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motion, or endorsement on the part of the newsletter or the 
Wisconsin School Psychologists Association, Inc.  Articles, 
announcements, and letters should be submitted to the Edi-
tor, Jennifer Kamke Black, N4212 Town Line Rd., 
Shawano, WI  54166, 715-524-4180 (home), 715-526-2175 
x1106 (work), e-mail: kamkeblj@shawanoschools.com.  
 REMINDER: regional chapters may receive a sti-
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Wisconsin School Psychologists Association Editorial Policy 

  

1. This editorial policy shall apply to all WSPA publications 

regardless of originating committee, and to all written editori-

al material distributed as official WSPA activity. This in-

cludes (but is not limited to) the newsletter, monographs, con-

ference newsletters, and committee bulletins. Committee re-

ports, minutes of meetings, conference announcements and 

details, and similar material documenting organizational activ-

ities are not included. This policy shall be published annually 

in the Fall issue of the WSPA newsletter.  

2. Articles and reports of factual information may be edited to 

conform to space limitations, format specification, or to im-

prove clarity, without permission of the original writer as long 

as the article has not been previously published.  

3. Expressions of opinion as in editorials, reviews, and letters 

may be edited only with the original writer’s consent, unless 

in excess of one page of newsletter text. Writers may request 

approval of such modification prior to publication. No editori-

al commentary will be published without citing the source.  

4. All original sources will be credited; material used with per-

mission from other sources will identify and credit that 

source, and note any approved modifications from original.  

5. All items submitted to the appropriate editors/chairs for inclu-

sion in a publication are subject to acceptance or rejection at 

the editor’s discretion. Long articles may be returned to the 

writer for revision or condensing. Every effort will be made to 

insure the content of any WSPA publication provides a bal-

anced viewpoint and that space is allotted for member re-

sponse.  

6. Material that appears in WSPA publications may not always 

represent official organization policy. Statements of policy of 

Executive Board positions will be so identified.  

7. Editorial statements and subjective reviews should reflect 

ethical and professional standards. Comments that might be 

offensive, personal, or reckless will not be published or will 

be returned to the writer for appropriate revision.  

8. All editorial material distributed by WSPA will be reviewed 

by the chair of publications or designee to assure adherence to 

this policy and to provide consultation regarding publication.  
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President’s Message  
by Rene Staskal 

Upcoming Events 

Congratulations! The first third of the school 
year is under your belt. I hope you have a moment to 
pause and celebrate the positive effect that your 
work has on the lives of your students. Or at the very 
least, close your office door for five minutes, turn 
off your radio, phone, and computer, and breathe. 
The work you do is vital to our schools. Take care of 
yourself, so you can keep doing it! 

I enjoyed seeing everyone who was able to at-
tend the fall convention in Manitowoc. Thanks to the 
convention planning committee again for organizing such a 
great professional development opportunity. Given the 
changes in the State’s licensure laws, it is important we con-
tinue to advocate for the ability to participate in ongoing pro-
fessional development.  

WSPA is excited to continue championing our profes-
sion as a new governor takes office. As representatives of 
WSPA, Linda Servais and I were able to participate in a 
meeting with other pupil service representatives at DPI to 
give feedback on the superintendent’s proposed biennial state 
education budget. WSPA supports the proposal to extend 

categorical aid for hiring pupil services professionals 
(including school psychologists) to address student 
mental health needs. Improving the ratio of school 
psychologists to students is vital to addressing the 
mental health needs of our state’s youth.  
Another important priority for WSPA is addressing 
shortages of school psychologists. We continue to 
support efforts to raise awareness of the profession 
throughout the state. Our board members give 
presentations about the profession to high school 

student enrolled in psychology courses in their district. Addi-
tionally, we support training efforts through our partnership 
with graduate programs in the state. 

Finally, WSPA will be sending two board members to 
the regional leadership conference at NASP in February. 
NASP is providing professional development on The Will to 
Govern Well that will inform the board’s practices.  

Thank you for your support of our professional organiza-
tion. We will continue to work hard to advocate for the pro-
fession and the children of Wisconsin on your behalf as a 
board.  

WSPA Employment Fair 2019 
February 15, 2019 
Chula Vista Resort 

Wisconsin Dells 
  

The only Employment Fair in Wisconsin devoted exclusively to the field of School Psychology! The fair will bring together 
employers and candidates/interns to get acquainted through networking and screening interviews. School districts from around 
the state and region are invited to meet with both experienced school psychologists seeking a new district and school psycholo-
gy students seeking an internship. 

 Check in for districts/employers will be between 9 and 10 am 

 Candidate Orientation at 9:30 am 

 School psychology candidates are invited to circulate among the districts from 10-11:30 am 

 At 11:30, job seekers will be allowed to sign up for screening interviews. They will be assigned a random number and 
sign-up as slots are available. 

 Lunch will be available from 11:30 to 12:30 for everyone. 

 From 12:30 pm to 3:00, school district representatives will have 15-minute screening interviews to meet individually 
with candidates. 

Opportunities for Job Seekers/Students 

 Meet potential employers from around the State 

 Interview with several potential employers in a single day 
Opportunities for School Districts 

 Find and attract the most qualified candidates from a pool of applicants 

 Save time and money in recruiting.  

 Districts will be invited to compose a 250-word description of the position to be posted on the WSPA Website to at-
tract candidates. 

School District/CESA in Wisconsin  $225 
School District/Cooperative in Region $325 
Job Seeker/Intern    $20-25 

Discounted rooms at the Chula Vista. Call 888-527-0567 and use Booking ID #G49310 to 
reserve a Tower Jr. Suite. Cost is $82 single or $109 Double. 

Details & Registration: https://wspa18.wildapricot.org/event-3106340 
Questions can be directed to Rob Dixon: rdixon@uwlax.edu or (608) 785-8441. 



Wisconsin School Psychologists Association   
Awards and Recognition 

Seeking the 2019 WSPA School Psychologist of the Year 
 
Each year WSPA solicits administrators in all Wisconsin school districts for nominations for the WSPA School Psycholo-

gist of the Year award. WSPA would also like to encourage WSPA members to nominate colleagues deserving of this honor. 
Please nominate practicing school psychologists who you think should be candidates for this award. Nominees must be mem-
bers of WSPA and practicing school psychologists who spend the majority of their time providing direct services to students, 
teachers and parents in school setting. Trainers, researchers, or administrators are not eligible for this award; the NCSP is desir-
able.  Completed nomination packets must be submitted by January 27, 2019.  Nominations are available online at 
www.wspaonline.net under the AWARDS section. 

Lifetime Achievement in School Psychology: A Distinguished Service Award  
 

This award is designed to recognize those unique individuals who deserve special attention by virtue of their broad and 
significant contributions to the welfare of children and the field of school psychology in a number of areas (i.e., professional 
practice; research; state, regional and national leadership; training and supervision; community service; etc.). Candidates must 
be current members of WSPA who are school psychology practitioners, trainers, supervisors, administrators, state consultants, 
or researchers and have made major local, state, and national contributions with 25 years or more of service to the field of 
school psychology. Nominations must be received by January 27, 2019. Criteria and nomination forms can be found at 
www.wspaonline.net under the AWARDS section.   

WSPA Friend of Children Award 
 
WSPA members are invited to submit nominations to identify and recognize policy makers, elected officials and public servants 
who have made a significant contribution to children, education, children’s mental health, and/or the field of school psychology. 
An award is presented annually and nominations are accepted throughout the year.  More information and nomination forms are 
available at www.wspaonline.net under AWARDS section. 

WSPA Research Recognition 
 

In an effort to support the ongoing research of its members in the discipline of school psychology, the Wisconsin School 
Psychologist Association would like to recognize members for their projects.  All members who are currently conducting re-
search in the field are invited to apply for this recognition. The deadline for application is January 27, 2019.  More information 
is available at www.wspaonline.net under the AWARDS section. 

Student Scholarships 
 

In our continued efforts to support school psychology graduate students during their education, WSPA offers three student 
scholarships. 

 The Elizabeth Lindley Woods Award ($500). Intended for a current graduate student. 

 The WSPA Minority Scholarship ($500). Intended for a graduate student recognized as having a minority status. 

 The Bernice Krolasik Memorial Scholarship ($1,600). Intended for a non-traditional age graduate (non-doctoral) student. 
 

Candidates must be members of WSPA. Completed nomination packets must be received no later than January 27, 2019.  
The scholarships will be presented at the WSPA 2019 conference awards luncheon in the spring.  For more information and 
application forms, check www.wspaonline.net under AWARDS.  Application information will also be e-mailed to university 
trainers in November. 

