I think will be useful for you too—
don’t accept responsibility yourself for something that 
should be shared by the system. We all have a role to play in 
system change.

The final lesson for me was to be sure to include 
some fun and visiting with these trips. I had a couple of 

Trainer’s Corner

Needed: Mentors
By Nan Huai

“Needed: Mentors” was the message at the brief 
Trainers’ Breakfast on Friday October 26 during the Fall 07 
WSPA Convention. DPI representatives (John Humphries), 
the WSPA President Elect (Laura McCormic) and 10 trainers 
from the six UW system school psychology program were 
able to participate in the meeting.

The one-hour meeting was relatively brief—
compared with the average 2 – 2.5 hours  in past years—due 
to the arrangement of workshops and presentations on Fri-
day. The needs for mentors who can support school psy-
chologists with the initial educator status was the focal point. 
According to PI 34 WI Quality Educator Initiative explicitly 
stipulates the needs for initial educators to receive mentoring 
as part of their on-going professional development that leads 
to advanced licensure eligibility. In school settings, it is rela-
tively easier for teachers to identify mentors—mostly likely, 
more experienced teachers who can help the new profes-
sional to navigate through the system and dynamics of the 
particular school. However, this becomes “trickier” for 

school psychologists just because of the number of available 
school psychologist mentors. It is true that DPI does not 
stipulate that the mentor come from the same discipline as 
the mentee. However, school psychologists, especially new 
school psychologists are often in unique and/ or delicate po-
sitions in their work—I got questions such as: “What if my 
administrator put pressure to qualify this child for EBD?” or 
“What if the team wants to proceed with testing when the 
parents refuse to give consent?” With the knowledge and 
aspiration acquired in their training programs, new school 
psychologists still need a great deal of support and guidance 
to deal with these real-life challenges.

A proposed solution to the mentor shortage for 
school psychologists is to encourage both university faculty 
members and school psychologists to participate in DPI 
mentor training. Hopefully, more experienced school psy-
chologists can receive the training and serve as mentors for 
new school psychologists. You may find more information 
about PI 34 at http://dpi.state.wi.us/tepdl/fqlpi34.html  Please 
also watch out for WSPA announcement for future mentor 
training.
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NASP Update
By Milt Dehn, Ed. D., NCSP, Wisconsin NASP Delegate

9

WSPA Friend of Children Award

WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public 
servants who have made a significant contribution to children, education, children’s mental health, and/or the field of school 
psychology.  An award is presented annually and nominations are accepted throughout the year.  More information and nomina-
tion forms are available at www.wspaweb.org under AWARDS section.

NASP: Representing and Supporting You

The National Association of School Psychologists 
(NASP) is the only national professional organization that 
represents and serves non-doctoral school psychologists. 
There is no other national professional organization that pro-
tects your interests and advocates for children at the same 
time. For example, NASP recently marshaled its resources 
and members to fight a challenge from American Psycho-
logical Association (APA) that threatened the very existence 
of “school psychologists”. Although NASP may offer won-
derful resources that enhance your professional growth and 
job performance, its most crucial mission is safeguarding 
your professional status and identity. That is why your mem-
bership in NASP is so important. 

Regarding APA’s current challenge to the licensing 
of non-doctoral school psychologists, we can be cautiously 
optimistic. Several thousand letters were sent to APA during 
the comment period (which is now closed). Among those 
comments, were letters of support from related professions, 
such as school administrators. APA’s education committee 
recently voted against eliminating the titling exemption for 
school psychologists, and Division 16 (the School Psychol-

ogy division) also came out against removal of the exemp-
tion. Even if the APA general assembly votes to maintain the 
current exemption, we need to remain vigilant because state 
psychological organizations and state legislatures could still 
move to change licensing and titling regulations. One state 
legislature (Wyoming) is already considering such action.

The annual NASP Midwest Regional meeting was 
recently held in Madison. In addition to myself, several 
WSPA board members were in attendance. The primary pur-
pose of the meeting was to provide support and leadership 
development for state school psychology leaders. Delegates 
and leaders from 13 states were present to discuss hot topics, 
such as RTI implementation. Rhonda Armistead, NASP 
President, also spoke about NASP initiatives and provided an 
update on APA’s Model Licensure Act. 

If you are unable to attend the NASP annual confer-
ence in New Orleans in February, consider attending one of 
these NASP summer institutes: 

Atlantic City, July 22 and 23
Las Vegas, July 29 and 30
Please contact me directly if you have any com-

ments or concerns related to NASP. My email is 
mdehn2@msn.com. 

great opportunities to enjoy fishing opportunities in the 
northern parts of the state. I had a humorous experience 
when staying with a colleague who took me fishing the eve-
ning before my workshop in his CESA. We had a great time 
out on his boat for a couple of hours, though even the accom-
plished angler (not me) wasn’t able to catch anything very 
large. On the positive side, he generously supplemented our 
catch with some walleye fillets from his freezer for me to 
take home! We had a nice dinner out with friends and 
spouses/significant others that evening and went back to his 
house. After chatting a while it seemed like bedtime so I 
headed off to the guest room and was surprised to see the 
clock reading after midnight! We needed to get up early to 
get to the CESA office, so I quickly set the alarm and before 
I knew it, the 6AM buzzer was sounding. I showered, 
shaved, and went downstairs. My buddy came out still in his 
Homer Simpson jammies wondering what I was doing all 
ready to go at 4:45 AM… It turns out that being rural resi-
dents, they often have power outages and the clock was 

wrong in the guest room. I went to bed at 10:30 and got up at 
4! Yahoo! Well, we had coffee for an hour and got on the 
road. It was a nice chance to talk in the quiet of the morning, 
but I just had to laugh. Lesson learned—bring your own 
alarm clock. This was a lesson I should have learned after 
once setting a hotel alarm clock for 6PM rather than AM. 
The joys of travel.

On the positive side, there have been some major 
improvements in presentation style in 4 years. I no longer 
leave my fly open when presenting. That was a reminder 
from a few good friends who intervened on my behalf in 
years 1 and 2. I’m not sure if anyone noticed when I stepped 
behind the podium and stealthily corrected that problem. Not 
to tempt fate, but I still haven’t left the mic on when visiting 
the men’s room, so that’s a real positive for all of us.

Well, thanks to everyone who was able to make the 
trip to one of the workshops. I look forward to seeing you in 
the future!
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Anxiety Disorders in Very Young Children
By Pam Wilkison, Ph.D.

(Reprinted from Utah’s newsletter, The Observer, June 2007, Volume 22, Number 3 issue)

Ten percent of children under age 18 years suffer 
from an anxiety disorder, resulting in three million children 
being affected.  It can lead to depression in adolescence and 
debilitating anxiety disorders in adulthood.  Fortunately, the 
research shows that 90 percent of anxious children respond 
well to treatment and learn new, effective coping strategies.

Research is clear that behavioral, cognitive, and 
pharmacological treatments are effective in anxiety disor-
ders.  Most readers will be familiar with behavioral strate-
gies that work successfully with anxiety.  For example, you 
understand desensitization processes, progressive relaxation 
techniques, replacement behaviors, biofeedback, modeling, 
flooding, and reinforcement.  These treatments work espe-
cially well for simple, identified phobias.  With more perva-
sive anxiety disorders, other interventions will likely be 
needed.  However, what does a therapist do when a child is 
7 years and younger, thus unable to implement sophisti-
cated cognitive strategies?  What does a therapist do when 
medical doctors are reluctant to medicate an anxious child 
younger than age 5 years?  Can play therapy and family 
therapy offer some help?  This article will focus on identifi-
cation and treatment of anxiety disorders in these younger 
children.

First, we need to be able to identify an anxiety 
disorder in the very young child.  Childhood is filled with 
“firsts” for every child, and they will worry.  However, 
anxiety is more than a fear or worry.  Anxiety is a general, 
frightened response when the source is not readily identifi-
able.  An infant’s anxiety may revolve around sensory ex-
periences and their parents’ absence.  A toddler will experi-
ence anxiety, fearing strangers and separation from their 
parents.  Children in the pre-school years develop fears of 
animals, the dark, and imaginary creatures; often resulting 
in nightmares.  These children, and those in the early school 
years, feel anxious about loud or strange noises, supernatu-
ral beings, getting lost, going to school, physical harm by 
peers, and being alone at night.  These young children have 
concrete thinking capabilities and may misperceive or mis-
interpret facts and events.

There are eight major anxiety disorders:  Simple 
Phobia, Social Phobia, Agoraphobia, Panic Disorder, Gen-
eralized Anxiety Disorder, Separation Anxiety Disorder, 
Post-traumatic Stress Disorder (PTSD), and Obsessive-
Compulsive Disorder (OCD).  With a Simple Phobia, a 
child is anxious about a specific object, such as an animal, 
environment (weather, height), medical issue (blood, in-
jury), or situation (flying, tunnels).  These specific phobias 
are often not serious and tend to abate as the child gets 
older.  Social Phobia occurs when a child is persistently 
anxious in social situations.  This occurs with very shy chil-
dren and sometimes develops into Selective Mutism.  These 
latter children chose when and if they will speak to certain 
people in certain settings.  Sadly, social anxiety becomes 

very frustrating as children can realize it is exaggerated 
fear, yet they cannot change it.  Panic Attacks in response to 
repeated, unexpected events are rare in young children and 
usually accompany Agoraphobia.   Agoraphobia involves 
extensive anxiety in which the individual is unable to par-
ticipate in most social situations and often becomes home-
bound.  Generalized Anxiety Disorder suggests a child suf-
fers from excessive or unrealistic worry across settings.  
They feel restless, tired, distractible, irritable, tense, and 
unable to sleep.  Some children with Generalized Anxiety 
Disorder will suffer Panic Attacks, as well.  Separation 
Anxiety Disorder is especially common among children.  A 
child must experience extreme anxiety around separation 
from his or her parents for at least four weeks to be diag-
nosed with this disorder.  These children will likely worry 
about their parents’ well-being, if they will return home 
after separation, sleeping alone, going to school, and feeling 
physically well.  Children with PTSD have experienced a 
significant traumatic event or period in their lives.  They 
will suffer from intense fear, helplessness, and horror.  
They may re-experience the trauma through thoughts and 
feelings, play out the event, sleep poorly with nightmares, 
attempt to avoid people, places, or things from the trauma, 
detach themselves emotionally from others, demonstrate a 
muted affective range, struggle to concentrate on tasks, 
show irritability, and be hypervigilant.  Post Traumatic 
Stress Disorder (PTSD) can be very difficult to diagnose in 
young children, because they may be unable to verbalize 
the traumatic experience or express their needs and feelings 
effectively.  For example, pre-verbal children will develop 
sensory memories that can be difficult to untangle.   PTSD 
is very serious and requires professional help.  The child 
will likely require individual, group, and/or family therapy.  
Obsessive Compulsive Disorder (OCD) is complicated to 
diagnosis in the very young child.  This disorder consists of 
persistent and recurring thoughts for more than one hour a 
day with the performance of repetitive behaviors in an at-
tempt to relieve the anxiety.  OCD may be evident in check-
ing, washing, counting, praying, hoarding, or rituals.  
Trichotillomania, reoccurring pulling of one’s own hair, is 
an example of OCD as well.

Parents and teachers often struggle to identify a 
child with any of the above symptoms as anxious.  Often, it 
appears that the children are just being moody and opposi-
tional.  The parents and teachers will likely try multiple 
behavioral interventions to discipline the child without any 
change in behavior.  Parents can become very frustrated 
with their child and need the help from professionals to 
identify the real cause for the child’s actions.  Once the 
caregivers start to associate the child’s behavior with anx-
ious feelings, effective interventions can take place.  We’ll 
focus on interventions for the more pervasive anxiety disor-
ders, rather than phobias.

Exploring ideas that will help the child relax when 
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anxiety arises is the critical first step.  As the parents try to 
find what strategies will help their young child calm, they 
may remember ways they comforted the child when he or 
she was younger.  Did they cuddle, sing to, rock, or lay the 
baby down? Did their toddler need physical activity, a quiet 
environment, or a bath?  Utilizing these strategies again or 
developing ones that mirror them but at an appropriate devel-
opmental level is a good place to start.

Many anxious children respond positively to tactile 
experiences.  They may enjoy a sensory table filled with 
some form of sand, i.e. beach sand, cornmeal, or moon sand.  
They may like a tub of water or shaving cream.  Some anx-
ious children find comfort in molding and playing with play 
dough.  They often try to put their whole body in these mate-
rials that feel so good.  However, other anxious children will 
become over-stimulated by sensory play and begin to act out.  
They may find holding and rubbing a smooth rock, key chain 
toy, piece of cloth, or small object more comforting.  Back 
rubs, massages, and being held work well with some anxious 
children, but, again, may be distressing to a very nervous 
child.