WSPA Outstanding Dissertation Award 
 

This award is presented to a Ph.D. student in school psychology or school psychologist who has completed a dissertation 
that merits special recognition and has the potential to contribute to the science and practice of school psychology. Nominees 
must have successfully defended the dissertation within the 12 months prior to the award nomination due date of January 27, 
2019. The award recipient will be invited to write an article for the WSPA newsletter or to present their dissertation at a subse-
quent WSPA convention.  School Psychology faculty of each UW-system doctoral program in school psychology may nominate 
one candidate for the outstanding research award.  A copy of the nominee’s vita and a letter of support from at least one mem-
ber of the dissertation committee should also be submitted for each candidate, along with a copy of the dissertation abstract. 
Criteria and nomination forms can be found at www.wspaonline.net under the AWARDS section.   
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The Wisconsin School Psychologists Association facilitates and supports effective 
school based practices in Wisconsin schools that allow school-based practitioners 
to deliver the highest quality mental health and educational services to best meet 
the needs of all children.  The WSPA Board passes a budget for each fiscal year.  
The purpose of the budget is to support school psychology activities in our state 

that offer leadership development, professional development appropriate for early 
career to experienced psychologists, and offer supports for the school psycholo-

gist who serve the children of our state. Questions?  Contact Kathryn Bush 
klbush@tds.net 

Income 
Budget 2018 - 

2019 Expenses, continued 
Budget 2018 - 

2019, cont. 

Dues  $    16,575.00  Publications  $            450.00  

Fall Convention  $      8,570.00  Planning Development LRP  $        3,600.00  

Spring Convention   $      7,900.00  Children Service Grant  $            500.00  

Prof Development Profit  $            66.00  Children Servive Action Plan  $              25.00  

Interest Income  $            22.00  Public Relations  $            250.00  

Krolasik Memorial  $      1,600.00  Recognition Scholarships  $            250.00  

Newsletter Ads  $          660.00  Krolasik Scholarship  $        1,600.00  

Public Relations   Elizabeth Lindley Woods Award  $            500.00  

Childrens Fund  $          588.00  Minority Scholarship  $            500.00  

Minority Scholorship   Regional Groups New Startup  $                     -    

From Saving/Other   Regional Groups Stipends  $                     -    

Total Income  $    35,981.00  NASP Delegate  $        1,500.00  

    NASP Childrens fund  $                     -    

Expenses   ISPA Dues  $                     -    

President NASP  $      1,000.00  Technology   $        3,378.00  

President Conventions  $          500.00  Fee Association Manger  $        5,000.00  
Member At-Large Action 
Plan  $          250.00  Expenses for Association Mang.  $        2,000.00  

Treasurer Conventions  $          500.00  Mental Health  $                     -    

Treasurer  $          200.00  
Ad Hoc 1 (Crisis Prevention & 
Intervention)  $                     -    

Secretary Conventions  $          500.00  Return to money market  $        6,325.00  

Board Meeting Mileage  $      4,800.00  Total Expenses  $      35,981.00  

Board Meeting Expenses  $          400.00     

Executive Board Insurance  $          959.00     

Legislation  $          929.00     

Membership  $            15.00     

Professional Prep & Training  $            50.00      

WSPA Budget Report 
Submitted by Kathryn Bush 
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DPI Updates 
By Elizabeth Cook, School Psychology Consultant, DPI 

Hello WSPA Friends, 
 

I hope the school year is treating you well! Things have 
been pretty busy around here since I last wrote. I was on the 
road for much of October and early November presenting at 
various conferences and other events. I’m excited to report 
that I was able to represent Wisconsin on the national stage 
in October! I presented at the Center for School Mental 
Health Conference on Wisconsin’s Trauma Sensitive 
Schools Initiative. We received a lot of positive feedback 
and I am so proud of the work  we are doing to promote 
wellness in our students and ourselves. I’ve also had the 
pleasure of spending time with many of you at the WSPA 
conference and at School Psychology Networkings across 
the state!  I hope to see many more of you this year. Updates 
are short and sweet this time around! 
 
The DPI School Psych Website has a New Look: 

Check out the new School psych page on the DPI web-
site. On it you’ll find a calendar of upcoming events that I’ll 
be presenting at just in case you want to connect. https://
dpi.wi.gov/sspw/pupil-services/school-psych 
 
Youth Risk Behavior Survey:  

DPI has a new system for the Youth Risk Behavior Sur-
vey, including new software and standardized survey dates 
and versions.  The improvements should streamline the 
YRBS process, improve the usefulness of local data, and 
reduce survey burden on schools.  Going forward, the survey 
will only be offered every other spring (January to March 
2019, 2021, etc.).  Schools wishing to collect YRBS data 
during the spring 2019 window can register from October 
through March 15 to take the survey any time from January 
7, 2019 through March 29, 2019.  Schools are encouraged to 
collaborate with local health departments, CESAs, and other 
local stakeholders who can help coordinate local data collec-
tion efforts.  Registration materials are available through the 
Conducting A YRBS website.  Schools who wish to retrieve 
their old YRBS data (meaning anything prior to the 2018-19 
school year) from the outgoing system can find a link to the 
old OYRBS system on the same webpage, under the 

“Reports and Results” section.  Schools wishing to retrieve 
old reports are encouraged to do so during the 2018-19 
school year.  After that point, the old system will be archived 
and it will be more difficult to retrieve such data.  
 
Trauma Sensitive Schools: 

DPI’s Trauma Sensitive School (TSS) Online Profes-
sional Development system has undergone a makeover! Ra-
ther than being listed, modules are now broken into three 
categories: Foundations, Strategies and Practices, and Sys-
tems & Policy Approaches. These three categories exist for 
both Universal and Selected/Targeted areas of TSS. It is our 
hope that these categories will promote maximum flexibility 
to school staff as they make strategic decisions about how to 
shape their trauma sensitive schools journey. Modules will 
continue to be added as the 2018-2019 school year unfolds, 
so check back often! See the changes and explore the PD 
system by visiting: https://dpi.wi.gov/sspw/mental-health/
trauma/modules. 
 
New Staff: 

We have hired two new staff relevant to school psy-
chologists since we last spoke. Marolyn Johnson is our new 
SLD consultant. Liz Krubsack is our new School Mental 
Health Consultant. They are both wonderful people and I am 
so excited to collaborate with them. 
 
Connect with me! 

I will continue to offer school psychology networkings 
through the CESAs. Networking gives me an opportunity to 
support you in topics relevant to your practice and you an 
opportunity to share with me what the field needs in terms of 
support. I’d love to see you/meet you/chat with you at a Net-
working.  If you haven’t done so already, join my list serve 
by emailing: join-school_psych@lists.dpi.wi.gov  
 

As always, feel free to reach out via phone or email with 
any questions you have.  

Thank you for all you do for your school communities! 
Sincerely, 
Elizabeth 

https://dpi.wi.gov/sspw/pupil-services/school-psych
https://dpi.wi.gov/sspw/pupil-services/school-psych
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A Salute to our NCSP’s 
 
The Nationally Certified School Psychologist credential is the highest standard in our field. To qualify for national certifica-

tion, a school psychologist must meet the established standards of the National Association of School Psychologists (NASP): 
Standards for Graduate Preparation of School Psychologists, Standards for the Credentialing of School Psychologists, Principles 
for Professional Ethics, and the Model for Comprehensive and Integrated School Psychological Services. The NCSP requires 
completion of a 60 graduate semester/90 quarter hours through an organized program of study that is officially titled “School 
Psychology.” NCSPs must have successfully completed a 1200-hour internship in school psychology, of which at least 600 
hours must be in a school setting. NCSPs also must achieve a passing score on the National School Psychology Examination 
administered by the Educational Testing Service. Renewal of an NCSP credential requires 75 hours of continuing professional 
development within a three-year period.  

The Wisconsin School Psychologists Association salutes the following school psychologists in Wisconsin that are recog-
nized as Nationally Certified School Psychologists (NCSP):  

Craig A. Albers 
Julianna M. Alitto 
Michelle K. Altenberger 
Gail Karin Anderson 
Tonia L Anderson Ruskin 
Christopher Archer 
Regina Arenz 
Bailey Ann Avers 
Angela Fontanini Axelrod 
Michael I. Axelrod 
Charlie Bagdassian 
Bonnie L. Barker 
Amanda Ann Bauman 
Shelby Beschta 
Sheila A. Binder 
Roberta Bjork-Mathiesen 
Stacy M. Bjorkman 
Laurie Donnell Bjustrom 
Caitlin Bloyer 
Sara Boldt 
Timothy David Bonson 
Jon G. Bowman 
Angelica Brefczynski 
Robert B. Breyer 
Richard E. Brigham 
Elliot Lewis Broch 
Gregory A. Brock 
Mary Ann G. Brodjeski 
Julie T Brooks 
Danielle Marie Brown Smith 
Ashley P. Bruger 
Jessica Lynn Brumm-Larson 
Erin Katherine Bunten 
Amber Buxton 
David William Cain 
Stephanie Marie Calawerts 
Miranda E. Carrier 
Michelle Leigh Cattelan 
Shobha Chetty 
Christine Christofferson 
James C. Collins 
Miguel A. Colon-Charneco 
Melissa Coolong-Chaffin 
Caitlin Cox 
Stephanie Cox 
Frances M. Culbertson 
Dayleen I. Curtis 
Nicholas Anthony Curtis 
Mark W. Dahlstrom 
Susan K. Davis 
Amanda Rashel DeCaire-Denk 
Shannon K. Dentice 
Gina K. Deutscher 
Mindy Marie Dible 
Aaron Dickson-Baures 
Amy Nicole Dietrich 
Robert J. Dixon 
Jessica Kay Dobs 
 Courtney Ann Domka 
Carly Drew 
Sara Drewniak 
Heather Drumm 
Brittney Durham 