Big, deep breathing or counting to calm down can 
be effective with the young children.  Their caregivers can 
model these coping strategies and join the child in relaxing.  
Sometimes, children need to vent their emotions.  For in-
stance, a   child with Selective Mutism may become frus-
trated and angry over time.  They may need to release their 
strong, negative feelings through physical outlets.  They may 
desire to punch a pillow, kick a ball, run laps, draw or scrib-
ble a picture, throw balls at or stomp on a picture of what/
who frustrates them, or squeeze an object.

Parents and teachers will tell you that it’s very diffi-
cult to get their anxious child “over it”.  Anxious and per-
severative young child are very difficult to distract.  Because 
you cannot reason with them or help them see their faulty 
thinking, as completely as an older child with abstract think-
ing, young children can get stuck in their anxiety.  Keeping 
that favorite toy or activity for these times, and using humor 
can be successful.  During the pre-school years and early 
school years, helping the child learn to problem solve crea-
tively will be a great asset.  As they develop problem-solving 
skills, anxious children can formulate plans to relax their 
bodies and then deal with an anxiety-provoking situation.  
Fostering a child’s imaginative play skills can help in this 
endeavor.  The very anxious, young child will often organize 
toys and set up play scenes but then fail to develop play.  As 
you model imaginative play ideas and actions, the child will 
see that other situations and positive resolutions to conflict 
can occur.  Many anxious children will enjoy reading books 
in which peers overcome fears, worries, and anxiety.

Anxious children often feel that the world isn’t 
safe or that they cannot trust anyone.  They need to identify 
their “safe place” in life.  The anxious child may label one 
of her parents or relatives as such.  She may find a certain 
location in their home, school, or yard that feels safe.  The 
anxious child can draw a picture of their safe place, or when 
older, imagine his or her safe place when feeling quite nerv-
ous to calm down.  Developing daily routines or rituals in 

different settings can be extremely comforting to anxious 
children.  With consistency comes predictability, and anx-
ious children will feel more secure with established patterns 
in their lives.  This is the case with discipline, as well.  If a 
child knows the expectations and boundaries in a setting, he 
or she will be able to manage their behavior and emotions 
more effectively. It is very important to help the anxious 
child feel safe at bedtime.  A bedtime routine that includes a 
calm activity, nighttime preparedness, and nurturance from 
the caregiver will help the child relax to go to sleep.  The 
school-aged child, who has obsessive thinking occurring at 
bedtime, will find it helpful to verbalize those thoughts.  
His parent can write these comments down and get rid of 
them in the way the child likes, e.g. keep in a journal, throw 
in the garbage, or post in the bedroom.  An anxious child 
will likely become aroused when his or her parent leaves 
the room, however.  Having the parent check-in with the 
child every couple minutes will help him stay relaxed.  If 
parents are consistently trying to help their anxious child 
sleep well and no progress is being made, psychiatric con-
sultation can be very helpful at this point.  With good sleep, 
the child is better able to regulate her emotions during the 
day.

It is critical to involve the different caregivers 
across settings in treatment.  The parents are important to 
start with in developing effective calming and coping strate-
gies, but then it is necessary to pass these ideas along to 
teachers that care for the children all day.  Working with 
anxious children takes a lot of time and patience. They can-
not be rushed.  Research shows that the pathway for anxiety 
develops very early in life.  Thus, helping the very young 
anxious child through interventions at home, school, and 
therapy is essential for long-term changes and success.
Resources:

Anxiety Disorders in Children & Adolescents, 2nd Edi-
tion

By Tracy L. Morris & John S. March
Guilford Press, 2004

The Therapeutic Powers of Play
By Charles E. Schaefer
Jason Aronson, Inc., 1993

Your Anxious Child:  How Parents and Teachers can 
Relieve Anxiety in Children
By John S. Dacey & Lisa B. Fiore
Jossey-Bass Publishing, 2000

Wemberly Worries
By Kevin Henkes
Greenwillow Books, 2000 

Cat Got Your Tongue:  A Story for Children Afraid to 
Speak
By Charles E. Schaefer, Ph.D.
Magination Press, 1992

A Terrible Thing Happened
By Margaret M. Holmes
Magination Press, 2000
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School Psychology Training: The Evolving Program at the University of Wisconsin–
River Falls

Scott A. Woitaszewski, Donald L. Stovall and Todd A. Savage

In March of 2004, the NASP Communiqué pub-
lished an article about non-traditional training of school psy-
chologists at UW-River Falls (Woitaszewski, Stovall, & 
Hanson, 2004). Several unique and helpful features of the 
program were reviewed, many of which have supported nu-
merous Minnesota and Wisconsin working adults in their 
efforts to attain specialist degrees in school psychology. The 
program utilizes an entirely evening-based class schedule 
and a four-year course sequence, as opposed to the more 
traditional three year curriculum for specialist programs in 
school psychology. Many of our graduates have expressed 
they would not have been able to attend graduate school 
without the training options UW-River Falls has offered.

Regrettably, in January of 2007, the National Asso-
ciation of School Psychologists informed the program it was 
no longer NASP-accredited. This decision was based on sev-
eral factors. Despite continuous growth in recent years, 
NASP feedback suggested the program needed to make addi-
tional changes in order to maintain pace with recent changes 
in the field (e.g., ensure a broader based internship, improve 
performance based measurement of student progress). Simi-
lar to the confusion and anxiety many school psychologist 
practitioners are facing as our field grows, many training 
programs struggle to progress along with the field. We are 
currently one of approximately one-third of school psychol-
ogy training programs nationwide that are now not NASP 
approved. Immediate action was and remains crucial to our 
ability to remain a key trainer of school psychologists, most 
of whom eventually populate portions of western Wisconsin 
and the Twin Cities area of Minnesota. 

Our goal in writing this article is to update the 
newsletter readership and the broader community of Wiscon-
sin school psychologists on our progress in becoming NASP-
approved once again. The program remains committed to 
training high quality school psychologists. We have worked 
closely with NASP over the last 10 months in an effort to 
regain NASP accreditation and while this effort takes time, 
we have accomplished several important tasks in recent 
months. First, we are pleased to announce the addition of Dr. 
Todd A. Savage to the school psychology faculty. Dr. Sav-
age is a native of Minneapolis and has served as the director 
of training in the school psychology program at New Mexico 
State University for the last three years. He will join the 
UW-River Falls school psychology 
program faculty in January 2008. Dr. 
Savage brings a wealth of experi-
ence, including serving as the NASP 

delegate from New Mexico. He will also be working closely 
with many of you as he takes on one of his roles as practi-
cum instructor and supervisor. Secondly, we have modified 
portions of our curriculum to better reflect the changing 
needs of the field. Updated coursework will provide students 
with additional skills and knowledge related to intervention 
design and measurement, curriculum-based measurement, 
response to intervention (RtI), diversity, and more compre-
hensive internships, all while maintaining a commitment to 
current practices common in the field. Our challenge and 
goal will be to keep “one foot in the present and one foot in 
the future.” Additionally, we are pursuing a goal to better 
assess our program and students on an ongoing basis. We are 
developing an advisory council of area educators who will 
help provide feedback to the program each year. We have 
also developed new student assessment forms, including 
employer surveys and more comprehensive evaluations, all 
of which improve our ability to document how we are meet-
ing NASP training standards.  

We look forward to maintaining our many close ties 
in Wisconsin as we grow and change. We will continue to 
place approximately 10 school psychology practicum stu-
dents and 10 interns in Wisconsin and Minnesota each year, 
while maintaining our dedication to a four-year program and 
evening-based coursework. Our students will all maintain 
comprehensive portfolios that reflect evidence of the high 
level of training they are receiving. Students will also work 
toward NCSP certification as the program continues to work 
on regaining NASP approval in the near future. 

We welcome communication with you about our 
program at any time and encourage interested individuals to 
join our listserve at: https://lists.uwrf.edu/mailman/listinfo/
school-psychology. The listserv will occasionally provide 
program newsletters, alumni information, and area job an-
nouncements as they are received. For additional informa-
tion, please contact the director of the program, Scott Woi-
taszewski, at (715) 425-3883 or visit our webpage at 
www.uwrf.edu/csp. 

Reference

Woitaszewski, S. A., Stovall, D. L, & Hanson, V. (March, 
2004).  Nontraditional training of school psychologists: 

Reaching out and strengthening the 
field. NASP Communiqué, 32
(6), 6. 
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Not Just Another CBM Resource…A closer look at The ABCs of CBM: A Practical 
Guide to Curriculum-Based Measurement

Review by: Amber Roderick-Landward
Utah Personnel Development Center

(Reprinted from Utah’s newsletter, The Observer, June, 2007, Vol. 22, Number 3 issue)

The phrase, “tipping point” has been used to de-
scribe the phenomenon of when something uncommon be-
comes common or mainstreamed.   As we progress in the 
acclaimed Age of Accountability, Curriculum Based Meas-
urement (CBM) has certainly reached its tipping point.  
CBM was developed by Stan Deno and Phyllis Mirkin in the 
late 1970s and used primarily in special education settings.  
However, in the last 7-10 years, CBM has gone public with 
general educators, administrators, and other education pro-
fessionals taking stock.   To help navigate the use 
of CBM and ensure that the integrity of this tool 
does not get lost in what could be considered the 
pop-culture of education, the University of Utah’s 
Michelle and John Hosp along with Western 
Washington University’s Ken Howell, have cre-
ated a guide for using CBM.

The ABCs of CBM answers the whats, 
whys, and hows of effectively using curriculum 
based measurement at the classroom, school, and 
district level to make educational decisions.  The question/
answer format of this book make it accessible for general 
and special educators, administrators, school psychologists, 
related service providers, and any educator who wishes to 
collect meaningful data that will ensure the academic success 
of all students.  Chapters 1 and 2 provide a thorough over-
view of CBM, its attributes and utilities including how CBM 
relates to Response to Intervention (RtI).  The five chapters 
that follow are dedicated to the nuts and bolts of implement-
ing CBM in reading, math, spelling, and writing.  Each chap-
ter includes a rationale, materials needed, explicit admini-
stration and scoring procedures, criteria for performance, 
how to set IEP goals, and frequently asked questions.  Each 
of these chapters also includes resources and further reading 
for each measure described.  

Chapter 8 walks through the process for progress 
monitoring using charts and graphs to help make educational 
decisions.  This is a chapter that I have referred to often in 
workshops that I have conducted for districts around the state 
in CBM.  This chapter not only highlights the importance of 
progress monitoring but also offers concrete explanations of 
decisions rules that can be used to inform instruction.  This 
chapter addresses the ever present issue in education of what 
to do with data.  There is also extended information about 
the use of CBM in response to intervention and the use of 
computerized graphing and data management systems. 

The final chapter, Chapter 9, presents a guide for 
how to use CBM, how to get it going, and how to sustain it. 
The authors provide a ten step checklist for the implementa-
tion of CBM that includes considerations before, during, and 
after initial implementation.  Each of these steps are appro-
priate for implementing at the classroom, school, or district 
level.  And, as if the content in the book wasn’t enough to 
get folks excited about CBM, there are appendices that 

really go the extra mile to make implementers’ lives easier.  
Appendix A offers a table of recent reliability and/or validity 
studies for CBM while Appendix B provides implementation 
resources including quick administration and scoring guides 
for CBM in reading, math, spelling and writing; and, repro-
ducible forms for survey level assessment and graphs for 
plotting data.  Appendix B also includes a condensed version 
of the checklist described in Chapter 9 and a fidelity check-
list for conducting CBM. 

The ABCs of CBM is the most practical 
CBM resource available.  Whether you are vet-
eran of CBM or just getting started, this book will 
guide and/or refine your efforts to support stu-
dents success through data based decision mak-
ing.  The concise explanations offered throughout 
the book are also helpful for teacher trainers.  I 
commend the authors for their commitment to 
provide practitioners with a resource that will no 
doubt impact education as we continue to strive 

to match instruction to student need.  Using tools such as 
CBM is the first step and with this resource, we no longer 
have an excuse!

The author’s recommend several web resources 
throughout the book that are worth reviewing because of 
their usefulness in implementing CBM.