Sara E. Durtschi 
Amy Scheuermann Dwyer 
Kelsey Kristine Peterson Dybevik 
Jennifer Eason 
Sarah M. Edens 
Brianna L. Edington 
Katie Eklund 
Andrew Endsley 
Schelby Englund 
Katie Ann Everson 
Mackenzie Josephine Ferguson 
Carey Magee Field 
Nicole L. Forsythe 
Britny Gabert 
Elizabeth R. Gaebler 
Jeffrey Gagliardi 
Megan Galdes 
Julie A. Gapp 
Stanley Andrew Garbacz 
Brooke Gard 
Travis S. Gardner 
Jana L. Garl 
William Gerbode 
Jamie Ghere 
Jill Anne Gianoni 
Karalyn Ginster 
Melissa Glodoski 
Christy K. Glysch 
Kathryn Rae Gnadt 
Angela Shari Goethel 
Michael Joseph Gontarz 
Edward H. Greene 
Mary Lou Haas 
Ruth E. Hammiller 
Rachael A. Hansen 
Lisa Lynn Hanson-Roche 
Katherine R. Lieske Harder 
Jaime M. Harris 
Ann E Hatch 
Jan M. Heinitz 
Tara L. Hogseth 
Makenna Lee Holt 
Kristi R Hooyman 
Heidi Horton 
Stephanie A. Hotujec 
William L. Howlett 
Todd J. Hrenak 
Melissa Kathleen Hromada 
John P. Humphries 
Ashley Inman 
Kathryn Ann Jackson 
Amber L. Jacoby 
Sarah Rae James 
Olivia Jansen 
Martin Jenich 
Anne K. (Katie) Johnson 
Kaitlyn J. Johnson 
Margaret S. Jones 
Rosin Jones 
Traci A. Joslyn 
Dawn M. Kalsow 
Kimberly Kapche Green 
Kelly Lynn Kazmierski 

Laura M. Miller 
Tami L. Mlodik 
Tea Tektumanidze Mohn 
Scott Moline 
Nancy E. Montoure 
Amanda Lynne Myers 
Erica Nagy 
Patty L. Nesheim 
Jessica Neumar 
Taylor Nicole Newman 
Jocelyn Horn Newton 
Nathalie Nordlund 
Shawn K. O'Brien 
Kathleen J. O'Connor 
Dawn Shannon O'Handley 
Lisa O´Keefe 
Katelyn Joelle Oellerich 
Leah Joy Oleniczak 
Sara Ollmann 
Letitia M. Olson 
Meg E. Olson 
Sara J. Olson 
Mary Kay Olston 
Heather A. Olwig 
Kenneth Ortery 
Stephanie M. Oster 
Gary J. Ostertag 
Kate Ostrander 
Lynda Thompson Palecek 
Kelsey Renee Parkin 
Molly Nicole Paulson 
Sonya Pavela 
Aisha Pavelski 
Sheri Pease 
Paul Pedersen 
Margaret Irene Pennoyer 
Karen Pentek 
Nicholas Pflieger 
Eugene P. Philipp 
Rosanne Nicole Pieroni 
Nicholas Pinzke 
Ellisen Masters Poelzer 
Lauren Powers 
Ana I. Preciado 
Erin Prey 
Jennifer Leigh Quall 
Amy J. Quaschnick 
Ann M. Reyes 
Abby Rouce 
Andrea Marie Rubino 
Deanna Rose Marie Rugzie 
Ann J. Rumpf 
Kathy L. Rusch 
Julia Rutkowski 
Shawna Sabourin 
Brittany Sadorf 
Katherine Elizabeth Scott Sage 
Melanie Jo Salgado 
Celine Marie Agana Santos 
Amber Rae Schade 
Tracey G. Scherr 
Clarissa Jean Schienebeck 
Julie A. Schmidt 
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Mary A. Kees 
Kristy Kohler Kelly 
Jessie Marie Kember 
Jennifer Adriane Kemis 
Alexandra L. Kenealy 
Janet M. Kent 
Herbert James King, III 
Tonya D. Klem 
Kimberly Knesting-Lund 
Marlene L. Koch 
Elizabeth Anne Kock 
Anna LaLoggia Koenigs 
Stephanie Lauren Koenigsman 
Amy J. Kohl 
Peter J. Kores 
Nancy Kostecki 
Isadore Kozochowicz 
Thomas R. Kratochwill 
Rosemary A. Kropp 
Dawn Rebecca Kuehl 
Jessica Kuiphoff 
Patrick J. Kumke 
Sarah LaBonte 
Lynda K. Lacina 
Philip Larkowski 
Bonnie J. Larson 
Jim Larson 
Michael J. Lasee 
Katherine Lynn Lawrenz 
James David LeDuc 
Milaney J. Leverson 
Antanas Levinskas 
Kevin Lewandowski 
Glenna Audrey Lewis 
Timothy W. Lichtenwald 
Katie Anna Lindemann 
Amber L. Lindsay 
Janice K. Lippitt 
Diane M. Lonsdale 
Julie Lori 
Jeff Ludowissi 
Thomas Maas 
Shyre Christensen Mann 
Kristin A. Mariano 
Alyssa Jo Martinson 
Karalyn Massen 
Margaret O'Malley May 
Rachel Maziarka 
James McCarrier 
Rachel Katherine McCarthy 
Dana R. McConnell 
Mary Jo McDonald 
Mrs. Jennie McMahon 
Kassie Clare McOmber 
Dawn Marie Meissner 
Melanie Suzanne Meister 
Amanda Kay Melville 
Connie Schlies Menchal 
Melissa Mae Metzger 
Denise M. Meyer 
Lauren Nicole Meyer 
Susan Meyer 
Caroline Ashley Michelson 



NASP News 
By Katie Johnson, Eds. NCSP 

Greetings School Psychologists!  I am writing this on a 
blustery afternoon that feels much more like winter than the 
fall day it is.  I suppose that will help me get in the mood to 
give you a winter report on the NASP activities from the first 
part of the school year. 

The NASP Leadership Assembly was held in September 
in Bethesda, MD.  This is the one and only in person meeting 
of all the Delegates, Committee Chairs and Board of Direc-
tors for the entire year.  It is a jam-packed day and a half 
meeting with a full agenda of decisions to be made and work 
to be done to guide the organization into the next year.  We 
spent time working on the revision of the 2020 Standards, 
including “sticky issues” that could not be agreed upon in the 
Standards Revision Committee.  We also worked on our pro-
posal for IDEA Reauthorization (no movement on that yet, 
but we want to be ready with our thoughts when it does 
come up).  We addressed workforce shortages by talking 
about emergency certification and re-specialization and other 
resources.  There was an update from the Social Justice 
Committee, including some potential position papers.  The 
School Psychologists as Behavioral/Mental Health Providers 
committee updated us on the work toward their goal and 
President Lisa Kelly-Vance provided information and ideas 
about self-care, an initiative she will be sharing throughout 
her presidency.  The NASP Practice Model and Leadership 
Development Committees also shared out their committee 
work.   

The work on the 2020 Standards revision was a very 
meaningful activity for me.  In addition to the NASP Practice 

Model, they also encompass ethics, graduate preparation and 
credentialing.  Changes to the NASP Practice Model are im-
pactful as they have the potential to change our job expecta-
tions.  Wisconsin looks to the Practice Model to guide its 
evaluation tool.  The 2020 Standards revision is designed to 
define contemporary school psychology, promote compre-
hensive and integrated services, and provide a foundation for 
the future.  We are working on changing the terminology in 
the standards to reflect more contemporary terminology, 
adjusting the ratio, infusing advocacy and social justice prin-
ciples throughout the themes, and adding additional empha-
sis on organizational principals.  It’s incredible to be on the 
ground floor in developing the standards that are going to 
guide our profession for the next 10+ years.  If you want help 
advocating for the NASP Practice Model as the scope of 
your practice within your setting, check out NASPs practice 
model resources on the website. 

I am also looking forward to the NASP annual conven-
tion, which will be held in Atlanta on February 22-March 1.  
The theme of the convention is Unlock Potential: Prevention 
is Key.  There are more than 1200 sessions and events 
planned for convention week.  NASP President Lisa Kelly-
Vance has two Presidential Strands, one on Unlocking the 
Potential of Children and Youth, and one on Self-Care for 
Practitioners.  It looks like a fantastic convention full of 
learning and fun.  And I don’t know about you, but some 
warm Atlanta sun sounds pretty good right about now.  I 
hope to see you all there! 
 

Rita M Schmitt 
Kelly L. Schmitz 
Aimee Hogan Schneidewent 
Kristine Rene Schoeh 
Amber Schroeder 
Dan J. Seaman 
Michelle J. Seligman 
Judith Seliskar-Benzel 
Katherine Anne Seltz 
Mrs. Dena Serwe 
Elika Anne Shapiro 
Jessica Skaaland 
Stephanie B. Skolasinski 
Katherine A. Smith 
Laurie S. Smith 

Sigrid Grace Splinter 
Christine M. Sprotte 
Lisa M. Sromek 
Meghan Starr 
Rene E. Staskal 
Becky J. Steensen 
Elizabeth Ann Stegemann 
Nicholas B. Stewart 
Richard M. Stillman 
Rebecca Rose Stupka 
Connie M. Taylor-Foltz 
JaNae Ellen Teer 
Erica Thiess 
Christina Catherine Thompson 
Melissa A. Thorson 

Elizabeth F. Wheeler 
Brandee L. Wilker 
Marcie Williams 
Susan A. Williamson 
David Winter 
Robyn A. Wood 
Chong Yang 
Amanda Yenter 
Anne F. Zaslofsky 
Alexis A. Zernicke 
John Zillmer 
Caitlin Zozakiewicz 
 

Rachel Tiffany 
Denise M Tobianski 
Claire M. Topp 
Candice Truesdell Nokes 
Mary Beth E. Tusing 
Beverly Sue Ugent 
Jessica A. Umhoefer 
Sarah Anne Urban 
Erin Van Oss 
Andrew James Van Sistine 
Nancy S. Vanderloop 
Gregory A. Walczyk 
Amy Waters 
Brenda L. Weitermann 
Nicholas B. Westphal 
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RtI Update - The Three Super Powers of a Super Team  

From the Wisconsin RtI Center 
Kim Gulbrandson, PhD, Research and Evaluation Coordinator; Emilie O’Connor & Stephanie Skolasinski,  

PBIS Technical Assistance Coordinators; Michele Caldwell, Communication Specialist 

“You’re going to make a difference. A lot of times it won’t 
be huge, it won’t be visible even. But it will matter just the 
same.” Commissioner James Gordon, Batman  

Do you ever feel you’re expected to be a superhero? Do 
you feel like you can’t reach every kid or make a difference? 
Do you feel isolated, disconnected, and inefficient in your 
work? Don’t go it alone – power up with your super team! 
When you’re part of a super equitable, multi-level system of 
supports leadership team, you’ll gain multiple skills and per-
spectives, supplemental resources, and colleagues to share 
ideas and insights. Additionally, you’ll gain super x-ray clar-
ity into your school and district’s vision along with local 
data and resources to determine priorities.  
Equip your team with these three super powers: 

Super Power #1: Collective Team Efficacy 
Your leadership team must have clearly defined practic-

es and critical components to measure success. When imple-
menting a new practice, the leadership team must develop 
and refine their own knowledge and skills first and then lead 
and provide support to all staff in the new practice. When 
only a few staff members are equipped with the new skills, it 
means only a few students will have access to the improve-
ment strategy or practice. Equitable access does not happen 
in pockets of greatness or in a handful of classrooms. Equita-
ble access means all school staff are involved for the benefit 
of all learners and access is open to every stakeholder.  

How do we do this as a team? Work together  and 
determine how to leverage the expertise of school psycholo-
gists, counselors, and social workers based on your data 
across the district to help all learners succeed. In addition, as 
team members, it is important to practice applying the de-
fined practice in your own environments, learn and adjust 
practices, and make sure everyone has a strong understand-
ing of the skills needed.  

Super Power #2: Train 
Professional development provided prior to initiating the 

new practice must be ongoing, scaffolded, focused, and con-
nected to the big picture and critical components of the initi-
ative (Trauma Informed Schools, Mental Health Screenings, 
etc.).  

How do we do this as a team? Pr ior  to implementing 
the new practice, provide training for all staff expected to 
use it. Staff members need to understand why the practice 
was selected, what it looks like, and how they can implement 
it well. Because team members tried it first, they will be bet-
ter equipped to develop needed skills for staff. 

Super Power #3: Support (You) 
As part of the leadership team, school psychologists can 

provide ongoing support to staff based on results of surveys, 
walkthroughs, and systematic feedback from staff on the 
progress of employing their new skills. The team may use 
coaching conversations (collaborative goal setting, asking 
questions, modeling practices, providing feedback) as a way 
to address questions and barriers. The team may also provide 
additional professional development resources (video clip 
examples, handouts, templates, etc.) and make connections 
to work successfully implemented in the past. 

How do we do this as a team? Make it happen 
through active use of strategies to support program adoption 
and taking accountability for change and progress. 

  
Connect with Us! 

You cannot go it alone and your equitable, multi-level 
system of supports (PBIS and RtI) implementation team can-
not succeed without you. Are you on your school’s “super 
implementation team?” If not, connect with your Technical 
Assistance Coordinator (TAC) for your region to facilitate 
connections by visiting our directories at the Wisconsin 
PBIS Network (bit.ly/2GYbtO3) or the Wisconsin RtI Cen-
ter (bit.ly/2GF2pu4). Join our Tips Delivered to Y our Inbox  
at (bit.ly/2NuvMlR).  

Mental Health Committee Update 
by Julia Rutkowski, Ed.S, NCSP, Mental Health Committee Chair 

Currently we are working on restructuring the Mental 
Health committee and determining speakers for the Spring 
convention.  We are also seeking ideas and actions that 
would assist the field of School Psychology in advocating 
for our needs/skills as mental health providers.  At this time 
we will collaborate through shared google documents, a con-
ference call, and a breakfast meeting during the spring con-
ference. Please contact Julia Rutkowski 

julia.rutkowski@muskegonorway.org if you wish to volun-
teer to be on the committee and or have suggestions for 
speakers you would like to see at the Spring conference.  I 
am also interested in learning about what our cohort of 
School Psychologists in Wi. are doing in your schools to 
support students with mental health needs.  Please feel free 
to contact me if you would like to collaborate and share sug-
gestions/resources! 

bit.ly/2GYbtO3
bit.ly/2GF2pu4
bit.ly/2NuvMlR
mailto:julia.rutkowski@muskegonorway.org


The WSPA Sentinel would like to feature school psychologists from across Wisconsin.  
Please contact Jennifer Kamke Black at kamkeblj@shawanoschools.com if you have suggestions for our next issue. 

Promoting Evidence-based Practices 
By Christine Peterson 

Spotlight on: National Association of School Psychologists: Research and Policy  

 
Website address: https://www.nasponline.org/research-and-policy/professional-positions 
From the website:  

The National Association of School Psychologists website offers a relative treasure trove of position papers, white pa-
pers and resolutions, that provide guidance on a wide variety of topics, that are guided in evidence-based practice. 

Position statements and resolutions are brief papers that are designed to clarify best practices or provide guidance on a 
specific topic, and represent the official policy of NASP Leadership.  Position papers are available for a wide variety of top-
ics and updated regularly. Recent position statements include:  

 supports for gender diverse students in school setting  

 identification of SLD 

 racial and ethnic disproportionality  

 corporal punishment 
Recent resolutions adopted by the association include: support for efforts to prevent gun violence and a commitment to 

providing high quality public education for all children and youth. 
White papers provide a more detailed examination on the research and best practices, expanding on position statements. 

NASP currently highlights two white papers, on grade retention practices and school psychologists as qualified mental health 
providers in the schools. 

More information about research and policy resources can be found at the NASP website. 

Trainers’ Corner 
“You’re Hired!” 

Christine Neddenriep, UW-Whitewater 
Professional Preparation and Training Representative 

At the fall convention, Rob Dixon and Tracey Scherr, in 
my absence, facilitated a session for the students titled, 
“You're hired!":  Tips to Successfully Negotiating the Job 
Market and Being Successful in Your First Year as a School 
Psychologist.” Panelists included Shelby Fitzgerald, School 
District of Reedsburg; Lauren Kossoris, Oconomowoc Area 
School District; Margaret Banker, Montello School District; 
Jean Gatz and Christina Monfre, Milwaukee Public Schools; 
Caroline Mihalski, Wrightstown Community School District; 
and Trish Teichmiller, Lac du Flambeau Public School. The 
panelists provided invaluable information regarding apply-
ing, interviewing, accepting, and being successful in the first 
year of employment as a school psychologist. Students were 
also provided with opportunities to practice their interview-
ing skills and offered advice about resume preparation as 
well as negotiating the WSPA Job Fair. The session was very 
well received, and the students, Rob, and I greatly appreciate 

the panel’s expert contributions to the success of the session. 
In addition, faculty from the training programs met to 

discuss current issues in preparing individuals to be future 
school psychologists. We were excited to welcome new fac-
ulty at UW-Madison and UW-River Falls, and to welcome 
Jeff Molter, Training Director from our newest program in 
the state at Alverno College to the faculty group. School 
psychology programs are further expanding in our state. UW
-Madison has received program approval at the Ed.S. level 
and will be accepting students to both their Doctoral and 
Ed.S. programs for 2019. We continue to problem-solve how 
to address the shortage of school psychologists in our state 
and nationally. 

As always, I welcome your input and feedback regard-
ing professional preparation and training. Please feel free to 
contact me at neddenrc@uww.edu with your comments or 
questions. 
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Is your district hiring a school psychologist?  
Eight ideas for getting it right 

By Scott Woitaszewski 
Program Director, School Psychology Program 

UW-River Falls 
 

As program director of a school psychology graduate 
program in Wisconsin, I am contacted frequently by area 
school districts, usually desperately seeking applicants for 
open school psychologist positions. The conversation often 
goes something like this: 
 
District: “Hi, Scott. Do you have any recent graduates who 
are looking for a position? 
 
Me (glumly): “No. All of our interns-to-be have secured 
positions. And I don’t know of any alumni looking.”  
 