General CBM Websites
These websites offer general information about 

CBM and/or provide resources for CBM probes in reading, 
math, spelling, and writing.

www.interventioncentral.org/htmdocs/
interventions/cbmwarehouse.shtml

www.aimsweb.com
www.edcheckup.com
www.studentprogress.org
www.progressmonitoring.org

Reading CBM
www.dibels.uoregon.edu

Math CBM
The websites below offer tools that allow you to 

download or create your own CBM probes.
Pic.mpls.k12mn.us/Grades_1-6_Math_Screening_and_
Monitoring.html

www.aplusmath.com
www.lefthandlogic.com/htmdocs/tools/mathprobe/

addsing/shtml
www.schoolhousetech.com

Spelling CBM
Premade spelling lists are available for purchase at 
www.aimsweb.com
Writing CBM
Story starters for writing CBM are available for purchase at 
www.aimsweb.com

14



New School Psychology Faculty Member at UW-River Falls
Scott Woitaszewski 

The school psychology pro-
gram at the University of Wisconsin-
River Falls is pleased to welcome Dr. 
Todd A. Savage to the faculty as an 
assistant professor beginning in Janu-
ary 2008. In addition to advising stu-
dents and contributing to the day-to-
day functioning of the program, he will be teaching courses 
related to psychoeducational appraisal and intervention, 
school consultation and collaboration, and field-based practi-
cum. Dr. Savage’s scholarly research interests include cultur-
ally-responsive education, social justice issues, cooperative 
learning, and lesbian, gay, bisexual, and transgender issues 
as they apply to schools and counseling settings. 

A native of the Twin Cities, Dr. Savage received his 
doctorate in school psychology in 2002 from the University 
of Kentucky, after having completed his internship in the 
Nebraska Internship Consortium in Professional Psychology. 

Most recently, Dr. Savage was em-
ployed as an assistant professor and the 
director of training in the program for 
school psychology at New Mexico 
State University. He also served as the 
elected delegate from the state of New 
Mexico to the NASP Delegate Assem-

bly as well as one of two elected Western Region Delegate 
Representatives to the NASP Executive Council. Addition-
ally, he was an active member of the New Mexico Associa-
tion of School Psychologists.

In anticipation of his transition to Wisconsin, Dr. 
Savage has already joined WSPA and he is excited not only 
to become involved with the organization, he is looking for-
ward to getting to know school psychology professionals and 
students throughout the state! If you would like to contact 
Dr. Savage, he can be reached at todd.savage@uwrf.edu. 

Welcomes All Around! 

Hello Chippewa Valley Region WSPA members!! 

I just want to take a moment to introduce 
myself to all of you. My name is Dana McCon-
nell and I am the new regional representative for 
the Chippewa Valley. This is a new venture for 
me that I am very excited about. However, I 
know I have a lot to learn about the role, but I 
look forward to the challenge. I first became in-
volved with WSPA because of the wonderful 
networking and resources it can provide. Through 
my role as the regional representative, I am look-
ing forward to being a contact for WSPA members in the 
region to bring information to and from the WSPA board. 
Additionally, I look forward to being on the cutting edge of 
new information to share with all of you. 

Now, a little bit more about my background: Cur-
rently, I am a school psychologist for the Eau Claire Area 
School District. I joined the school district in 2003. Before 

coming to Eau Claire, I was a school psychologist 
in the Independence School District. I received 
my Bachelor's of Science Degree in Psychology 
and Communications from UW-Eau Claire, Mas-
ter's of Science Degree in School Psychology 
from UW-Stout, and Education Specialist Degree 
in School Psychology from UW-Stout. Outside of 
work, I enjoy hiking, hunting, fishing, scrapbook-
ing, canoeing, camping, and spending time with 
family and friends.

Lastly, I want to let all of you know that I am still 
working on putting together an email contact list for WSPA 
members in the Chippewa Valley Region. If you are inter-
ested in being on that email list to receive updates from 
WSPA, please email me at: dmcconnell@ecasd.k12.wi.us. I 
am looking forward to hearing from all of you!!

Vacationland Regional Report:
by Lisa Roche

I am the new co-regional representative for 
vacationland school psychologists.  I offered to share 
the position with Amy Cole since I was the rep for a 
couple of years about ten years ago or longer.  I work 
for the Portage Community School district.  I enjoyed 
the time I spent as the rep years ago and look forward 
to sharing the job with Amy.  I believe that being part 
of the board will give me the opportunity to help 

shape the future of School Psychology and the 
changes that will being in the schools with the RtI 
system.  I live in the Fall River area and stay active 
with a teenage daughter.  I love to travel, scrapbook, 
read, listen to music and participate in sports.  My 
current school psychologist interests are in the neuro-
psychology and progress monitoring.  
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International School Psychology Colloquium in Finland
Shirley G. Natzel, former ISPA Delegate 

The 29th Annual ISPA Collo-
quium was held in Tampere, Finland, from 
July 24-28th.  Two Wisconsinites attended 
the colloquium, Tracey Scherr and Shirley 
Natzel.  Tracy presented on “Functions of 
Race, Ethnicity, and Immigrant Status in 
Bullying” and Shirley attended the one day 
Leadership conference representing Wis-
consin as an affiliate member of ISPA.

The theme of the colloquium was “Meeting Individ-
ual and Community Needs”.  The scientific program con-
tained many interesting presentations and issues which pro-
duced much discussion and interaction.  A wide range of sub 
themes regarding social skills, mental health, traumas and 
crisis work, causal attributions and motivation, parent-
teacher triangle, and multicultural dimensions provided an 
overview of school psychologists’ work world wide.  Ap-
proximately 39 countries were represented at the colloquium.

Of great interest were the presentations related to 
school psychology in Nordic countries and the Finnish 
school system:
Preschool Education

Intended for 6 year olds who will start their compul-
sory education the following year.

Participation is voluntary and it is provided either in 
day care centers or in connection with a comprehensive 
school.
Basic Education

All children living permanently in Finland are le-
gally obligated to complete the compulsory education sylla-
bus. General compulsory education was put into law in 1921.

Finnish children start school at the age of seven.
Compulsory education is usually provided in pri-

mary school with classes 1-9, which are meant for the whole 
age group (7-16 years).

Teaching, text books, teaching materials and school 
meals are free.

Local authorities can provide morning and after-
noon activities, usually for pupils in the first and in the sec-
ond grade.

Network of primary level school is dense and 
school are usually located near homes.

The Finnish school system guarantees equal learn-
ing opportunities regardless of social background.

Basic education gives everyone the same rights for 
continuing education.

Immigrant pupils have the right to the same basic 
education as Finns.  Education takes into account the back-
grounds and origins of the pupils (mother tongue and cul-
ture), reason for immigration, and the length of residence in 
Finland.

The goals and main contents of basic education are 
set in the national core curriculum, which is decided on by 
the National Board of Education.