District (even more glumly): “Wow, that’s not good news. 
Any ideas for what we can do now?” 
 
Me: “Unfortunately, I don’t know what you can do now; but 
next time, I encourage you to start your search much earlier. 
It’s already May…waiting this long means you’ll miss out on 
a lot of new school psychology graduates. Some other ideas 
for being proactive include…” 
 

Then I respond with ideas much like what are listed be-
low: 
 
1) Post your position as soon as possible...as in don’t wait 

any longer. Over the last 10 years, I've seen our interns-
to-be take positions earlier and earlier. The average in-
tern used to secure a position in about June. Now it's 
probably March – and many even earlier - meaning po-
sitions that come open in late spring or early summer are 
doomed to get few if any quality applicants.  

2) Promote your position in a variety of ways. Don’t just 
settle for the standard educator employment websites. 
Send your electronic position announcements directly to 
regional school psychology programs in Wisconsin 
(e.g., UW-River Falls, UW-Stout, UW-Eau Claire, UW-
Lacrosse, UW-Madison, UW-Whitewater, & UW-
Milwaukee). Get to know the program directors and 
other faculty members in those programs. Determine if 
those programs have Facebook pages or other social 
media platforms. Ask them to post your electronic posi-
tion link to those platforms. At UW-River Falls we have 
a closed Facebook page that is connected to about 200 
alumni, current students, and other friends of the pro-
gram. We are happy to post your job announcements. 
It’s a great way to spread the word quickly. Oh, and it's 
free! 

3) Communicate regularly. Recently, I learned from a uni-
versity admissions and recruiting expert that it takes an 
average of eight email messages sent before the recipi-
ent even opens the email. Be persistent. Even over-
communicate, if you have too. It may feel like pestering 
to you, but you have to market your position well! 
Which brings me to the next point... 

4) Consider creating a one-minute video capturing unique 
and appealing aspects about working in your district. 
Pass that video along to school psychology programs in 

your region. This is a "sales approach" that is not very 
common in education, but can make a BIG difference. 
With new technology, a video can be created fairly 
quickly and inexpensively. It can even be a video "slide 
show" of still photos...anything with visuals will give 
you a big leg up. How about engaging a high school 
student from a media/film class to generate something 
like this? It doesn't have to be done by a professional to 
look professional. Here is an example: https://
www.youtube.com/watch?v=4QfgwbVjvnQ  

5) Regardless of how you promote your position, you will be 
more appealing if your school psychologists engage in 
varied roles. Most school psychology students experi-
ence a graduate program that covers the 10 NASP Grad-
uate Education Domains, which cover numerous pro-
gressive roles and skills. Most new school psychologists 
do not just want to "test students" or only do traditional 
"psychometrician" work. If your district offers school 
psychologists opportunities for leadership, consultation, 
school safety work, intervention support, or other direct 
services, you'll be much more likely to draw interest 
from new school psychology graduates. 

6) Excellent and supportive mentoring/supervision of early 
career school psychologists is vital. A supportive culture 
or lack thereof may be the difference between an appli-
cant choosing your position AND staying versus never 
applying at all or leaving after a year. If you offer a sup-
portive/collaborative environment, you are more likely 
to attract and retain school psychologists. School psy-
chology practice can sometimes feel isolating. Of 
course, this is often the worst thing possible for new 
interns or early-career psychologists. If you do not have 
a group of school psychologists or other educators that 
meets regularly, it's time to develop that culture. Cele-
brate success or small steps forward. Create ways to 
connect electronically if you have to.  

7) Do whatever you have to do to develop a “we are in this 
together” environment. Of course, this can be an invest-
ment of time and financial resources, but such invest-
ments in your school psychologists pays dividends over 
time (i.e., your school psychologists are more produc-
tive, they are happier, they stay longer; they contribute 
more to the well-being of your students, staff, and com-
munity!).  

8) Access WSPA's resources. Submit a job posting to the 
WSPA newsletter ($25 per quarter page) at 
kamkeblj@shawanoschools.com.  Also attend the next 
WSPA employment fair on February 15th, 2019. This is 
the only employment fair in Wisconsin devoted exclu-
sively to the hiring of school psychologists. For more 
information and to register your district, see: http://
wspaonline.net/event-3106340 

 
I hope those ideas are helpful. I think I can speak for all 

of the school psychology programs in the state by saying we 
would be happy to talk to you about your open positions. 
Good luck and let us know how we can help.  11 
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Grassroots Advocacy at NASP Public Policy Institute 
By Kisten Gillespie, WSPA Legislative Chair 

Each summer, NASP collaborates with the George 
Washington University to hold the NASP Public Policy In-
stitute.  This summer, the theme was Equitable Policies and 
Practices that Promote Engagement and Success for Diverse 
Learners.  I had the opportunity to attend the 3-day training 
as the representative from WSPA.  Attendees included psy-
chologists from all over the country, and also GWU graduate 
students, representing a rich tapestry of educators from many 
different backgrounds. 

 
Day 1:  On the first day of the training, we were greeted 

by NASP leaders and given the low-down on public policy 
theory and an overview of the institute.  NASP also present-
ed The Role of Grassroots Advocacy in Policy Solutions.  
This included information on effective advocacy and ways to 
disseminate information.  We were given examples of every-
thing from effective websites to infographics that can be 
utilized to get ideas, concepts and  important messages out 
into the universe!  NASP also discussed their idea to start a 
Virtual Hill Day during School Psychology Awareness 
Week, which Wisconsin participated in this year starting 
November 14th.  Maria Ferguson, the Executive Director of 
the Center on Education Policy then presented to our group 
on Education Policy in the US: Past, Present and Fu-
ture.  The Annie E Casey Foundation presented on Kids 
Count:  The Status of America’s Children Today and Tomor-
row, while Bruce Lesley from First Focus shared his presen-
tation How do our Nation’s Children Fare in the Federal 
Budget.  My biggest take-away, or memorable moment, was 
the discussion of Michael Gerson’s quote regarding “the soft 
bigotry of low expectations.”  While it should go without 
saying, we owe every single student the promise of being 
held to high expectations.  It was apropos, as the following 
day, the Endrew case was discussed in detail, along with the 
idea of schools offering more than simply the bare minimum 
to students with IEPs.   

 
Day 2:  We began our day with an incredibly engaging 

session on law, presented by David Bateman of Shippens-
burg University of PA.  He discussed the evolution of FAPE, 
specifically in consideration of Endrew v Douglas County, 
and what it means for a student to make “effective pro-
gress.”  While lower courts had sided with the school dis-
trict, the Supreme Court subsequently came down on the side 
of the parents, indicating that schools must provide more 
than just “de minimis.”  “To meet its substantive obligation 
under the IDEA, a school must offer an IEP reasonably cal-
culated to enable a child to make progress appropriate in 
light of the child’s circumstances.” (Endrew, 2017, p. 
16)   Renee Bradley, from the Office of Special Education 

Programs, presented on the Department of Educations Be-
havior and Learning Support Programs for Improved Student 
Outcomes.  Discussed were the implications of ESSA, out-
come-based IEPs, the Endrew decision, and increasing op-
portunities for students receiving special education.  Also 
featured on Tuesday was Walter Gilliam of the Edward Zei-
gler Center in Child Development and Social Policy at 
Yale.  They are researching disparities among our preschool 
population, including preschool expulsion rates.  Researchers 
used eye-tracking technology to observe how pre-school 
teachers visually track students they feel might display cer-
tain behaviors. The video was facsinating, and more infor-
mation can be found at https://news.yale.edu/2016/09/27/
implicit-bias-may-explain-high-preschool-expulsion-rates-
black-children 

The power duo of George Batsche and Judy Elliott pre-
sented A Systems Approach to Improve Outcomes for All 
Students, and how the culture of education has to be ad-
dressed and changed so it benefits both students and teach-
ers.   

 
Day 3:  The third day of PPI was one I will never forget, 

and hope to repeat in the future.  We started in the Capitol 
Visitors Center, where we started with a question and answer 
panel with Hill staffers.  I had an ambitious goal for the day, 
and had the opportunity to meet with representatives from 
the offices of Senator Tammy Baldwin, Speaker of the 
House Paul Ryan, Congressman Mark Pocan, Congressman 
Ron Kind, Congressman Mike Gallagher, and Congressman 
Sean Duffy.  I also gave a shout-out to Montana, and stopped 
by Congressman Greg Gianforte’s office.  I am a native 
Montanan, after all, and my parents told me to.  Our main 
advocacy push was to drive home the importance of compre-
hensive school psychological services in school.  Other 
points included the school psychologist shortage and the 
importance of fully funding ESSA.  Every meeting was 
unique, the discussions were rich and often veered off topic 
for the purpose of getting to know the process and the play-
ers.  It was an incredible learning experience for me!   

 
I want to thank WSPA for supporting this wonderful 

experience in Washington D.C., and I look forward to con-
tinue to serve as your Legislative Chair in the future. 

 
Looking to the future:  I would like to set up a Hill Day 

of our own in Madison, and plan to start working on it in the 
near future.  Anyone who would like to contribute ideas or 
time to the Legislative Committee can contact Kisten Gilles-
pie.   kisten.gillespie@lakemills.k12.wi.us  
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What’cha Reading?  
 

Have you read any great school psych related books recently? Perhaps you’re an early adopter of a brand new test or per-
haps a new revision of an oldie-but-goodie? Maybe you’re exploring some of the high-tech fare that has made its way into our 
field, such as iPad-based interventions or school psych apps? If so, The WSPA Sentinel would love to hear from you. This is a 
great way to contribute to the state school psych community without making any long-term commitments. Questions, com-
ments, or shares can be directed to the editor, Jennifer Kamke Black, at kamkeblj@shawanoschools.com.  

Fostering Resilient Learners: A Book Review 
By Joel Delwiche 

Student, UW La-Crosse 

Written collaboratively by a licensed mental health ther-
apist and a veteran educator, the purpose of this book is to 
prepare teachers and other members of a school staff to ac-
commodate the unique needs of students impacted by trau-
ma. The first part of the book seeks to describe the effects of 
traumatic experiences on young people. By drawing on re-
search related to the effects of adverse childhood experiences 
(ACEs), the authors effectively explain why addressing trau-
ma specifically can promote healthy development of children 
who have faced adversity in their lives. The book also pro-
vides an explanation of how trauma can impact brain devel-
opment and function, which often leads to a hyperactivity of 
our students’ stress response systems, resulting in challeng-
ing behaviors in our classrooms. The simple language used 
can be helpful in communicating with colleagues who may 
not have background knowledge in this area. This portion of 
the book was easy to read and mostly included information 
that I have read before. However, this review was effective 
in laying the groundwork for the rest of the book.  

The final four parts of the book consisted of strategies 
aimed at creating a trauma-sensitive learning environment. 
These strategies were organized around four primary themes: 
a) self-awareness, b) relationship, c) belief, and d) live, 
laugh, love. The first of these four parts focuses on the edu-
cator’s self-awareness while interacting with students who 
may be exhibiting challenging behaviors. The book provides 
strategies for staying true to who you are while understand-
ing personal abilities and limitations. The book also urges 
educators to use coping strategies, such as deep breathing, to 
regulate themselves when they are faced with hectic situa-
tions and challenging students. The next part of the book 
focuses on the importance of building relationships with stu-
dents who have faced traumatic experiences, while providing 
recommendations on how to initiate them. Especially valua-

ble was an explanation of how we can shift our perception of 
an effective relationship from deep and enduring to simply 
being a child’s “safe person” that they can turn to for support 
when needed. The belief portion of this book centers around 
helping educators understand that, while traumatic experi-
ences certainly negatively impact our students, we can help 
students build better futures for themselves. Chapter 12, ti-
tled “It’s OK to Be Not-OK,” can help educators take a step 
back and realize that we cannot expect our students impacted 
by trauma to come to school each day and function as if 
nothing has happened. Additionally, this part of the book 
addresses the individual differences in how students will 
allow trauma to define them, as some will be prideful in the 
resiliency they have shown while others will prefer to keep it 
to themselves. The fifth and final portion of the book ex-
plains the importance of focusing on our students’ strengths. 
The value of praise is also written about, and it is explained 
why this reinforcer is especially important by students im-
pacted by trauma because of their dependence on environ-
mental cues. The final chapter focuses on self-care and is a 
nice review of why helping professionals must take care of 
themselves in order to have an optimal effect on others.  

Overall, the book provided educators with applicable 
strategies for creating a trauma-sensitive learning environ-
ment. However, because these strategies were primarily cen-
tered around relationship-building, the book may leave read-
ers wanting more in regards to interventions focused on other 
aspects of their classroom. There were also various exercises 
and reflection questions that allow educators to become more 
self-aware of their current actions and beliefs, which can be 
useful in fostering improvements in our work. Altogether, 
the book can create a sense of empowerment in readers that 
can help them confidently address the unique needs of stu-
dents impacted by trauma in their classroom.  
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HOARDING TENDENCIES? 
Kathryn Bush is looking for Sentinels and other WSPA newsletters from 2002 or before. 

Kathryn will scan and return.  Please contact her at klbush@tds.net if you have any back issues! 

School Crisis Response: Balancing Needs 
By Travis Pinter 

If you have worked in a school for practically any length 
of time, it is not uncommon to have had the unfortunate ex-
perience of providing some form of intervention after death 
in the school community. No educator I’ve ever met has 
gone into the field with the expectation of facing tragedy at 
this level. A decade and a half of my own work in crisis re-
sponse has provided me with example after example of ad-
ministrators in the midst of such crises looking to school 
psychologists for guidance. More than a few of these princi-
pals have expressed that this is the worst day of their career, 
that they never thought they’d be triaging the death of a stu-
dent or staff member. Despite its grim association, there is 
room for the job of crisis response (a role specifically men-
tioned in the NASP professional ethics document during the 
Introduction) to be rewarding, to be contextualized in the 
lens of mitigating the effects of potential harm, to be seen as 
an opportunity to teach social and emotional coping skills in 
a real-life situation.  

Work of this level of importance demands a best practic-
es model, and PREPaRE has become the industry standard. 
Training in the NASP-designed school crisis prevention and 
intervention training curriculum is regularly offered at 
WSPA and NASP conventions, and I won’t go into any great 
detail here rehashing the excellent preparedness of that 
coursework. Where I can perhaps add to the field is in offer-
ing talking points and considerations gathered from many 
years in a large, urban environment that has offered a wide 
variety of crisis team experience. As we often say in the 
field, there is never such a thing as a “typical” crisis team 
response; each bears its own lesson for future practice. In 
today’s article, I’d like to address a concept that’s fundamen-
tal to crisis response: balancing the needs of the larger school 
community with the needs of the bereaved.  

The first thing to note is that the entire school communi-
ty is not “the bereaved.” In fact, even when responding after 
the unexpected death of a well-known student, the vast ma-
jority of the student body will want nothing more—after the 
announcement and perhaps brief processing—than to partici-
pate in their usual activities for the day. This is because a 
great number of the students will have had no prior connec-
tion to the deceased and no relevant life circumstances that 
can sometimes cause the news to become a trigger for resur-
facing grief. No matter how extreme a school reaction seems 
during a crisis response—and in the thick of it, especially if 
understaffed with counselors, it can seem extreme—it is im-
portant to remember that only a fraction of the school com-
munity is in need of pull-out counseling services.  

This means that the best course of action, as always, is 

to make universal announcements within classrooms and 
only pull-out those students that appear to need additional 
supports in the form of counseling. This should sound famil-
iar because it’s aligned with a multi-tiered system of support. 
This system allows “business as usual” to take place and 
provides stability. Even in crisis, we can’t lose sight of the 
fact that our primary responsibility is to educate the children 
that enter our building.  

This balance between competing needs, those of the 
bereaved as well as the larger school community, can be 
further put to the test in the immediate days following a cri-
sis. Close friends (and oftentimes parents) of deceased stu-
dents will understandably want memorialization of the de-
ceased. Caution should be exercised in allowing for memori-
alization since school-wide activities and/or emotionally 
charged messaging that can provoke others are not advised. 
This is because this type of memorialization can come in 
direct conflict with the needs of the larger community, that 
of maintaining the status quo and providing a stable and pre-
dictable learning environment.  

To provide a poignant example, on more than one occa-
sion I’ve witnessed well-meaning staff and students wearing 
makeshift shirts (paper stapled or taped to their clothing) that 
depicts a photo of the deceased and/or a message such as 
“rest in peace.” Such displays have inevitably upset other 
students. Another example is when some students wish to 
have the deceased honored by mandating that the entire 
building participate in an activity honoring their friend, such 
as an assembly or vigil. Other students may rebel against 
these types of mandatory activities and can even act inappro-
priately when confronted with them, causing more harm than 
good. Also, buildings that choose to make permanent 
plaques to deceased students and staff can quickly, over a 
decade or two, turn one section of the school into a type of 
memorial hall.  

The point of reminding practitioners to balance the 
needs of the bereaved and the larger school community isn’t 
to dishonor anyone’s memory or to recommend that the 
school forget about those that have died. Rather, it’s to em-
phasize that best practice dictates we tier our crisis response 
services for our students as we would any other form of in-
tervention. The entire school deserves to know what hap-
pened and be offered support, but only those students 
demonstrating difficulty with the news need additional sup-
ports. Those supports, more often than not, need to be deliv-
ered separately from the rest of the community. It’s really the 
most equitable way to get everyone what they need.  
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WSPA Awards to be Presented at 2018 Fall Convention 
By Ann Reyes, Awards and Recognition Chair 

Bernice Krolasik Memorial Scholarship:  Sumara Dulas 
The Bernice Krolaski 

Memorial Scholarship is 
awarded to a non-traditional 
age WSPA student member 
currently enrolled in a grad-
uate (non-doctoral) Wiscon-
sin school psychology train-
ing program.  This scholar-
ship is generously funded by 
the Krolasik family in 
memory of Bernice and her 
years of dedication to the 
field of school psychology 
and commitment to the wel-
fare of children. Samara 
Dulas is a student at UW-
Eau Claire and was nominat-
ed by Dr. Mary Beth Tusing 
(Sumara is pictured with Dr. 
Michael Alexrod, presenter). 
She has impressed faculty with her professionalism and dedi-
cation to learning and development as a school psychologist. 
Samara has been a dedicated advocate for children through 
professional and volunteer work both in the community and 
in schools, and her efforts have even extended oversees to 
work she did in local schools while deployed with the US 
Army. Samara intends to continue her career as a Wisconsin 
school psychologist, with continued commitment to support-
ing the well-being of children. 