Education providers make their own local munici-
pality-specific and/or school specific curricula based on 

these national guidelines and legislation.
The goals of basic education are 

threefold: to give all pupils knowledge 
and skills needed in life and an equal 
education foundation; to support the de-
velopment of pupils and help them be-
come ethical members of society; and, to 
promote learning and equality.

A class teacher teaches all or 
most subjects during the first 6 years.  The last three years 
are taught by different teachers.

Pupils learn the following subjects: mother tongue 
and literature (Finnish or Swedish), the other official lan-
guage, one foreign language, environmental studies, health, 
education, religion or ethics, history, social studies, mathe-
matics, physics, chemistry, biology, geography, physical 
education, music, art and crafts, home economics, and guid-
ance counseling.  Depending on local authorities and the 
school, additional optional subjects are taught. 

Evaluation and pupil assessment are developmen-
tally oriented, which means that there are no ranking lists.

Almost all pupils (99.7%) complete the basic edu-
cation syllabus.  It is unusual that pupils drop out of school 
or repeat years.

Internationally, compared, the learning results are 
excellent (PISA Project).

Generally,  local authorities provide the basic edu-
cation, but the government participates in costs by paying a 
statutory government transfer to the provider of the educa-
tion.
Educational Support
General Educational Support:

Consists of guidance and counseling, pupil welfare, 
cooperation between home and school, the use of the learn-
ing plan, remedial teaching, and club activities.

Support is provided equally to all pupils, although 
schools have some flexibility to focus this support.

Cooperation between all levels (pre-primary educa-
tion - basic education - upper secondary education) is impor-
tant.

Pupil welfare consists of individual support and 
community support; main aim is to create a healthy and safe 
learning environment, to protect mental health, prevent so-
cial exclusion, and promote the well being of the school 
community.

For example, in Tampere, the multiprofessional 
pupil welfare team usually consist of a principal, special 
needs teacher, a school psychologist, a school social worker, 
a school nurse, and sometimes a doctor.
Special Need Education

The early recognition of learning difficulties and 
starting intervention are essential.

Pupils suffering from mild learning disabilities or 
behavioral problems have the right to receive special needs 
education with normal education.

Special need education is given as integrated teach-
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ing within mainstream classes, in special classes 
within mainstream schools or in special schools.

If one cannot achieve the goals of the gen-
eral syllabus, the individualization of the syllabus is 
possible.  It means that pupil study according to 
goals based on his/her abilities.  The individualiza-
tion requires an official decision.

There are also special needs assistants in 
schools.  They work with disabled pupils and pupils who 
require special needs education for some other reason.

As you can see there are some similarities as well as 

differences with our education system in the USA.  
It should be noted that a study (PISA Project) re-
vealed that Finland has one of the highest rates of 
literacy in the world, surpassing that of the United 
States.

Please consider joining the ISPA organiza-
tion for its 30th colloquium next summer in Utrecht, 
The Netherlands from July 8th to 13th where the 

theme will be “School Psychology in a Changing Society”.  
You can learn more about this at www.ispaweb.org.
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ISPA News
A big thank you to all who contributed to the ISPA 

(International School Psychology Association) raffle at the 
fall conference. The fall raffle winners are as follows:

Betty DeBoer: Russian egg pendant
Mike Rosandich: pair of Finnish Moomintroll books
Eddie Campbell: Harry Potter Russian nesting dolls

We raised enough funds to sponsor a student mem-
bership to ISPA. There will be a sign-up sheet at the spring 
conference for all students interested in being entered in the 
drawing for this complimentary ISPA student membership. 

Student membership in ISPA will entitle the winner to re-
ceive the World Go Round association newsletter. Student 
members of ISPA benefit further from reduced rates for the 
journal, School Psychology International, and from dis-
counted registration fees for the 2008 colloquium in Utrecht, 
Netherlands.

Thanks again for your support!

Tracey Scherr
ISPA Delegate 

Dr. Chris Neddenriep (UW-Whitewater) and 
Emily Heinrichs (UWW practicum student) 

examining raffle items.

Dr. Chris Neddenriep preparing to meas-
ure an armspan worth of raffle tickets for 

Eddie Campbell

Go Green for the Holidays
 Using Co-op America’s National Green Pages (www.coopamerica.org), you’ll find nearly 3,000 businesses that offer 

everything from recycled class goblets to chocolate treats that are not the product of child labor.
 Among a host of resources, The Center for a New American Dream (a group that helps Americans consume responsi-

bily), the site has a downloadable template for Gift of Time Cards, which pledge the giver to spend time, not neces-
sarily money, on loved ones.  www.newdream.org/holiday/

 It’s been dubbed “The Green CNN.”  www.TreeHugger.com is a media outlet with a global network of writers offer-
ing newsletter, videos, and radio shows for green news, solutions, and product information, including a year-round 

feature “How to Green Your Gifts.”
(Taken from neatoday, November 2007 issue)



A WSPA lifetime 
achievement award was 
presented to Dr. Bill 
Frankenberger at the 
WSPA fall conference in 
Madison.  This award was 
presented as a way to rec-
ognize the many years of 
service that Dr. Franken-
berger has provided school 
psychology.  He has been 
teaching School psychol-
ogy classes at UW- Eau 
Claire since 1979, as well 
as also being either the co-
chair or the chair of the 

program.  He has been awarded a number of different teach-
ing awards such as the 1989 Excellence in Teaching Award 
from the School of Arts and Sciences (UWEC), the 1995 
Wisconsin Professor of the Year award from the Carnegie 
Foundation for the Advancement of Teaching and the Coun-
cil for the Advancement and support of Education, the 1997 
Alumni Educator of the year award from the UW-Platteville, 
the 2000 excellence in scholarship award from the UW Eau 
Claire, and in the Spring of 2007, he was awarded the Excel-
lence in Service – Faculty Mentor Award from the UW –

Dr. William Frankenberger Receives Lifetime Achievement Award
By Scott Moline

Eau Claire.  Dr. 
Frankenberger has 
over 40 publications 
including 5 that are 
currently in the re-
view process or are 
in press for publica-
tion.  In addition to 
his numerous publi-
cations, Dr. Franke-
berger has applied 
for and received over 
65 grants and he has 
made well over 80 
presentations to vari-
ous groups, includ-
ing WSPA.  