Kalli Boland from UW-La Crosse and Elizabeth Volkert 
from UW-River Falls were also nominated for this award. 
 
Allard Award:  Kayla Fleck   

Candidates for the Allard 
Award are Ed.S. graduate stu-
dents who are recommended by 
the faculty at their training pro-
grams based on outstanding 
academics, research skills, and 
strong leadership skills. Kayla 
Fleck is a student at UW-La 
Crosse.  Dr. Betty DeBoer nom-
inated Kayla, citing her excep-
tional academic standing and 
interpersonal skills. She has 
been described as extremely 
conscientious and thorough 
with tasks she is presented with, 
while also remaining flexible 
given the ever changing de-
mands of the field of school 
psychology. She is always will-
ing to “pitch in” to help whether it is in her practicum place-
ments, the graduate program, or in the community. Her grad-
uate research is focused on building strong family-school 
partnerships, and her organization and leadership were inte-
gral to the success of a faculty member’s research projects 
on trauma informed care in schools.  

Allison Boyer from UW-Whitewater and Ashley Chel-
mo from UW-River Falls were also nominated for this 
award. 

WSPA School Psychologist of the Year:  Jeanne Engerson  
Each year, WSPA rec-

ognizes one school psy-
chologist in the state of 
Wisconsin who has been 
recommended by col-
leagues for his/her efforts 
and excellence in their pro-
fessional practice.  The 
award of “School Psycholo-
gist of the Year” is present-
ed to the candidate who 
demonstrates exceptional 
dedication, proficiency, and 
leadership in their work 
with children and col-
leagues.  The recipient of 
this award is Wisconsin’s 
nominee for the “NASP 
School Psychologist of the 
Year” award. Jeanne 
Engerson was nominated to 
receive this statewide honor 
by Hank Schmelz, Principal of Phoenix Middle School in the 
School District of Delavan-Darien.  

Ms. Engerson’s impeccable leadership in her school’s 
RTI, PBIS, special education, and school leadership teams, 
as well as her dedicated and caring relationships with stu-
dents and staff are what makes her this year’s School Psy-
chologist of the Year. Ms. Engerson is described as a skilled 
facilitator, giving voice to all team members, while keeping 
the team focused on the agenda in a solution-focused way. 
Several colleagues credit her with being an integral part of 
their districts’ “Exceeds Expectations” score on the state 
report card. Her guidance while analyzing instructional data 
and planning interventions was deemed critical to their at-
tainment of this level of improvement in students’ achieve-
ment.  

Ms. Engerson is described as someone who goes above 
and beyond, committing to support students and their fami-
lies within the school walls, in their homes, and even in the 
community when needed.  Her dedication to improving the 
lives of children is evident in the compassion is shows with 
students who are facing social, emotional, or behavioral 
struggles, meeting them where they are and remaining solu-
tion-focused to assist them in making positive gains. Her 
drive to bring positive and innovative practices, such as so-
cial emotional curriculum, restorative discipline, and trauma 
informed care to her school has also been essential to the 
continued success of her students. The Wisconsin School 
Psychologists Association is grateful for the chance to honor 
Ms. Engerson for her outstanding work with the staff, stu-
dents, and families in the School District of Delavan-Darien. 

Other nominees for the 2018 WSPA School Psycholo-
gist of the Year were: 

 Amber MacDougal, Marathon County  
 Special Education 

 Erin Prey, Shawano School District 

 Trista Wood, Waupun School District 
 
Congratulations to all of our award recipients.   
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Call for Submissions 
from WSPA’s Publications Committee  

The Sentinel is looking for articles for upcoming issues. All are more than welcome to submit.  Please feel free to contact 
Jennifer Kamke Black, The Sentinel editor, at kamkebj@shawanoschools.com with any questions. 
For all Sentinel Readers: We have a special request for  interesting stor ies or  experiences you have had (and I know any 
given person has many!) for the new “From the Trenches” column. These stories do not have to be lengthy or relate to any spe-
cific issue; rather, we want to publish stories that give us a glimpse of what school psychologists (or other school professionals) 
experience in our unique profession. For example, you may like to share an interesting case, “a HA!” moments you have had, 
humorous stories, or other experiences that make you feel fortunate to have a career working with children and families. The 
door is wide open! 
For Members Who are Active with Your Regional Group: We are par ticular ly interested in r eceiving repor ts of any 
meetings, trainings or other activities that have taken place--or will be taking place in the near future--within your respective 
regions. We hope you decide to share your thoughts and expertise with us and with the members of WSPA by submitting a 
piece to the newsletter. 
WSPA Would also Like to Honor School Psychologists that have served Wisconsin children dur ing their  career .  If you 
ever receive notice or information regarding interesting updates (or the death) of a school psychologist (or retired psychologist) 
about whom you feel the Sentinel should include an article, please forward the information to Jennifer.  A link to any newspaper 
article (including obituaries) is very helpful, or an article written by a school psychologist that knew the person would be great-
ly appreciated.   
For Anyone, Especially Students or Faculty: Submissions could include r eflections on attendance at regional, state or  
national conferences, book or article reviews, descriptions of effective interventions either outlined in the literature or observed 
on student practica or internships, and/or summaries of  your research.  We reserve the right to publish the abstract from submit-
ted materials and to then put the full work on the website, if deemed appropriate. 
We look forward to your submissions.  

WSPA Outstanding Dissertation Award: Rachel M. DeRoos  
By Christine Neddenriep 

Each year, WSPA proudly recognizes 

the outstanding work of doctoral students in 

completing research that informs and en-

hances the daily practice of school psycholo-

gists in the field. The criteria for the Out-

standing Dissertation Award require that the 

recipient is a Ph.D. student in school psy-

chology or a school psychologist who has 

completed a dissertation that merits special 

recognition and has the potential to contrib-

ute to the science and practice of school psy-

chology. Nominees must have successfully 

defended their dissertation within the 12 

months prior to the award nomination due 

date. School Psychology faculty at each of 

the UW-System Doctoral Programs in 

School Psychology may nominate one candi-

date for the outstanding research award. The 

recipient of the 2018 WSPA Outstanding 

Dissertation Award is Rachel DeRoos, nom-

inated by Dr. Andy Garbacz of UW-

Madison. Her dissertation titled, The Effec-

tiveness of Problem-Solving Consultation for 

Homeschooled Students with Externalizing Behavior Prob-

lems, truly merits special recognition as it contributes signif-

icantly to the science and practice of school psychology. As 

Dr. Garbacz noted in his nomination letter, families who 

choose to home school their children may lack access to re-

sources to adequately support their children’s behavioral 

needs in the home. Ms. DeRoos’ dissertation 

demonstrated the utility of a problem-solving 

consultation model to support students with 

externalizing and social behavior problems in 

the homeschool setting. With regard to the 

design and execution of the dissertation, Dr. 

Garbacz noted, “She demonstrated her exper-

tise through a sophisticated and rigorous dis-

sertation grounded in single case design 

methodology and evidence-based interven-

tions.” Ms. DeRoos was invited to write an 

applied article for the WSPA newsletter re-

garding her work which will appear in a fu-

ture issue. In sum, Dr. Garbacz noted of Ms. 

DeRoos, “Her groundbreaking dissertation 

was innovative, has important implications 

for school psychology, and contributed sig-

nificantly to our understanding of the needs 

of parents who homeschool their children, 

which has myriad implications for the sci-

ence and practice of school psychology. 

Rachel’s positive impact on the field of 

school psychology has just begun. Rachel 

will represent the Wisconsin School Psychologists Associa-

tion extremely well and would be an excellent steward of the 

Outstanding Dissertation Award.” Ms. DeRoos is currently 

completing her predoctoral internship with Journey Mental 

Health Center in Madison, Wisconsin, where she provides 

outpatient services to children, adolescents, and families. 
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The Efficacy of Problem-Solving Consultation and Evidence-Based Interventions for 
Homeschooled Students with Learning-Related Behavior Concerns 

By Rachel DeRoos, M.S. (2018 Outstanding Dissertation Award Article) 

More than two million students in the United States are 
receiving a homeschool education, accounting for over 3% 
of the population in primary education (Redford, Battle, & 
Bielick, 2017). The bases for homeschooling range from 
ideological issues, such as a family’s religious or moral be-
liefs, to pedagogical stances, such as dissatisfaction with 
curriculum and educational climate of the school, or dissatis-
faction with the services being provided to their child with 
special needs (Van Galen, 1991). Families from racially and 
ethnically diverse backgrounds reported pulling their chil-
dren out of public school for pedagogical reasons including: 
a wariness of academic stereotypes involving their children, 
feeling as though their children are being unnecessarily 
placed in special education, and being dissatisfied with the 
amount of curriculum and classroom environment that is 
culturally relevant to their children (Fields-Smith & Wil-
liams, 2009). A repeated problem discussed by homeschool-
ing parents was the disconnect they felt from supports availa-
ble to public school students, with families reporting needing 
services such as such as special education testing, speech 
therapy, and access to extra-curricular activities (Fields-
Smith & Williams, 2009).  The disparity therein lies between 
parents who have chosen to homeschool their children due to 
their child having unique academic and behavioral needs and 
a lack of resources available to equip the parents with skills 
and competencies to meet their child’s needs.  