On a per-
sonal note, what al-
ways impressed me 
the most about Dr. 
Frankenberger was 
his enthusiasm for 
the subjects that he 
was teaching.  He 
always genuinely 

Dr. Thomas Kratochwill Receives Lifetime Achievement Award
By Betty DeBoer
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Dr. Tom Kratochwill was 
awarded the Lifetime Achievement Award 
for his many contributions to school psy-
chology at the October, 2007 Wisconsin 
School Psychologists Association meeting 
in Madison, Wisconsin.   The award was 
presented on behalf of WSPA by Dr. Betty 
DeBoer, a former graduate student of Dr. 
Kratochwill’s.  Dr. Kratochwill is the 
Sears-Bascom Professor at the University 
of Wisconsin-Madison, Director of the 
School Psychology Program, Director of 
the Educational and Psychological Train-
ing Center and the Co-director of the 
Child and Adolescent Mental Health and 
Education Resource Center.  Dr. Kratoch-
will is a member of the APA Task Force 
on Evidence-Based Practice for Children 
and Adolescents and the recipient of the 
2007 APA Distinguished Career Contribu-
tions to the Education and Training of 
Psychologists.

Dr. Kratochwill has authored 
over 200 journal articles and book chap-

ters, authored or edited 30 books, and spo-
ken at over 300 professional presentations.  
In 1997, Dr. Kratochwill received the Light-
ner Witner Award from Division 16 of APA.  
In 1981, he received the Outstanding Re-
search Contributions Award from the Ari-
zona State Psychological Association. In 
1995, he received an award for Outstanding 
Contributions to the Advancement of Scien-
tific Knowledge in Psychology from the 
Wisconsin Psychological Association and 
the Wisconsin Psychological Association 
selected his research for its Berauer Psychol-
ogy Research Award.  In 1995, 2001 and 
2002, APA’s Division 16 journal School 
Psychology Quarterly selected one of his 
articles as best of the year.  In 2005, Dr. 
Kratochwill received the Jack. I. Bardon 
Distinguished Achievement Award from 
Division 16 of APA.  He was selected as the 
founding editor of the APA Division 16 
journal School Psychology Quarterly from 
1980 to 1992.  Congratulations and thank 
you for all of your many contributions.
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The Fall 2007 WPSA Convention Student Session
By Tiffannie Gallus and Theresa Ninneman

The first year of graduate school is notoriously a 
tough transition.  Often, it is unlike college or any other ex-
perience a student has previously encountered.  While it can 
be stressful, it can also be an extremely important and re-

warding year.  The concepts learned in this year will soon be 
used in one’s profession.  The connections made during this 
year could last a lifetime.  

A student session with Q & A discussions designed 

Dr. James Larson Receives Lifetime Achievement Award
Jim Larson is a professor of psychology, a licensed 

psychologist and nationally Certified School Psychologist. 
He received his master’s degree from the University of Wis-
consin-Milwaukee and his doctoral degree from Marquette 
University. He was a school psychologist in the Milwaukee 
Public Schools for 14 years and since 1990, he has been the 
Coordinator of the School Psychology Program at the Uni-
versity of Wisconsin-Whitewater. During that time, Jim has 
overseen the training of 217 currently practicing school psy-
chologists. He is an original member of the Scientific Board 
of the Melissa Institute for Violence Prevention and Treat-
ment, an organization dedicated to bridging the gap between 
research and practice. He has extensive clinical experience 
working with children and adolescents in school, residential 
treatment and juvenile diversion programs. Jim has presented 
widely around the country on the subject of childhood and 
adolescent aggression and has published numerous articles 
and book chapters in the scholarly literature. He is the author 
of Think First: Addressing Aggressive Behavior in Secon-
dary Children and co-author with John Lochman of Helping 

School Children Cope with Anger: A Cognitive Behavioral 
Intervention, both published by Guilford Press. 

Biography presented by Tracey Scherr
Assistant Professor , University of Wisconsin-Whitewater

Jim has served as a mentor and leader in many as-
pects of school psychology. He has modeled eloquently how 
to be an effective agent for change. Jim is a respected and 
powerful force in the lives of children across Wisconsin and 
across the nation. He has changed lives via school psychol-
ogy for almost 3 decades. I have confidence that he will con-
tinue to do so through his current work, supervision and 
guidance to so many  psychologists coming through the hall-
ways of UW-Whitewater. I began my school psychology 
career as one of his 
students. Since then, 
I have been blessed 
to work with Jim as 
a colleague. But 
today, as a friend I 
am honored to pre-
sent Dr. Jim Larson 
with the Lifetime 
Achievement 
Award. 

Personal Commen-
tary presented by 
Danielle Brown
School Psychologist
Milwaukee Public 
Schools 

cared about school psychology.  For example, when he was 
studying the most efficacious method to identify a learning 
disability, he really cared about the most efficacious method 
to identify a learning disability.  It was never simply an aca-
demic exercise.  This, of course, taught his students to care.  

Dr. Frankenberger’s research in general, and his 
AD/HD research in particular, will leave a lasting legacy 
second only to the over 300 school psychologists that he has 
trained.  His research has always been innovative, informed, 
and truly independent.  It has contributed much to the under-

standing of the effects of children taking AD/HD medication.  
In talking to his wife, Marge Frankenberger, she 

told me that he enjoys his graduate students and he always 
looks forward to going to WSPA as he then gets to see his 
former students as colleagues.  Dr. Frankenber is planning on 
retiring soon, although he has stated that he may teach some 
after he retires.  On behalf of WSPA, I thank Dr. Frankeber-
ger for all that he has done and wish him the very best in 
retirement.  
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WSPA Convention Fall 2007: Blueprints for a School Psychology Students’ Future
Professional development is critical to the success 

of any practicing school psychology student and the semi-
annual WSPA conventions are a great way to establish 
strong professional skills. We, three graduate students, 
seized the chance to attend the Wisconsin School Psychol-
ogy Association (WSPA) fall convention on October 24-26 
in Madison, Wisconsin. There were a variety of sessions held 
throughout the three days. The sessions ranged from imple-
mentation of the Response to Intervention (RTI) model at 
different grade levels to bullying and cognitive ability as-
sessments. Theses presentations were geared toward issues 
concerning the current practicing school psychologist and 
left little room for the development of professional skills in 
regards to current graduate students.  