Past researchers have found collaborative relationships 
between families and consultants to be an effective means of 
optimizing a child’s academic and behavioral abilities, and 
provide parents with the tools and skills to assist their child 
in learning (Hook & DuPaul, 1999). Consultation models, 
such as behavioral consultation, are specifically effective in 
intervening with children who exhibit externalizing behav-
iors (Sheridan & Kratochwill, 2008).  

The purpose of the current study was to assess the effec-
tiveness of the in-home consultation to address externalizing 
behavior problems within the homeschooling population. 
The current research also assessed the influence of the con-
sultation on the homeschooling parents’ parenting and teach-
ing self-efficacy, as well as the acceptability of the behavior 
support plan and consultation process. Finally, the researcher 
assessed the extent to which the homeschooling parents 
found it acceptable to consult with mental health profession-
als. 

Three families enrolled in the research and completed 
the study. Each family enrolled multiple children. A trained 
graduate student consultant completed the problem-solving 
consultation process across the four structured interviews 
within the problem-solving consultation protocol with the 
homeschooling parent. The trained graduate student then 
collaboratively developed a behavior support plan based on 
the functional behavior analysis that was completed. The 
graduate student then supported the parents’ implementation 
of the behavior support plan after the baseline data was col-
lected.  

The researcher utilized the following measures to assess 
the child behaviors and parent perceptions of child behav-
iors: direct observation, goal attainment, Behavior Assess-
ment Scale for Child-3 (BASC-3; Reynolds & Kamphaus, 
2015), Parent Sense of Competence (PSOC; Johnston & 

Mash, 1989), Teacher Self-Efficacy Scale (TSES; Tschan-
nen-Moran & Woolfolk Hoy, 2001), Behavior Intervention 
Rating Scale (BIRS; Von Brock & Elliot, 1987), Consult-
ant Evaluation Form (CEF; Erchul, 1987), and Acceptabil-
ity of Working with Mental Health Professionals. Multiple 
measures were implemented during the consultation and 
intervention implementation process to ensure that all proce-
dures implemented in the research were completed as de-
signed. The study was designed to meet the What Works 
Clearinghouse (WWC) Single-Case Design Pilot Standards 
for research design (Kratochwill et al., 2010). The Multiple 
Baseline Design (MBD) for each family varied based on the 
needs of the family.  

With Family 1, the researcher implemented a MBD 
across behaviors design in math; with Family 2, a MBD 
across settings design was utilized; and for Family 3, the 
MBD across participants was used.  

The results of the current research are discussed below. 
The visual analysis completed for Participants 1A and 1B, as 
shown in Figures 1 and 2, did not show evidence of interven-
tion effectiveness. The visual analysis for Participants 2A 
and 2B, as shown in Figures 3 and 4, demonstrated strong 
evidence for intervention effectiveness for both participants. 
Finally, the visual analysis that was completed for Partici-
pants 3A, 3B, and 3C, demonstrated strong evidence for in-
tervention effectiveness. Figure 5 displays a graph of Partici-
pant 3A, 3B, and 3C’s behavioral data. 

In terms of parents’ ratings of parenting self-efficacy, 
the parent in Family 1 rated her parenting self-efficacy as 
slightly higher after the intervention compared to prior to the 
intervention. The parent in Family 2 reported a slight de-
crease in her parenting self-efficacy at the completion of the 
intervention. Finally, the parent of Family 3 reported slightly 
increased ratings of her sense of parenting self-efficacy at the 
conclusion of the research. Similarly, parents’ ratings of their 
teaching self-efficacy scores were as follows: Family 1’s 
parent reported a slight decrease in teaching self-efficacy at 
the conclusion of the research. The parents in Families 2 and 
3 reported slightly higher teaching self-efficacy at the con-
clusion of the intervention than before the intervention.  

The results of the treatment acceptability assessments 
were as follows: all parents in the current study reported in-
creases in both the acceptability and effectiveness of the Be-
havior Support Plan (BSP) at the conclusion of the interven-
tion compared to prior to beginning the intervention. At the 
conclusion of the research, parents’ ratings of acceptability 
averaged between slightly agree and strongly agree. All three 
parents’ ratings of the consultant-consultee relationship after 
completing the consultation process were higher than their 
CEF ratings prior to the consultation process, indicating that 
their experiences of the consultant-consultee relationship 
was better than they initially anticipated. 

The homeschooling parents also rated the acceptability 
of working with mental health professionals in different set-
tings. The average rating from parents regarding working 
with mental health professionals in the public school setting 
varied between “somewhat disagree” and “somewhat agree.” 
The average rating of homeschooling parents on questions of 
acceptability of working with mental health professionals in 
the private setting averaged between “agree” and “strongly 
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agree.” All three parents rated working with school psy-
chologists in public school settings as being less acceptable 
than completing similar procedures with school psycholo-
gists in private practice settings.  

This research builds upon the previous research by ap-
plying the problem-solving consultation model to parents 
within the homeschool setting. Previous research on problem
-solving consultation has shown it to be effective in address-
ing academic and behavioral concerns in public school set-
tings (e.g., Bice-Urbach & Kratochwill, 2016). Problem-
solving consultation has been shown to be acceptable to 
teachers and parents who have completed the process (Bice-
Urbach & Kratochwill, 2016; Sheridan, Eagle, Cowan & 
Mickelson, 2001).  

The multiple baseline design BSPs completed with Par-
ticipants 2A, 2B, and 3A, 3B, and 3C supported prediction 
one, that the problem-solving consultation model can be used 
in a homeschool setting to decrease externalizing behavior 
problems. The results of the visual analyses of Participants 
1A and 1B did not show evidence of a decrease of external-
izing behavior problems. This finding indicates that based on 
the visual analyses, the interventions did not show evidence 
of significantly changing the participants’ behaviors within a 
MBD across behaviors format. One explanation for the lack 
of evidence of behavior change across behaviors could be 
that the behaviors that were intervened upon served the same 
function, thus causing all externalizing behavior concerns to 
decrease upon the intervention of the first behavior. 

For all behaviors that received Goal Attainment Scale 
(GAS) ratings at baseline and intervention, parents rated 
their children’s behaviors as closer to their desired goal for 
that behavior at the conclusion of consultation. The GAS 
data for Participants 3A, 3B, and 3C included three starting 
points and demonstrated strong evidence for intervention 
effects base on parent ratings. Previous research has found 
that teachers who engage in the consultation and BSP pro-
cess tend to rate their students’ behaviors as closer to desired 
outcome during intervention when compared to their ratings 
of behaviors at baseline (Bice-Urbach & Kratochwill, 2016). 

Previous research has shown that parents report increas-
es in self-efficacy after receiving parent consultation regard-
ing their children’s externalizing behavior concerns (Heath et 
al., 2015). Parents’ mean parenting and teaching self-
efficacy scores tended to increase slightly from before the 
consultation process to the conclusion of the consultation 
process. The increase in teaching self-efficacy is an im-
portant finding as research indicates parents who feel effica-
cious in providing academic support to their children tend to 
be engaged in their child’s schoolwork (O’Sullivan et al., 
2014). 

In terms of the parent ratings of BSP acceptability and 
feasibility, parents began the consultation with relatively 
high ratings of acceptability and effectiveness of the inter-
vention and provided even higher ratings at the conclusion of 
the consultation process. These findings align with previous 
research on BSPs as they indicate that homeschooling par-
ents found the interventions to be effective in decreasing 
problem behavior, to be feasible to complete within their 
home environment, and to be acceptable to other parents and 
families in similar situations (Bice-Urbach & Kratochwill, 
2016). Similarly, the consultation process was rated as ac-
ceptable by homeschooling families, again aligning with 
previous research on the acceptability of completing consul-
tation (Bice-Urbach & Kratochwill, 2016). Finally, parents 
reported consulting with a mental health professional who 

was in private practice as more acceptable than working with 
a mental health professional in a public school, as noted by a 
higher overall parent mean acceptability rating for complet-
ing consultation with a school psychologist in a private prac-
tice setting than the mean acceptability rating for consulting 
with a school psychologist in a public school setting. 

In conclusion, the current research indicates that home-
schooling families benefit from completing the problem-
solving consultation process, as evidenced by observations 
of reduced disruptive behaviors and parent ratings that indi-
cate perceptions of improved behavior during intervention. 
Similarly, the current research has found that the BSPs de-
veloped through the problem-solving consultation process 
were overall perceived as acceptable and effective to the 
homeschooling parents involved in the research, as well as 
the consultation process itself being deemed acceptable.  
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Figure 1. Participant 1A: Percentage of Intervals with Behaviors  
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Figure 2. Participant 1B: Percentage of Intervals with Off-task Behaviors  
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Figure 3. Participant 2A: Percentage of Intervals with Behaviors 
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Figure 4. Participant 2B: Percentage of Intervals with Behaviors  
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Figure 5. Participants 3A, 3B, 3C: Percentage of Intervals with Behavior  
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