A networking luncheon provided later in the day 
was a great opportunity to give our feedback about the con-
vention and areas of improvement pertaining to graduate 
students in the upcoming years. In general, we as students 
suggested that we would like to see more emphasis on the 
growth of students’ professional skills both at the convention 
and on the WSPA website. Some ideas we brainstormed dur-
ing lunch included sessions for students pertaining to; how to 
keep and interview for your first job placement, tips and 
tricks for portfolio creation, a mentor program for students to 
connect with local school psychologists for all three years of 
their program, more student prepared research exposure 
(possibly through posters and a research room for present-
ers), and finally we suggested a session just for first year 
students in all the programs to network and talk with one 
another. We feel that the more student centered sessions that 
can be added to the convention the greater student involve-
ment WSPA could acquire. 

As listed above the website needs to be a more in-
teractive piece to students’ professional development. Tech-
nology is a huge part of incoming students everyday lives 

and having more student-focused pieces such as employment 
seeking opportunities or what types of research needs are in 
the forefront of the field of school psychology on the WSPA 
web page may encourage more student representation in the 
WSPA community. The students are the future of WSPA and 
their needs should be considered just as important as practic-
ing professionals. 

As mentioned earlier in the article there are many 
different ways that WSPA can aide in the development of 
their student members. A student networking/discussion ses-
sion held on Thursday evening was a great start in the road 
to more student-focused activities. The participating panel-
ists provided feedback on their experiences as first year stu-
dents as well as current experiences within the school they 
are working in. It was a great opportunity for all students to 
create professional relationships for future networking op-
portunities, but also could use some improvement. We as 
students would like to see this session held during the day 
instead of at night; the students are just as tired and unfo-
cused as all the professionals who attended the sessions all 
day. Other suggestions for the session would include a 
longer allotted time slot, possibly smaller group discussions 
rather than a large group discussion (students may feel more 
comfortable in a smaller more one on one atmosphere), and 
finally more professor influence in the development and or-
ganization in the session.  

Overall, the convention was a huge success. In the 
future it would be beneficial for graduate students to be pro-
vided with sessions that are related to students, with regards 
to current challenges, successes, and professional develop-
ment skills. This was a great opportunity and we are looking 
forward to future conventions offered by WSPA. 

Brooke Fails, Cassandra Feldkamp, and Theresa Ninnne-
man-University of Wisconsin River Falls. 

to address these issues was held for first- year 
school psychology trainees in the UW system dur-
ing the Fall 07 WSPA convention.  It was organ-
ized by the Student Representatives, Tiffannie 
Gallus of UW-Eau Claire and Theresa Ninneman 
of UW-River Falls, under the supervision of the 
Professional Preparation and Training chair, Nan 
Huai (Assistant Professor of UW-Eau Claire).  
Second-year students and interns from programs 
across the state were recruited to serve as panelists.  The 
panelists answered questions and provided tips on how to 
make the most out of the first year of graduate school.

  Topics ranged from the best/worse part of the first 
year, to how the interns are using what they learned in 
school.  Several recommendations and insights emerged in 
the discussion. One of the central recommendations of the 
night was to use graduate school as an opportunity to grow. 
This includes asking questions, asking for help when needed, 
and learning from criticism. Another recommendation was to 

view one’s fellow students as a support network 
rather than competition. The general theme of the 
night was summed up well by a panelist from 
Whitewater who advised the first years to have 
faith in themselves and their abilities, and to re-
member that they will make it through graduate 
school and be better people because of it.
In the Spring 08 WSPA convention, we will be 
organizing another Student Session, which will be 

focusing on looking for internship and handling challenges 
in internship. We look forward to seeing you there! Please 
also watch out for our emails! 

A note from Tiffannie and Theresa, WSPA stu-
dent representatives: We’d like to once again thank all the 
panelists for volunteering their time and their insight. We’d 
also like to thank the first year students for their participa-
tion.  We hope you found this session enjoyable and infor-
mational.



21

2007 WSPA Fall Convention Pitures



WSPA Special Award Nomination Form

The WSPA Special Award is intended for a person who has made a significant contribution to the profession of school psychol-
ogy and/or the welfare of children. This might be a legislator, school administrator, teacher, parent, or some other person who 
has made a significant contribution. School psychologists who are currently employed or retired are not eligible for this award.

To nominate someone, submit this completed form along with a 2-3 page letter of recommendation, citing your reasons for 
nominating this individual for the WSPA Special Award. Nominations must be submitted by January 14, 2008 to:
Veronica Milling
WSPA Awards Chair
3 N. Jackson Street
Elkhorn, WI  53121

Candidate Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone

Nominator Information:

Name

Address

City/State/Zip Code

Home Phone Work Phone



WSPA Nominations Ballot

     Below is a nomination ballot for the 2007-2008 WSPA election. We are seeking nominations for the elected term of office for:
President-elect……………3-year term (President Elect, President, Past President)
Secretary …………………2-year term

     The terms for each office will begin on July 1, 2008. Nominations for these positions 
will be accepted until December 31, 2007. Please remember that the nomination must be 
signed to be considered valid.
     WSPA continues to be a strong organization because of the dedication of our elected officers. This is an outstanding opportunity to serve 
your fellow school psychologists and contribute to the important work that we do. Elected WSPA officers will meet quarterly to address the 
needs of the organization.
     As we enter an exciting and challenging time in school psychology, we need to continue to be strong advocates for the important initiatives 
that affect the future of our profession. If you or a colleague is interested in serving in one of these WSPA leadership positions, please take a 
moment to complete the nomination ballot below. Thank you for your valuable time!

Sincerely,
Kay Altfeather, WSPA President
Scott Woitaszewski, WSPA Nominations and Elections

WSPA Nominations Ballot
_____________________________________________________________
Your Signature the nomination must be signed to be considered valid

_____________________________________________________________
Name (Please Print) Phone (W)
_____________________________________________________________
Address Phone (H)
_____________________________________________________________
Email

I nominate the following for President-Elect:

I nominate the following for Secretary:

Please return this ballot by December 31, 2007 to: Scott Woitaszewski, WSPA Nominations, University of Wisconsin – River Falls, Wyman Education 
Building, 410 South 3rd Street, River Falls WI 54022 (scott.woitaszewski@uwrf.edu; (715) 425-3883)

(1) ____________________________________________________________
Name
____________________________________________________________
Phone (W) Email

(2) ____________________________________________________________
Name
____________________________________________________________
Phone (W) Email

(1) ____________________________________________________________
Name
____________________________________________________________
Phone (W) Email

(2) ____________________________________________________________
Name
____________________________________________________________
Phone (W) Email
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FYI....look who's running for Wisconsin NASP delegate: Milt Dehn 
(Lacrosse) and Danielle Brown (Milwaukee). Remember to vote 

during the final election, January 2008!


